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The purpose of this study was to examine the effec-
tiveness of the current requirements of teacher evaluation
at Saudi Arabian universities and to develop a teacher
evaluation program that would fit the current need and
support Saudi social and religious values.

The site of the study was Kiﬁg Abdulaziz University
(K.A.U.) in Jeddah, Saudi Arabia. Population of the study
included a random sample of senior students and faculty from
the Women's Section of the university. Of 350 surveyed
students, 224 responded, and 55 out of 150 surveyed faculty
responded. The Dean and the Vice Deans of the Colleges of
Science, Medicine, Arts and Literature, and Economics and
Administration in the Women's Section were interviewed.

The study involved two phases. The first phase was
the assessment, for which interviews and surveys were em-
ployed. Interviews of top administrators at K.A.U.'s Wo~
men's Section had two aims: to get top administrators!
views of the current requirements of teacher evaluation at
K.A.U., and to define the need for employing a formal system
of teacher evaluation.

The faculty survey sought faculty members' views on
the methods of instructor evaluation currently employed and
their przferences regarding a wide range of instructional
evaluation techniques. The student survey sought to ascer-
tain students' wishes to improve the process of learning by

participating in teacher evaluation. Development of a
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proposed teacher»evaluation program followed an analysis of
the interviews and surveys.

The second phase of the study was the field review.
The proposed teacher evaluation program was reviewed by a
selected sample of 13 top administrators at K.A.U. in both
the Men's and Women's Sections and by two top administrators
in both King Saud University and King Faisal University.
Field reviewers were asked about program clarity and the
feasibility of its employment.

Findings from phase one, the assessment, indicated the
need for a formal evaluation system to replace the currently‘
employed practice of teacher evaluation. This finding led
to the development of a teacher evaluation program that
takes into account the felt need of students to participate
in the evaluation process without fear of any kind of re-~
prisal from faculty and the desire of faculty not to have
their status within the university system compromised by
such a process. Findings of phase two, the field review of
the program, resulted in a revised and final version of the
program.

The final teacher evaluation program contains three
major components: (1) campus orientation, designed to
acquaint faculty and students with the program and help them
to understand its purpose and adjust to its employment; (2)
students' rating, which includes a questionnaire to be used

by students to evaluate instruction, along with various




options for administering the questionnaire; and (3) data

analysis, interpretation and improvement strategies.
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CHAPTER I
INTRODUCTION

Saudi Arabia is located in the Arabian Peninsula.
It occupies 865,000 square miles. Saudi Arabia is bordered
in the north by Kuwait, Irag and Jordan, in the south by the
two Yemens and Oman, in the west by the Red Sea, and in the
east by the Persian Gulf and the Gulf sheikdoms of Bahrain,
Qatar, and the United Arab Emirates. Figure 1 presents
Saudi Arabia's location and borders.

Saudi Arabia is divided into four major provinces.
The Central Province, Najd, is the largest, populated by
four million people. Riyadh, the capital, is located in
Najd. The Eastern Province, which has specific economic
importance because of its oil fields, has a population of a
million and a half. Its major cities are Dhahran, Dammam,
and Algateef. The Southwestern Province, Asir, is known for
its farming land. Its population is a million and a half.
Its major cities are Abha, Najran, and Gizan. The Western
province, Hijaz, includes the cities of Makkah and Medina.
This is the heart land of the Islamic world. Other cities
in Hijaz are Jeddah and Taif. Hijaz's population is

estimated at a million and a half.




Figure 1.
pP- 8).

Map of Saudi Arabia (Schofield,

1986,




Prior to the discovery of oil on Saudi soil in the
1930s, the people of Saudi Arabia lived in poverty. Over
the five decades after the discovery of oil, Saudi Arabia
has become one of the richer countries of the world. Its
land still contains larger proven oil reserves than those of
any other country.

In the three decades following the discovery of oil,
the Saudi government instituted far-reaching plans drawn on
oil revenues to develop the country. These plans came to
fruition in the 1970s and 1980s.

According to Powell (1982):

Never before in human history has an economic

and political revolution taken place on the scale

of the one that is currently taking place on the

Arabian Peninsula. (p. 15)

The country has undergone a dramatic period of economic and

social change. Development took place in all areas of the

society, and in education in particular.
EDUCATION IN SAUDI ARABIA

Prior to the institution of the current development
plan, Saudi education was limited to teaching about the
Islamic religion. Informal schools, Al-Kuttab, were located
in mosques and were available to boys of different ages.

The goal of education was to teach the meaning of the Quran,
the holy book of Islam. Lectures were given on the meaning

of the scriptures, and passages were committed to memory

(Hitti, 1943).
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Religious instruction for girls, where it existed, was
conducted at home by close family members. In the tradi-
tional Saudi education, the teacher's role, a much respected
one, was derived from Islamic religious teachers. Teachers
had a social status--and still do. As the Arabic proverb
puts it, "Whoever teaches me a letter, to them I shall
become a slave."

Education is considered by Saudi officials as a way to
build the individuals in the society, to enable them to
participate in the development of their country. Education
is free. However, its recipients are indebted to the Saudi
government, which requires them to work for the state upon
graduation (Schofield, 1986, p. 186).

The Ministry of Education was established in 1952.
Its role is to supervise the elementary, intermediate, and
secondary levels of education (Al-Zaid, 1982, p. 28). In
addition, the Saudi government has considered higher edu-
cation as an important priority. All institutions of higher
education are under the supervision of The Ministry of
Higher Education (Saudi Arabia, Kingdom of, Ministry of
Information, 1981). These are among the Ministry guidelines
for planning higher education:

- Colleges and universities in the Kingdom are
established in the various regions in accordance
with each region's nature and special needs.

- Islamic culture is a basic course in all years of
the Higher Education syllabus.




- University education should develop in accordance
with the country's needs, and should attain the
highest possible level.

- Universities should be uniformly administered so
that teaching staff and students can easily be
transferred from one establishment to another. On
the other hand, fruitful competition between
universities in areas of scientific research and
student services should be maintained and fos-
tered.

- Universities should be developed in a manner
calculated to meet the Kingdom's manpower require-
ments for experts and well qualified cadres capa-
ble of participating to the full in their coun-
try's overall plans. (p. 15)

The Saudi government spends enormous sums of money on
its universities in order to enable its young people to
participate in the development of their country. King Saud
University (K.S.U.) was established in Riyadh in 1957.
Girls had an opportunity to enroll, by arrangement, part-
time in 1961 and, later, full-time in 1976. K.S.U.'s budget
was 5.4 million riyal in 1979. 1In 1985 it jumped to 4925.2
million riyal; and in 1986 it reached one billion, 997
million and 300 thousand riyal. King Abdulaziz University
(K.A.U.) in Jeddah started in 1968 as a private university:
later in 1971 it became a public university. In 1985 its
budget reached one billion, 373 million riyal. King Faisal
University (K.F.U.) in Dammam was established in 1975. 1Its
budget reached 450 million riyal in 1985. Umm Al Qura
University in Makkah is the university most recently

established in Saudi Arabia. Its budget reached 453 million

riyal by 1985 (Reading in the Third, 1987, p. 7). The




6

Islamic University in Medina was established in 1960 (Kayat,
1983) . Imam Mohammed Bin Saud Islamic University in Riyadh
was established in 1974 (Al-Zaid, 1982): King Fahd Univer-
sity of Petroleum and Minerals in Dhahran (X.F.U.P.M.) was
established in 1964. Its major goal is to graduate students
in engineering studies and science (Al-Zaid, 1982). 1Its
budget reached 523 million riyal in 1985 (Reading in the
Third, 1987, p. 7)

The structure of higher education in Saudi Arabia is
shown in Figure 2, which lists the universities in the
Kingdom and the colleges each comprises.

The general aims of higher education in the Saudi

society are as follows:

(1) Promoting loyalty to God and continuing the pro-
cess of providing a student with the Islamic
culture which will make him feel responsible, as
part of his duty towards God, for the Muslim
nation, so that his educational and practical
abilities may be useful and fruitful.

(2) Preparing citizens who are highly qualified
educationally and intellectually to perform
their duties towards their country and to pro-
mote its level in the light of the proper
Islamic beliefs and the sound Islamic prin-
ciples.

(3) Providing an opportunity for the highly gifted
persons to resume their higher level studies in
their various scientific specializations.

(4) Performing a positive role in the field of
scientific research, thus contributing to world
progress in arts, science and inventions and
finding the appropriate sound solutions to the
requirements of advanced life and its technolog-
ical aspects.




General
Presidency
for Cirls’®
Education

STRUCTURE CF HIGHER EDWCATION IN SAUDI ARAJIA

Min{stry of Higher Educstion

Pres. for Girls King Falsal

Educaticn thiversity
Haln Office
Coli. of Ed. Coll. of Med.

Riyadh Branch & Medical Sct.

Coll. of Ed. Coll. of
Jeddah Branch Interfor
Destgn

Coll. of Ea.

Hakkah Eranch & tutrition

Coll. of Vet.
& Anlzal
Health

Higher Inst.
for Soclole.
Services

Coll. of Art
§ Literature
Riyadh Branch

Coll. of Art
& Literature
Oamaam
sanrch

Coll. of Sci.
Oammary
Branch

Fiqure 2.
Arabia (Kayat, 1983, p. 229).

Coll. of Agric.

Ianan Mohamaed
8in Saud Univ.

Highe
for

Ad. Inst.

Coll. of
Sharia

Coll. of
Aradle Lang.

Coll. of Islamic
Principles

Coll. of
Soclological
Studics

Higher Inst.
‘for islalc
Preachings

Coll. of Sharia
& Aradblc Lang.
Abha Branch

Coll. of Sharie
& Arabic lang.
Qassim Branch

King Wdulaziz King Fahd

University University
for Petro
& Minerals

Coll. of Ec. Coll. of

& Admin. Engineering
Sctence

Cotle of Lit. Coll! of Eng.

& WHman Sci. & Appl. Scl.

Call, of Coll. of

Engineering Sclence

& Appl. Scit

Coll. of Coll. of

Scicnce Adxin.

I Industries

Coll. of Geology

& Mireralogy

Keteasclogy

Irstitete of Coll. of

Macine Science Higher
Studies

Coll. of Sharla
& Islamic Studles
Hakkah Branch

Coll. of Abha

Coll. of Ed.
Medina Branch

Islanic King Saud
thiversity University
Coll. of Coll. of Arts
Sharfa & titerature
(Islantic Law)

Coll. of Coll. of
Islaslc Science
Preach. &

Fund. Prin,

Coll. of the Coll. of
Quran & Adntn,
Islamic St. Science
Coll. of Coll. of
tadith & Agricultuce
Islanic St.

(Sci of Trad.
of the Prophet)

Coll. of
Arabic Lang.
of Higher St.

Coll. of
Education

Coll. of
Engineering

Coll. of
Medicine

Cell. of
Oental
Hedicine

Coll. of Med.
Science

Coll. of £d.
Abha Branch

Arablic Lang.
Institute

ton Al Qurs
thiversity

Col. of Sharla
and Islamfc
Studfes

Coll. of
Educatlon

Arsblc Inst.
a3 a Second
Language

Coll. of Human
Sclence

Coll. of
Agriculture
Taif Branch

Structure of higher education in Saudi

lated and updated by the researcher.

Figure is trans-




(5) Giving a boost to the movement of academic
research and production so as to let acadenmic
advancement be in the service of the Islamic
thought and to enable the country to play its
leading role in the building of human civiliza-
tion on genuine principles that can lead mankind
to righteousness and integrity of conduct, and
prevent it from slipping into degradation of
material and secular diversions.

(6) Translation of useful science and arts into the
language of the Quran (Arabic) and enriching the
resources of the Arabic language by the incor-
poration of loan terms and expressions that can
meet the needs of Arabic translations and make
knowledge available to the largest number of
citizens.

(7) Undertaking (innovative) training and study ser-
vices which can transmit to on-job graduates the
new developments, which appeared after their
graduation, for their information. (Al-2aid,

1982, pp. 51-52)

Each of the universities has a women's section except
for K.F.U.P.M. and the Islamic University. Each sex has its
own administration, campus and staff. While the two sexes
are segregated, the opportunity for education is equal,
except for the fields where physical strength is needed and
requires job performance in the working field (e.g., farming
mechanical and civil engineering, and industrial engi-
neering). Education, however, is equal in quality and
availability in areas like medicine, business, science,
literature, etc. Additionally, when men and women graduate
with the same degree and enter the same occupations, they
will receive equal pay in public and private sectors.

