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Learning Targets

At the end of the workshop participants will:

examine the unique factors in EL students’ background and make
appropriate adjustments to instruction and interventions.

Choose screening and progress monitoring tools with demonstrated
reliability and validity for ELs.

Make decisions on appropriate growth for each EL student in consideration
of their unique contexts.

Determine appropriate language of intervention in English-only and all
bilingual program models (early-exit to dual language).

Apply a framework for least biased assessment in Tier 3 that systematically
considers the cultural loading and linguistic demand of assessments.



Case of Emilio

Emilio was identified as having a developmental
delay at the age of 3. When he entered
kindergarten (English-only program), a new
evaluation was conducted and his eligibility
category was changed to Communication
Disorder. Emilio comes from a Spanish-speaking
home.

Is there anything to be concerned about with
this scenario?



Case of Emilio (cont.)

In first grade, Emilio started to
struggle in literacy. His parents
asked the school why he was not
receiving English Language
Development like his cousin was?

How would you answer this
question?



Case of Emilio (cont.)

The school team tells Emilio’s parents that
because of his communication disorder, he is
better served through special education.

Also, he would get more individualized
support in special education because the class
sizes are so large that teacher can’t give him
small group support.

Comments???



Two Categories where ELs are

Overrepresented

Which ones????
A Specific Learning Disabilities

2ACommunication Disorder



N

WHY???



Instruction and Interventions for ELs

The five big ideas of reading:
€ Phonemic awareness
€ Alphabetic principle/phonics
€ Vocabulary
& Fluency
€ Comprehension
€ AND, an additional oracy component




Tailoring Reading Components for ELs

Emphasize English-language phonemes that may not be available in
the home language.

Whenever possible, build on students’ first language strengths.
Teach word meanings clearly through a variety of techniques.
Identify and clarify confusing reading passages.

Provide many opportunities for students to practice oral language
within the context of the curriculum.

Provide ample practice reading words, sentences and whole texts.



Five Factors to Know AboutYour EL

Students

Cultural background
Language knowledge/profile
Life experiences
Educational experiences

Personal interests
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Learn about your students’ culturally-mediated beliefs
and patterns of behavior.

Determine points of potential conflict with U.S. school
culture.

Create opportunities in the curriculum and school
activities to build two-way bridges between the two
cultures.

It Is essential all students be allowed to demonstrate
and build on their own funds of knowledge.



“Culture is acquired knowledge people use to interpret
experience and generate behavior” (Spradley, 1979).

“Socially shared symbolic and meaning systems that
become embedded in objects, organizations, and people”
(Lechner & Boli, 205).

“Each person is a junction point for an infinite number of
partially overlapping cultures” (Strauss & Quinn, 1998).
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Yes May Mean No

Out of respect, families from many
cultures may not disagree with
professionals in public and thus
seem like they are in agreement.

Sometimes, nodding affirmatively
simply means “l hear you.”



Cultural Reciprocity is Key

This means that both sides seek to find a new,
middle space that allows for the melding of
both perspectives.

This may mean that you support the family
seeking help from their shaman, curandera or
other traditional healer while also seeking
support from professionals recommended by
schools and medical professionals.



Remember...

Do not stereotype -
hypothesize; check your
assumptions with each
family’s beliefs and
worldviews.



Role of Home Culture

School teams must assess how culturally responsive
they are to the diverse students in their schools. What
steps have been taken in developing a process of
cultural reciprocity (Harry, Kalyanpur, & Day, 1999a;
Harry, Rueda, & Kalyanpur, 1999b; Warger, 2001) in
school policies and by the school personnel at all levels?
What is the curriculum and does it reect the diverse
experiences of the students? Are students’ cultural and
ethnic backgrounds viewed as resources and funds of
knowledge (Moll, Amanti, Ne, & Gonzalez, 1992)?

Source: WIDA



2" I e

First Language Acquisition: It is helpful to gain information on
the experiences that ELLs have had in first language
development from birth until they entered school (Kuhl, 2004;
Kuhl, 2010; Paradis, Genesee, & Crago, 2011; Pinker, 1994).

Gathering this information about whether a student’s language
development was progressing typically before they entered the
school setting will help educators understand whether any
issues are developmental or related to language acquisition



2. Language

If children have experienced some delays in their home
language (e.g., not understood by parents, not uttering
first words until well past what would be considered
typical) prior to entering school, this may indicate a
developmental delay rather than a language acquisition
issue.

