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AN ABSTRACT OF THE THESIS OF Tran Thi Thanh-Tan presented
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Title: A Proposed Guidance Program for Vietnamese High Schools

APPROVED BY MEMBERS OF THE

George C. T

Thomas C. Burgess

The writer has proposed a practical guidance program for
Vietnamese high schools. The study has been written while education
in Vietnam is in a period of revolution. Radical changes have been
undertaken to keep up the national demand for progress and economical
self-independence. The need for guidance services in high schools is
necessary to promete learning toward better achievement and more
logical training of manpower and social adjustment.

The traditional Vietnamese school, influenced by thousands years

of Confucian concepts and hundred years of French culture, has been



2
ineffective in providing competent scientific and technical personnel,
despite a world moving toward rapid changes in industry and economics.
Under these conditions, the Vietnamese student encounters s puszzling
challenge; he is unable to adequately assess his individual ability
and emotionsl problema. Conditiomed to memorigation, the Vietnamese
student ie unable to think for himself in order to find an adequate
solution for his own difficulties. The contact of the real world of
technique makes him feel lost and unable to choose the right way to
learn, this suggests a vital need for someone to guide him through the
maze of education.

The writer has tried to assist the Vietnamese student in high
school through the development of a guidance program which provides
for the student, opportunities to explore and to discover who he 1s and
what he could do best. The student in this program will have available
a counselor to whom he can turn for advice and assistance in developing
a future program. Self-understanding will be emphasized which, hope-
fully, will lead him to self-acceptance, better achievement, and
preparation for entry into a frustrated society and the world of work.

In this study, differences in culture, social structure, local
conditions and affects of the war have been analyzed, interpreted and
brought into discussion. Different guidance services to implement the
main objectives have been proposed with enlightened perspectives. The
role of the future counselor has been well-defined for clear-cut
understanding. His knowledge, ability, and capability to deal with

youth problems as well as his responsibilities have been recommended.



His relationships with other guidance persomnel and community have
been clearly limited.
The proposed guidance program in this study will certainly have

to be complete by further suggestions and recommendations.
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CHAPTER I
INTRODUCTION

The Republic of Vietnam has long been the focus of foreign
observers for its frontless battle fields. From the top point of
Camau to the delimitaerized zone of Benhai, from the East Coast to
the West boundary with Laos and Cambodia, from the small hamlet en-
circled by a bamboo hedge to the overcrowded capital of Saigon, the
sporadic storms of the war have been tearing off what was built
centuries ago. As never known before in its history, Vietnam ironi-
cally has been the stage for ideological and technical experimentation
of conflicting powers. Immense are sufferings, losses, destruction

and disturbances. Nowhere is secure and threat of death is everywhere.

It has been miraculous that life continues on this tiny land
sfter three decades of shelling, bombing and killing. Life not only
refuses to be extinguished, but struggies for survival and recon-
struction for progress have been promoted right behind the scene of
fighting. That occurs because the population does not cease to exist
and to grow. Different socisl activities then continue to deploy
effort and courage in maintaining the national heritage from total
destruction.

In the field of education, some attention has been paid to
building classrooms, training teachers and improving curriculum in

order to keep up the constant pressure of the increasing scholar
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population., However, confined in its traditfional shells of customs
and beliefs, the Vietnamese education system has been stationary
and hesitates to undertske radical changes for modernization. The
present day-to-day student has been ignoring that he is a human
being worthwhile of more consideration and that new horiszons of a
future life could be reached within his arms.

The present study proposes a program for practical application
of the principles of guidance in Vietnamese high schools.

The guidance concept has been introduced to Vietnam since 1959
and & Guidance and Counseling program has been experimented with at
the Thu Duc Demonstration School in Vietpnam, Tentative plans have
been made to generalize application of the program in all the future
comprehensive achools. These are transformed from the classical
curriculum schools.

This study will furnish materials not only for the newly-born
comprehensive schools but also for all Vietnamese traditional schools
which for one or another, are not ready to perform the new curriculum
designed for them.

Included in this study are:

1. A brief review of the background of the traditional

philosophy of education.

2. An analysis of the present situation which Vietnamese

high school students have been provided for learning.
3. A proposal of guidance program in high school with

emphasis on the role of the future counselor in the
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frame of a society in course of development and in
which traditional concepts of life should be taken into
account.

4. Recommendations and implementations for realising the

program in conditions offered by the community.

The sources used in this study have been collected according to
their dkgrae of accuracy, validity and up~to-~date and then analyzed,
interpreted, and referred throughout the study.

This study has been restricted in its pupposes by the lack of
tvaiiahle materials on the progress of the present educational system
in Vietnam and the ignorance of developing psychological favor among

parents for such & program at the Thu Duc Demonstration School.



CHAPTER II
PHILOSOPHY OF EDUCATION IN VIETNAM

Education in Vietnam has long been criticized, discussed,
analyzed, and revised for many years without any significant change
in its fundamental structures. Facing an increasing need for high
ability manpower for national development, the present educational
system of Vietnam is in constant crisis. Under the pressure of the
war, education has received for years a low-national priority. Only
five percent of the national budget haas been allocated to education.l
As a result, pervasive chaos has been found in primary and secondary
education. From the countryside to the capital, youngsters of ele~-
mentary and secondary school age receive far less than a modern
education. Class size often exceeds the govermment's official limit
of 50 pupils although only 70 percent of the elementary school age
and 17 percent of the secondary school age youngsters are registered
in schools.?

Poor equipment is another problem of the education erisis. With
the ald of foreign governments, millions of textbooks have been
printed to provide every elementary school pupil a complete set of

modern texts, but for a curriculum established msny decades ago. The

lvgchools in Vietnam," Newsweek, (August 28, 1967) 55.

271h4d.
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shortage of buildings in Saigon and other cities places many schools
on four-hour shifts and thus a number of subjects are cut down. The
veakest part of the educational system in Vietnam is the lack of
trained teachers. Forty percent of the elementary teachers have had
no formal training. Many have completed no more than the fifth or
the aixth grada.3

The present elementary and secondary curriculum, carried out at
nationwide scale, was designed by the National Ministry of Education
years ago and emphasized academic and theoretical performance rather
than technical and vocational training. Thousands of high school
graduates are not assured of finding jobs even though unproductive
government jobs are available each year. The vast majority of
Vietnamese are engaged in agriculture but this is not reflected in the
curriculum. The rural people who would profit from vocational rather
than academic training never receive it.

Opportunities in industry and the professions are also restricted
by the poor technical vocabulary in the Vietnsmese language. French
has been the languasged used in technical and scientific training.
According to Jack M. Patt‘. in certain faculties at the University of
S8aigon, a few subjects are taught in Vietnamese. However, Vietnanese
is used only in the preparatory year, after which the student must use
French., Every subject in the mathematics and physics courses is

taught in French, even in the first year, In the technical colleges,

31bid.

4ithe Language Dilemma in Vietnamese Educaticn,"” Journal Higher
Education, xxxx (May 1969) 388,
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and in the Animal Husbandry School, the French language still plays
the dominant role.

The main reason for using foreign language in higher education
is that Vietnamese teachers trained in a foreign language have found
it easier to teach in that language than in their mother tongue, and
80 percent of the textbooks in use are written in foreign languages.s
Although Vietnamese is capable of expressing accurately specialized
and technical vocabularies by incorporating and converting them to a
phonetic transcription in Vietnamese, many univeraity professors are
against any change for the development of the required technical
vocabulary in national language.

The Vietnamese from lower schools, who, for lack of language
fluency, often fail to complete their university studies, have
supported & movement to make Vietnamese the language for all levels
of education and popular pressure for changes in the educational
system has urged the government to bring an adequate solution to the
present dramatic crisis in education.

Another important challenge that students in high school are
in great embarrassment over is the choice of subjects when entering
the tenth grade of the senior program. They have no guidance service
to help them make a desirable decision to follow one of the four
possible curriculum tracke: Scilences, Mathematics, Foreign Language
and classical languages. All four of the approved curriculum tracks
are aimed to prepare the asuccessful student for sdmission to the

university, yet 86 out of 100 fail every year in attempting to secure

31b1d., p. 389.
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2 baccalaureate II degree (high school graduation). What happens to
the large percentage of students who fail to complete the senior high
school program? Unfortunately without this degree they are not
accepted for any of the more desirable jobs.

Vietnam could profit the most by enriching its own culture
through selecting and integrating the most brilliant and adequate
features of both Eastern and Western aducational systems. To me,
introducing guidance and counseling into Vietnamese high schools might
be a way out of the presant crisis. It is a new field the American
schools have had long experience with and a great deal of its effective-
ness has long been demonstrated. Will the principles of guidance and
counseling be applicable to the present situation in Vietnam? The
Vietnamese scholars would show considerable opposition to it as they
have been used to being skeptical about proposed solutions influenced
by foreign cultures. But a deeper examination of the matter based on
facts and clear-cut results might persuade them to give favorable
consideration and to approve for adoption guidance programs in

Vietnamese high schools,.

I. TRADITIONAL CONCEPT OF EDUCATION <

Bafore undertaking the discussion of an adequate guidance program
in this brief study, it is necessary to look back to the history of
education in Vietnam. Establishing a new concept of education needs to
be based on the established philosophy and to be consistent with it.

The period of Chinege domipnation was interrupted many times by
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by several such insurrections for independence. In general the
Chinese domination was the long night of Vietnam's history--a night of
ten centuries long, "during which Chinese civilization became deeply

rooted in the country.“6

The influence of Chinese civilization has maintained a strong
influence over the Vietnamese culture from the tenth century to the
present. This influence has long been an obstacle to progress by
emphasizing literature and high social ranking over technical and
practical activities, The scholars who went to school for years were
likely to seek for respect and position in society. They considered
laborers as despised, lower, and servile citizens.

This rush to high socisl ranks and unpopular attitudes toward
the peasantry class has derived from Confuclanism which gave highest
place to the scholar in society. The aims of education were dictated
by the political and social structure. The immediate purpose of
formal training was to prepare young men for the examinations through
which they might enter the mandarinate and open doors to privileges.
Confucian scholars were supposed to be motivated by cultivation of
high moral character, especislly an appreciation of the wisdom of the
ancient sages of China and of Confucian principle.

The program of study centered on the Confucian classics. Some
courses on Chinese history, Vietnamese history, ancient poetry and

military tactics were also taught., The language of instruction was

671ecnannoa Realities, Saigon: Ministry of Foreign Affairs,
(1967), 49.
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written in Chinese.’

Formal training culminated in a series of rigorous competitive
examinations. In the system which prevailed in the late eighteenth
and early nineteenth centuries, candidates for scholarly rank were
examinated first in the provinces; then if successful, in the capital
at Hue; and finally at the highest level, in the Imperial Palace.
"These examinations took place every three years. Successful
candidates, depending on which of the examinations they passed,
became low- and middle- and high-ranking government officials."®

The Confucian concept of "Quan, Su, Phu" or "king, Teacher,
Father” which placed the teacher right after the king and before
the father, has long been taught to students who used to over-respect
teachers to the point that they rarely contradicted them if they
wanted to succeed.

This concept deprives the students in modern schools of the
skills of criticism and the ability to formulate an adequate judg-
ment. He is likely to accept as true whatever the teacher tells him
in the classroom. Bill Raines, issociatc profegsor of education in
Vietnam, recently confirmed, '"Viatnamese have long been taught to
respact and honor their teacher and they ware too polite to say any-

thing even mildly critical of him."?

THarris, George L., et al., Ares Handbook for Vietnam,
(Washington, D.C.: P.S. Government Printing Office, September 1962) 116.

81bid,

9Rninas. Bfll, "Working as a Teacher Educator in a Developing
Country," Ohio versity Contract USAID/Education Semi-Annual rt,
(January-June
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The same factor influences the teacher's view of his classroom:

It strengthens the teacher's ego to be considered
a fount of wisdom who speaks that which students must
write and repeat by rote. In his own little sphere,
he, too, is a ruler. A change in the method of teach-
ing to more active participation on the part of the
student, encouraging the student to come up with new
ideas, even ideas that cgstradict the teacher's,
threatens this security.

Another consequence of the Confucian influence over Vietnamese
education of today is that students continue to choose careers as
government officials who hold both adminigtrative and judicial powers
over farmers, artisans, military and business men. They still envy
members of the powerful class which has long been enjoying prestige
and consideration. This misconcept leads students to the neglect of
technical learning of practical skills in a modern society. They
would prefer being a government official with a low salary rather than
being a skillful worker who could earn much more money.

The learned man has not been a worker.

The Scholar could mot engage in manual labor, and
it vas benesth his dignity to show a student how to
do something. Be would, however, present an elaborate
explanation on how something should be done. Conse~
quently educational programs in the polytechnic arts

and sciences have tivor developed along with programs
in the humanities.

10pducation Vietname Proposals for Reorganization, (Wisconsin
State University: Steveus Point Study Team, AID, 1967) 135.

llnasnor:chnidt, Dale H., "A Word From Vietnam," Journal of
Industrial Arts Education, xxvii (August 1968) 35.
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IX. ¥RENCH-INFLUENCED CONCEPT OF EDUCATION

Western learning, introduced in Vietnam by French rulers in the
nineteenth century, had been developing rapidly as traditional
aducation faded out. The French education led to the almost complete
destruction of the mandarin system (organigation, axaminations, ate.).
The new FPrench system centerad around a small '"Gallicized elite” that
was out of touch with the people. The deterioration was such that, on
the ave of World War II, there were more prisoms in Vietnam than
schools.

The French system, imposed by the colonial govermment, focused
on the training of a restricted number of clerks, interpreters, and
minor officials to serve in the lower ranks of the colonial adminis~
tration. All classes were taught in French even at firast grade level.

In 1917 the French authorities decided to set up a formal French
education for the whole country, providing a uniform curriculum to all
schools. At the end of each cycle of studies, highly selective
examinations constituted a "barrage' for ithe average student.