Women's education in Saudi Arabia is presented in Chapter

II.
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To achieve a new educational structure--one comprising
both male and female students--the Saudis have had to rely
strongly on foreign resources and personnel. In 1980 Saudi
faculty of both male and female sections at all universities
in the Kingdom accounted for only 33.7% of the total 8,406
faculty members (Kayat, 1983, p. 224).

Non-Saudi faculty members are from friendly countries
such as Pakistan, India, Egypt, the U.S.A., France, the
United Kingdom, Palestine, Jordan, Syria, and others. This
mixture of faculty members has benefitted Saudi students,
exposing them to a wide and versatile range of experience
and knowledge. However, it has caused some problems, too.
For instance, faculty have lacked the chance to work as a
unit, separated as they were by language, nationality, and
education. Moreover, with very few exceptions contracts for
faculty members do not exceed five years (Kayat, 1983, p.
225).

To cover.the native Saudi shortage of manpower, Saudi
students are sent out, at government expense, to neighboring
Arab countries and to friendly countries abroad. As
recently as 1987 there were 5,000 students sent to the U.S.,
3,000 to the United Kingdom, 1500 to Egypt, 800 to Pakistan,
and 200 to Canada (Reading in the Third, 1987, p. 7).

Saudi students are sent to study in the various aca-
demic and technical disciplines. The development plan

provides for the gradual replacement of foreign faculty
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members by those Saudi students as they complete their
training abrocad and return home.

However, it is obvious that Saudi students who are
sent outside the Kingdom to obtain higher education will be
returning from each country, each of which has its own
approach to education. The new teaching members will have
the task of attempting to integrate Saudi values and laws to
the presentation of their course material in class. In
addition, to some degree they will need to integrate the
various approaches to teaching that formed the basis of
their training. They will need to do this at a time when
they are novice teachers in need of help in developing their
skill at teaching.

Sorely needed is an appropriate teacher evaluation
system that would give these new teachers the feedback and
guidance they need to help develop their teaching skills.
Such an evaluation system would be vital to the development
of a coherent and culturally appropriate Saudi Arabian
educational system.

It is the purpose of this study to address the issue
of the urgent need for teacher evaluation in the new Saudi

educational systen.
BACKGROUND OF THE PROBLEM

Teacher evaluation in higher educational institutions

is generally recognized as a basic mechanism for maintaining
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and improving the quality of educational instruction. 1In
most technically advanced countries, such as the United
States, a teacher's performance in class is periodically
under evaluation. In fact, in some universities there are
groups specifically established to help instructors improve
their teaching. Although there is a dramatic need for
guiding and integrating a system of teacher evaluation in
Saudi Arabia, such'a system, unfortunately, is not in effect
at the present time. Although the Saudi government is
committed to improving its system of higher education, under
the current system teacher evaluation is not seen as an
important issue.

Teacher evaluation has many motives. Among them are
improving teacher performance in class, improving students'
learning, helping in staffing decisions and promotions, and
for instructional accreditation (Hawley, 1976, p. 2).

According to faculty evaluation forms of Saudi uni-
versities, evaluation of faculty members takes place yearly.
The department chair is to submit an evaluation report to
the college dean. The report includes: (1) the opinion of
the department chair of the instructor's academic perfor-
mance; (2) the number of complaints against instructors' and
(3) the instructor's participation in departmental develop-
ment and academic activities, such as participation in
research, publication, and conferences. The college dean

then reviews the report, indicates his view, and submits for
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approval the expanded reported to the university president.
Decisions concerning promotion, tenure, and contract renewal
take place as a result of this process. Faculty evaluation
forms are discussed further in Chapter III, where related
literature is reviewed.

The Kingdom of Saudi Arabia Public Administration for
Civil Service Employment Chart (1984, p. 9) contains item
63/10, which requires a yearly evaluation of job conduction
in both governmental and public sectors. In practice,

however, university instructors are not thus evaluated.
THE PROBLEM

It is the observation of the researcher that evalua-
tion of teaching performance in class has received little
attention or, rather, is not sufficiently recognized as
useful by leaders and administrators of universities in
Saudi Arabia. Although the Saudis place great emphasis on
higher education (for instance by spending enormous sums of
money on it), their higher education system does not at
present require evaluation of classroom performance of

teachers.
PURPOSE OF THE STUDY

The purpose of this study is, first, to examine the
requirements of teacher evaluation currently in use in Saudi

Arabia, including its policies, processes, and forms;
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second, to assess the level of effectiveness of the current
requirements of evaluation from the perspective of a sample
of students, faculty and administration; and third, to
develop a program of teacher evaluation for use in Saudi
Arabian universities. The overall goal of this study is to
develop an evaluation program that will both support Saudi
religious and social values and improve the teaching and

learning process in Saudi Arabian universities.
THE RESEARCH QUESTIONS

To help in the pursuit of these goals, the following
questions may be posed:

o How effective are the current teacher evaluation
requirements in Saudi Arabian universities?

o What are the administration, faculty and students'
views of the current requirements of teacher evalua-
tion?

o What are the views of faculty on having their class
performance evaluated by students, peers, department
chair, and self-evaluation?

o Why would faculty consider the evaluation of their
classroom performance to be disrespectful of their
social status?

o What factors need to be considered in the development
of an appropriate evaluation program for Saudi Arabian

universities?




14
SIGNIFICANCE OF THE STUDY

There has not been a study of this nature conducted in
Saudi Arabia. This study could help in improving communica-
tion between instructors and students, and should be most
helpful to K.A.U.'s Women's Section, as that is the site of
the study, and its students and faculty are the subjects of
the study. Finally, this paper might inspire further aca-
demic inquiries designed to improve teaching and learning

practices.
LIMITATION OF THE STUDY

This study is limited to the extent that its popula-
tion was confined to the Women's Section of King Abdulaziz
University (K.A.U.). Their views--faculty, students and
admninistrators--might not represent the views of the popula-
tion of the Men's Section at the same university or of the
populations of other women's and men's sections at univer-
sities in the Kingdom. Therefore, the teacher evaluation
program developed by the researcher might be unsuitable for

other universities in Saudi Arabia.
DEFINITION OF TERMS

--Ministry of Education: Is a governmental

establishment which directs and supervises the public
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education system in Saudi Arabia for boys from kindergarten
to secondary school.

~--Ministry of Higher Education: 1Is a governmental
establishment which directs and supervises the higher educa-
tion system in Saudi Arabia.

--General Presidency for Girls'!' Education: 1Is a
governmental establishment which directs girls public educa-
tion in Saudi Arabia from kindergarten to college.

--Islam: Means "submission" to God's Will as revealed
through the Prophet Mohammed. One of the three major mono-
theistic faiths in the world. From its foundation in the
Arabian heartland some 1400 years ago, Islam's devotees
today extend around the globe totaling approximately 800
million.

--Mohammed: Is God's last prophet and messenger to
all nations. He is accepted as a mortal human being as he
is neither worshiped, nor did he create the Islamic reli-
gion.

--The Quran: Is the holy book of Islam, sets forth
the fundamental tenets of Islam as revealed by God to
Mohammed (may peace be upon him) 1,400 years ago.

--The Hadith: Is tradition based on the Prophet
Mohammed's words and deeds, serving as one of the sources of

Islamic law.
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--Sharia: Is the Islamic law of the land, based upon
the Quran. It embraces a code of Islamic justice, morals,
ethics, and religious duties.

--Hajj: Is pilgrimage to Makkah, one of the Five
Pillars of Islam. It is obligatory only for those who can
afford it at least once in a lifetime.

--Riyal: Is the Saudi Arabian currency. Currently
3.075 riyal equals one U.S. dollar.

--Jeddah: Is a major city on the Red Sea in the
western province of Saudi Arabia.

--Makkah (Mecca): Is the Muslims' Holy City where
Hajj takes place and where the prophets Abraham and Ismael
built the Kabah (House of God). Islam's central shrine
towards which all Muslims turn their faces in their daily
prayers, no matter where they may be.

--Riyadh: 1Is Saudi Arabia's capital.

--Al-Zaitona: Was formerly a mosque and currently a
university in Tunisia.

--Al-Qaraween: Was formerly a mosque and currently a
university located in Fass Morocco.

--Al-Azhar: Was formerly a mosque and currently the
largest Islamic university in the Islamic world, located in
Egypt.

--Al-Kuttab: 1Is derived from the word Ketab which

means book in the Arabic language. It is the first form of
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schooling in Saudi Arabia that provided religious teaching

including basic education.
ORGANIZATION OF THE STUDY

This study is organized into seven chapters, biblio-
graphy and appendices. The chapters are presented in the
following order:

Chapter I: Introduces the study, education in Saudi
Arabia, background of the problem, the problem, the purpose
of the study, the research questions, significance of the
study, its limitations, and definitions of terms and
organization.

Chapter IT: Presents an overview of women's education
in Saudi Arabia.

Chapter III: Reviews the related literature in the
U.S. and Saudi Arabia.

Chapter IV: Presents the procedure of the study.

Chapter V: Contains phase one which presents findings
of the assessment and phase two which presents findings of
the field review.

Chapter VI: Presents the revised version of the
proposed teacher evaluation program.

Chapter VII: Includes the summary, conclusions and

recommendations of the study.




CHAPTER 1X
WOMEN'S EDUCATION IN SAUDI ARABIA

This chapter gives a brief history of the education of
women in Saudi Arabia, from its beginning through its recent

development.
HISTORY OF GIRLS' EDUCATION IN SAUDI ARABIA

Prior to 1960 girls were educated by private tutoring
or in small, private schools whose methods of education were
elementary (Saudi Arabia, Kingdom of, General Presidency of
Girls Education, 1970). Some of these schools drew their
books and curricula from the boys' schools, which though
already established were still in the process of being
developed as supervised by the Ministry of Education.

Others developed their own curricula (Sulaiman, 1983, p.
265) .

Parents generally had a hard time trying to obtain
education for their girls. In 1960, however, the government
of Saudi Arabia recognized the importance of girls' educa-
tion and planned a project to establish a separate institu-
tion to manage this education. This led in 1970 to the
formal establishment of the General Presidency of Girls'

Education (Sulaiman, 1983, p. 266).
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Prior to thg formal establishment of the General
Presidency, fifteen elementary schools were established in
major cities of the Kingdom. The first intermediate school
was established in 1964, the first public high school was
established the same year (Sulaiman, 1983, p. 266). Gener-
ally, between 1960-1970 girls' education depended on a
limited number of private and public institutions. The
researcher herself in 1965 was enrolled in the first grade
in a school that was supervised by the Saudi Ministry of
Defense. Children of officers and staff of such Ministry

could attend.
THE GENERAIL PRESIDENCY OF GIRLS' EDUCATION

The General Presidency of Girls' Education is an
educational institution established by the government in
1970 to supervise girls' education at all levels (Al-Zaid,
1982, p. 31).

Its major objectives are:

1. to establish girls' school in all the educational
stages.

2. to develop the plan and curricula of education in
these schools.

3. to exercise technical and administrative super-

vision.
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4. to appreciate girls' social and environmental
conditions during the development of the planning process
(Sulaiman, 1583, p. 267).

By 1985 the enrollment of girls at the elementary
level was 462,203; 125,242 at the intermediate level; and
54,889 at the high school level (Education Leader, 1985, p.
18).

Administrative and Educational Structure

The administrative and educational structure of the
Presidency of Girls' Education is shown in Figure 3. This
chart presents the administrative structure of the presi-
dency and the regional administration. It is responsible
for supervising administrative and financial matters,
employees!' affairs, public services, the budget, and evalua-
tions of teachers. The educational structure represents the
educational side. Its duty is to supervise education in all
levels.

The government of Saudi Arabia has spent 5 billion
riyals, (over $1.25 billion) on girls' education at all
levels under the plan of the General Presidency of Girls'
Education. By 1985 there were eleven girls' colleges
throughout the Kingdom in existence. Enrollment had reached

18,442 (Education Leader, 1985, p. 18).
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Fiqure 3.

dency of girls' education (Arafat, 1983, p. 303).
lated by the researcher.