Having this information would allow school teams to
intervene, support, and enrich the instruction these
children receive early on in their oral language
development in all of their languages, and possibly prevent
some of the challenges that might emerge when the
children encounter print.
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The curriculum must teach the full range of English language
competencies (grammatical and structural, sociolinguistic,
pragmatic, discursive, and semantic) while focusing on language for
social interaction and on language for academic achievement.

Students should have "safe-space" opportunities not just to read
and write this language, but to practice the spoken language of
academic conversations so they can participate confidently in
classroom interactions and collaborative learning groups.

Source: Rance-Roney, J. (2009). Educational Leadership



2. Second Language Acquisition

Students acquiring a new language will go through various stages of
language acquisition. The time that students spend in each stage
varies greatly.

Developing proficiency for social purposes in this new, additional
language depends on many factors including:

72 similarity of the language to English,
72 amount of prior exposure to English,
72 and temperament such as shyness or an outgoing personality.

As students enter school, the focus shifts from social language
prociency to development of academic language prociency (Bailey,
2007; Gottlieb, 2006; Krashen, 1982; Schleppegrell, 2001).

Source: WIDA



Language Profile

Know the English language and native language proficiencies of
each of your EL students.

2 Where do you get this information?

|Identify appropriate teaching strategies for the proficiency
stages of your students.

|Identify appropriate ways for students to respond and
demonstrate their knowledge based on their language
proficiency stage.



Language Profile

Remember, EL students’ language reservoir is the
sum of L1 and L2!

Parents can offer crucial information to determine if
first language acquisition was within normal
developmental timeline.

Many U.S. born students (second generation) may
have heard both English and their native language
from birth.



Stages of Language

Development

https://www.youtube.com/watch?v=EocalOu_6TE



Volunteers

| will need four volunteers for the next
slides.

Each volunteer should read aloud the
words in red while the rest of the
participants listen to the passage with
their eyes closed.



What a Beginning Listener Might

Understand

Good morning, class. Today we are going to study
something brand new in math class. It’s difficult, so
I’'m going to need everyone’s undivided attention.
Open your book to page one hundred seventy-two. At
the top of the page is the word “net.” Today’s lesson is
about net. As it says in the definition in your book, in
math, net is a two-dimensional model. The net of a
cylinder is shown in your textbook. Does everyone see
the rectangle and two circles? That is the net of the
cylinder.



What an Intermediate Learner Might

Understand

Good morning, class. Today we are going to study
something brand new in math class. It’s difficult,
so I’'m going to need everyone’s undivided
attention. Open your book to page one hundred
seventy-two. At the top of the page is the word
“net.” Today’s lesson is about net. As it says in the
definition in your book, in math, net is a two-
dimensional model. The net of a cylinder is shown
in your textbook. Does everyone see the rectangle
and two circles? That is the net of the cylinder.




What an Advanced Listener Might

Understand

Good morning, class. Today we are going to
study something brand new in math class. It’s
difficult, so I’'m going to need everyone’s
undivided attention. Open your book to page
one hundred seventy-two. At the top of the
page is the word “net.” Today’s lesson is about
net. As it says in the definition in your book, in
math, net is a two-dimensional model. The net
of a cylinder is shown in your textbook. Does
everyone see the rectangle and two circles?
That is the net of the cylinder.



What an Advanced-High Listener Might

Understand

Good morning, class. Today we are going to study
something brand new in math class. It’s difficult, so
I’m going to need everyone’s undivided attention.
Open your book to page one hundred seventy-two.
At the top of the page is the word “net.” Today’s
lesson is about net. As it says in the definition in your
book, in math, net is a two-dimensional model. The
net of a cylinder is shown in your textbook. Does
everyone see the rectangle and two circles? That s
the net of the cylinder.



What Observations Do You Have?

What are you observations or
conclusions from this activity?



Conditions that Foster Bilingual

Development

Studies indicate the use of an additive second
language acquisition model (where the L1 is strongly
maintained) improves the child’s ability to learn a
second language and has positive cognitive effects
(Bhatnagar, 1980; Lambert, 1973; Long & Padilla,
1970).

A subtractive language acquisition model (first
language deteriorates) leads to negative language and
cognitive outcomes.



3. Life Experiences

What is the literacy level of the parents? Siblings? Who can help
support schoolwork at home?

Where has the child lived? Were they rural or urban settings?
What are likely life skills the child learned in these settings? How
can we build on these?

What responsibilities does the child have at home?
What is the family’s goal for their child?

What is the cultural group the family identifies and interacts with?



.. Educational Experiences

What is the child’s school experience? Have they had
preschool? If so, in what language?