Elementary education, which covered a seaven-year period for
children aged six to 12, was subdivided into three and four year cycles,
the f£irat leading to a certificate of elementary studies and the second
to a certificate of primary studies. Secondary education was given
in the lycees and colleges in the cities. This program included a
four-year higher primary cycle, leading to a diploma of higher primary
studies, and a secondary cycle of two yeare (after 1927, three years)
which ended in an examination for the baccalaureate.lZ

124grris, George L., et al., 115.
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The University of Hanoi, the oldest university in Vietnam
established in 1917, was aimed to train high~level administrative
clerks. Later in 1930, by social demands, this university initiated
schools of medicine and pharmacy, pedagogy, fine arts, agriculture and
commerce. The teaching staff of the university was entirely Prench.l3

The inadequate French education contributed to the deficit of
qualified technicians necessary for an underdeveloped country after
World War II. The whole educational structure, designed by French
colonists, aimed to meet the needs for administrative personnel and
to prevent political opposition rather than to provide an adequate
practical education to the Viatnamese youth.

Today, after recovering national independence following nearly
a century of struggle against French rulers, Vietnam has found great
difficulty in buillding a modern soclo-economic structure, viewing the
shortage of technicians in all fields. The influence of the French
educational system still affected the Vietnamese schools.after the
Geneva Agreements in 1954, The most pressing problem was that
Vietnamese students at the university level had been discouraged by
the use of French language in technical and scientific fields, and
by the lack of Vietnamese textbooks in all branches of study. Many
parents still believed in the efficiency of the French system and
forced their children to choose French as a primary foreign language

in high school.

131b4d.


http:French.ll

13

The need for technical and scientific language is not the
only disadvantage of the educational system., Other gaps to fulfill
the objective to develop technical and vocational education arxe the
lack of good vocational technical teachers in junior professional
schools on one hand and an effective vocational guidance service in
regular high schools on the other. Teachers in a few vocational high
schools in Saigon need to be trained in teaching techniques and main-
tain and update their skills and knowledge. By their poor quality of
instruction, students are unable to think creatively and they learn
by rote memory or do projects designed or selacted by instructors.
These students continue to manipulate inferfor quality equipment and
tools which have no resemblance and relationship to modern apparatus
commonly sean in industry.

These conditions saem to discourage the youngsters in high
schools from choosing vocational careers. In a country that is rapidly
changing from an agricultural society to an industrial one, technical
and vocational skills become highly desirable, but the high school
curriculum does not provide any guide toward that direction. There-
fore, a gulidance service for vocational occupation in high school is

vital to catch up the national need for technicians.
III. NEW CONCEPT OF EDUCATION

If the Confucian philosophy can be blamed for its outmoded
cultivation of high moral character to maintain the political stability

of tha feudal structure of the society, neither is the narrow-minded
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concept of education brought in by French colonists appropriate for a
young nation in constant development after many decades of stagnation.

After 1954, the date of political independence, the need for a
new philosophy of education came into the mind not only of the au-
thorities bearing responsibility in the field, but also of every ome
who concerned himself with the future of the country. A new system of
education has emerged from the political chaos and the confusion of the
var. In spite of gseveral reforms to adapt to changes in the political
situation, the system cannot yet be called successful;.

A rigid curriculum designed a long time ago, severe shortages
of elementary and secondary school teachers, lack of adequate textbooks
and instructional materials, crowded classrooms, highly centraligzed
control, and over all, a modest budget for an ambitious program have
contributed to minimize the desired results. Moreover, the growing
school population, the continuous upheaval of the war in the country-

side, and degenerating mores and traditions put the new system of

education into a real challenge. The govermment has made great efforts

_to make the ayatem keep up with the changing situation and the need

for progress. The common people often doubted the effectiveness of

the present education and wondered whether it would be more valuable
to bring a radically new concept into it.
Hoang-Gia-Linh has expressed his anxiety on the present

national system of education by these words:
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In the present conjuncture, can we say with
John Dewey that education must have an autonomous
status and that it could not be determined by
social and political demands external to it"? Or
shall we agree to some extent with Hegel's theorxy
of the state and of the duties of individuals and
laad our education toward training the adolescent to
understand that "his society and his state imply a
larger whole, one that lies closer to the realities"
and that he should "renounce himself, learn obedience
and service to the social whole, and learn reverence
for its spiritual achievements"11l4

Many facts lead to the conclusion that in the case of Vietnam
education cannot be set apart from the national struggle for survival,
and theories of education should be adapted to the present Lragic
situation. Facing a constantly threatening foreign ideology and a
total degeneration, education must deal with the national policy to
accommodate many agpects of th§ war, and contribute to a long-

ranged planning for a post-war recomstruction and progress. Linh

wrote:

A philosophy of education appropriate to the
present needs of Vietnam, remains to be defined
in clear terms with a special emphasis on the
preparation of the adolescent for citizenship.
It should give priorxrity to certain objectives
which appear to be most urgent: for example,
education for public purposes against education
for private purposes; education for the society
against education for the individual's better
living; education for secular purposes against
education for religious aims; education as a
means to save the community one belongs to
against education for knowledge as an end in
itself.15

14poang-Gia-Linh, "The Critical Stage of Education in Vietnam,"
National Elementary Principal, xliv (February 1965) 50.

151b4d.,
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Recently in a speech delivered to the Vietnamese people, Nyguyen
Van Thieu, President of the Republic of Vietnam, reasserted the

national policy of education as follows:

With special regard to the educational field,
which bears clear and strong influence upon socio-
economy, I have advocated the "policy of the
Republic of Vietnam is to realize a system of
mass and practical education." ...Every citizen
has the duty to contribute actively to the
educational program and has the right to benefit
education at least to s basic level. Only then
can we accomplish educational justice and promotion
of the people's educational level in order to
improve the society and to dafend the national
cause. That is also the spirit of democracy and
aquality achieved through the educational regime,l6

In the purpose to oppose the former literary and non-realistic

educational program, Presidant Thieu pointed out:

Another important point in my policy is that the
educational system must be oriented to practiceal
application. This means we have to successfully
coordinate the two objectives of education;
development_of personsl capability and adjustment
of coci.ty.17

The above statement of President Thieu can be considered as a
new trend of education aimed to satisfy the need of a suitable
philosophy for a country engaged in an endless war for survival. His

statement actually reflected the principal objectives of the education

policy outlined in 1967 by the National Council of Education. These

16833nycn Van Thieu, Excerpts, dealing with education from the
speach to the Vietnamesa people delivered on October 6, 1969, mimeo—
graphed.

171bid.
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objectives are based on three basic principles: humanism, openness
for other cultures and national feelings. This means:

Formation and uplifting of the human being and
the citizaen; active solidarity and effective service
of the collectivity at all levels; democratization
of education, i.s., equal chances for the younger
gensration, in view of intellectual, moral, technical
and social progress of the Nation.1%

To the point of view of the writer the natfonal philosophy of
education, although conforming to the demand of a country in course
of development and struggle for independence, seems to reflect a
general line of national policy and prestige rather than to clear up
and enlighten the role of education in terms of materisl and
psychological concerns of the young schocl population.

That the school in society is ®ill a place where the young
students need to be understood and to be helped has long been ignored
or minimized. No help was provided for the youngster to gulde his
way through the seven 3:&:. of high school. It appeared to me that
the national philosophy of education should not omit the concept of

”

"nee of young students. It is unrealistic to stress the values
and obligations of the human being on one hand and to undermine the
important aspect of their psychological needs on the other.

Dr. Bill Raines, has given basic principles to philosophy of

guidance in which the needs of students were emphasized. Three out

18geport on the Progress of Education in Vietnam During the School
Year at IXXth Intemmational Conference on Public Education, Saigon:
Ministry of Education, (July 1967) 8.



http:emphaai.ed
http:undena:l.De
http:Natiou.1D
http:feeliD.ls

i8

of four assumptions were accepted by Vietnamese students and I think

they could well be included in the new concept of national philosophy

of education:

1.

2,

3.

Each child is an important and worthwhile human

being and is worthy of being treated with kindness,
consideration and respect. Each means that there
should be no exceptions, whether a child is bright

or dull, rich or poor, and brightly motivated or not.
Each child 1is a unique individual with his own rate
of development, intellectual capacity, level of
achievement and maturity. Therefore these differances
should be expected, apprecisted and provided for in
the classroom.

All human beings have certain common psychological
needs. They need to be loved and accepted. They need
to feel important. They need to experience success

in their endeavors. They need to be free from excessive

fear and anxiety.19

Inherent in these statements is the concept of individualization.

The child must be considered as an individual with his physical,

psychological, intellectual and spiritual values. He has a goal in

his community and society. He has a responsibility to his fellow

to act in a manner sympathetic to them. Otherwise, he is responsible

19Rainnn, Bill, "A Guidance Philosophy for Teachers and Education-
al Practices which Reflect That Philosophy," Lecture presented to
students of the faculty of Pedagogy, University of Hue (April 1969).
mimeographed.
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for his own action, His chief hope is for comfort and aid in his own
decision making to live his own life as he exists in a world of reality.
But to fulfill his responsibility toward his community, he should have
the opportunities to choose wisely the direction in which he might
reach the optimum development of his own ability.

Thus the ultimate goal of counseling must be the freeing of the
individual child from obstacles, threats and "excessive fear' of the
reality to make his choice, not to follow those made by "wiser' men.

If the child "behaves irrationally’ or "cannot see reality," it
is because he simply is not both physically and psychologically free
to behave otherwise. Each child ﬁaa a unique "life space" which
results in a particular set of personal values and strivings. And as
no one can know all the meanings of phenomena which affect his life,
no counselor can know him completely. Fortunately, the counselor needs
not know all of the personal meanings of the child to aid him in be-
coming free to live his own life-style. 9ince men are somewhat similar
because of their generic traite, and since the physical world is present
to everyone, counselors can hypothesize and predict what the child
might be expected to do. The above assumptions would stress the
important position of the individual student in thg guidelines of a
philosophy of guidance to be introduced in Vietnam. The young
Vietnamese student is an individual who has had habits of thinking and
belief inherited from centuriea of Chinese and French influenced

culture. He is living in a society in great disturbance but in
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ascendence toward progress. He should be provided tools and skills
to live in a modern society in the future., As his nation has chosen
freedom and democracy over despotism, his personality should be
respected as a human being with his traditional values. The education
he receives in the classroom must be fitted to his own life, to his
own enviromment, otherwise individualized. The school must give him
advice and help to pursue his own goal of self-realization in

instruction. This will be discussed largely in Chapter III.



CHAPTER 111

ANALYSIS OF THE PROBLEM OF GUIDANCE
IN VIETNAMESE SECONDARY SCHOOLS

I. THE PRESENT SYSTEM OF EDUCATION IN SECONDARY SCHOOLS

The Curriculum:

Since the Geneva Conference in 1954, South Vietnam has been
politically "independent" and has decided to change radically the old
French education system into a national system of education. The
Secondary Education Reform, introduced a new curriculum into every
secondary school.

The purpose of the new structure is to give the junior high
school students, who form the majority of the scholar population, a
restricted but fairly complete education which will serve as basic
knowledge to them when they leave the junior high school for life.
Those students who attend the gsenior high school receive more adaquate
education for higher studies in universities.

The junior high school includes work in Vietnamese history and
geography, civics, physics, chemistry, natural sciences, mathematics
and the study of a preferred foreign language (English or Prench),
physical education, and domestic science and child care for girls.
The junior high school leads to the examination for the certificate

of studies for the first cycle. Pupils who pass the examination
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given at the end of the first cycle can be admitted to the second
cycle.

During the senior school (10th to 12th grades), students have
to concentrate on one of four fields: experimental sciences (Section
A), mathematics (8ection B), modern languages (Section C), and
classical languages (Section D). Table 1 shows the main differences
in the major and minor fields of each section with respect to the
number of hours of each subject taught in class.

After the eleventh year of high school, the student is qualified
for an examination known as the Baccalaureate I (first part). Only
if he has passed this examination can he be admitted tc the final year
of high school. At the end of the final year he may take the exami-
nation for Baccalaureate II (second part). The Baccalaureate II is
the key for entrance to different institutions of higher education, to
military academies, to high-level civil service occupations and to
other good jobs. But the examinations are difficult and highly
selective. In 19601 only about one third of the candidates passed
the first part of the baccalaureate, and only slightly more than ome-
half of this remaining group passed the second part. The major
cause of failure is probably students have chosen the wroang section
by ignorance of their ability on the field or by pressure from
parents.

The main characteristic of such a curriculum is that when the

student chooses an academic field, he virtually neglacts all study in

1Gcorae L. Harris, et al., p. 117.



WEEKLY SCHEDULE FOR SECOND CYCLE (SENIOR HIGH)

TABLE 1

SECTIONS MODERN CLASSICAL EXPERIMENTAL
LANGUAGES LANGUAGES MATHEMATICS SCYENCES
CLASSES 3 2 1 3 2 1 3 2 1 3 2 1
1. Vietnamese 5 5 0 5 5 0 3 3 0 3 3 0
2, History & Geography 2 2 2 2 2 2 2 2 2 2 2 2
3. Civics 2 2 1 2 2 1 2 2 1 2 2 1
4. Philosophy 0 0 9 0 0 9 0 0 3 0 0 4
5. First modern language 6 6 6 6 6 6 4 4 3 4 4 3
6. Second modern language 6 6 6 0 0 0 4 4 3 4 4 3
7. Classical language
(Chinesa or Latin) 0 0 0 6 6 6 0 0 4] 0 0 0
8. Physics & Chemistry 1 1 1 1 1 1 4 4 6 4 4 6
9. Matbematics 1 1 1 1 1 1 6 6 8 4 4 4
10. Hatural sciences 1 1 1 1 1 1 1 1 1 3 3 4
24 24 27 26 24 27 26 26 27 26 26 27
Physical education 3 3 3 3 3 3 3 3 3 3 3 3
Domestic science &
child care for girls 1 1 0 1 1 0 1 1 0 1 1 0
TOTAL -- Boys 27 27 30 27 27 30 29 29 30 29 29 30
Girls 28 28 30 28 28 30 30 30 30 30 30 30

3rd, 2nd, lst grades corresponding to 10th, 1lth, 12th grades in the United States.

£
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other areas, iie., a student of experimental sciences section has
little to do with modern language. As a consequence, when he graduates,
he will be unable to do research in the rich technical materials
offered only in foreign languages such as French or English, nor can
he follow meaningfully lectures provided in foreign languages as in
the Faculty of Medicine.