Administrative and educational structure of the presi-
Figure is trans-
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The General Presidency of Girls' Education has
established colleges throughout the country. The first
college was established in 1970 in Riyadh. By 1979 six
colleges, each offering a variety of programs, were in
existence. Figure 4 presents the six major colleges in
major cities of the Kingdom. Listed under each are the

programs that the college coffers.
UNIVERSITIES FOR WOMEN

Currently Saudi women are enrolled around the Kingdom,
in universities where women's sections exist. In King Saud
University in Riyadh there is the Center of University
Studies for Girls. The Center offers a variety of under-
graduate programs, as well as masters, and doctoral level.

King Faisal University in Dammam has a women's
section. Its many colleges include the College of Medicine
and the College of Interior Design.

King Abdulaziz University in Jeddah also has a women's
section. A number of colleges there offering a variety of
programs.

Imam Mohammed Bin Saud Islamic University in Riyadh
and Umm Al Qura University in Makkah each has a women's

section (Reading in the Third, 1987, p. 6).

T A e 1o b e g e v bt St o i =
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STRUCTURE OF THE CENERAL PRESIDENCY OF GIRLS® COLLECES

General Presidency of Cirls' Colleges

Higher Colleqe of Science College of College of College of College of College of
Instftute Oaamaz Branch Arts and Arts and Education Education Education
for Socfal Literature Literature Hakkah Branch Jeddan Branch Riyadh Beanch
Service Riyadh Branch Dammax Branch
Soclal Hath Départment Islaalc Studies Islamic Studies Islamic Studies Islamil Studies
Welfare Departasent Department Departaent Departasent
Acadlc
Oepartaent
School Serve Physics Departsent English Depart. Arabdbic Dept. Arabic Dept. Paych. & Ed.
and Adult Department
Education Psychology and
Ed Department
Chenisiry Dept. Geogzaphy Dept. English Dept. Geogréphy Dept. Ceog. Dept.

Zoology Dept. Histoty Dept. Home tc. Dept. Histoty Dept. English Dept.
Botany Dept. English Dept. Hath Dépt.
Math Dept. Physics Dept.

Physics Dept. Otullslry Dept.

I

Chemistry Dept. Botany Dept.

ZaeloK Dept. Zoology Dept.

tore o, Dept. Home EC. Dept.

Figure 4. Structure of the general presidency of

girls' colleges (Kayat, 1983, p. 336). Figure is

translated by the researcher.
Other Institutions and Activities

Health institutions for women have been established in
the Kingdom. They accept students who have completed the
ninth grade and provide these students with the training to
assist in the medical field. Such institutions are avail-
able in the eastern province of Saudi Arabia as well as
other cities in the Kingdom (Opening the Doors, 1985, p. 7).

Al-2mal Institution is an institution for the blind.

Education is free of charge. A dormitory is available for
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girls from out of town. Medical care is offered at the
institution. Moreover, students are paid a monthly salary
for attending (Al-Qunber, 1985, p. 3).

In the Women's Institution for Diplomatic Studies,
wives of Saudi diplomats enroll to prepare themselves for
protocol. Languages are taught and general education is
given on the countries where their husbands will serve as
diplomats (Director of Women, 1985, p. 17).

In the Ministry of Planning women participate in the
planning for the future of the Saudi Sociéty.

There has been a number of banks for women, like the
Saudi American Bank, Al Bank Al Ahly, Bank Al Rajhi and Al
bank Al-Arabi. They are all directed and staffed by wcmen.
Their clients are exclusively women (Role of Women, 1985, p.
4).

Recently, shopping centers for women were established
in the Kingdom in the cities of Riyadh and Jeddah. Women
can shop freely without wearing the veil, where in regular
shopping centers they are required to be veiled. Saudi
women play an active role in charity organizations. Such
organizations exist in almost every city of the country.
Their role is to provide shelters, financial assistance and
health services to poor families. Additionally they provide
similar services and aid to the elderly. Educational
classes such as typing, languages, and sewing are also

offered (Najy, 1985, p. 18).




25

In summary, educational and scientific achievement is
widely open to young women in Saudi Arabia. Women's growth
educationally and professionally is not hampered by obsta-
cles. In fact, in some cases Saudi women have out achieved
Saudi men. It is common knowledge at K.S.U. (Women's Sec-
tion) that in 1980 a brilliant student, Rima Al-Saud, major-
ing in economics, achieved the highest average scores upon

graduation in both the male and female sections.




CHAPTER III
REVIEW OF THE LITERATURE

This chapter consists of two parts: Section A, a
review of the United States' related literature, and Section
B, a review of teacher evaluation in Saudi Arabia.

A review of the relevant literature on teacher evalua-
tion provides a framework for understanding this present
study. The review, for one, provides a definition of fac-
ulty evaluation and clarifies the purposes and importance of
such evaluation in higher educational institutions. 1In
particular, developments in this area in the U.S. are
examined. What are the characteristics of good teaching in
U.S. colleges and universities? After this basic question
is addressed, the common practices of teacher evaluation--
peer evaluation, student evaluation, self-evaluation, and
administrator evaluation--are noted. The apparent drawbacks
of evaluation are then discussed, followed by elements of
building a successful evaluation program and faculty
development. The second part of this chapter presents the
Saudi Arabian review of the available information on evalua-
tion of instruction. It includes a historical background of
teachers' status in a Muslim society, and teacher training

and evaluation in schools. Content of teacher evaluation
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forms used in Saudi Arabian universities and the role of the
Public Administration for the Civil Service in teacher

evaluation.
SECTION A: REVIEW OF THE U.S. RELATED LITERATURE

Definition of Faculty Evaluation
A number of sources have attempted to define faculty
evaluation. This may have been done best by The Interna-

tional Encyclopedia of Higher Education (Knowles, 1977),

which explains that "the definition . . . varies among
national systems: it may be generally defined as the pro-
cess of determining the effectiveness of the teaching of
faculty members" (p. 1,619). As such, faculty evaluation is
as much a major responsibility for faculty as research,

public service, student advising, and publication.

Purpose of Faculty and Teaching Evaluation

Intense interest in faculty evaluation is a fairly
recent phenomenon Seldin (1980) suggests that in 1977
faculty performance became a major concern in U.S. colleges
and universities. The rising cost of living and inflated
costs of higher education compelled taxpayers, students,
financial donors and others to pressure educational institu-
tions to assess faculty performance and examine the cost

effectiveness of every department (p. 3).
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Despite this initial financial motivation, though,
faculty evaluation has taken hold as an idea because of the
academic contribution it makes. Centra (1979) indicates two
interconnected reasons for evaluating faculty members: one,
to improve faculty performance in teaching, research and
other activities by establishing an ongoing process which
points out weak qualities to be strengthened and strong
qualities to be maintained; and two, to provide information
useful to faculty and administrators in the decision making
process of granting tenure and promotion (p. 1). Braskamp
(Braskamp, Brandenburg, & Ory, 1980) likewise stresses the
continuous role faculty evaluation plays in helping faculty
to examine and improve their own teaching effectiveness and
thereby to aid administration in promotional and tenure-
granting decisions (p. 19). Seldin's (1980) view is similar
(p. 5). Taking a more refined and particular view, Hawley
(1976) lists a number of items as major purposes of teacher
and teaching evaluation. Some of them follow:
1. To improve teacher performance.
2. To improve student learning.
3. To use in staffing decisions--fire, hire, etc.
4. To use for promotion and salary decisions.

5. To give to parents and community people to show
that teachers are being evaluated.

6. To give to parents and taxpayers to show what
they're getting for their money.

7. To give teachers information about their
performance.
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8. To give supervisors information about teacher
performance.

9. To give administrators something to do.

10. To give administrators a means of control and
pover.

11. To give students a chance for input (student
feedback).

12. To give students and teachers an opportunity to
exercise responsibility. (p. 2)

Evaluating Teaching Performance

Research on teaching evaluation has focused on the
characteristics of given teachers, teaching performance in
general, student and peer ratings of teachers, and
cooperation between teachers and administrators toward a
fair, workable design of teaching evaluation (Smith, 1982).
To Miller (1974), classroom teaching supercedes all other
responsibilities of a teacher, including scholarship, as a
factor in faculty evaluation. He cites students' evalua-
tions, self-evaluation, class visitations, and overall
evaluation of teachers' methods and materials as the major
means of classroom assessment (p. 19). Centra (1977) like-
wise cites self-evaluation and students' evaluations but
adds to the list colleague evaluatién, the video taping of
classroom performance, and students' progress (p. 93). It
is the combined usage of several methods and different
components, Centra continues, that produces a reliable

method of evaluating teaching (p. 104). This chapter,
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therefore, will address the contribution made to the evalua-
tion process by each of the methods Miller and Centra men-

tion.

Characteristics of Good Teaching

All evaluative determinants presume a standard of
teaching effectiveness against which the classroom effec-
tiveness of individual teachers can be measured. Seldin's
1975 study of academic deans' opinion of good teaching cites
these as the characteristics of good teaching: good
preparation for class instruction, the ability to motivate
students' maximum ability, effective communication with
students, and the respectful treatment of students (Seldin,
1980, p. 10). To Miller (1972), the good teacher "personi-
fies enthusiasm for his students, the area of competence and
life itself. He knows his subject, can explain it clearly,
and is willing to do so--in or out of class" (pp. 26-27).
Miller (1974) concludes, based on a number of studies pre-
sented by him, that characteristics of a good teacher
include the ability to stimulate student interest in the
subject, motivate students to do their best; provide clear,
organized and enthusiastic presentations; demonstrate a
thorough knowledge of the subject as well as an interest in
teaching; and use of good examples and illustrations (p.
31). Scriven, (cited in Millman, 1981) however, emphasizes

the integrity of the teacher:
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Teachers [he writes] are meritorious to the extent

that they exert the maximum possible influence
toward beneficial learning on the part of their
student, subject to three conditions: (1) the
teaching process used is ethical, (2) the curriculum
coverage and the teaching process are consistent
with what has been promised, and (3) the teaching
process and its foreseeable effects are consistent
with the appropriate institutional and professional
goals and obligations. (p. 248)

Good teaching characteristics of faculty at the Univ-
ersity of California at Berkeley (Milton, 1971) are instruc-
tor's interest in teaching and in subject, his or her
emphasis on alternatives of problem solving rather than
solution giving, long planning and preparation for lectures
and having a congenial relationship with his or her students
(pp. 12-14).

McKeachie (19286) nctes that an instructor functions as
an "expert, formal authority, socializing agenda facilita-
tor, ego ideal and person." Figure 5 presents McKeachie's
major goals, characteristic skills and major sources of
students' motivation which characterizes the suggested
functions. Figure 6 presents eight views on characteristics
of good teaching.

The Center for Instructional Development at Syracuse
University (Diamond, 1987) has developed items to measure
teaching effectiveness. Among them are organization of
subject matter and course material, effectiveness of com-

munication, knowledge and interest shown in the subject

being taught. Positive attitude toward students, fairness




Aspects of Good Teaching

The Teacher's
Roles

Major Goals

Characteristic
Skills

Major Sources of Student
Motivation (and Fear)

Expert

Formal
authority

Socializing
agent

To transmit
information,
the concepts
and perspectives
of the field

To set goals
and procedures
for reaching
goals

To clarify goals
and career paths
beyond the course;
to prepare
students for

Listening, scholarly
preparation, class
organization and pre-
sentation of material;
answering questions

Defining structure,
and standards of
excellence in evalua-
ting performance

Clarifying rewards
and demands of the
major, the field,
and academic area

Curiosity, need for
achievement; intrinsic
interest in content
(fear of being/appearing
stupid; fear of being
snowed)

Dependency; getting a
good grade (fear of -
flunking, of being
lost and pursuing
irrelevant activities)

Need to clarify one's
interests and calling,
desire to be "in"
(fear of being re-
jected by field or

these having options reduced)
Fiqure 5. Aspects of good teaching (McKeachie, 1986, pp. 65-66).
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The Teacher's
Roles

Major Goals

Characteristic
Skills

Major Sources of Student
Motivation (and Fear)

Facilitator

Ego ideal

Person

To promote
creativity and
growth in
student's own
terms; to help
overcome ob-
stacles to
learning

To convey the
excitement and
value of intel-
lectual inquiry
in a given field
of study

To convey the
full range of
human needs and
skills relevant
to and sustained
by one's intel-
lectual activity
to be validated
as a human being;
to validate the
student

Bringing students
out, sharpening their
awareness of their
interests and skills;
to use insight and
problem solving to
help students reach
goals, avoid blocks

Demonstrating the
ultimate worth-
whileness of or
personal commitment
to one's material/
educational goals

Being self-revealing
in ways which clarify
one's totality beyond
the task at hand;
being trustworthy and
warm enough to
encourage students to
be open as well

Self-discovery and
clarification to grow in
desired direction (fear
being/becoming a puppet
or grade-~grubber; fear
of not developing a
clear and useful
identity)

The desire to be turned
on; the desire for a
model, a personification
of one's ideals (fear

of being bored, un-
moved, and cynical)

The desire to be known
as more than a stu-
dent; the desire to have
one's life cohere (the
fear of being ignored or
treated as a "product")

Fiqure 5.