How many years of formal instruction has the child had?
Have they ever been instructed in their native language?
If so, for how long. What was the bilingual program model?

What does a review of the child’s educational records reveal
about attendance, mobility, achievement, motivation, etc.?



5.Personal Interests

What do you know about your student?

What does the child like to do in their free time?
What motivates their learning?

Do they prefer to work alone or with others?

Do they prefer to work in a quiet environment or can they
tolerate some noise

What is their occupational goal?

What is at least one strength of the child?



Key RTI Features

A systems-approach that assesses all learners early in the
instructional process to identify those who may have
difficulties becoming a reader.

Uses assessment data to make instructional decisions.

At the bottom tiers, decision-making teams may include
members similar to a pre-referral team but the focus is on
intervention, not referral to special education.

Provides tiered-levels of support for students identified
through screening that need instruction beyond core to
acquire, this case, reading skills.



Key RTI Features (cont.)

The levels of support become increasingly intense through
three or four tiers (e.g., smaller group sizes, frequency and
amount of intervention, frequency of progress monitoring).

All Instruction and interventions are research-based.

At the highest tier, students may be referred for a special
education evaluation.

One of the main goals is to ensure that all students are
proficient readers by third grade.
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How do we ensure RTI is
culturally and linguistically
appropriate so it meets the
needs of ALL learners?



“In each tier of the RTI process,
Instruction and intervention must
be tailored to meet the unique
needs of English learners.”

Echevarria & Vogt
2010
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PLUSS Model (Sanford, Brown & Turner,

2012)
Problem: There are limited
iIntervention programs that include
English Learners (Els) in their
research base.

Solution: We reviewed the literature
to identify evidence-based
practices for ELs and organized our
findings into the acronym PLUSS.




PLUSS Model

PLUSS Framework

Definition

Pre-teach Critical Vocabulary

Language modeling and
opportunities for practicing

Use visuals and graphic

organizers

Systematic and explicit

nstruction

Strategic use of native

language & teaching for

Identify and explicitly teach vocabulary that is unknown and

critical to understanding a passage or unit of instruction

Teacher models appropriate use of academic language. then
provides structured opportunities for students to practice
using the language in meaningful contexts

Strategically use pictures. graphic organizers. gestures. realia
and other visual prompts to help make critical language.

concepts. and strategies more comprehensible to learners

Explain, model. provided guided practice with feedback. and
opportunities for independent practice in content. strategies,
and concepts

Identify concepts and content students already know in their

native language and culture to explicitly explain, define. and



ontent Objective:
Language Objective:

Strategies: L — Language modeling & opportunities for practice
U — Use visuals and graphic organizers
S — Strategic use of Native language and teaching for transfer

(4P
Pre-teach

critical
vocabulary

[ S
Systematic

& explicit
instruction
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Instruction of Lls in Special Education

ELs who have not been redesignated as Fully English Proficient
and are found eligible for special education services must
receive both:

# Special education program

2 ELD instruction
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Instruction for ELs in Special Education

Programs

Appropriate instruction in special education for ELs should
consider three areas:

? Language learning needs in L1 and L2
? Disability needs/special learning needs
# Cultural and experiential backgrounds
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Four Components of Instruction for

EL/Sped Students

SEE FULL SLIDE
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IEP Language Objectives

Many states struggle to determine the
components of an appropriate |[EP for English
Learners.

One way to include these goals without them
being considered ELD/ESL goals is to develop
language goals that support the academic
goals.
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Objectives

Content Objectives are the:

Language Objectives are the:

s 5
W e

= Purpose Tells how
students will perform the
task using which language
forms/key vocabulary

= Purpose: tell what
students will know or do
= Links to state standards
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Language Forms and Functions

Language Function Examples of Language Forms

Describing people, places, and things | Nouns, pronouns, adjectives

Describing spatial and temporal Prepositional phrases

relations

Describing actions Present progressive tense, adverbs

Retelling/relating past events Past tense verbs, perfect aspect (present
and past)

Making predictions Verbs: future tense, conditional mode

Expressing needs and likes Indirect/direct object, subject/verb

agreement, pronouns
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Language Forms and Functions

Language Function

Examples of Language Forms

Asking Informational
Questions

Verbs and verb phrases in questions

Asking clarifying questions

Questions with increasing specificity

Expressing and Supporting
Opinions

Sentence structure, modals (will, can, may, shall)

Comparing

Adjectives and conjunctions, comparatives,
superlatives, adverbs

Contrasting

Comparative adjectives

Summarizing

Increasingly complex sentences with increasingly
specific vocabulary
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Language Forms and Functions