Another weakness of the curriculum is its ineffectiveness in
providing students with opportunity for open-minded individuality,
exploration and self-evaluation. They quite often write down the
lecture gnd try to memorize the notes. Rarely they are invited to
discuss, to ask questions, to explore and to draw meaningful con—

clusions. The teacher, traditionally lgggpgggiwggkggqggg£g§9nxl

deaonntrations aa 1n aciencas claaa, and maintaina a cortnin dintuncc
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batween hinsnlf and the students. He 1s too concgtnad with the :;zid
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vith whether or not utudenta(gatticipatc in the clagsroom. As the

o R P

cducstional system i- highly csntrali:ed, the curriculun, decigned

at the national level, is expected to be taupectad and to be

0 b T

applicable for all students of all areas no matter how differeant

their mode of living or enviromment. Throughout the country, teachers
are required to follow the nationmal curriculum in order to kesp intact
the national image of the classroom. This tendency to have everything
follow an exact national picture "is one of the things that most

isolate the nation and national education from the people and allows
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them to think that it is not really 'their' government and 'thair'
school."? It fails to produce productive and contributive citizena
with special skills to build a wodern and industrialized country,

Originally conceived by French~influenced intellectusls, and
for city schools, the curriculum is outdated and because of the
national examination system, it cannot be improved by individual or
regional authorities for the profit of students, most of whom live
in the country or by the sea. In other words, for the fifteen years
between 1949 to 1965, the national curriculum only met the needs of
barely one percent of the school population3 and was merely a
preparation for the university.

Under the pressure for change in 1965, many efforts have been
made by responsible authorities to revise the curriculum. A
commission for improving Education and numerous curriculum study
committees have been set up to consider the problem. In the same
year, 150 to 200 teachers® from all levels and spheres of education,
public and private, wvorked with experts, consultants and advisors
from foreign missions and charitable organizations for two weeks to

bring an adequate change to the syllabus.

2gducation Vietnam: Proposals for Reorganization, p. 140.

3vyietnam: Educational Developments in 1964-1965," International
Yearbook of Education, xxvii (1965) 339.

41b1d., p. 341.
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Topics discussed, analyzed and solved included: a tentative
grouping of related subjects, date at which specialization should
start, and the amount to be taught to each age-group; possibility of
working and applying a differentiated curriculum to meet the needs of
students living in four completely different geogrephicsl areas
(city, country, hills, coast), whether general education should stop
at the age of 15 (end of the ninth grade) for socio-economic reasons,
and whether science should be taught aaparntely.s

This National Convention for improving the curriculum, has
consistently promoted the trend toward simplification and practical
application, combined with the principles of externally imposed
discipline and social service.

To reassess the pupil's work, and to de-emphasize examination-
centered learning of high school students, national examinations
prior to the baccalasureate were on November 30th, 19655, these wvere
abolished for all pupils attending school regularly. However, the
first part of the baccalaureate examination was maintained temporarily
to deal with military reserve officer training which requires the level
of the corresponding high school 1llth grade. The same applied to
secondary school entrance examinations which will be abolished when
classrooms and teachers can be provided to all elementary graduates

according to the compulsory education law.

Stvad

6"Rapuhlic of Vietnam: Educational Developments in 1965-1966."
International Yearbook of Education, xxviii (1966) 401.
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In the field of guidance, in June, 19667, the Minister of
Education began encouraging the work of some specialists in develop-
ing psychological test suitable for the Vietnamese and applying test
results in all of the schools from elementary levels to the
universities; this guidance will be applied in the future compre-
hensive schools.

During two decades from 1949 to 1969 great efforts have been
made on the part of the govermment to reform the obsolete French-
influenced system of education. But no long~range and adequate goals
have been established. Token changes seemad merely to mend a narrow
and old cloth no longer fitted to a growing adolescent. To contain
the pressure for radical changes, successive governments undertook but
hesitating and indecisive steps toward establishing a well-balanced
and modern system of education. The main reason for failing to
promote sound changes and to determine strong goals may be that
responsible authorities in education have been clinging to academic
values they acquired from the French system which emphasigzed
memorizing verbalized generalizations rather than practical knowledge.
Descendents of privileged families were the only few students who
could go abroad to afford 2 high education in a French university. As
they returned to the fatherland with a high degree, they were highly
regarded and occupied key positions in the society. In spite of the
democratic spirit they assimilated in foreign countries, they con-

sidered themselves as the most educated men and formed a class apart

71b1d., p. 402.
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from the people. They were unlikely to work for the benefit of the
people and were stubbornly opposed to any change which would compromise

their personal interests.

Unpractical Goal of Education:

Respongible for improving the whole educational system, these
leaders were setting up unpractical and unrealistic goals. The
tendency toward a traditional literacy still pervaded the curriculum
of different levels in spite of many reforms. Vague goals were stated
at each phase of development but like fall leaves, they died after
being issued in a hurry. While setting up goals to deal with the
situation, Vistnamese educators aimed to satisfy a political demand
rather than to meet a national need. Sophisticated statements have
been created, but inefficiency and bureaucratic red tape destined
them to failure and a new crisis., It seemed that the following
factors were not taken seriocusly into account to establish valid
aeducational goals:

1. the objectives should be based on scientific research in
terms of natural resources, manpower and economic
development.

2. changes in the program of education should be determined
at suitable rate to avoid confusion and frustration.

3. the educational system should be considered as a whole
with its interrelationships, and changes should not be

undertaken in separated areas.
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4. professional performance should be evaluated on the basis
of achievement rather than on the basis of political
influence. Incompetent and inefficient personnel should
be replaced and not tolerated in order to reach stated
goals.

5. changes should be aimed to meet the real national needs,
rather than for the purpose of publicity or political
control.

The lack of consideration of the above factors might lead to
many problems that the government was unable to solve. For instance,
in 19658, a five-year plan for the development of education was worked
out by the Ministry of Education and adopted by the Government. Among
the main objectives were: (1) in five years' time, 40 percent in-
stead of 20 percent of the children who complete their primary school-
ing can be admitted to éublic secondary schools; (2) in five years,
1,200 secondary school teachers instead of 300 will be trained every
year.

It is worth noting that in 1970, five years after the elaborated
plan, the primary pupils will pass from 1,662,000° to 2,097,105
(yearly increase of five percent). Forty percent of this population
would be 838,840 and would need 16,777 secondary teachers. Unfortunately

the number of secondary teachers (2,450 in 196510) could never keep up

8"R.epublic of Vietnam: Educational Developments in 1965-1966,"
P 3980

91b1d., p. 40

10Rapub11c of Vietnam: Educational Developments 1964-1965,
International Yearbook of Education, p. 340.
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with such a demand although a yearly increaase of 1,200 secondary
teachers has been visualized in the five-year plan in 1965.

Such an example would clearly illustrate the carelessness of the
.reform planning and explain uhy the nationsl goals in the field of

education can never be reached.

Lack of Adequate Teacher Training:

Secondary school teachers are of two categories, Teachers in
the first cycle receive two years of training at the Faculty of
Pedagogy, while teachers in the second cycle receive four years. They
all are required to have the Baccalaureate II to qualify for taking
the entrance selective examination. Either at the Faculty of Pedagogy
of Saigon or Eue or Dalat are they trained to teach specific subjects:
Vietnamese, English, French, History and Geography, Physics and
Chemistry, Mathematics, Civies and Philosophy.ll The training program,
designed and applied by professors who have received a French
aducation, heavily emphasiszed the lecture method, literacy and
theoretical content. Courses in professional areas such as principles
of learning, methods of teaching, and tests and measuremeants have been
overlooked.12 With such a training program, ﬁeacharwatudents would
have no experience in leading group discussion, encouraging initiative
and creative thinking, or forging scientific judgments in pupils.

They were not accustomed to supporting their works by library research

lijNguyen-Duc-Kien, A Design for the Evaluation of Student Pro-
gress in Vietnamese Secondary School, unpublished doctoral dissertation
(Syracuse University 1969), 151.

125114,
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or other available literature. Moreover, they have no experience
teaching in the classroom during their performance in the Faculty of
Pedagogy. However, they were aware of their future place in the social
hierarchy, ready to follow faithfully the curriculum as given and to
transmit to the young students what they thought necessary to master
the content br examinations.

With such professional background and tha’traditionnlly misled
concept of the "man of leisure,” it would not be difficult to guess
the poor quality of instruction students received in secondary school.

The serious shortage of teachers at different levels, particu-
larly at the secondary level, came to devaluate the effectiveness of
training programe for high school teachers. In the school year 1%67-
196813, to meet the increasing need of lower secondary teachers, the
Ministry had lowered the training period of two years to a rapid one-
year for holders of the Baccsluareate II, According to Nguyen-Duc~
Kienl# the majority of teachers in the lowaer grades of the first cycle
were recruited among people who had only the high school diploma and
had no orientation or teaching practice. Figures in Table II
illustrate the critical increase of secondary school enrollment and

the shortage of secondary teachers:

l3"Rspub1:l.c of Vietnam: Educational Developments 1967-1968,"
International Yearbook of Education., xxx (1968), 552,

I‘Nguycnrnuc-xitn, p. 131.
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TABLE II

SECONDARY SCHOOL ENROLLMENT AND SECONDARY TEACHER
TRAINING FROM 1965 TO 1968

SECONDARY TEACHERS TEACHERS
SCEOOL~ PUPILS NEEDED (FOR IN PUBLIC TEACHERS
YEAR INCLUDING CLASS OF HIGH TRAINED
PRIVATE 50) SCBOOLS
19651966 370,660 7,413 1,829 300
1966~1967 417,914 8,358 2,854 300
1967-1968 470,925 9,418 3,232 425

Sources: (1) Republic of Vietnam: Educational Devalopment during
the school-years 1965-1966, 1966-1967, 1967-1968
published in International Year Book of Educatiom,
1966, 1967, 1968.

(2) Report on Progress of Education in Vietnsm during the
school-years 1965-1966, 1966-1967, 1967-1968 at the
International Conferences on Public Education, Geneva
1966, 1967, 1968.

Attitudes snd Responsibility of Teachers Toward Students:

To compensate for the deficit of teaschers in secondary schools,
the government implicitly encouraged the expansion of private second-
ary schools in spite of the Constitution which asserts that basic
education is compulsory and free of charge (article 10). The private
high school "industry" has been developed to such a degree that the
number of private secondary teachers is almost triple that of public
secondary teachers as shown in Chart I. Private institutions which

recruited adventurous teachers at all levels from different sources,
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even from public high schools, transformed the art of teaching into
a dishonest commercial affair. Without any background in teaching
training, private high school teachers provided a large percentage of
education, usually of poor quality, to the youngsters who failed at
public high school entrance examination. Regular curriculum was cut
down to some main subjects required at the national examination.
Ironically, private high schools attracted public secondary teachers
with higher salaries and it was not unusual to see increased confidence
in private education among parents, because some public secondary
teachers taught more conscientiously in private schools than in public
schools.

With the increasing devaluation of Vietnamese money and the
wenace of inflation, the standard of living of limited-salary employees
such as teachers was not too desirable. Any secondary teacher who
neaeded to earn some extra money for his family had no way to accomplish
this but by teaching in private schools. That explained why most of
them adopted an attitude more and more negative with reapect to their
responsibility. They were unlikely to agree to teach more than the
number of hours a week requirad by the Ministry of Education. Instead,
they devoted more time to their private classes. Concerning themselves
with "extra-teaching," they neglected their own duty toward students
in public schools. Most of the time they lectured in classrooms,
sometimes without explanation. There was no free discussion or
communication between teachers and students. With regard to their

students, they always observed a distance to maintain their personal
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prestige and the apparent discipline in the classroom.

The young teacher's imnsecurity caused by the war made him deny
his responsibility toward the students and try to escape from reality
by failing to implement any good educational program. The perspective
of a long military service and an endless war made them skeptical about
the effectiveness of education and there vas a growing tendency of
peicurism and existentialism among young teachers. Some of them were
not willing to serve as good models to the youngsters in many aspects
and by their private conduct of life were subject to many criticisms

by the students' parents.
II. THE NEED FOR A GUIDANCE PROGRAM

As a consequence of the shortage of secondary teachers, the
inefficiency of these due to the poor quality of training as well as
to the irresponsibility of their attitude toward students, education
provided at secondary level in public high schools did not respond to
the set-up goals although tremendous efforts have been made by
successive governments of the Republic of Vietnam. For a country in
which economic development depands mainly on skillful labor, the
resistance to change and its consequences as have been demonstrated
would be a waste of manpower.

With the rapid growth and development of the elementary education,

there has beean a heavy pressure on the expansion of secondary achools.



36
To the last statistics in 196915, only 24 percent of the primary
youth attended the secondary schools. This meant only 600,000 out
of 2,600,000 boys and girls between the ages of 12 and 18 were able
to receive a secondary education from both public and private schools.
If we look back to the year of 1959 where the enrollment of secondary
schools was four times less with 120,000 we could say that it was a
remarkable leap forward in educational development for a country bear-

ing the heavy charge of an endless war.

High Percentage of Drop—Quts:

Unfortunately, examination of the pattern of all secondary
school dropouts as shown in Chart 2 would suggest a less optimistic
picture. Back in 196216. over 73,000 students were enrolled in
grade seven (sixth grade in the U.S.). In 1969, only 10,804 or
14 percent of 1962 enrollment were successful in the terminal year
of Baccalaureate II.

One might wonder what will happen to the 86 percent of the
secondary scholar population who failed to secure a Baccalaureate Il
degree. And what jobs could be provided to them as unskillful as
they were with a vague knowledge of verbal generalizations. But
another crucial question could be raised as t& what reasons there

could be for such a failure of education. Certainly the answer would

15¢nox, Donald M., "The Case for Comprehensive Education in
Vietnam," a speech delivered at the Rotary International Club of
Saigon on Dacember 18, 1969, p. 10 (mimeographed).

16Ib1do, pl' 11.
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PATTERNS OF ALL SECONDARY SCHOOL DROPOUTS 1962-1969
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have many aspects, and one of these would fall into the scope of
guidance in the secondary schools. It would be safe to state that if
the Vietnamese high echool students had been provided with orientation,
advice, and help to make reasonable decisions in choosing the right
fields of study to overcome their personal problems, the number of
dropouts would be less. Any Vistnamese intellectual who was
concerned with the raform of national education, would suggest that
guidance and counseling could help i{improve the present situation.
Vu-Tam-Ichl7 in his "A Historical Survey of Educational Developments
in Vietnaw" wrote:

««sthe professional education of prospective
teachers should be broadened to include courses in
curriculum making, school administration, as well
as guidance and counseling. So far, these areas
have been neglected in Vietnam, since they have
not been regarded as forming a part of the equip-
nent of the classroom teacher. Thay are, however,
very important because they afford a basic under-
standing of activities which obviously affect
teaching to a great extent.