Aspects of good teaching (McKeachie, 1986, pp. 65-66) (continued).
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Characteristics of Good Teaching

Bousfieldl Clinton2 Deshpgnde, French4 Gadzella® Perry6 Pogue7 Hildebrand®
et al
Fairness Knowledge Motivation Interpret Knowledge Well- Knowledge Dynamic/
of subject ideas of subject prepared of subject energetic
matter clearly for class person
Mastery of Pleasing Rapport Develops Interest Sincere Fair Explains
subject personality student in subject interest evaluator clearly
interest in sub-
ject
Interest- Neatness in Structure Develops Flexi- Knowledge Explains Interest-
ing pres- appearance skills of bility of sub- clearly ing pres-
entation and work thinking ject entation
of mate-
rial
Well- Fairness Clarity Broadens Well- Effective Enjoys
organized interests prepared teaching teaching
material methods
Clearness Kind and Content Stresses Uses ap- Tests for Interest
of expo- sympathetic mastery important propriate under- in
sition materials vocabu- standing students
lary
Interest Keen sense Overload Good peda- Fair in Friendly
in stu- of humor (too gogical evaluation toward
dents much students

Figqure 6. Characteristics of good teaching (Miller, 1974, pp 32-33).
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Bousfieldl clinton? Deshpgnde, French? Gadzella® Perry6 Pogue7 Hildebrand®

et al

Helpful-  Interest Evaluation Motivates Effective Encourages

ness in pro- procedure to do best communi- class dis~

fession work cation cussion

Ability Interest-  Use of Knowledge Encourages Discusses

to direct ing pres- teaching of subject independent other

discussion tation thought points
of view

Sincerity Alertness Instruc~ Conveys new Courses

and broad- tional viewpoints organized
mindedness skills logically

Keenness Knowledge Teaching Clear Motivates

of intel- of methods styles explanations students

lect

; Listed in order of importance, by 61 undergraduates at Univ. of Connecticut.

3 Listed in order of importance, by 177 junior-year students at Oregon State Univ.
Listed in order of importance, by 674 undergraduates who rated 32 engineering
teachers.

g Listed in order of importance, by undergraduates at the Univ. of Washington.

Listed in order of importance, by 443 undergraduates at Western Washington State
College.

g Listed in order of importance, by 1493 students, faculty, alumni at Univ. of Toledo.

8 Listed in order of importance, by 307 students at Philander Smith College.

Listed in order of importance, by 338 undergraduate and graduate students at Univ.

of California, Davis.

Fiqure 6.

Characteristics of good teaching (Miller, 1974, pp 32-33) (continued).
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in grading, and flexibility in methods used in teaching were

also mentioned as measures for effective teaching.

Evidence or Sources of Teaching Effectiveness

Students' Rating of Teacher Performance. How students
rate the effectiveness of their teachers is widely regarded
as an important indicator of that effectiveness. 1Indeed,
Seldin (1980) ranks students as the most valuable source of
information concerning classroom performance by faculty (p.
36). Explaining the importance of students' ratings of
faculty, Aleamoni credits students as being the ones best
able to testify to the extent that teachers have motivated
them to learn and helped them to achieve their educational
goals. He further regards them as logically qualified
judges of the method of instruction, course content, and
textbook quality. He therefore endorses student ratings as
sound and reliable, noting that the students' ratings of
faculty would facilitate and enlighten faculty and lead to
the improvement of the instructional level (Millman, 1981,
p. 111).

Oon the other hand, Miller's 1971 study indicates that
improvement in instruction does not automatically follow
students' ratings of faculty performance (Miller, 1974, p.
30). Similarly, Seldin (1980) notes that, although student
ratings may help to spot deficiencies in the classroom

performance of teachers, immediate improvement in teaching
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does not necessarily follow. This largely reflects faculty
resistance to evaluation by students. It is not strange,
certainly, that many teachers resist such evaluation (p.
37). Most individuals dislike being evaluated by anyone,
much less by those over whom they theoretically possess
authority and whose unfair judgments, however occasionally,
can be greatly threatening (p. 93). However, Centra (1977),
based on research at five U.S. colleges, also concludes that
student ratings of teachers did indeed improve instruction
even when the teachers' self-evaluation ratings were higher
than the ratings given them by their students. He qualifies
this with one significant observation: those teachers who
were willing to change their style and other particulars of
their classroom performance were those who most highly value
student opinion and were most capable of changing (p. 96).
On the basis of two studies conducted at the University of
Michigan, McKeachie (1975) further concludes that student
ratings more often lead to improved instruction when
instructors are motivated to improve their instruction (p.
74) .

There are a number of variables that affect student
ratings, some of which are situational and therefore need to
be taken into account when analyzing these ratings; and
others which more clearly reflect the eccentricities and
shortcomings of students themselves, thereby raising the

issue of the reliability of students’ ratings of faculty.
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While there is some overlap between these two categories of
variables, each of them will be discussed separately, in
turn.

Influence of Situational Factors on Student Ratings.
Various objections have been raised to students' ratings of
faculty based on peculiarities and inconsistencies pertain-~
ing to classes and phenomena surrounding classes rather than
particular failings of students either individually or as a
group. It has been argued, for instance, that student
ratings have been influenced by the class size, a variable
irrelevant to teaching performance. In 1972 Centra (cited
in Centra, 1977) notes that student ratings of teaching in
relatively small classes tend to be high because students
enjoy receiving individual attention and having increased
interaction with their instructors. He added students also
tend to rate more highly instruction in courses required for
their major than in university-required courses outside
their major (p. 97). Moreover, the time when classes are
held appears to be a factor. Instruction in morning classes
tends to receive lower ratings than instruction in afternoon
classes (Miller, 1974, p. 66). In such instances students
apparently have difficulty isolating in their minds
teaching performance from factors that have little or no-
thing to do with it.

Furthermore, the teacher's personality, as dis-

of his teaching, may wrongly
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influence a student's assessment of his teaching ability.
Some suggest, for instance, that the warm, friendly social
attitude of an instructor may predispose students to rate
highly his teaching performance. In this area, though,
students seem quite capable of making appropriate distinc-
tions. Aleamoni in 1976, for one, has shown that students
do frankly criticize "friendly" instructors on the issue of
course organization (cited in Millman, 1981, p. 111).
Indeed, a number of studies indicate that no significant
relationship exists between students' ratings and the per-
ceived personality--"likable" or "unlikable"--of the teacher
(Miller, 1974, p. 61).

Objectivity and Student Ratings. How objective can
students be when rating their teachers? For the most part,
students tend to be young, and this raises the issue of
maturity. With their limited life experience, can their
judgments of teachers be trusted? 1In general, today's
students may actually be ahead of their counterparts of a
generation or more ago in the areas of reasoning ability and
testing achievement. In short, they may be better educated,
more “grown up." Miller finds that the amount of education
students receive today has increased over the past by one
yvear per decade, while Mead Educational Services notes that
students in 1970 have greater experience with the process of
evaluation from both the giving and receiving ends (cited in

Miller, 1974, p. 34). Both these conditions tend to enhance
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their ability to evaluate teaching more fairly. 1Indeeqd,
early studies (in 1936, by Heilman and Arfmentrout) find
that age and experience, or the lack thereof, have no sig-
nificant impact on student evaluation (cited in Miller,
1974, p. 64).

Research repeatedly counters the notion that student
evaluations tend to be unfair, presenting too negative
impressions of teachers' performances. For instance, while
some individuals may fear that, after years of schooling,
students may be unduly harsh against instructors, Hildebrand
indicates that students tend to rate instructors generously
(cited in Seldin, 1980, p. 44). Nor are students unduly
influenced in their ratings by the degree to which they like
individual courses or individual teachers; there is such
influence on some ratings but not all (Doyle, 1983, p. 76).
Indeed, students are not even much affected in this regard
by their own low averages in courses whose instruction they
evaluate. In these instances, too, their ratings tend to be
reliable (Seldin, 1980, p. 42). Seldin further notes that
students' high expectations of a teacher usually are satis-
fied; such students find their teachers measuring up to
these expectations (Seldin, 1984, p. 135), suggesting that
the students' initial expectations were soundly and mature-
ly, not immaturely, set.

Faculty resistance to student ratings often focuses on

their unbridled subjectivity and, hence, unreliability--this
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despite Centra's evidence in 1973 that such ratings over
time are consistently reliable (Miller, 1974, p. 31). Doyle
(1983) lists three such student characteristics which might
have an impact on students' ratings that render those rat-
ings diverse or seemingly inconsistent: biographical char-
acteristics elicited by a particular situation, personality
characteristics, and the range of differences among stu-
dents. An example of the first category, biographical
characteristics, is demonstrated by the following idiosyn-
cratic case: a course on modern sexuality, because it is
taught by an antifeminist unsympathetic to liberal trends,
generates diverse ratings for the teacher. This diversity
could evidence a correlation between student evaluations and
the gender of the teacher (pp. 43-44). Within the second
category, personality characteristics, the following situa-
tion might arise: students with a marked degree of flexi-
bility and independence, when given by the teacher the
opportunity of self-direction, tend to rate highly such a
teacher--more highly than would students who are less flex-
ible and independent (Doyle, 1983, p. 45). The last cate-
gory, differences among students, is instantly comprehen-
sible: since different students possess different personal-
ities, they may react to the same teacher in dissimilar
ways, though the "inconsistency" of these reactions--perhaps
lack of uniformity would be a more apt term--tends overall

to be very minor indeed (Doyle, 1975, p. 75).
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Aleamoni indicates that one qualified objection to
student ratings insists that students, in the midst of the
schooling process, are not yet "detached" enough to make
their ratings sufficiently fair. This view maintains that
students cannot accurately judge instruction until they are
done with the course and, perhaps, the entire university
experience by a number of years. However, studies by
Drucker and Remmers in 1951 tend to refute this by showing
that alumni ratings of instructors are nearly identical to
ratings by students currently enrolled (cited in Millman,
1981, p. 112).

In summary, student evaluations of teaching, even when
not perfectly uniform, tend to be coherent and, over time,
consistent; and where perhaps they do "err," they do so in
the direction of higher, not lower, ratings.

Other Objections to Student Ratings. Some faculty who
resist student ratings argue that such ratings, institution-
alized, can undermine and even destroy the instructor-
student relationship so necessary for effective teaching and
learning (Seldin, 1980, p. 46). However, Kent (cited in
Seldin, 1980) counters by finding no evidence for the exis-
tence of such an ideal relationship. The point might also
be made that students' respect for their teachers can hardly
be undermined by their giving formal voice, through evalua-
tion, to that respect; and those they do not respect will

nct be respected any the less either. (Informally and
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socially, of course, students have long "evaluated" their
teachers).

Another objection is to the cost of student ratings,
which has led some to argue that student evaluations should
be administered less widely or frequently, during alternate
semesters, or to a random sample of students (Seldin, 1980,
p. 45). Other faculty, finally, remain convinced that the
validity of such ratings lacks hard evidence; these individ-
uals question whether the ratings actually measure what they
are intended to measure, and whether the characteristics of
"good teaching" are not being standardized by the evaluation
procedure to the detriment of the diverse range of instruc-
tor personalities.