Language Examples of Language Forms
Function
Persuading Verb form

Literary Analysis

Sentence structure, specific vocabulary

Cause and Effect

Verb form

Drawing conclusions

Comparative adjective

Defining

Nouns, abstract nouns, pronouns, and adjectives

Explaining

Verb forms, indicative verb, declarative sentences, complex
sentences, adverbs of manner




141

Language Forms and Functions

Language Function

Examples of Language Forms

Generalizing

Common, collectives and abstract nouns, verb
forms, nominalizations

Evaluating

Complex sentences; increasing specificity of nouns,
verbs, and adjectives; correlative conjunctions

Interpreting

Language of propaganda, complex sentences,
nominalizations

Sequencing

Adverbs of time, relative clauses, subordinate
conjunctions

Hypothesizing and speculating

Modals (would, could, might) compound tense
(would have been)

Summarizing

Modals (would, could, might), compound tenses
(would have been)




Essential Components of an Objective

L B CZ E (Sanford, 2011)

Learner & Date

Behavior — clearly defined, observable behavior
(state the form or key vocabulary)

Condition under which student will perform the
behavior

Criterion — performance level required to achieve
mastery of the goal

Evaluation Schedule — frequency of assessment

142
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Key ldeas and Details

3.RL.2 Recount stories, including fables,
folktales, and myths from diverse cultures;
determine the central message, lesson, or moral
and explain how it is conveyed through key
details in the text.
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Steps to Language Goal

What is the linguistic demand?
7 Recount stories

What is the language function (purpose)?
7 Retell

What is the language form needed to perform
the function?

2 Past tense verbs

What key vocabulary will used?
? Taken from stories
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Compose an Appropriate Frame

Write an ideal and linguistically appropriate (for
the students’ language proficiency level) response.

Example: First, there was a girl named Red Riding
Hood who had a sick grandmother. Next, she took
food to her grandmother. Then, a bad wolf
pretended to be the grandmother and wanted to
eat Red Riding Hood. Finally, a woodsman saved
her.



146

Then, write a language frame.

By (date) (learner) will (behavior/function) using
(language form) as measured by with
(criterion).

Example: By (date) (learner) will orally retell a
culturally appropriate myth using first, next, then,
finally and use past tense verbs in four complete
sentences as measured by teacher checklist.

NOTE: Be sure to consider students’ language
proficiency levels when constructing language goals.
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Common Core State Standards

Reading Standards: Literature
3.RL
Key Ideas and Details

3.RL.3 Describe characters in a story (e.g.,
their traits, motivations, or feelings) and explain
how their actions contribute to the sequence of
events.
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Steps to Language Goal

What are the linguistic demands?
? describe characters

? explain their actions

What is the language function (purpose)
2 describe

72 explain

What is the language form needed to perform the function?
72 nouns, pronouns, adjectives

72 verb forms, indicative verb, declarative sentences, complex sentences, adverbs of
manner

What key vocabulary will used?

? Taken from stories
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Write an ideal and linguistically appropriate (for the students’
language proficiency level) response.

Example: Cinderella was a happy girl. The stepmother was
mean. The stepsisters were selfish.

Language Frame:

By (date) (learner) will (behavior/function) using (language
form) with (criterion) as measured by
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Compose a Language Frame

Language Frame:

By (date) (learner) will (behavior/function) using (language
form) with (criterion) as measured by

2 Example: By (date) (learner) will describe a characters
from a story using an adjectives to describe either a
positive or negative trait in a complete sentence as
measured by teacher checklist.

NOTE: Be sure to consider students’ language proficiency
levels when constructing language goals.



Questions???
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“An appropriate educational system
for English Learners adapts all
Instruction and interventions to each
student’s language proficiency level
In the instructional language(s) and
their cultural and experiential
backgrounds.

Julie Esparza Brown, 2013
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NEW: Professional Development:

Graduate Certificate

Certificate of Completion in Supporting Emergent Bilinguals With and
Without Disabilities

72 Fully online, 5 course (15 quarter credits) certificate designed for K-12
monolingual and bilingual educators and administrators and related
service providers

A

Learn to distinguish language differences from disabilities

A

Solve issues of daily practice with participant-generated case studies

?2 Program developed and taught by Dr. Julie
Esparza Brown, national expert in bilingual
special education

For more information contact program manager Tracy Williams-
Murphy at 503-725-8102 or twil2@pdx.edu



Dr. Julie Esparza Brown
jebrown@pdx.edu

360-281-8808
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