Recently, in 1969, in his Ph.D., dissertation, Nguyen—Due-—

Kien, a former Vietnamese high school teacher asserted that:

17Vu~Taa—Ich, A History Survey of Educational Developments in
Vietnam, (University of Kentucky, Lexington: College of Education

December 1959), 130.
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The main emphasis of a school guldance program
is on the placement of students in various courses
in such a manner that failure can be reduced to
a minimum, Guidance also enables each atudent to
understand his own abilities, interests, and

personality traits, and to relate them to his
future life plans and goals.l8

BRIEF HISTORY OF GUIDANCE PROGRAM

If a guidance program is to be recommended by Vietnaunese
educators for the high school, a brief review of its history would
be useful before undertaking any further discussion on the application
of such a program.in Vietnam.

Throughout human history, some preliminary forms of guidance
have been known. Cicero, in the first century B.C., stated "we must
decide what mamner of men we wish to be and what calling in life we
would follow."l9 Locke wrote in 1695, "He therefore who is about
children should well study their Naturzs and Aptitudes, and see,
by often trials, what turn they essily take."20 In the United
States, a system of Mechanical Arts in San Francisco in 1895. About
1902, state—-supported schools providing similar vocational training

were founded in Massachusetts and Wisconsin. But it was Frank Parson

lsﬂguyen-nuc—xien, p 189.

194eary B. McDaniel, Guidance in the Modern School, (New York:
Tha Dryden Press, 1956), p. 22.

201,44,

'
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who first introduced the term of #ocational guidance in 1908 when
organizing at Boston the Vocational Bureau devoted to assist young
people to make vocational choices based upon their aptitudes and
interests.?l

In 1909, through the efforts of the Vocational Buresau of Boston,
ons counselor-teacher was appointed for each elamentary school and
high school in Boston. These teachers were not released from any of
their teaching::duties to act as counselors and were not provided with
funds for necessary materials.

In 1911, Frank P. Goodwin organized a guidance program in the
Cincinnatti, Ohio schools which included the following main points:Z2
1. Study of the individual and the use of personal caxds;

2. Collection of occupational information, including

information on the personal factors required for
success in different types of work;

3. Knowledge of opportunities for advanced training,

specially college training;

4, Better adaptation of school courses to the vocational

needs of students.

In March, 1910, the first national conference on vocational
guidance, sponsored by the Boston Chamber of Commerce, was hald and

the National Vocational Guidance Association of America was established-

211pid.

2211 14.
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Successive national conferences took place in New York City in 1912,
and in Grand Rapids, Michigan in 1913.%3

In February 193324, the National Occupational Conference or
N.0.C. was founded for the study of occupational-adjustment problems.
Financed by the Carnegie Corporation, this organization published from
1933 to 1939 the periodical "Occupations," indexes of books and
pamphlets and carried out many other projects of research relating to
the broad field of guidance. These activities made more people
acquainted with the new function of guidance and promoted the
"vocational guidance" movement.

During the expansion of the vocational education program,
particular attention had been paid to secondary education. In 191825
a Commission on the Reorganization of Secondary Education was
appointed by the Natiomal Education Association of America. The
report of this commission, known as the ''Seven Cardinal Principles of
Education” contained recommendations for training of all pupils in
the age range of 12 to 18 years. The goals of training suggested
were:

1. Training in the maintenance of health.

2. Training in the fundamental process.

3. Training in worthy homa membership.

4. Training in obtaining and mainteining a vocation.

231b4d.

24Butaon, Percival W., The Guidance Function in Education,
(New York: Appleton-Century-Crofts, Inc., 1958), 7.

25Hatch and Stefflre, Administration of Guidance Services,
(Englewood Cliffs, New Jersey: Prentice-Hall, Inc., 1965) 1l.
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3. Training in civic responsibilities.

6. Training in use of leisure time.

7. Training in the development of ethical character.?6

The evolution of interest in guidance in education corresponded
not only to the increased population of the United States and the
development of the industry, but also to the increased complexity of
social organization. According to Henry HcDanie1,27 the startling
changes in method of production that began with the industrial
ravolution have contributed to the almost complete separation of
home and job., As father and mother were often outside the home for
work, responsibilities for rearing, protection and guidance of
children became a charge for other social units. As the influence
of the ethical and traditional values of the church has become less
important, the main responsibilities for the practical vocational
guidance of young people fell onto the schools.

In Vietnam, vocational guidance was ignored wntil June 196628
when the Ministry of Education endeavored to make use of educational
and vocational guidance at all educational level particularly in the
comprehensive schools. A guildance course was expected to be offered
at the three existing Faculties of Pedagogy of Saigon Hue, and Canths

for those who wanted to bacome guidance counselors.

261b1d.
27yMcDaniel, pp 26-27.

28"'Republic of Vietnam: Educational Development in 1965-1966,"
P ‘02.
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By 1968, vocational guidance centers using psychological methods
and tests had been established by the Ministry of Labor and the
Ministry of National Defense. Some technical institutes?? have adopted

tegting methods in vocational guidance.

The concept of guidance and counseling was relatively new to
Vietnamese education. With the introduction of comprehensive high
schoole-—11 in 1969 and probably about 100 in the 1970-71 school
year3° --an urgent need to provide guidance to students in their
selection of subjects of study has been a tremendous task for the
Ministry of Education. A few years ago, an attempt was made to
reserve ona hour per week in the regular curriculum for guidance and
counseling. Unfortunately, teacher-counselors, trained in academic
subjects, had little or no knowledge of the fiald, According to the

report of Vietnamese Education Institutesl

» this program of one hour
per week in the curriculum has largely failed because of the teacher-
counsalor's misunderstanding and lack of training concerning the

goals and methods of guidance and counseling. The report said:

2Q"Republic of Vietnam: Educational Development in 1967-
1968," International Yearbook of FEducation, p 554.

30nguyen Van Thieu, p. 4.

31Dambo, Myron, et al., The Psychological Foundations of
Teacher Education in Vietnam, (University of Southern California:
Center for International Education, School of Education, August 1969)
p 36.
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The hour consequently degenerated into an
additional period in which teachers would teach
subject matter when behind in their instructiom,
or would complete their clerical work. At times
the hour was used for a general 'gripe session,"

where students complained about other teachers,
the carriculum, and their classmates., 32

INCREASED NEED FOR BETTER ACHIEVEMENT IN HIGH SCHOOL

With the trend of education which demands better achievement
in secondary schools, the role of guidance beacomes a necessity.
The rapid growth of the Vietnamese secondary school population
(see Charts III and IV) have reached such a point that to provide
immediate equal educational opportunity for every pupil would be
difficult. A post war period of social reorganization and changes
would coms. These changes are upon the Vietnamese population and
present to the Vietnamese high school students meny problems related
to their performance and personal adjustment. The change from an
agricultural economy to an industrial economy, the change from a
few occupations in government, offices and agencies to thousands
of specialized jobs, the change from a traditional concept of
academic and theoretical education to a scientific and practical ome,
nead adequate preparation on the part of high school for a fruitful
11fe in the decades immediately ahead. This would imply the need for
guidance services that are directed to helping the individual
Vietnamese pupil to assess himself and to plan realistically for

tomorrow.

321p1d.
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CHART III

RATE OF INCREASE IN SCHOOL POPULATION
FROM 1961-1962 TO 1965-1966

1961-62 62-63 63-64 64~-65  65-66

Report on the Progress of Education in Vietnam during
the School-Year 1965-1966 at the XXIXth- International
Conference on Public Education, Geneva, July 1966.
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CHART 1V

SCHOOL ENROLLMENT COMPARED WITH TOTAL AGE POPULATION
IN 1965-1966
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CHAPTER 1V

A PROPOSED GUIDANCE PROGRAM FOR
VIETNAMESE HIGH SCHOOLS

I. GENERAL OBJECTIVES BASED UPON BASIC PRINCIPLES OF
GUIDANCE, NATIONAL CULITURE AND TRADITION, AND GOAL
OF NATIONAL EDUCATION
The above analysis of the education system in Vietnamese
secondary schools relevant to the problem of guidance would lead to
a tentative solution, a proposed guidance program for Vietnamese
sacondary schocls. The task would demand a great effort in seeking
realizable objectives for a country which has been in a process of
rapid development, The rveader should not forget that Vietnamese
education in many aspects, has no resemblance to that of the United
States. What succeeds in the field of guidance in the United
States could not be fruitful in Vietnam if differentiation in culture,
tradition and national goals were not taken into account while
establishing general objectives.
At the writing of this essay, guldance programs in Vietnamese
secondary schools have been in a atate of exparimentation and there
has been no legal basis for guidance in public high schools. However,

in the present Thu Duc Demonstration School in Vietnam, guidance has


http:analy.1a

been introduced since 19651. It is proposed that in order to

contribute to the development of guldance in Vietnamese secondary

schools,

1.

2.

3.

4.

5.

7.

8.

the following objectives might be useful:

the guidance program should center on the students'
needs. Students' persomality should be respected.

the guidance program should provide students with
facilities and opportunities to understand themsalves
and to solve their ocwn problems.

the guldance program should encourage and sustain a
democratic relationship between teachers and students.
the guidance program should provide teachers with
information on the students' problems to be able to
understand and to deal with them.

the guidance program should provide students up-to-date
information on vocational choices or higher education
and aseist them in making plans and decisions.

the guidance program should help the parents to under-
stand more about their children's problems and to support
guidance sctivities at school.

the guidance program should emphasigze the ethical
traditions and help reduce delinquency and mental health.
the role of the teacher in classyoom should be redefined

to deal with the guidance program.

lpaines, Bill, "The Development of Guidance and Counseling
Prograns in Vietnamese High Schools," mimeographed, p. 1.
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9. the teacherg in secondary school. should be aware of

the individual differences of students.

10. the interaction between teachers and students should be
encouraged to promote students' self-confidence, motivation
and sense of value in learning and evaluation of their
performance.

These suggested objectives should not be considered as apart from
the Vietnamese social life, but should deal with the national goals.
The concept of guidance 18 so broad that education and guidance would
be almost synonymous. Then the objectives of guidance must be
broad emough to serve national objectivee of education. A statement
by Miller would illustrate this broad concept:

Guidance includes the sum total of efforts and
influenceas of those who assist an individual, through
association, counsel, dissemination of facts, employ-
ment of appropriate special techniques and control
environment, to reach his optimm personal, social,
vocational, cultural, and spiritusl development.?

Thus, to establish objectives for guidance would seem likely to
establish objectives for all of education, if not for most of living.
The preceding objectives in Vietnamese secondary schools then should
be concerned with all phases of national education.

80, the following basic principles should be considered while
establishing a guidance program:

1. the reason for the guidance program must be understood

in the community as well as in the achool.

2M111er, Carrol H., Foundation of Guidance, (New York: Harper
and Brothers, 1961) 401-402.



http:perfotmaD.ce

50

2. the entire staff of the school must be involved in

the program.

3. the program must be based on the reality of the

éonnnnity's life,

4. the guidance program must be a continuous stage of

socisl evolution.d

The first principle relies on the fact that the traditional
gap between school and community has long been the main obstacle to
any mutual comprehension among parents, teachers and students. On
one side, parents, most of them laborers or farmers, have no time to
take care of their children's education. Most are not likely to be
willing to participate in school activities or tp learn what their
childrcn are doing in the classroom every day. Rare are those parents
who respond to a PTA invitation for meeting or School Day. Many of
them return the school bulletin without signing it as they are asked
to éo. Ed#cation, they say, is an affair of teachers and school.
Nonetheless, they seem to be interested in what teachers recommend
that they do for the benefit of their children's performance.

On the other side, school responsibility in Vietnam is mie-
understood by large numbers of teachers. These teschers consider them—
selves as responsible only for what is relevant to teaching in the
classroom, expressly to routine curriculum fulfillment. Visits to

parents, although mentioned and encouraged in the official school

3Arbruckla, Dugald S., Guidance and Counseling in the Classroom,
(Boston: Allyn and Bacon, Inc., 1961) 373-374.
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policy are never carried out. The high cost of living, the
reparcussion of the war over many aspects of life including the draft
for military service and the shortage of teachers have been good
excuses foi failure to meet parents. Consequently teachers are un-
likely to be aware of the students personal problems at home.

The second principle is based on the neceasity for teachers to
understand their new role in the classroom and to cooperate in any
guidance activity as Johnston, Peters and Evraiff stated that "every
teacher is a guidance worker.”"4 In recent years, parents complained
about school failures and wanted their children to succeed. Most of
thair criticism centered around the curriculum, methods of teaching
and teacher praparation. Generally, people ignored the new concept
of education and the function of guidance serxrvice in school. Education
meant to them the retention of the large amounts of knowledge required
to pass examination. Today, with the new trend of education, public
schools should be for the children's benefit. If the educational
program is to be best adapted to them, then the guidance philosophy
among all staff members of the school is necessary. The steff must
be involved in the guidance program to make it successful.

The third principle assumes that not only should the guidance
progran be understood by the community but it should focue more on the

reality of the community's life. One is to be reminded that the main

4Edgar G. Johnston, Mildred Peters, and William Evraiff, The
Role of Teacher &n Guidance, (Englewood Cliffs, New Jersey: Prentice
Hall, Inc., 1959), 6.
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activities in a Vietnamese community, whether it be a village or a
district, have long been a simulated democracy. In fact, through many
centuries, the Vietnamese people, used to being treated dictatorially
by feudal landlords and village authorities, have been unable to take
any initiative in promoting the progress and welfare of their own
community. Traditional customs, anchored in their mind from generation
to generation dictate a passive attitude to any plan or program set up
by the government.