However, studies by Creager, 1950, and Hildebrand and
McKeachie, 1971, demonstrate that student ratings are a
valid measure of teaching effectiveness (cited in Miller,
1974, p. 32). That they may be imperfect is not to argue
reasonably against their usage. Rather than disregarding
student participation in the evaluation of teaching, Doyle
(1975) remarks, the criteria for the validity of student
ratings should be improved (p. 44).

In conclusion, reliable student ratings of faculty
must be stable and consistent, and a number of studies have
in fact measured the reliability of such ratings. Nearly
all of these studies have reported a high degree of consis-

tency and stability (Seldin, 1980, p. 39). Furthermore, the
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validity of these ratings depends on their measuring what
they claim to be measuring. Seldin (1980) notes that re-
searchers have reported high co-efficient correlations
between ratings of instructors by colleagues and students
and moderate correlation between students' ratings and the
results of student examinations (p. 40).

Use of Questionnaires in Student Evaluation of Fac-
ulty. Scriven (1980) emphasizes the importance of student
questionnaires as an essential element to evaluate teaching.
Questionnaires, in effect, are the tool through which stu-
dents can register their assessments of faculty and give
their ratings. Scriven, detailing the method, considers the
appropriate administration, length, and content items of
such questionnaires. In addition, he offers procedures that
institutions can employ in dealing with personal factors

which will affect students' ratings (pp. 6-7).

Instrumentation

Instrument development for students' ratings has not
been widely considered in the literature. As a result,
schools interested in employing questionnaires have had to
be creative and resourceful. Miller (1974) believes that
institutions ought to examine the already established
instruments that have been researched and, rather than

adopting these outright, adapt them to the needs of the
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than trying to develop or invent a new scale. Miller
explains that the instrument adaptation might begin with a
set of criteria that can help judge the different available
instruments; or they alternatively might begin with an
agreed upon definition of "good teaching" on whose basis an
instrument is selected whose content items imply, as closely
as possible, a similar or identical definition of good
teaching (p. 34).

Seldin likewise suggests that, instead of inventing a
new instrument, available instruments should be employed
which have a base of research and are easily accessible. He
lists a number of institutions that have developed and used
student rating forms. Among them were Purdue University
(the Purdue Rating Scale), the University of Illinois (the
Illinois Course Evaluation Questionnaire), the Universities
of Washington and Michigan, Grinnel and Illinois Benedictine
Colleges, the Educational Testing Service, and the Center
for Faculty Evaluation and Development at Kansas State
University. However, Seldin notes that the rating scale
selected "must be congenial to nature and content" to "the
evaluation goals in a particular institution" (Seldin, 1980,
pP- 47). Like Miller, Seldin endorses adaptation rather than
adoption of available instruments.

The purpose of the student ratings determine the
nature of the questions used. Each institution must ask:

What element or elements do we wish to measure? 1In choosing
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or designing the instrumentation, Hawley (1976) states, the
institution involved should consider that:

1. the audience or decision maker needs to be de-
fined;

2. the usefulness of the information that would be
generated needs to be determined;

3. the clarity of focus of the instrument, and the
extent to which the instrument would intrude on the rating
situation, need to be determined;

4. the overall effects of the instrumentation (in the

general situation) need to be determined (p. 23).

Generally, that part of the questionnaire pertaining
to the course area contains, as Aleamoni indicates, ques-
tions concerning course organization, objectives, and struc-
ture; the instructional component normally contains ques-
tions concerning the instructor's skills at presenting the
material and generating student participation in discussion;
and the learning component seeks to measure the degree of
student satisfaction and motivation to pursue learning in
the course area (cited in Millman, 1981, p. 118).

Remarking that the length of questionnaires depends on
their purpose, Seldin suggests 16-20 or 30-36 items as an
appropriate number for measuring the classroom performance
of teachers (Seldin, 1984, p. 136). These items should be
derived from the following six factors: impact on students,

the teacher's rapport with students, group interaction,
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workload, course structure, and feedback from the teacher
(Seldin, 1984, p. 137).

The questions themselves can appear in various for-
mats. Especially popular are scaled ratings in various
evaluation categories because such multiple choice questions
with their built-in cues, tend most easily to elicit a
response from the respondent (Doyle, 1975, p. 19). [Use of
Questionnaires in Student Evaluation of Faculty.]

Administering Student Questionnaires. A number of
procedures exist for administering student questionnaires.
Scriven strongly urges that an administrator rather than the
teacher should distribute and administer the questionnaires
without the presence of the teacher. This administrator
should explain carefully the objectives of the questionnaire
(Scriven, 1980, p. 6). Although questionnaire administra-
tion by the class teacher might imply mutual trust between
the instructor and the students, presence of the instructor
could also discourage students from expressing their true
opinions (Eble, 1970, p. 24). Indeed, an unpublished study
conducted by Kirchner in 1969 at the University of Kentucky
concludes that students rated their instructor much more
highly if he remained present in the classroom while his
students completed their questionnaires. Furthermore, they
assume that their "anonymity" is not foolproof: most stu-
dents believe that their teachers can identify their writing

(cited in Miller, 1972, p. 29).
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Insofar as possible, questionnaire administration
should include efforts to offset circumstances which might
weaken the reliability of the results. Errors may occur if
students are too tired, or, for whatever reason, too care-
less or in too bad a mood to respond to the questions re-
sponsibly (Doyle, 1975, p. 34). It might therefore be
unwise to administer questionnaires, say, toward the end of
examination days. Moreover, the reliability of student rat-
ings will be undermined if a computational error occurs
during the process of student evaluation (Doyle, 1975, p.
33).

Peer Evaluation. Peer evaluation in teaching has a
longer history than does evaluation by students. Instruc-
tors are more likely to trust the judgment of colleagues who
are better qualified than students to take into account the
full range of often complex issues embraced by pedagogical
responsibility (Fuhrmann & Grasha, 1983, p. 207). But while
some faculty agree that student evaluation of instruction is
not an appropriate or reliable tool by which to judge a
professor, some even dispute or discount peer evaluation.
Some of this resistance is resistance to any evaluation of
their teaching. Some argue that peer evaluation requires
time and energy which would be better spent, professionally,
elsewhere. Others argue that educational goals can best be
achieved through cooperation and respect among faculty

members rather than by their passing judgments on one
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another, thereby creating an atmosphere of anxiety and
suspiciousness (Seldin, 1984, p. 139).

Centra, 1975 (cited in Centra, 1977), has concluded
that faculty ratings by colleagues are less reliable than
ratings by students because colleagues are more apt to rate
each other favorably. He further notes that their reli-
ability might be improved if a greater number of colleagues
visited each others' classes. However, due to cost and the
time it would take, this is an unreaiistic option (p. 99).

Seldin (1984) lists a number of criteria for teaching
effectiveness/criteria that can form the basis for credible
peer evaluation:

1) instructor's mastery of the subject matter;

2) content selection, and effecting of instructional
materials in enabling the course to meet its
objectives;

3) level of course organization;

4) evitability of instructor's teaching methodology
in meeting course objectives;

5) appropriateness of techniques for measuring stu-
dents' learning;

6) students' outcomes in exams, homework, class
presentations, papers;

7) appropriateness of assignments to course objec-
tives;

8) instructor's interest in teaching in general.
(pp. 139-140)

In order for one or more instructors to evaluate the

teaching performance of a colleague (unless video taping is
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used), classroom visitation is necessary. Such visitation
by more experiencéd colleagues can lead to teaching improve-
ment. These more experienced colleagues, usually from the
same department as the observee, attend several sessions
taught by their less experienced colleague during the term.
After each observational session on the basis of specific
criteria and their knowledge of various teaching strategies,
they rate their colleague's teaching performance and discuss
with him or her their ratings and general impressions.

These presumably help the observee to identify teaching
weaknesses and find ways to improve those aspects of teach-
ing (Seldin, 1984, pp. 141-142).
The likely success of classroom visitation can be
enhanced under the following conditions:
1) existence of candor and trust among faculty:

2) skillful observation techniques on the part of
the observer(s):

3) informal, friendly discussion of the findings of
the evaluation;

4) observed instructor's willingness to be positive
and open-minded. (Seldin, 1984, p. 142)

Observation methodology is similar to class visitation
in that the instructor's classroom performance is observed
and judged. In this instance, however, the observer is not
necessarily a colleague. It may be that he is not even a
member of the same institution; this individual may even be

from outside academia.
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In this situation the observer is selected by the
chair of the department, or through cooperation between the
academic dean and the department chair. Some institutions
even allow the instructor to submit five names from which
the department chair makes the final selection. Whoever is
chosen, however, must be skilled in observation techniques.
If not, he can be trained, but only so long as he already is
generally respected as a flexible, sensitive individual who
can positively interact with others (Seldin, 1984, p. 145).
Otherwise, such training may be a waste of time.

The instructor and the designated observer meet twice.
The first time, prior to the observation, they review the
course content, the instructor's teaching techniques (the
organization and objectives of the course, and the means by
which he plans to achieve these), and the evaluation form
that the observer will be using to appraise the instructor's
teaching performance. For the observation itself, the
observer must be in class before it begins and he must
remain there until its conclusion. A few days later the
instructor and the observer meet for the second time in
order to discuss the latter's conclusions and recommenda-
tions. The instructor's responses to these are an integral
part of this meeting (Seldin, 1984, p. 145).

Examination of Course Procedure and Material. Teach-
ing performance need not be cbserved for it to be evaluated.

An alternative is to examine the materials and the plan for
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a particular course. This responsibility may be given to
two of the instructor's colleagues, one from the same de-
partment (perhaps someone who is teaching or has taught the
same course), the other from outside the instructor's dis-
cipline. These two individuals review the course outline
and the materials assigned or distributed to the students,
after which they judge the instruction based on the value of
the materials and their relationship to the objectives of
the course. The results of this examination should be
shared with the instructor as well as with the dean and the
department chair (Miller, 1974, p. 26).

Self Evaluation. Faculty self-evaluation has been
shown to be an effective method for improving teaching
performance (Seldin, 1984, 146). 1Its likely effectiveness
is enhanced when the information it generates is not used
against the instructor (Seldin, 1984, p. 147). The
drawbacks of this method derived from its self-containment.
Quite simply, some instructors lack the knowledge to evalu-
ate themselves effectively, while others, able to spot the
strong and weak points in their instruction, lack the knowl-
edge to correct their weaknesses and maintain and build upon
their strengths. Some instructors are so lacking in objec-
tivity that they cannot conceive of their teaching perfor-
mance as anything but flawless. For all these reasons,

faculty self-evaluation would not be a useful, reliable tool
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for making personnel decisions even if administration were
privy to its results (Seldin, 1984, pp. 145-146).

The video recording of one's teaching can be very
helpful to an instructor in his self-evaluation. While
watching and listening to his class performance, the
instructor can compare his teaching to models of effective
teaching. Moreover, they can better note student response
to their lecturing. Most instructors, however, require a
colleague or a specialist in teaching improvement to assist
them in analyzing their performance and making the appropri-
ate changes (Seldin, 1984, pp. 145-146).

The "growth contract" is another concept in the area
of faculty self-evaluation. Before each academic year the
instructor prepares a contract stating the academic goals
planned to achieve that year and detailing the means by
which he or she plans to achieve them. At year's end the
instructor can then compare his or her accomplishment with
those earlier expectations for growth (Seldin, 1984, p.
146) .

Finally, self-evaluation may be combined with evalua-
tion by students. 1In some colleges and universities where
faculty evaluation by students is practiced, after students
complete their evaluation forms their instructors complete
the same form twice, in the first instance on the basis of
how they feel about their own teaching, and in the second

instance on the basis of how they feel their students will
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evaluate them. Once all three forms are examined, similar

ratings would provide a good measure of effective teaching,
while sharp differences would require further consideration
and investigation (Seldin, 1984).

Direct Evidence of Student Learning. To the extent
that administration--for instance, academic deans--ﬁas
overseen or participated in some of the other methods of
evaluation, this topic has already been considered. How-
ever, one kind of administrative evaluation of faculty that
has not been mentioned is based on student learning. The
student's acquired level of knowledge, his ability to apply
such knowledge, and his intellectual comprehension, could be
measured through a series of tests to be given before,
during, and after the course (Doyle, 1983, p. 21). Pretest-
ing students prior to a course and then periodically testing
them as the course progresses would generate information
useful to both the teacher and the students themselves. On
the basis of these tests the teacher would be able to modify
his or her instruction in accordance with demonstrable class
needs, while students would be able to locate those areas of
the course which require intensifying their study and their
learning efforts (Centra, 1977, p. 103). One drawback of
this method is that it is dependent on test questions whose
level of difficulty is solely determined by the instructor

(Doyle, 1983, p. 24).
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Millman (1981) notes the work of Sesrey and Popham in
1974 on the development and validation of "teaching perfor-
mance tests" (p. 152). The procedure entails teachers being
given materials in a subject area with which students are
unfamiliar, including objectives of instruction, and then
being given sufficient time to plan teaching strategies.
After being taught for a specific period of time, sfudents
are tested, with the degree of their achievement on this
test providing information by which teaching effectiveness
can be gauged. Millman (1981), however, cites as a drawback
to this method the fact that student outcome is hardly an
appropriate measure of teaching effectiveness insofar as it
throws the whole burden of student learning onto the
teacher. He further notes that teaching effectiveness is
not always uniform or consistent, within the same course
instructors often teach different lessons with varying
degrees of effectiveness. He concludes that teaching per-
formance tests may provide instructors with additional
feedback on their teaching but may not lead to any actual
teaching improvement (pp. 152-153).

It is worth noting, apart from tests, information
about student achievement can be obtained each class meeting
by way of classroom activities and homework, although the
question remains how closely such results reliably indicate

teaching effectiveness.
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Building a Successful Program

In order for an evaluation program to be as useful and
reliable as possible, many things need to be considered in
the process of its development.

As the "psychological" groundwork for a faculty evalu-
ation system, Miller (1974) proposes several such consideré-
tions. First, the manner in which the developmental process
is conducted, and the campaign that is conducted in order to
generate support for the program, are more important than
the program itself. Proper time must be taken to develop
the system; and restraint and sensitivity need to be
exhibited, for gentle, not harsh, pressure on faculty and
administrators will best initiate change in an educational
institution. Since opposition to faculty evaluation can be
expected in any institution, care must be taken to fami-
liarize its advocates with pertinent research so that they
can make to others the most persuasive case possible for
such evaluation (pp. 10-14). Furthermore, Miller (1972)
notes that faculty resistance should be handled in a posi-
tive, friendly, and understanding manner. Also, the power
and influence of the combined faculty must be carefully
considered when the program is being planned (pp. 17-18).

In addition, Miller (1974) indicates that strategies for
developing the procedure must be flexible, and the emerging
plan must be tailored to meet the specific needs of the

particular institution (p. 14). Administrative support for
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the plan is important, and both faculty members and student
body officials should participate in the developmental
process (Miller, 1972).

Seldin (1984) suggests certain cautions which should
attend the implementation of the program and usage of stu-
dent ratings:

1. a single class rating should not be used as the
basis for promotion or tenure decisions;

2. student ratings should not be the only source of
information regarding teaching performance but should be
used in concert with some or all of the other varieties of
evaluation detailed in this chapter:;

3. specific guidelines on how the ratings will be
used should be developed and made available;

4. students should evaluate an instructor while he is
not in class; the rating results should not be shown to the
instructor until students' final grades have been issued;

5. any student evaluation becomes counterproductive
if, by generating conflict and anger, it undermines teaching
effectiveness (p. 135).

Hawley (1976) addresses the issue of reporting the
results from the evaluation procedure. 1In order for the
program to be effective and successful, he maintains that
feedback should be reported only when the evaluated instruc-
tor, understanding the purposes of the student ratings, is

ready to receive it. This feedback will be far more helpful
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if it is reported "straight" or descriptively rather than
interpretively or judgementally. The reporting should also
be considerate of the instructor's need: feedback should
consist of useful information rather than an overload of
information some of which he or she cannot use. Finally, a
demand for change on the instructor's part should not
accompany the feedback (p. 21).

Faculty Development. Centra's 1976 study (cited in
Miller, 1987) on faculty development practices concluded the
following highlights:

1) Specialists helping faculty in course design
objectives.

2) Specialists helping faculty to develop teaching
skills.

3) Specialist helping faculty in evaluating stu-
dents'performance.

4) Specialists assisting faculty with instructional
technelogy.

5) Establishing workshops, or programs where faculty
get to know goals of the institution.

6) Faculty with long experience work closely with
new ones.

7) Faculty consulting with each other on teaching
and course improvement.

8) Establishing programs or workshops for faculty to
help them improve students advising and counsel-
ing.

9) Review all faculty's performance periodically.
(pp. 82-83)
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SECTION B: REVIEW OF TEACHER EVALUATION IN SAUDI ARABIA

Historical Background

In order to understand the religious and social status
that teachers have in a Muslim society such as Saudi Arabia,
one has to understand the role that Muslim scientists and
educators have played and enjoyed throughout history. Over
fourteen centuries ago the Islamic religion appeared. More
than a religion, Islam is a complete philosophical concept
that bears on every aspect of the lives of the faithful.
Islam has considered knowledge as the aim of Muslims and
education as the way to achieve it (Al-Qatary, 1985, p. 9).
The Holy Book of Islam, the Quran, states "God will rise up
to ranks those of you who believe and who have been granted
knowledge and God is acquainted with all ye do"™ (The Holy
Quran, 58:11). Also, "Those truly fear God Among his
servants who have knowledge . . ." (The Holy Quran, 35:82).
Ibn Majah reports the prophet Mohammed said, "Seeking knowl-
edge is a requirement for every male and female Muslim" (p.
81).

The mosque where Muslims worship God was the school
for Muslims, and when the Islamic civilization progressed,
famous mosques--like Al-Azhar, in Egypt, Cordoba in Spain,
Al-Zaitona in Tunisia, and Al Qaraween in Morocco--became

centers for education and, eventually, universities. 1In
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fact, in 980 A.D. Cordoba University in Spain was the only
university in Europe (Al-Qatary, 1985, p. 158).

Ibn Aby Asebaah noted that teaching was regarded as
one of the highest religious and scientific vocations.
Teachers were known for their knowledge and were highly
respected by Kings and other rulers as well as students for
their scientific achievement (Redda, 1965, p. 551).

Interestingly, such scientists and educators received
no remuneration or compensation; each had a second job in
order to earn an income (Al-Qatary, 1985, p. 140). Scien-
tists and teachers were given distinction by their special
clothing which differentiated them from the public, and
prestigious names like Imam or Sheik (Al-Qatary, 1985, p.
143).

Muslim teachers realized the importance of using
methods to teach learners (Al-Qatary, 1985, p. 141). Teach-
ing, they decided, is an art that requires knowledge, train-
ing and kindness. Ibn Khaldun indicated that teachers
should be able to express themselves clearly and discuss and
debate reasonably and logically; whatever their degree of
excellence, however, they must continue to work to master
further the art of teaching (Wafi, 1960, p. 985). Al-Tazy
noted that although teachers had a high status and were much
respected by their students, they treated their students
with kindness and considered them as sons and colleagues who

eventually would become scientists and teachers themselves
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Muslim teachers appreciate students' levels of ability to
absorb information, and they sympathetically build their
students' interests in the subject matter and their courage
to learn (Al-Qatary, 1985, p. 142).

In summary, education is critical in the Islamic
society because it is an integral part of the Muslim faith.
According to the Hadith by Ibn Majah (undated), the prophet
Mohammed had enjoined on Muslims to greet and respond to
people seeking education (p. 290). Students and teachers
participate in an honored enterprise; they are engaged in a
special mission. Muslims have a right to education. This
shifts the focus from education per se to the means used to,
educate. How can people be best educated? Teaching that is
sympathetic and pleasant, it is felt by Muslims, facilitates
learning.

It is the researcher's observation that the tradi-
tional Muslim scientists and teachers have set a standard of

a social status for the current teachers in the Arabic

world.

Teacher Evaluation in Saudi Arabian Schools

Saudi educators have recognized the importance of
training for school teachers. There has been much emphasis
placed on teacher preparation programs for elementary

schools. Preparation of elementary school teachers was.
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completed in 1953 when trainees themselves had only
completed the sixth grade. In addition, to this they
enrolled in a three-year teacher preparation program. In
1965 this program was improved. Trainees were required to
have completed the ninth grade, in addition to which they
had to complete three years of teacher preparation. By 1965
new centers were established to improve the level of teach-
ers that graduated in the early stages of the preparation
programs (Sulaiman, 1983, p. 287).

The Kingdom of Saudi Arabia's Public Administration
for Civil Service (1984) provides a chart for evaluation of
job performance. The chart contains items 36/40 (p. 9)
which require a yearly evaluation of job performance of all
personnel--Saudi and non-Saudi alike--working in the Saudi
public sector. School teachers in Saudi Arabia are evalu-
ated by both their school principal and the school educa-
tional inspector. A letter (see Appendix A) from the Gen-
eral Director of the Public Establishments indicates that
although university teachers are employed by the Ministry of
Higher Education, and all personnel of this Ministry tech-
nically are subject to the yearly evaluation, university
teachers and all levels of university staff are exempted
from the general rule. Instead, each university in Saudi

Arabia has its own program of faculty evaluation.
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Teacher Evaluation in Saudi Arabian Universities

King Saud University (K.S.U.). According to the
standard K.S.U. Teacher Evaluation Form (see Appendix B),
the evaluation procedure of faculty occurs annually and is
executed by either the department chair or the teacher's
immediate superior. The objective of the evaluation is to
improve teaching and facilitate administrative decisions
concerning promotion of Saudi faculty members and contract
renewal for non-Saudi faculty members. Criteria for the
evaluation are academic performance, research and publica-
tion, and other activities contributing to the university.
The evaluation report is submitted to the Administration of
Faculty and Staff Affairs. However, evaluated faculty
members are told of the results of the evaluation only when
they have been rated as "average" or below in performing
their academic duties. The K.S.U. Teacher Evaluation Form
indicates that teaching performance is evaluated without
having the evaluator attend the evaluatee's class. More-
over, students do not participate in the evaluation. Their
complaints, however, against faculty members are considered
as a measure of faculty evaluation. The form also indicates
that faculty with good or higher ratings are not apprised of
such evaluation.

Officials at K.S.U. recognize, however, the importance
of the faculty member’s role at the university. In 19283

K.S.U. in Riyadh hosted the Faculty Member Conference of the
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Arabian Universities (Saudi Arabia, Kingdom of, K.S.U.,
1983).

King Abdulaziz University (K.A.U.). According to
K.A.U.'s Teacher Evaluation Form (see Appendix C) the per-
centage of students' complaints is a criterion in the
teacher evaluation process. The evaluation objectives, and
reporting results are similar to those criteria of K.S.U.

Center for Teaching and Learning Development at K.A.U.

A phone interview with the Director of the Center generated
the following information. Policies of the Center were
drawn in 1987 by the Supreme University Councils. The
Center itself has been operating, however, since the early
months of 1988. Duties of the Center are carried by five
personnel, two translators and three administrators. 1Its
functions include development of curriculum, teaching mate-
rials, teaching, training teachers and appraisal methods (A.
Shukry, personal communication, May 29, 1988). However, the
Center to this date has not developed a formal teacher eva-
luation program for either the male or female section of the
university.

Umm Al Qura University. This university's Teacher
Evaluation Form (see Appendix D) is identical to that of
K.A.U. (see above).

King Fahd University of Petroleum and Minerals
(K.F.U.P.M.). According to its Teacher Evaluation Forms,

faculty are evaluated twice a year, once by the department
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chair, and once through faculty self evaluation (see
K.F.U.P.'s evaluation forms in Figures 7 and 8). Criteria
for evaluation by the department chair are as follows:
teaching, research, participation on committees, administra-
tive work, and other activities. However, the form does not
discuss methods for evaluating teaching. Faculty's self
evaluétion form, similarly do not address methods for gaug-
ing the effectiveness of one's classroom performance.

Imam Mohammed Bin Saud Islamic University. According
to its Teacher Evaluation Form (see Appendix E), this uni-
versity requires a yearly evaluation of faculty. The cri-
teria are job performance, personality, and relationships of
faculty with their superiors, colleagues and students. Job
performance includes planning, decision making, ability to
improve job methods, scientific ability, lecture prepara-
tion, level of students' understanding, participation in
scientific and public activities, and capacity and willing-
ness to assume greater job responsibility. Evaluation of
personality includes consideration of the teacher's interest
in the job. Cooperativeness, preciseness in student evalua-
tion, public appearance, general attitude, ability to deal
with issues, and acceptance of new effective suggestions.