Thus the guidance program should not be aloft in the un~
realistic atmosphere of optimism based on a speculating support of
the local PTA. Most parents iu small towns are unlikely to have had
sufficient education to be interested in the program and have been
unable to cooperate effectively with achool,

In Saigon, where most parents have an easy lifa, the guldance
program could be partly successful. In low socio-economic areas,
such as provinces in the central area of Vietnam, the majority of
parents are farmers and can hardly provide children with facilities
for learning. They ignore or deny their children's problems 1if told
of them, and quite often have deeprooted prejudices against the value
of education. Having worked hard in the rice fields for their whole
lives, they seem to wish their children success in administrative
careers rather than in agriculture, husbandry or business. Such
attitude would hamper the vocational guidance program and impede the
traioning of techniéians neceasary to set up a self-d‘%andent economic

structure like those in South Korea or Formosa. Therefore, the
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guidance program in high school should be adapted to each specific
area with its main differences in traditions and activities. Teacher-
counseloxrs would do hetter to confront the parents, to discuss, and
to help them understand what their children really need to be success~
ful rather than to send home forms and reports to be filled out.

The fourth principle implies that the guidance process should
not be undertaken only at some special phase of the academic period
but should be carried out at all levels and at the entrance to the
high school as well as after graduation. In short, the guidance
program should be a continuous process through the seven years of
secondary education. The young Vietnamese high school student needs
to be oriented at the sixth grade to be familiar with the quite
difierant subjects and learning procedures and with team teaching.
This phase is the most important. He needs to be guided at the ninth
grade to choose one of the four branches offered in senior program.

At twelfth grade level, he needs to be oriented toward higher education
or vocational facilities. In addition, throughout the secondary
academic years, he should be assisted at each grade level to overcoma

any personal problems he encountars for promotion to his next step.
I1. PROCEDURES
ORGANIZATION OF BASIC GUIDANCE SERVICES
If guidance has frequently been defined as the "process of

assisting individuals to improve their adjuatnent,"s then, it may be

Suatch and Stefflre, p. 6é.
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said that guidance services are organized primarily for the purpose of
helping the student to attain his maximum potential of development and
adjustment. With the above principles as guidlines and in order to
fulfill the selected objectives, the guidance program is set to be
served in any given district or province high school. But at the
present time, guidance services have been completely foreign to most
of the Vietnamese traditional high schools even to the newly born
comprehensive high schools.

It would be unrealistic to plan an organization beyond staff
abilities of the school with complete guidance function services such
ae seen in any American stan@ard high achool. On the contrary,
guldance services, should be limited to the very beginning phase of
guidance development and flexible emough to serve in a society in
constant change. However, guidance services, to be really effective
in the future, must not be limited to some basic functions aimed to
satiafy a short-range program dictated by a shortage of qualified
guldance personnel. To establigh a bagic foundation for the
prospective guidance in Vietnamese secondary schools, the following
services are to be auggested:

1. Counseling. Counseling is the most important service of the
guidance program. Early in the development of the professional field
of guidance, the term "counseling'' was used as synonymous with
"guidance." Counsgeling has now coms to mean ''that part of guldance
program that assists an individual to self-understanding and, through

this, to a self-realization and acceptance of his social responsi-
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bility."6 The primary technique of counseling is the interview, the
face-~to~face relationship between the counselor and counselee.
According to Patterson’ counseling is a profeasional relationship,
established voluntarily by an individual who feels the need of
psychological help, with a person trained to provide that help, By
interviewing individual students, the counselor's primary function
is to assist students in educational and vocational planning as well
as in personal-emotional problems. "EBvery student should have the
benefit of individual interviews in which specific steps can be taken
to assist him in the solution of his problems as they arise."® The
relationship between counselor and student should be based on an
attitude of mutual respect and confidence. The counselor should get
rid of his own need for the traditional self-esteem in order to
accept the client as a worthy person and to create an atmosphere of
frankness and honesty, and total absence of threat in the interviews.
His function requires a deep knowledge of human relatiomnships and of
special techniques of interviewing. It also requires a firm cosmit-
ment to maintaining the confidentiality of what the student reveals

to him during the counseling interview,

61bid., p. 178.

7Pat:erson, C.H., Counseling and Guidance in Schools, (New
York: Harper & Brothers, 1962), 112.

Bbcan C. Andrew and Roy DeVerl Willey, Administration and

Organization of the Guidance Program, (New York: Harper & Brothers,
1958), 25.
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2. Appraisal. The purpose of this service 1g to collect and
to organize information regarding pupils that testing alone is unable
to provide. The testing program represents only a part of the total
effort to help the individual because 'the purpose of testing, ...is
to undexrstand the individual and to help him 1if need be, not to 'lay
bare his psyche'."9 Tests results, although significant, must be
included in a continuous and systematic program of appraisal,
Techniques presently employed in the appraisal of individuals are
based on accuracy of measurement and objectivity of reporting.

The information concerning a student, if complete and accurate,
could help counselors, teachers and parents to predict his future
behavior and achievement., The record of each pupil, to be complete,
should include the data about identification, home~community, health
and physical growth, school history, ability, aptitudes, achievement,
interests and peraonality.lo

The procedures most frequently used to gather data on the stu~
dent are interviews, questionnaires, health records, observation and
report, autobiography, sociometry, daily schedules, diaries and life-
apace surveys.ll To understand a child we cannot rely only on the
psychological tests he took in school. The testing program was
designed to supplement the school records and the counselor's

impression of the student's intelligence and ability to plan. ''Pay-

9Doaald G. Mortensen and Allen M. Schmuller, Guidance in
Today's Schools, (New York: John Wiley and Sons, Inc., 19605, 165,

101b44., p. 203.
1l1pid.
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chological tests are valuable instruments in aid of the coungelor,
but cannot in themgelves determine a plan.“12 So, the enormous task
of gathering data about each student requires team work among teachers,
administrators, guidance workers, and aven parents and students them-
salves.

3. Orientation. This service is to help each student feel
at home in a new surrounding or activity by helping him to underatand
the traditions, rules, and offerings of the school. Tours of the
school, student handbook, and assemblies are devices used to orient
new pupils. The orientation program should be undertaken at the
beginning of the sixth grade and at the and of the 9th grade before
starting the senior saquence. Oriantation to the academic program
should also be provided for students moving up into new class. Every
school should help new pupils get started. There is more to this
than helping the pupil decide which subjects to taka. As Barbara
Wright wrote:

Whether pupils are entering a consolidated high

achool from small rural schools, transferring to a
senior high school from a nearby junior high school,
or entering high school from elementary schools in
the same community, it is a tremendously important,
and often a terrifying experience. They are likely
to feel strange and quite loat in their new surround-
ings. They are unacquainted with the routines of the
school; the building itself is new; the teachars are
strangers; and moving from class to class is a new

experience... Often they are assigned to groups in
which they have no friends...l3

12prnest Harme and Paul Schreiber, Handbook of Counseling
Techniques, (New York: The MacMillan Company, 1963), 239.

133, H. Wright, Practical Handbook for Group Guidance, (Chicago:
Science Research Associates, Inc., 1948), 73.
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A successful orientation program prevents maladjustment by
providing help with minor problems befora they become major ones.

Possible activities to be included in orientation program are
visits to sending and receiving achools, exploratory activities,
digsemination of educational occupational information, scholarship
opportunities, military obligations and employment. The junior
school may hold an open house for pupils from elementary schools,
or the high school may provide a college day, when college
repregentatives are invited to school. The employment service may
come in and register all senlors and others who are interested in
employment. The purpose of these activities is "to provide a
continuous flow of information about pupils and to bridge the
emotional gap for pupils, so that he has some knowledge about his
next step."l4

4. Placement. The placement service is broader than
occupational placement. According to Clifford P. Froehlich the
service of placement "helps pupils gain admittance to appropriate
educational facilities, whether it be a high school chemistry class,
a college, an apprenticeship, or a trade schoel. In easence it
helps them make use of their apportunities."ls A school's guidance
program must be concerned with the success its graduates have in
finding jobs. The placement process must begin early during the
first senior year and should assist the student in selecting the

school, or college best suited to his needs and to the training he

l4c11fford P. Froehlich, Guidance Services in Schools, (New
York: McGraw-Hill Book Company, Inec., 1958) 15.

1pid., p. 231.
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has received in high school. The placement process also takes into
consideration the abilities, the personality, and the preparation of
the student.

The job placement or vocational placement {is another business
of the school which must pay attention to the job obtained by
graduates, by those dropping out of school and those who work part
tims. It is then necessary that the school develops a close working
relationship with the local office of Employment or Labor, as well
as the universities in the country. School records including
attendance and health records, should be fully utilised in placement
of students.

5. Follow-up. The follow-up service is another important
school~community function of guidance. "The follow-up is tacit
recognition of the fact that guidance is a continucus proceu."16
Follow-up ro!ci. to a‘number of purposes and procedures by which
continuous information can be gathered and analyzed to determine
development, activities, and adjustment of students. Essentially,

a follow-up of students can be used to revise the curriculum, to
identify students in need of assistance, and to improve the guidance
program.l7 A functional follow-up program should be concerned with
those students who leave before they are graduated (drop-outs) as
well as those who have completed their schooling. Information

gathered in a follow-up study depends upon the graduates or drop-outs

16Mortensen and Schmuller, p. 389.

1?Andr¢w and Willey, p. 294.
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in question, their families, friends, teachers, and employers. A
follow-up study serves to analyze the success of vocational education
in terms of fitneas for job, length of stay, etc. Results of the
follow-up program are of values not only in terms of helping the
graduated or drop-outs but aleo in clarifying the present objectives.

The administration of guidance services in Vietnam have not
besn a problem eince the guidance program in high school is an
experimental state. For yesrxs, there will not be more than two
counselors in each high school. The principal will be directly
responsible for carrying out the giidance program of the school. But
once guidance develops throughout Vietnamese high schools, the ad-
ministration of guidance will demand competent administrators who must
understand and support the program. The administrators must respect
the professionally trained counselors and have confidance in their
work.

The critical lack of qualified guidance peraonnel in the initial
phase of guidance in Vietnam has been pointed out by Bill Raineala.
"...the second major problem is the lack of qualified guidance
specialists...” As a guidance advisor responsible for promoting
guidance in Vietnam, he has suggested a training program to produce
teacher-counselors for the first hundred comprehensive high schools.

According to Dr. Raines, the immediate objective should be to

offer a special one-year in-service training course for high school

185411 Raines, "The Development of Guidance and Counseling
Program in Vietnamese High Schools", mimeographed, p. 3.
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teachers. These candidates, chosen from the regular teachers, will
assume the function of teacher-coumselors after the training and are
the first pioneers in the field of guldance. They will be assigned
no more than eight hours of academic teaching, and less if possible,
and work as counselors at least one half of their time.l’

An in-service program has also been proposed for all teachers
in the school in order to understand the objectives of guidance and
to support guidance activities. In the near future, all prospective
junior and senior school teachers should be required to take one course
in "Principles of Guidance.”

The major areas included in the curriculum of the proposed one-
year training course are: 20

1. Orientation to guidance.

2. Orientation services for entering students.

3. Assistance for students having academic difficulty.

4. Assistance for pupils having behavior and adjustment problems.

5. Appraisal services, extra-curricular activities and

cumulative records,
6. Planning services for pupils.

7. Individual conferences with students and parents.

193e1n0e, p. 7.
201p44., pp 12-13.



62

III. EVALUATION OF THE PROGRAM

Significant results at the Thu Duc Demonstration School.

Although introduced into Vietnam only since 1959 by Vietnamese
sducators and American advisors, the concept of guidance has yet
materialiszed only in 1965 at the Thu Duc Demonstration High Sehool.21
Constructed in 1964 on a large area of 5.107 sq. m., the building was
the first high school in Vietnam which had all the equipment and
factlities of a modern high school currently seen in any modern country.
With the cooperation of a team of Ohio University Education advisors,
a new curriculum was designed to realize the new concept of education:

It shall be the philosophy of the Thu Duc
Demonstration high school to provide a secondary
education for all its students consistent with
their individusl interests and sbilities so that
they can rightfully assume their roles as
contributing members in a free, democratic
Vietnamese society.Z22

The first cycle curriculum provides students in four years with
the basic elements of secondary education. The rigid program of
the first two jeg:s sexves as observation stage and pre-orientation.
The following two year program, more flexible, orients studeats to
the selection of elective courses in the second-cycle curriculum

which covers 3 years. Four new courses of study are available:

industrial arts, business education, homs economics, and agriculture,

213411 Ratnes, p. 1.

221hy Duc Demomstration Secondary School, Faculty of Pedagogy
University of Saigon, mimeographed, p. 1.
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Besides subjects in the areas of the practical arts, the curriculum
also offers an excellent academic program for those students who wish
to pursue higher education.

An experimental program of guidance and counseling has been
established to provide professional and vocational orientation. A
Guidance Connittcaza carries ocut a guidance function to assist students
with personal and academic problems. The position of the Guidance
Council is shown in Chart V. Within a short time of three years and
with only one counselor for nearly a thousand counselees guidance
activities have been developing in many aspects and according to Dr.
Rnineaz4 some services have been succaessful such as:

1. Orientation services for incoming 6th graders.

This program has been set up for 2 days prior to the
school year and involves the students, parents and
teachers.

2. Educational guidance for students in the 9th grade.

The last year of junior high school is very important
in the choice of major field of study so a group guidance

course is required of all 9th graders for one semester.

231144,
265411 Raines, p. 7.
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ORGANIZATION OF THE THU DUC DEMONSTRATION SCHOOL
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3. Moral guidance and character development.

Each student in junior high school has a group guidance
class for one hour per week. Each year of the junior
high focuses on a different aspect of the "Moral guidance"
curriculum; in the 6th grade--school adjustment; 7th
grade—family adjustment; 8th grade--social adjustment;
ainth grade--citizenship.

4. Individual counseling services.

The young students, who are now accustomed to be "salf-
referred,” have been seeking help from the guidance office.

5. Group counseling.

Group counsaling has been used with students who are
experiencing academic failure. In one year, 43 students
who were on academic probation were back on regular status
after participating in a program of group and individual
counseling once a week throughout the year. Tables III
and IV give more details on the improvement.

6. Service to parents.

Once aware of the beneficial activities of this service,
increasing number of parents have come to consult the

counselor,

Points of Views.

It is still too early to determinme that the guidance program

at Thu Duc Demonstration School has been completely successful.



TABLE III

IMPROVEMENT OF 43 STUDENTS IN AN EXPERIMENTAL
GUIDANCE PROGRAM
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PERCENTAGE
GRADE 1966~1967 1967-1968
B~ 0z 51%
C or higher 232 100%
D or higher 322 1474

Source: A Follow-up Report on the Probationary Student at The
Thu Due Demonstration School, Paculty of Pedagogy,

University of Saigon, mimsographed.



67
TABLE IV

FOLLOW-UP ON EIGHT INDIVIDUAL STUDENTS WHO FAILED
FOUR OR MORE SUBJECIS

SUBJECTS SUBJECTS
FAILED IN FAILED IN
STUDENTS 1966-1967 1967-1968 GRADE

1 6 0 With & C- average
2 5 2
3 4 0 With & B~ average
3 4 0 With a C+ average
5 4 1
6 4 1
7 4 0 With a C~ average
8 4 1

Source: A Follow-up Report on the Probationary Student at the Thu
Duc Demonstration School, Faculty of Pedagogy, University

of Saigon, mimeographed

However, aishiticant progress has been made and certainly the develop-
mant of guidance in Vietnamese high school depends largely on how the
guidance functions are carried out in pilot comprehensive high schools
and how effective they are.

So far the Thu Duc Demonstration School has been taking
advantage of the large middle class population who are really concerned

with the success of their children. No major problems such as poverty,
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ignorance and prejudices on the part of the parents arise.

A closer look into the results brought about by three years of
experience at this school would lead to the following points of
view:

1. It is doubtful that the main objectives have baen reached.
In fact, with only one counselor who at the same time fulfilled the
responsibility of principal and counselor and taught at the Faculty
of Pedagogy, little has been done to implement the program of
guidance. Dr. Raines himself was wondering if the few accomplishments
in guidance at Thu Duc school could be said to be successful.23 The
Group guidance course established for fourth form students was with-
out lesson plans and instructiomal materials, and was threatened to
be cut down for lack of a teacher. The Moral guidance course has
been introduced into forms in the First Cycle but covered the same
content for ur years consecutively and as a result "seems very
repetitious and difficult to justify,"26

It appears that there has been no sequential progression in
application of the program and each guidance function has been only
partially realized thus failing to maximize the benmefits to the
students. There was no statistical figures that could demonstrate
the guccess of some services.>’ Such as orientation services,

educational and moral guidance, individual and group counseling and

250hio University Contract USAID/Education Semi-Annual Report,
(January lst to June 30, 1969) 120.

261p44,

278111 Ratnes, p. 1.
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services, to parents. The only figure given in the probationary
system concerned with the aforesaid improvement was of 43 students.
But this result might not be due to the application of the group
counseling but to the change of attitude of teachers who were in-
fluenced by pressure of the counselor, as has happened in American
schools where students see counselors often as "buffers' between
them and the teachsre.za

2, 1t was too early to promote guidance programs in other
Pilot Schools while at Thu Duc School the guidance function has been
in its "trial-and-errors" stage. More time and staff would be needed
to accomplish all aspects of the program.

3. No report of progress has been made in the field of testing
about providing teachers and parents with information on students'
intelligence, ability, achievement and emotional problems. This is
important, because Vietnamese students have never been subjected to
such procedures. Teachers judgment needs to be based on data obtained
by scientific measurement rather than on examination scores or on
vague information given by students who are not used to report personal
problems,

4, The reaction of teachers and the principal to the role of
the counselor in school has not been taken into account. The principal

who bears the responaibility of the school administration and who

received no training in counseling would be likely to consider the

zsﬂngh Lytton, "School Counselor--An Outside View," Personnel
And Guidance Journal, xxxxvii (September 68) 15.
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counselor as his administrative assistant handling infractions of
school rules rather than as an advocate for students. Teachers might
regard the counselor simply as another kind of teacher created by the
emargence of an "Americanized" society.zg

5. The counselor's personality has not been mentioned in the
choice of candidates to follow a special in-service training course.
"Counselors are adjured to be honest and responsible and to strive for
the highest professional standards."30 The Vietn;mase high school
principal saamﬁ to ignore the importance of this new function and is
likely to chose the docile teachers who would not contradict him after
training, or he may have the tendency to choose the ones whom he
congiders as undesirable or incapsble. This would affect greatly the
functioning of the guldance program of the school.

It was not the intention of the writer to criticize a newly
imported role of guidance in Vietnamese high school but to contribute
different pointﬁ of judgment to help build a solid guidance program in
the future.

In the circumstances of a soceity in culture expansion, certainly
guidance deserves a high consideration in the educational system of
Vietnam, particularly at the basic level of comprehensive high school.
For the purpose of better utilization of manpower, most teachers,

principals, students and parents should be in favor of the guidance

290hio Report, p. 129.

3°Joseph Stubbins, "The Politics of Counseling,' Personnel and
Guidance Journal, xxxxviii (April 1970) 611.
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program. Counseling on educational and vocational problems in the
future would help avoid waste of time and money in blindly speculative
education. Vietnamese high schools should profit from the tremendous
amount of experimentation in American schools when trying to £11l
the gap in education between the two countries. However, difference
in culture, social relationship and economics should be carefully

considered before undertaking any leap forward.



CHAPTER V
RECOMMENDATION FOR IMPLEMENTATION OF PROPOSAL

At the time the writer is jotting down these lines, Vietnam is
knowing the most tragical hours of its history. Caught in an endless
war continuing for many decades the manpower potential has been at
its lowest level, Day after day, brilliant students as well as
ignorant farmers have been falling on the battle field. Almost
every family was hit by death or sufferings. The whole social life
has been completely disorganized from ita traditional structure.
Moral values, challenged by pressing material needs have been lossen-
ing and degenerating. Prestige of teachers and parents, or more
precisely of the old generation has been minimized if not destroyed.
It would require a tremendous effort from the government to try to
build a long-range program in such a state of disturbances and in~
etabilities, And as long as the South Vietnam survives a foreign
invasion, social life is to be promoted toward a better future.

It is with the purpose of contribution a tiny part toward
promoting the achievement of the young students in high school that
this short essay has been written. The proposed guidance program
in Chapter IV would provide as experimental guidelines for those who
bear the responsibility to implant this new field of activities in

Vietnamese high schools.
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In order to bring the proposed guidance program into reality,
recommendations are made as follows:

Recommendation I

The school should receive additional funds for starting guidance
program to provide for such expenses as personnel payment, office
facilities, public relations and information on pupils.

Implementation

With the increased budget for educagion which should double in
four years, the government should support the guidance program in the
anticipation of increased manpower to be invested in economic develop-
ment. Five percent of the achool budget would be necessary to pay at
least one counselor for each high school (with an average of 1,000
students), to arrange his office, to buy testing materials and other
facilities. The guidance service also needs to print informative
documents for teachers and parents and for pupils' records.

Recommendation II: Training of Counselors

As qualified trained counselors are not available at the present
time, a speciasl one-year training program in the field of guidance
should provide in the immediate future. The Faculties of Pedagogy of
the Universities of Saigon, Hue and Cantho should provide teaching
staff and facilities for such a program.

Implementation

Teachers in high schools could be candidates to the training
program. They must be chosen from among teachers who have the con-

fidence of the rest of the staff members. They should have:

PORTLAKD STATE UNIVERSITY LIBRARY
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a. An outstanding degree of personal adjustment.

b. The desire to secure adequate guidance training.

c. The ability to be effective in face-to-face

relationships with pupils.

d. An interest in psychology, sociology, philosophy, and

in research.

e. The ability to gat along with others.

f. Reasonable freedom from biases and prejudices.

g. A background of successful tesching.l

After training, teachers should assume full-time the function
of counselors in the school. Be should be able to take the initiative
for the guidance program in the school which should emphasize
educational and vocational as well as personal guidance.

The temporary use of teachers as part-time counselors is not
recomeended because of the heavy load of counselees. With an average
of 500 students or more, & regular counselor could not keep up his
work, if he has to teach part-time. Viewing the beneficial outcomes
offered by guldance services in a school, it is worthwhile to have
one or more teachers off. The shortage of secondary teachers would be
remedied by increasing teaching hours from 16, 18 to 24 or 30 hours
per week with increased salary. The reason for choosing in-sarvice
teachers as candidates for one~year counseling training in the
immediate future is that they have more experience in dealing with

students than do candidate student-teachars.

1Cli£ford E. Erickson and Glenn E. Smith., Organization and
Administration of Guidance Services, (New York and lLondon: MacGraw-
Hill Book Company Inc., 1947) 210.
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For the training of one year, Dr. Raines' proposal of guidance

program (mentioned in Chapter 1yj would be practical. According to

charles W. Ryan, I would suggest candidate counselors have more

profeasional study and preparation than he suggested in:

a.
b.
c.
d.

£.

Developmental and educational psychology;
Counseling theory and procedure;

Group theory and procedure;

Educational and psychology appraisal;

The legal and professional ethics of counseling in
education; and

Supervised experience in practicum and internship.2

This entire program should be based on the following principles:

a.

b.

C.

d.

The program should be planned in consultation with the
membare who are to participate in it.

The program should attempt tb reveal desirable practices
and activities now being carried on in high schools.
The program should attempt to find out and build on the
interest of teachers.

The program should permit theory and practice to be

carried on at the same time.

At the present time some courses such as Introductory Course,

Counsaling Techniques and Procedures, and Organizational Relatiomnship

of the Guidance Program should be introduced in the Faculties of

Padagogy in order to help student—-teachers get acquainted with the

guidance program.

Zcharles W. Ryan, "Preparation of Counsalors in Ohio Catholic
Schools”, Counselor Education and Supervision, vii (1968) 119.



http:planD.ed

76

In the future, when guidance servieces have proved their
utility in high schools, qualified counselors should haﬁe four years
or more of college training with counseling as the major field.

The guidance program is quite new in Vietnamese high schools,
and needs an effective administrative guidance persomnel. In fact,
without administrative encouragement and leadership, it is difficult
to envision the success of any guidance activities according to
Strang and Morris, the administrators have been conaidered the most
important person in the development of a guidance program as the
administrator of the school is, by virtue of his position, responsible
for the guidance program in that scheol.3

Recommendation XIII: The School Nurse

The importance of the school nurse was noted by Mortensen and
Schmuller. The fact that in most schools, the nurse was the first
to be hired after the regular school personnel was indicative of her
value as a member of the guidance persomnel. Her functions included:?
1. Providing information regarding the physical health of
a pupil in order that teachers, parents, and administrators
may better understand the child.
2. Making routine inspection of pupils who are reported ill.
3. Maintain health records.

Implementation
The school nurse could be provided by the Provincial Health

3Ruth Strang and Glyn Morris, Guidance in the Classroom (New
York: The MacMillan Coumpany, 1964) 16.

AMbrtonaen and Schmuller, p. 149.
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Service. She could be a faculty member of the school but would remain
attached to the Health Service for administration. In some high
schools, nurses have been available but they were not trained to cope
their techniques with guidance program.

Recommendation IV: The School Social Worker

As defiped by H.W. Smith, the school social worker has, through
training and experience, secured unique skills for helping children
who experience difficulty in using the resources of the school effect-
ively. Functiona of the social worker are:

1. Case work involving an individualized approach to

understanding and assisting in modification of problems
of adjustment through an extensive knowledge of human
behavior and skill in intexrviewing.

2. Skillful utilization of community resources in the

process of working with children and parents.
3. Conaultation services to staff members concerning
child growth and development and problems of adjustment.

4. Continuous collaboration with teachers, administrators,

and other personnel in gathering and sharing information
about students designed to modify or solve student

adjuatncnt.s

5H,W. Smith, "Pupil Services,”" School Social Work, Washington,
D.C.: U.S. Department of Health, Education and Welfare, (1964) 19.
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Implementation
The Provincial Social Work Service could provide social workers
to assist individual children who show environmental or social
maladjustment. With the war, young delinquents are natural products
of broken homes. They need to be handled and remolded.

Recommendation V: The Paychologist

The paychologist should included in the guidance team, Accord-
ing to Mortensen and Schmuller the chicf functions of the school
psychologist are generally followed:

1. Performing those tasks related to diagnosis and

remediation of learning problems which may have
been manifest in lack of educational or personal-
social adjustment. He is skilled in the use of
psychological tests.

2, Handling referrals to other community agencles.

3. Serving as a consultant for in-service training.

4, Working with parents to improve relationships

between parents and children.
5. Providing specialized services for handicapped

children.®

Implementation
At the first step of guidance orxrganization, where no available

qualified psychologists are offered, monks, priests and ministers

Gyortensen and Schmuller, p. 149.
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could serve as pioneer psychologista. In each district or province
in Vietnam, there are always parishes or buddhist congregations which
influence more or less the beliefs, customs and behaviors of people.
If they agree to cooperate with the school in the field of guidance,
that would be the first community resource to assume the responsibility
of psychologists.

Recommendation VI: The Classroom Teacher's Role in Guidance
Services

The classroom teacher should play a vital role in the program of
guidance services because he is most directly in touch with individual
student over an axtend period of time.

Farwell and Peters contend that most authorities, most
administrators, most guidance specialists, and most teachers would
agree that the classroom teacher occupiled a frontline position in all
aspects of educational andesvor.?

The classroom teacher could be an academic advisor by helping
student select those school subjects and extra-class activities which
would help him to achieve his educational and vocational goals and
which seemed to contribute most to his social and emotional develop~
8

ment.

Implementation: Differences between the guidance functions of

teachers and counselor should be made

Downing stressed that the teacher was skilled in the techniques

7Gail F. Farwell and Herman J. Peters, "The Guidance Function
of the Classroom Teacher,"” The Clearing House, xxx (December 1955) 231.

BMerle M. Ohlsen, Guidance Services in Schools, (New York:

Harcourt, Brace and World, Inc., 1964), 417.
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of instruction and the counselor was adept in the use of the tools,
materialas, and techniques of the guidance worker.’

In 1966, Arbruckle pointed out that "the teacher and counselor
are two different professional workers, each unique in his own right,
and while the good teacher is a 'guidance worker’, he is not a
counselor."l0 It 1s interesting to note here the responsibility of the
teacher as a "'guidance worker" who would be aware of his limitations
and perform such functions within those limitations:

1. Providing a wholesome classroom atmosphere;

2. Knowing and creating each pupil as a person, insofar

as this is possible in large classes and highly
departmentalized schedules;

3. Helping each pupil to better understand himself;

4. Watching for early symptoms of maladjustment, either

physical, mental, or emotional;

5. Utilizing classroom situations to give individual

pupils experience in living and working with others;

6. Enlisting services, if need be, of the nurse, counselor,

vice priﬁcipal, or visiting teacher so that pupils can

be helped before the situation becomes serious.ll

ILester N. Downing, Guidance and Counseling Services, {(New York:
McGraw-Hill Book Company, 1968), 417.