It is the researcher's observation that effectiveness

of teaching performance in class is not mentioned.
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Islamic University. According to this university's
Teacher Evaluation From (presented in Appendix F) the cri-
teria for teacher evaluation are: teaching qualification in
the college's view; degree of rapport between teachers and
students; academic advising; participation in curriculum
development; ability to renew teaching methods; teaching
responsibilities compared to those of other faculty in the
same department; lecture preparation; participation in
educational meetings and programs at the department or a
particular college level; degree of understanding of the
objectives of the teaching and educational process; interest
in preaching the Word of God; and, punctuality. Public
relations and personality are other criteria considered.
The above includes general conduct (providing a good example
for students) and commitment to good moral rules and ethics,
Islamic deportment and appearance, and good behavior. A
strong character and good relations with superiors, col-
leagues and students are important, as is the ability to
perform whatever tasks are assigned to the faculty member.

King Faisal University (K.F.U.). In 1975 King Faisal
University developed the Yearly Evaluation Program (King
Faisal University, 1975) (see K.F.U.'s evaluation form in
Appendix G) which evaluates the academic performance of
faculty members, lecturers, and teaching assistants. Stu-
dents who make these evaluations, are supervised by the

department chairs, who report to the college deans. Student
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responses are analyzed in the University Computer Center,
and results are sent to the college dean who then distri-
butes results only to the appropriate department chairs and
the evaluated instructors. Evaluation results are treated
with confidentiality.

Currently, however, such evaluation procedures at the
university are voluntary, their enactment being left to the

discretion of the individual colleges.

Recent Developments

University officials in Saudi Arabia recognize the
importance of faculty development. Presidents of Saudi
universities participated in 1983 in the Second Conference
for University Presidents sponsored by the Arab Bureau of
Education for the Gulf States. This was hosted by K.A.U. in
Jeddah, Saudi Arabia. Faculty members' affairs, duties and
academic development were discussed, as were the determinant
methods for evaluating faculty performance. It was decided
that faculty evaluation is the responsibility of the
appropriate department chair, who is in receipt of the
annual report that the faculty member must submit pertaining
to his or her academic activities during the previous year.
On the basis of this report the department chair evaluates
this faculty member in a separate report which the chair
forwards to the college dean, who in turn reviews the report

and contributes his own summary opinion. Then the report is
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sent to the committee responsible for weighing the evalua-
tion and, if necessary investigating any findings which the
faculty member has contested. Finally, the president either
approves the committee's suggestions, or makes his own
decisions in light of the committee's suggestion (Arab
Bureau of Education for the Gulf States K.A.U., 1985).

King Fahd Bin Abdulaziz of Saudi Arabia, former Min-
ister of Education and currently Head of Higher Education
Board, has ordered all public officials to monitor job con-
duct of employers in all public establishments (Ministers
Board, 1978, p. 8). This tends to reinforce the role of

evaluating university teaching.




CHAPTER IV
PROCEDURES

The purpose of this chapter is to discuss the proce-
dures employed in the research phase of this study. The
chapter provides a rationale for the selected research
methods and their utilization in the process of formative
evaluation which is aimed at improving and monitoring the
quality of instruction at K.A.U. (Women's Section).

The chapter refers to two major phases in the
research. In phase one, the assessment, data was sought on
the views and perspectives of the top administrators,
faculty, and senior-level students on various aspects of
teaching evaluation at K.A.U. The methodology used in the
data collection includes interviews and written surveys.
Such polling focused on the views held by various segments
of the university's population on the importance of, need
for, and criteria to be used in, a teaching evaluation pro-
gram at the institution.

Phase two of the research was the field review. This
chapter discusses the instrumentation used, the selection of

the sample population, and the procedural steps involved.
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SITE OF THE STUDY

The site of the study was the Women's Section of King
Abdulaziz University (K.A.U.) in Jeddah, Saudi Arabia. The
site was selected for a number of reasons. First Jeddah is
an ancient port city and the gateway to Makkah, Islam's
holiest place of worship, and the destination of pilgrimage
for millions of Muslims annually. Jeddah has historically
been more open to outside influences and new ideas than the
rest of the country. This openness carries through to
educational institutions of the area, enabling "outsiders"
to become involved in, and be more easily accepted as mem-
bers of, their respective communities. Additionally,
Jeddah's population includes a large number of people whose
families arrived from places such as Singapore, Indonesia,
Egypt, Syria, India, and other countries prior to the
establishment of immigration restrictions in Saudi Arabia
(Al-Torki, 1986). Second, K.A.U. is one of the largest
universities in the country, providing a large and diverse
population of students and faculty, and offering a variety
of academic programs. Finally, K.A.U. staff has been

extraordinarily cooperative and very accessible.
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PHASE ONE: THE ASSESSMENT

The purpose of the assessment phase is to examine the
effectiveness of the current requirement of teacher evalua-
tion at K.A.U. (Women's Section), to generate information on
both the degree of and the need for a teaching evaluation
system at K.A.U. and on what would be considered as an
appropriate criteria for such an evaluation system. Pro-
cedures of the assessment include instrumentation develop-
ment followed by data collection (which includes protocol
basics for interviews and survey conduction), objectives of

interviews and questionnaires, and data analysis.

Sample Population
The population of this phase of the study contains a
sample of three major groups: top administrators, faculty,
and senior level students.
o Administrators:
The Dean of the Women's Section of K.A.U. and the vice
Deans of the four following colleges: College of
Medicine; College of Economics and Administration;
College of Arts and Literature; and the College of
Science. All participated in extensive one-on-one
interviews with their permission.
o Faculty:
out of 241 faculty members at K.A.U., 150 were sur-

veyed. Faculty were represented in accordance with
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the population and the size of each department. oOut

of 150 surveyed faculty members, 55 (36%) responded.

o Students:
The student population of the study was limited to the
senior level. This is because senior students have
been in the university for at least three years,
enabling them to respond most knowledgeably to the
survey questions that focus on teacher evaluation
practices. Furthermore, they could best explain the
student's role in teacher evaluation because of their
longer experience at the university. Also, senior
students are perceived as being more mature, real-
istic, and responsible when dealing with issues con-
cerning their instructors. Finally, they are more
likely than other students to be committed to progress
in education. Of 350 students randomly surveyed, 224
(64%) responded. This sample included students from
all major colleges in accordance with the size of

student population at each college.

Instrumentation

The two methodologies selected for the assessment
phase are interviewing and surveying.

The Interviewing Methodology. Interviewing of top
administrators was selected as the most appropriate tool to

obtain information concerning the effectiveness of the
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current requirements of teacher evaluation. As Guba and
Lincoln (1983) indicate, the interviewing methodology may be
considered to be the most useful tool at an inquirer's dis-
posal. Dexter (1970) believes that interviewing is the best
tool, if it can obtain more and better information. Again,
Guba and Lincoln indicate that one-on-one interviews are
very effective in generating information.

Interviews of top administrators at K.A.U. were both
structured and somewhat exploratory. Questions had been
prepared ahead of time, and were followed by additional
questions which arose from one or more responses given in
the interviews.

The Surveying Methodology. Surveying a sample of
faculty and students at K.A.U. was the most appropriate
approach for obtaining data in this case. One objective was
to assess the effectiveness of the current requirements of
teacher evaluation from the perspective of faculty and
students. Another objective was to collect information

useful in developing a more effective system of evaluation.

Instrumentation Development

Questions for the interviews and surveys of both
faculty and students were derived from the background infor-
mation on the current requirements of teacher evaluation.
Such information was a product of early contact with af-

filiates at Saudi Arabian universities, the letter by the
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Dean of Women's Section of K.A.U. (see Appendix J), and,
finally, personal observations of the researcher who was a
student herself at King Saud University. The survey items
and interview framework were a joint product cof the
researcher and her advisor at Portland State University (see

Survey Forms in the Appendix H and I).

Procedure of the Assessment

Procedures for data collection and data analysis took
the following steps:

Step 1. After obtaining permission to conduct this
evaluative study an appointment to interview the Dean of the
Women's Section was set up. The meeting with the Dean took
place on the third day of February, 1987. Simultaneously,
the researcher obtained written permission to enter the
university campus (see permission letter in Appendix K).

The secretary of the Dean contacted the Vice Deans of the
four major colleges, informed them of the researcher's study
and established a schedule for interviews.

Step 2. Instruments of data collection include inter-
views of administrators, facultys' survey, and students'
survey. Interviews by the researcher were conducted on
April 3 and 4, 1987. The subjects of the interviews were
the following: the Dean of the Women's Section at K.A.U.;
the Vice Dean of the College of Science; the Vice Dean of

the College of Economics and Administration; the Vice Dean
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of the College of Arts and Literature; and the Vice Dean of
the College of Medicine. Further explanation on the struc-
ture of administrative positions at K.A.U. Women's Section
is presented in the following chapter.

The interview's objectives were to generate informa-
tion essential to the study. The interviews focused on the
following areas:

1. Description of the current method of evaluating
teaching at XK.A.U.

2. The importance of evaluating teaching at K.A.U.

3. The effectiveness of the current evaluation
methods and the problems relating to evaluating teaching.

4. The criteria of evaluating teaching at the univer-

sity level.
5. Teaching improvement.
6. The relationship between faculty and students when
students participate in evaluating instruction.
7. The importance of the following criteria as mea-
sures in evaluating instruction:
a. Presentation and organization of lecture.
b. Correlation between course title and required

texts in the course.

c. Instructor's ability to explain and clarify

course material.

d. Instructoris social attitude toward students

in class.
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e. Instructor's interest and enthusiasm in teach-
ing.

f. Student's freedom to disagree with their
instructors in a class discussion.

g. Instructor's preparation of a course outline
enabling students to know what to expect from the course at
the beginning of the academic term.

h. Instructor's encouragement of creativity in
students.

i. Instructor's methodology of testing students.

One hundred fifty faculty members, from different
colleges and departments at K.A.U., were surveyed on April
10, 1987. Survey questions (see Appendix H) were distri-
buted then, and collected 45 days later by the departments®
secretaries. Fifty-five faculty members, or 36%, responded.
The survey was designed to elicit information about what
faculty think of the current evaluation requirements, and
what they think an appropriate system of evaluation should
be like. Basically, the survey attempts to determine the
fecllowing:

1. What are the faculty's views of the importance of
teacher evaluation?

2. Is faculty's class performance currently evalu-
ated? If so, what do they think about that?

3. What are faculty's views on the current system of

evaluating teaching?
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4. Does the current practice of evaluation take place
with faculty's knowledge and consent?

5. What are faculty's views as to the best or more
appropriate method to evaluate their class performance?

6. What do faculty consider to be the proper criteria
for evaluating teaching?

7. What do faculty consider to be the impact of the
evaluation process on their teaching performance?

The student survey was administered three days earlier
than the faculty survey. On April 7, 1987, 350 senior level
students were surveyed at K.A.U. The student gquestionnaire
(see Appendix I) attempts to gain the perspective of the
senior female students with respect to the evaluation of in-
struction. Survey forms were distributed and collected by
the secretaries of the Vice Deans of the major colleges.

The time frame proposed by the researcher was 30 days. It
took students 45 days, however, to respond as they were busy
studying for spring semester examinations. The student
questionnaire attempted to determine the following:

1. Have the students ever been asked to evaluate
their instructors' in-class performance? If so, how often?

2. Were students denied a chance to do so?

3. If the students were never asked to participate in
teacher evaluation, how do they feel about that? Do they
think it is their right to participate in such an evalua-

tion? If so, what would be their criteria?
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4. Do the students think their participation in the
evaluation process would have an impact on their learning?
Do they think evaluation would have a negative impact on
their relationship with their instructors?