1°Dugald 8. Arbruckle, Pupil Personnel Services in the Modern
School, (Boston: Allyn and Bacon Inc., 1966), 134.

11p4chard Harbour, "The School's Role in Guidance," Guidance
Department Handbook for Administrators, Counselors, and Teachers (San
Diego Public Schools, 1962) 29-32.
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Fullmer and Bernard pointed out that the major job difference
between counselor and teacher was in the daily performance in the
school. They explained that teacher-pupil contacts were usually
reinforced as superior-subordinate relationships. Quite the contrary
was true in the counseling situations; e.g., the counselee came to
the counselor in an admitted subordinate or weaker role. The
counselor was viewad as an authority, at least with respect to the
concerns which the counselee brought to the conference. This
necessitated the counselor not to exploit or reinforce the authority
fole. This according to Fullmer and Bernard, was the essential
variable that distinguished counselor behavior from the taacher.lz

Recommendation VII: The Counselor's Role

The important role of the counselor should be adjusted to the
Vietnamese social structure.

Discussion and Implementation

Since the establishment of the Vocational Bureau by Frank Parson
in 1908, the term guidance and counseling have beean misconceived and
the role of counselor misunderstood to some extent. ‘'Counseling 1is
one of those words that everybody understands but no two people seems
to understand in precisely the same vny."13 The fact is that the term
"counseling” derives from ‘guidance" and through evolution, ''guidance"

was changed from its original meaning. In its early days, "guidance'

12Danie1 W. Fullmer and Harold W. Bernard, Counseling: Content
and Process (Chicago: Science Research Associates, 1964), 89.

13Leonn E. Tyler, The Work of the Counselor, (New York: Appleton-
Century-Crofts, Inc., 1961), 1.
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was inseparable from another word--vocational-- and when one talked
"guidance", he meant vocational guidance.

Today guidance involves three areas of counseling: educational,
vocational and personal as an inseparable trio. In reality, experi-
ences have shown that one or two of these roles prevail over the
others.

In the United States, most of the counselors in senior high
schools spend the largest of their time--between 75 and 95 percent--
on educational programming and college advising, and much less time
for counseling in the personal tield.la (one hour per semester,
reported Lytton). The reasons given for this emphasis are that much
counselor time is consumed in clerical and administrative duties,
and students' distrust of counseling for personal problems. The only
counseling service appreciated by students is the help in the selection
of courses. Students saw counselors as more concerned with daily
educational planning rather than with private personal problems. They
expected them to intervene when they have a low grade or "trouble with
the teacher" and ask for a change of schedule with another teacher.
Frequently "counselors yielded to this pressure and conformed to
expectatiou:."ls

Personal experiences of the writer while doing her internship
at some public junior and senior high schools in Portland, Oregon,

confirmed the role of counselors viewed by Lytton.

l4gugh Lyttom, p. 13-14
151b14., p. 15.
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In Vietnam, the approach to personal problems ia quite
different. By tradition and culture, relations between boys and
girls have long been regarded as bad manners before wedding. Though
Western influence has been altering rigid customs for decades, many
of families still restricted their daughters' relations with boys.
Good families surveyed their daughter's reading literature including
private mail. Questions about sex understanding in its mildest form
have never been discussed openly in family or school.

During recent years, the war has affected traditional habits and
customs., The high cost of living, broken homes and war casualities
have increased youth delinquency. In the single year 196&16, there
were in the whole country 3,125 cases of young delinquents judged
for theft (65%), prostitution (9%), fight (7X), running home (RN,
and others (14X).

The real number of young delinquents who wexre arrested as
violators but mot judged could be ten times higher. '

Delinquency should be a concern for counseloxs in Vietnamese
high schools in order to re—astablish the mental equilibrium in youth
who are losing the benefits of education because of social in-
stability. It is the most delicate task for counselors to convince
the youth of the beneficial and productive effect of a good education
while a social situation exists in vhich moral values and individual

talents often fail to establish a fair well-being for everyone. In a

16?u-Quang—Bun3, Thu Due Correctional Center for Juvenile
Delinquents, Master Degree Thesis in Administration, University of
Saigon, (1969), unpublished. 47.


http:well-be:l.na
http:Dur:l.ns

84
society where fortunate adventurers could become powerful generals
and high-rank officials, where black market business prevailed over
governmental administration, where prostitutions developed and prospered
legally, where dance halls and snak-bars for foreign soldiers over-
vhelmingly outnumber schools and hospitals, where traditional beliefs
and customs were ridiculed, it would be a difficult but necessary task
for the counselor to try to endow students with educational and ethical
tools for an improvement of their social adjustment.

Thus the role of the coumselor in Vietnamege high school should
be modified and adapted to the present social status. Not only should
the counselor deal with educational and vocational guidance but also he
should reassart the traditional spirit which valued an education.

Enlightened by the above considerations, a tentative role of
counselor in high school is to be suggested as follows:

1. According to Martha Ellison, coordinator of Curriculum
Developmant:

The term "counselor” indicates :hat‘paz:on within
the full-time staff of the school who 1is charged
with helping students in an organized way in select-
ing and interpreting their experiences, in the
formation of healthy attitudes and in their growth
toward ini;ll.ctual, emotional moral and physical
maturity.

So, the counselor should have a clear perception of his role.

It is true that the guidance program is quite new in Vietnamese high

school, he will encounter many situations in which it appears that

171b1d., p. 51.
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neither his eignificance nor his contribution is recognized. Kaplan
pointed out that the effectiveness, and professional competence of the
public counselor is receiving growing attention, comment, and in-
vestigation from numerous and diverse sources.la

As Bea J. Amundson and Frieda T. Rosenblum have quoted a typical
comnents of first-year counselor in their study on "The Classroom
Teacher Perceives the Counselor," as follows:

Establishing and devsloping a guidance program
and gaining acceptance are very diff{cult... My
greatest problem is .stablighinx rapportwith the
teachexr and the principal.

Even in American, where guidance program has been introduced in
schools long time ago, often the teacher still looks down on the
counselor as somebody who got a job simply by taking a course or two
and having the ability to "get along with kids."” In this case, Fullmer
and Bernard suggested that "one of the ways in which the counselor can
improve his effectiveness 1s to recognize and accept the teacher's
occasional view of him as an interloped.”20

2. The full-time counselor should assume the role of '"director
of guidance”. He has the administrative and managerial responsibilities
in:

1854, Kaplan, ""The New Counselor and His Professional Problems,”
Personnel and Guidance Journal, xxxii (1964) 473.

198ea J. Amundson and Frieda T. Rosenblum, "The Classroom Teacher
Perceives the Counselor," The School Counselor, xv (1968) 215.

zoFullnor and Bernard, p. 1ll.
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l. Procurement of facilities for counseling.

2, Selection of counselors.

3. Development of favorable attitudes toward the guidance
Program on the part of principals, teachers, pupils,
parents, and citizens.

4. Clarifying the guidance functious to be exercised by
the counselor.

5. Distribution of guidance duties, e.g., building the
guidance library, operating the testing program, etc.

6. The plan for collecting and disseminating occupational
information.

7. Planning the pupil interivew program will full respect
for the daily schedule of instruction.?!

As guidance director the role of the counselor is to advise the
principal in establishing the guidance program; he is the person who
will be consulted by homeroom and classroom teachers for agsistance in
rendering guidance services. He will assist them ia interpreting test
results, evaluating the various items of the cumulative records, and
help them to lead their pupils in the identification and attempted
solutions of their problems. _

3. To Fullmer and Bcrnafd'n point if view, psychology ranks
bigh on the study schedule of counselors. "Counseling procedures have

strong roots in psychological assessment, psychoanalytic psychology,

21?&:c£v.1 W. Hutston, p. 633.
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and educational psychology with its emphasis on both the likenesses
and unlikenesses of individuals.'22 The counselor should be a
specialist in child and adolescent psychology, in effecting learning
and change, in human relations, and social adjustment. He will collect,
organize and interpret information appropriate to an understanding of
the pupil's abilities, aptitudes, interests and other personal charac-
teristics related to educational-occupational planning and normal
personal-social adjustments. He snould cooperate with the psychologist
to work out solutions for abnormal behavior.

4. The counselor should be involved in curriculum work as an
interpreter of the changing needs of youth in the community. He acts
as a consultant for change in the curriculum. He will provide adminis-
trators and teachers with information about ind{vidual pupils or

Astudant groups in planning school programs and curriculum to facilitate
the full development of student potential. He also provides guidance
information which may be used in evaluating the school's program in
term of its ability to develop human potential.

5. The counselor should help in the oriemntation of parents to
ensure greater understanding of the educational program; he should plan
visits to parents to assist tham in better understanding of their
children. For that purpose, he consults and counsels with parents,
individually and in groups.

6. The counselor should be deeply involved in moral guidance

besides educational and vocational guidance. He should use his prestige,

22pylimer and Bernard, p. 29.
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personality, and knowledge as a model for pupils to judge the ethics
of their own behaviors and to endorse ethical responsibility. He should
provide individual conferences helping students solve their personal-
emotional problems. He particularly pays attention to students whose
familiee have been broken or directly affected by the war. In this
role he should cooperate with the social worker and teachers to discover
the emotional disturbances which might be the causes of delinquency
and dropouts.
7. The counselor should provide group activities tot
1, Orient students to educational opportunities and
procedures at various grade levelas,
2. Inform them about occupational and military service
opportunities and requirements.
3. Assist them in the making normal personsl adjustments
and social contacts.

8. The counselor should provide placement services for individual
students to assist them in making appropriate transitions from (a) one
schocl level to another, (b) one school to another, (c) school to
employment. The counselor should assist poor students in obtaining
financial aids to continue their educational program such as scholar-
ship and part-time jobs.

9. In the first phase of guidance development, the counselor
will face the difficulty of explaining to pupils how counseling may
help them. Vietnamese students, particularly girls, have not been used

to express their personal feelings, thingings or "troubles" with
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teachers or parents. They are too shy to make confidences and ashamed
to disclose their emotional weaknessea. On the other side, they begin
to sense the independance of adolescence and may hesitate to talk to
counselors. So, the counselor should create a climate conducive to
counseling. To be perceived as a helping person in an educational,
vocational and paersonal way, he must use every opportunity to enter
the pupil's world. He should appear in the hall- as in the playground
and be viewved as a friendly "advocate" to students and complementary
figure to instruction. To show to students how he can be helpful, the
counselor should use:

1. Slides, mimeographed booklets and classroom talk to
explain the counseling process.

2. A series of posters showing the pupils how to make
an appointment and indicating possible positive results.

3. Class visits to present the materials with time allowed
for discussion.

4, To win the trust of counselees, the comnselor should
assure students that he will not disclose their personal
problems to whoever, even to their parents. This is an
important aspect of his confidential role toward counselees.

‘BRecommendation VIII

The organigationd guidance services in high school should be

gradual according to personnel and physical facilities availability.

Implementation

First Stage:
l. Dissemination of guidance materials among principals and
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and teachers.
Special training of counselors (one year) chosen from among
teachers who fulfill requirements and are volunteer to follow
the training program.
The trained counselor works full-time at any average
population school (500-1,000). For heavy load school two or
more counselors are required. He assumes the main guidance
activities.
Creation of homerooms where studen?s feel free to discuss
their own problems with the teacher in order to satisfy
their needs. It should be a place where there is no academic
pressure, and where the motivation is more realistic. A
period of time--at least a half hour--is to be allowed
twice a week to homeroom for discu~sion. Problems of school
adjustments are to be encompassed in the homeroom program.
Selection of the teachers assigned to homeroom should de
based on fitness.
Classroom teachers should be trained in guidance duirng
sumer workshop to be awars of and to participate in guidance
activities.
A nurse is necessary to provide information about student's
health.
Chart VI shows the organization of guidance services during
the first stage in an average high school of 500-1,000

students.




CHART VI

ORGANIZATION OF GUIDANCE SERVICES IN HIGH SCHOOL

FIRST STAGE

Principal
Counselor-Culd. Clerical &
Consultant Acct. Service
— Teachers
Lang & Lit
—1C 1i
ounseling Teachers
Math & Sci
Information Teachers
 Hist. Geog ]
| Orientation I Teachers
Civics & Phy.
e | Homeroom I
Program Nurse
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Second Stage:

1. The counselor is assigned the function of director of
guidance.

2. Organization of Appraisal service (See Chart VII)

3. Testing materials should be provided to school. Differential
Aptitude Tests (DAT), School and College Ability Test (SCAT),
Tests of Academic Progress (TAP) or a similar test adapted
for Vietnamese use could be designed by the Testing and
Guidance Center. This center has developed a model
Pupil Inventory Rocord for all public secondary schools.

4. A competent well-trained social worker is to be added to
the School Guidance Persounel.

Third Stage:

1. Organization of the placement and Follow-up services.

2. Service of Psychologist is to be ingured &g district
level (see Chart VIII).

3. Reinforcement of the Counseling service by qualified
counselors to reduce the ratio of load from 1l: 500-1,000
counselees to 1: 200-300 counselees.

Recommendation IX

The attitude of teachers in high school should be changed to fit
the new guidance program. 'The taacher-pﬁpil relationship should be
characterized by warmth, acceptance and friendliness."?3 The tradi-

tional "distance" between teachers and students should be transform

23Down1ng. p. 47.



CHART VII
ORGANIZATION OF GUIDANCE SERVICES IN HIGH SCHOOL

SECOND STAGE

Principal

i Clerical &
_fizziézzng___J Acct. Service

Nurse
— | Counseling —————| Health Serv.
— poeeemmme | SO0cial Worke
Orientation
__ |Appraisal &
Information Teachers }}]
| -~
rl
—— | Homeryoom
Program
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ORGANIZATION OF GUIDANCE SERVICES IN HIGHER SCHOOL

THIRD STAGE
Principal

Psychologist Vice-

Principal
Guidance Bir.

' 1
Social
Counselors Nurse Worker Teachers
ppraisal Prientation Placement Follow—up
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in a warm interaction conducive to better understanding of students
and to assisting them for future social adaptiveness,

Implementation

Democratic way to approach teaching; permissive attitude of
teachers toward arguments and discussions; all teachers should attend

an in-gservice training in guidance.



CONCLUSION

A guidance program at the high achool level has been formulated
by the writer to help Vietnamese students learn more about themuelves
as individuals and improve learning for a bettef achievement. For
wany decades, the Vietnamese students have been learning by rote all
the literary knowledge good for administrative employment and with
teachers who never paid attention to persomal problems or individual
ability. This had led to a great shortage of specialists necessary
for economic development and to a mass of passive citizens who lacked
initiative and creative thinking ability for solving personal problems.
No assistance has been availsble to students who needed help to con-
tinue their education, nor was there any orientation to vocational
planmning. A waste of manpower through an obsolte system of education
has been an obstacle to progress.

Concurrently with the new trend of educational reform requested
by national demand, the writer has tried to work out a proper way to
assist the praiseworthy and studious Vietnamese boys and girls who are
attending high schools. They need to be provided with a situation in
which they are free to explore their attitudes and their ideas within
the privacy and security of a confidential interaction with the
counselor. The student may come out of this interaction with the

svareness of a self-evaluation and knowing that only he can choose a
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course of action and that only he can accept the responsibility of
his choice. The new step is to be encouraged. And the counselor is
there to aid him advance toward greater steps of self-acceptance and
self-understanding. As he realizes that his needs might be satisfied,
his emotional disturbances released the little student sees himself
as having a significant value in society and decide to walk with more
confidence and ardor.

The writer has proposed a guidance program for traditional schools.
In the tentative plans, differences in culture and social structure,
as well as local conditions, have been discussed. Different guidance
saervices to realize the main objectives have been proposed. Emphasis
has been made on the role of the counselor, principal actor on stage.
Pioneer in a new educational system, the Vietnamese counselor needs to
know his ability, his fitness to youth problems, and the limits of his
responsibilities. For this purpose, his role was well defined and
his place well marked in the school gtructure. There would also be the
implementation of the entire student personnel staff including the
school nurse, the social worker and a psychologist at distriet level.

Because of the shortage of guidance personnel at the present
time, in Vietnam, the guidance program is to be realized in three steps
with gradual implementation of different services. However, the
success of such a program would depend largely on the support of the
government snd the parents, on the changing attitude of teachers for a

bettar relationship between them and the students, and on the evolution
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of school programs which emphasize broader and more practical goals
for the studemt. "It would mot be too much to say that on the success
or failure of our guidance program, hangs, in all probability, the

success or failure of our system of public educa:ion."l

ljames B. Conant, quoted by John W. M., Rothney, 'Counseling
Does Help!", The Vocational Guidance Quarterly, vi (Fall 1967) 15.




BIBLIOGRAPHY
A. BOOKS

Andrev, Dean C. and Roy DeVerl Willey. Administration and Or
of the Guidance Program. New York: Rarper & Brothers, 19358.

Arbruckle, Dugald 8. Guum and Counsaliug in g_:! Classroom. Bosten:
Allyn and Bacen, Inc., 1961.

+ Pupil Personnel Services in the Modern School. Boston:
Allyn and Bacom, Inc., 1966,

Barry, Ruth and Beverly Uolf., Modern lssues in Cuidance Persoanel
Vork. BHNew York: Teachers' College, 1963.

Back, Carlton E. Philosophical Voundations of Guidance. Englewood
Cliffs, New Jersey: Prentice-Hall, 1963,

Byrne, Richard H. The School Counselor. Boston: Houghton Mifflin
Coupany, 1963.

Dembo, Myron, Vera Youang and John A. Carpanter. The Psychological
Poundations of Teacher Education im Vietnam. University of
Southern Cslifornia: Center for International Education, School
of RBducation, 1963,

Downing, Lester N. Cuidance snd Counseling Services. Hew York:
MoGraw-H1ill Book Compsny, 1968,

Education Vietoam: for Reo tion, Rlemen -

Vocational-Technical-Adult. Wisconsio State University: Stevens
Point Study Team, AID, 1967.

Erickson, Clifford E. and Glemn E. Smith. Organisstion snd Adminis-

tration of Guldance Services. Hew York: McGraw-Hill Book
Company, 1Inc., 1947.

Froshlich, Clifford P. Guidance Services in Schools. DNew York:
McGraw-Hill Book Company, Inec., 1938.

Fullmer, Danisl W. and Harold W. Bernard. Counselinmg: Content and
Process. Chicago: Science Rasearch Associates, 1964,



http:orll!!&aau.oa

100

Good, Carter V. Essentials of Educational Research. Jew York:
Applaton-Century-Crofts, 1966,

Cordon, Ira J. The Teacher as a Guidance Worker. New York:
Harper & Brothers Publishexs, 1956,

» Studying the Child in Scheol. Hewv York: John Wiley,
1966,

Harme, Ernest and Paul Schreider. Eandbook of Counseling Techniques.
New York: The MacMillan Company, 1963.

Harris, George et al., Ares Handbook for Vietnam. Washington, D.C.:
U.$. Govermment Frimting Office, 1962,

Hatch, Raymond N. and Buford Stefflre. Administration of Guidance
Sexrvices. BEnglewood Cliffe, New Jersey: Prentics-Hall, Inec.,
1965,

BEill, George E. Managewent and Improvement of Cuidance. New York:
Appleton-Century~Crofts, 1965.

Holt, John Caldwell., How Childrea Fail. New York: Pitman Publish-
ing Corporation, 1964.

+ How Children Learn, New York: Pitman Publishing Corp.
1967.

Hutson, Percival W. The Guidance Function in Education. New York:
Appleton—Century~Crofts, Inc., 1958,

Isaacson, Lee E. Career Information in Counseling and Teaching.
: Boston: Allyn and Bacon, Inec., 1966.

Johnston, Zdgar G., Mildred Peters, snd Willism Evraiff., The Role of
the Teacher in Guidance. Eanglewood Cliffs, New Jersey:
Prentice~Ball, Inc., 1939.

Jourard, Sidney M. Disclosing Man to Himself. Princeton: D. Van
Hostrand, 1968.

Landy, Edward and Paul A. Perry, sditors. Guidance in American
Education I: Backgrounds and Prospects. Cambridge, Mass.:
Harvard University Prass, 1966.

Loughary, John W. Counseling in Secondary Schools. New York:
Harpexr and Brotham 1961.

MeDaniel, Henry B. Guidanes in the Modern School. New York: The
Dryden Press, 1950.



http:PubJJ.ah

101

Mortensen, Donald G. snd Allen M. Schmuller. Guidance in Today's
Schools. New York: John Wiley ard Sons, Inc., 1960.

Ohio University Contract USAID/Education Semi-Aunusl Report. Ohio
University Vietnam, July lst 1967-January lst 1963,

Ohio University Comtract USAID/RBducation Semi-Annual Report. Ohio
University Vietnam, January lst, 1968-July lst 1968.

Ohio University Contract USAID/Educatiom Semi-Annual Report. Ohio
University Vietnam, July lst 1568-January lst 1969.

OChlsen, Merls M. Guidance Service in Schools. New York: Harcourt,
Brace and World, Inc., 1964.

Patterson, C. H. Counseling snd Guidance in Sehools. New York:
darper and Brothers, Inc., 1962.

Rothney, John W. M. Guidasce Practices and Results. New York:
Harper and Brothers Row, 1958,

Bax, Gilbart. Empirical Foundaticns of Educational Research. Englewood
Cl1ffs, New Jersey: Prentice-Hall, Inc., 1968.

Styang, Ruth and Glyn Morris. Guidance in the Classroou. New York:
The MacMillan Company, 1964, .

Tylex, Leons E. The Work of Counselor. New York: Appleton-Century-
Crofts, Ing., 1961.

Vu-Tam-Ich. A Historical Survey of Educational Developments in Vietnam.
University of Keatucky: College of Education, 1939.

Vistnamese Realitiea. BSaigon: Ministry of Foreign Affairs, 1967,

Wright, B.H. Practical Handbook for Group Guidance. Chicago: Science
Research Associates, Inc., 1948,

B. ARTICLES

Amarican School Counselor Association. "Tentative Statemsent of Poliey
for Secondary School Counselors,” The American Personnel and
Guidance Jouynal, XXXXII (October 1963) 191-203.

Amundson, Beas J. and Frieda T. Rosenblum. "The Classroom Tescher
Perceives the Counselor,” The School Counsselor, XV (January,
1968) 215-219.


http:CouaMl.eI

102

Carsy, Richard W. ‘'Student Protest and the Counselor,” Personnsl
and Guidance Journal, XXXAVIII (September 1969) 1835-191.

Dawal, Onkar Singh. "Philosophy of Guidance: View from the East,"
Personnel and Guidance Journal, XXXXVII (October 1968)
117-119.

Ellison, Martha. "The Counselor as Seen by a Curriculum Development
Specialist,"” Coumselor Education sand Supervision, VIII (Fall
1968) 66-67.

¥arwell, Gail 7. and Herman J, Paters. “The Cuidance Yunction of the

Classrocm Teacher,” The Clearing House, XXX (December 1955)
231“"2331

Hoang~Gia-Linh, “The Critical Stage of Education in Vietnam,” The
Mational Elementary Prinmcipsl, XLIV (Pebruary 1965) 48-57.

Jensen, Ralph E. “Student Fesling About Counseling Help," Persomuel
and Cuidancs Journsl, XXXIII (May 1958) 498-503,

Kaplan, Bernard A. '"The Nev Counselor and His Professional Problams,"
Perscnnsl avd Guidance Jourpal, XXXXII (January 1964) 473-478.

Lyston, Eugh. “School Counselor-—An Outside View," Persennsl and
Guidence Journal, XXXIVII (September 1968) 12-17,

Masserschaidt, Dale H. “A Woxrd From Vietnas,” Journal of Industriasl
Arts Rducation, XXVII (August 1968) 34-37,

Patt, Jack M. "The Langusge Dilemua in Vietosmese Education,"”
Journal of Higher Edugation, ZXXX (May 1969) 385-389.

James F. Peuney. "Vocational Guidance in Europe and the United States,”
Vocational Cuidance Quarterly,

“Progress of Education in Vietnam during the School~Year 1965-1966,"
Proceediugs of the XXIXth International Conference of Public
Education, Geneva, Saigon: Ministry of Education, Guly 1966)

“Progress of Education in Vietaam during the School-year 1968-67,"
Proceedings of the XXXth Internstionsl Couference of Publie
Education, Geneva, Saigon: Ministry of Education, (uly 1967).

"Progress of Bducation in Vietnam during the School~Year 1967-1968,"

of the XIXIth International exence of Public
Education, Geneva, Saigon: Ministry of Education, (July 1968).

Raport of the Chio Program for the Evaluation of Cuidance. Columbus,
Ohioc, Departument of Education, Division of Guidance and Testing,



http:IDlMt:l.oa
http:clUl'1.Da
http:Heee.echld.4t

103

"Republic of Vietoam: Educational Developments in 1965-1966,"
Iaternational Yearbook of Education, XXVIII (1966) 398-402.

“Republic of Vietaam: Educational Developments ia 1966~1967,"
International Yearbook of Eduestion, XXIX (1967) 476-480.

"Republic of Vietnam: Rducational Davelopments in 1967-1968,°
Internstional Yearbook of Bducation, XXX (1968) 548-353.

Rothney, Jobn W. M. “Counseling Doss Help!"™ The Vocationsl
Guidance Quarterly, VI (Fall 1957) 15-18.

Ryan, Charles W. "Praparation of Counselors in Ohio Catholie
Schools,” Counseloy Education end Supervisionm, VII (Winter
1968) 119-123.

"Schools in Vietoam,” Newswesk, (Auguet 28, 1967) 35-56.

Smith, B.W. "Pupil Services,” School Social Work, Washimgtonm, D.C.:
U.8. Department of Health, Education and Welfare, (1964) 19-23.

Stubbins, Joseph. “The Politics of Counseling,” Personnel and
Guidaoce Journal, XXXXVIIX (April 1970) 619-627.

"Viatnsm: Educational Progress & 1953-1954," Interamatiosal Yearbook
of Education, (1954) 383-388.

"Vietnan: ZEducational Developments in 1964~1965," Interpaticnal
Yearbook of Bducatiom, XXVII (1965) 339-443.

Vo-HBong-Phuc. “Some Aspects of Education in Vietnawm,” Phi.Delta
Kappan, XXXIX (December 1957) 133-135.

Willis, Benjamin C. "The Contribution of Guidance to the High Sechool
Educational Program,” Persomnel sad Guidence Journal, XXXV
(April 1937) A489-494.

C. UNPUBLISHED MATERIALS

Knox, Donald M. '“The Case for Comprshansive Education in Vietnam,"
Speech delivered at the Rotary Internatiomal Club of Safgon,
(Decembexr 1969). Mimsographed.

Nguyen-Duc-Kien. "A Design for the Evaluation of Student Progress in
Vietnanese Secondary Schools,” Unpublished doctoral dissertationm,
University of fyracuse, 1969.


http:du..l't.u.oa
http:Vletua.1t
http:lWuead.oG
http:tfc:ouu.1f.aa
http:Iatuaat1oD.al

104

liguyen-Van-Thisu. Excerpts dealing with education from the speech to
Vietnanese pecple deliverad on October 6, 1969. Mimsographed.

Raines, Bill. "“A Guidance Philosophy for Teschers and Educational
Practices Which Reflect that Philosophy," Presentation made to

the students of the Faculty of Pedagogy, University of Hue,
(April 1969)., Mimeographed.

+ "The Development of Guidance and Counseling Programs in
Vietnamsss Bigh Schools,' Mimeographed.

« “Working ss a Teacher Educator in a Developing Country,”

Ohio University Comtract USAID/Education, Semi-Annual Report,
(January-June 1969).

“Thu-Due Demonstration Secondary School," Faculty of Pedagogy,
University of Saigon. Mimepgraphed.

Vu-Quang-Dung, "Thu-Duc Correctiomal Center for Juvenile Delinquemts"

Unpublished Master Degree Thasis in Aduinistration, University
of Saigon (1969).



	A proposed guidance program for Vietnamese high schools
	Let us know how access to this document benefits you.
	Recommended Citation

	tmp.1373317500.pdf.7OHw9