5. What is the importance of teacher evaluation to
the students at King Abdulaziz University's Women's Section?

Step 3. The data generated from the interviews and
surveys was analyzed. Information gathered by tﬁe'inter-
views has been reviewed to determine areas of agreement
concerning teacher evaluation among the Dean and the four
Vice Deans, who are the administrative decision-makers with
respect to teaching and matters pertaining to teaching. 1In
particular, information was sought about their dissatisfac-
tion with methods of teacher evaluation currently in place
at K.A.U., their sense of the importance of selected mea-
sures of teacher evaluation proposed by the researcher.
Other important information sought was the appropriate
methods and criteria for such an evaluation énd what would
be most compatible with the Saudi society and its values. A
table summarizing the administrators! views on criteria of
teacher evaluation is presented in Chapter V. The summary
is followed by a discussion on the administrators' key
concerns on teacher evaluation.

Faculty survey analysis lists several faculty re-
sponses to questionnaires in numbers and percentages. With

the appropriate clarification tables summaries of the
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faculty responses are presented. Such responses provide
information on the effectiveness of the current requirement
of teacher evaluation. In addition to that, searching for
frequencies of favorable measures of instruction and vice
versa, followed by a discussion that would place emphasis on
faculty's high frequencies with the conclusion of what
faculty favors as measures of instruction.

Students' survey analysis lists responses of students
to the survey questions in actual number and percentages
with the appropriate clarifying tables that show students'
high and low frequencies in responses. Next follows a
discussion of students' responses which would highlight stu-
dent's problems in the learning process, and factors essen-
tial to improve learning.

Step 4. A general discussion of all responses lead to
the development of teacher evaluation program proposed to

K.A.U. Women's Section.
PHASE TWO: THE FIELD REVIEW

The teacher evaluation program developed by the re-
searcher was reviewed by selected administrators and faculty
members at K.A.U. in both Men's and Women's Sections. 1In
addition, a review of the proposed program was conducted by
a selected top administrator of each K.S.U. in Riyadh and

K.F.U. in Dammam.




83

Instrumentation

Instruments to obtain selected member review of the
proposed program are given in the review forms attached to
the proposed program (see Proposed Program in Appendix L).
Each component of the program was reviewed. Review forms
were developed by the researcher under the supervision and
direction of her advisor at Portland State University.

Sample Selection. Patton (1980) notes, during the
process of developing an evaluation design, decisions con-
cerning sampling are made by the evaluator with the recogni-
tion that there is not a perfect design. In Figure 9,
Patton presents two types of sampling strategies, Random
Sampling and Purposeful Sampling.

Patton (1980) indicates that a small sample size is
appropriate for purposeful sampling. For the review of the
proposed teacher evaluation program, purposeful sampling
strategies were used. Selection of reviewees was guided by
the following factors:

1. Influence in decision making ability.

2. Ability to read and understand the English written
proposed program.

3. Faculty known as "good teachers" on campus.

4. Willingness to review the program.
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Sampling Strategies

Type

Purposes

A. Random sampling

1. simple random sample

2. stratified random and
cluster samples

B. Purposeful sampling

1. sampling extreme or
deviant cases

2. sampling typical
case(s)

Avoids systematic bias in the
sample; large sample size is
important for making general-
izations.

Achieve a representative
sample that permits generali-
zations to the whole populat-
ion.

Increase confidence in making
generalizations to particular
subgroups or areas.

Increase the utility of in-
formation obtained from small
samples; sampling criteria
based on the reputation of
programs among key decision
makers and/or on previous
data collected from programs.

Provide decision makers
with information about
unusual cases that may be
particularly troublesome
or enlightening, e.g., out-
standing successes/notable
failures; programs with
long waiting lists vs.
programs with recruitment
problems; unusually high
morale and low morale pro-
granms, etc.

Avoid studying a program
where the results would be
dismissed outright because
that program is known to be
special, deviant, unusual,
extreme, etc.

Fiqure 9. Sampling Strategies (Patton, 1980,

p. 105).
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Type

Purposes

3. maximum variation
sampling--picking three
or four cases that
represent a range on
some dimension (e.g.,
size, location, budget)

4. sampling critical cases

5. sampling politically
important or sensitive
cases

6. convenience sampling--
take the easy cases

Increase confidence in
common patterns that cut
across different programs:;
document unique program
variations that have
emerged in adapting to
different conditions.

Permits logical generaliza-
tion and maximum application
of information to other cases
because if it's true of this
one case, it's likely to be
true of all other cases.

Attracts attention to the
study (or avoids attracting
undesired attention by pur-
posefully eliminating from
the sample politically sensi-
tive cases).

Saves time, money, and
effort.

Figure 9.
p. 105) (continued).

Sample Population

Sampling Strategies (Patton, 1980,

Twenty-four copies of the proposed program were dis-

tributed, fifteen to the Women's Section and nine to the

Men's Section.

Men's Section responded.

Ten in the Women's Section and nine in the

only four responses from the Men's

Section, however, have been accepted and regarded as

credible by the researcher.

It is important to note that

the five responses from the Men's Section at K.A.U. were

disregarded and considered as ineligible reviews since they




86

did not carry the reviewees name or positions at the univer-
sity. In the field review section of Chapter V tﬁ; posi-
tions of each respondent are listed. Such identification
was felt to be important to ensure the review's accuracy and
creditability. Two additional copies of the program were
submitted to the top administrators in each K.S.U. in Riyadh

Women's Section and K.F.U. in Dammam Women's Section. Both

responded.

Procedure of The Field Review

To obtain review of the proposed program the re-
searcher took the following steps.

Step One. Requesting permission from the Dean of
Women's Section at K.A.U. in order to have access to the
university Campus.

Step Two. Program review administration and data
collection. In the Women's Section of K.A.U. the program
copies were distributed to some members by the researcher
with a brief explanation of the program objectives to others
by selected top administrators themselves to their fellow
faculty members. Time frame to respond was one week, but
some of them took thirteen days to return their responses.
Fifteen program copies were distributed on March 19, 1988,
with the request to return them to the researcher through a
top administrator by March 31. Ten copies were collected

with the open option for the remaining five selected members
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to respond within a week. An additional follow-up to non-
respondents was made to prévide them with the researcher's
address in the U.S. No additional responses were received.

In the Men's Section of K.A.U., nine program copies
were distributed and collected through friends and a top
administrator in the Women's Section who knew faculty and
important figures in the Men's Section. Copies were dis-
tributed on March 20, 1988. Two responded within a week:;
five responded within two weeks, however, were disregarded
for reasons mentioned earlier; and two responded by mail to
the researcher's address in the U.S., early in June 1988.
These responses came after continuous follow-ups to each in-
dividual.

In K.F.U. in Dammam Women's Section one copy of the
program was delivered to one top official by a family member
on April 9, 1988. The response was collected by the family
member and mailed to the researcher in the U.S. in July of
1988. Such response came after continued follow-ups.

In K.S.U.'s Women'’s Section in Riyadh, the researcher
delivered a copy to one top official through a colleague of
the official on April 2, 1988, and was collected by the
colleagues one week latter. Explanation of the program
objectives to both selected members at K.F.U. and K.S.U. did
not take place since the researcher did not meet with them.

Step Three. Data analysis. Analysis of the field

review of the proposed program led to the development of the
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final version of the teacher evaluation program. Analysis
was guided by the following factors:

1. Reviewee's ratings of each component of the pro-
posed program.

2. The highest and lowest ratings of components' ele-
ments.

3. Reviewer's comments on the effectiveness of ele-
ments of the proposed program.

4. Reviewee's readiness to employ the proposed pro-
gram.

5. Reviewee's suggestions for a better program.

6. Reviewee's readiness to employ the revised teacher
evaluation program.

7. Noting the general comments and suggestions made.




CHAPTER V
FINDINGS AND DISCUSSION

This chapter is divided into two major sections.
Section A summarizes findings from the assessment. It
includes findings of the interviews, students and faculty
surveys at K.A.U. Women's Section, and a discussion and a
conclusion. Section B presents findings of the field re-

view.
SECTION A: FINDINGS OF ASSESSMENT

Preliminarily, an explanation of the administrative
system of the Women's Section at K.A.U. is necessary in
order to understand where in the administrative and academic
structure the power of decision making lies.

The head of the Women's Section at K.A.U. is titled
Dean in the Saudi system (see Figure 10). This Dean super-
cedes two Vice Deans, one for academic affairs, and the
other for administrative affairs. The Dean reports to the
President of K.A.U. at the Men's Section. The Dean enjoys
the privileges of deciding issues of tenure, promotion, and
student affairs for faculty and students in her section.
Technically, these decisions have the force of recommenda-

tions and need to be approved in the Men's Section. They
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are almost always approved. The four major colleges in the
Women's Section are headed by four Vice Deans. These women
report to the Dean for Administrative Affairs, in the
Women's Section and the Deans of the Four Colleges for
Academic Affairs in the Men's Section. Again, decisions
concerning academic affairs, students, teaching, curricula,
and other matters concerning the Women's Section are made by
the four Vice Deans and submitted to the Men's Section for
approval, where they are routinely approved.

ADMINISTRATIVE STRUCTURE AT K.A.U.

(WOMEN'S SECTION)

Dean of Women's Section

I 1

Vice Dean for Vice Dean for

Academic Affairs Administrative Affairs

Vice Dean Vice Dean Vice Dean Vice Dean

College of College of College of College of

Science Econonmies Medicine Arts and
and Admin. Literature

Departments Departments Departments Departments

Fiqure 10. Administrative structure at K.A.U.
(women's section)

Interview Findings
The Dean of K.A.U. (Women's Section). The first

interview took place on April 3, 1987, with the Dean of the
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Women's Section. At that time she indicated that there is
no formal evaluation system for teaching currently employed
at the university. The evaluation of faculty instructors
does not take place unless a good number of students have
complained about a given instructor. However, faculty
evaluation normally does occur when faculty members have
achieved scientific or educational achievement. In this
case, the faculty member is evaluated in order to grant a
promotion. Furthermore, evaluation of faculty takes place
when a non-Saudi faculty member desires to have his or her
teaching contract extended at the university. The Dean
expressed her desire to emplcy an evaluation system for
teaching with the support of the Men's Section of the uni-
versity. The Dean has also supported measures of teacher
evaluation presented by the researcher (see Table I).

Vice Dean of the College of Science. The Vice Dean of
the College of Science, a non-Saudi contracted member at
K.A.U., indicated that evaluation of faculty takes place
before faculty are hired. She strongly disagreed with the
idea of having students evaluate faculty and indicated that
she does not mind the current system where faculty
evaluation is triggered by a large number of complaints
filed by students against a faculty member. Further, the
Vice Dean indicated that she would listen to both sides--the
complaining students and the faculty member--individually,

separately, and privately, and then in a friendly fashion
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talk to the faculty member, pinpointing faculty member's
classroom performance. She added that usually this has
worked, and the results have been positive for both students
and faculty. Furthermore, she indicated her practice of
observing faculty in her departments. This way she indi-
cated that she can evaluate faculty without causing them
embarrassment. Although she agreed to the criteria and
measures of teaching evaluation proposed by the researcher
(see Table I), she discounted the idea of a formal evalua-
tion system.

Vice Dean of the College of Medicine. The Vice Dean
of the College of Medicine strongly agreed that a formal
teaching evaluation system ought to be employed at K.A.U.
However, she questioned the reliability of students as
participants in the evaluation process. She stated, "They
are very emotional. When the evaluation comes up they
forget [what they had concerns about]." Furthermore, she
welcomed student evaluation of instructors but only after
she has met with students herself to explain the objectives
of the evaluation. Regarding measures of teaching evalua-
tion, the Vice Dean (see Table I) agrees on all those pro-
posed by the researcher, and she supported symbolic awards
for excellence in teaching. In addition, she expressed her
concern for the need for more research and an increase in

the number of lecturers in the College of Medicine.




TABLE I

EXTENT OF AGREEMENT BY TOP ADMINISTRATORS TO SELECT
CRITERIA FOR USE IN EVALUATING TEACHING

Itens Dean Vice Dean Vice Dean Vice Dean Vice Dean
College of College of College of College of
Science Arts and Medicine Economics and
Literature Administration
1. Lecture presen-
tation and
organization X X X X X
2. Method or style
of teaching X X X X X
3. Instructor's
interest and
enthusiasm in
teaching X X X X X
4, Instructor's
social attitude
in class X X X X X
5. Students'
freedom to
express dis=-
agreement X . X X X X

€6



TABLE I

EXTENT OF AGREEMENT BY TOP ADMINISTRATORS TO SELECT
CRITERIA FOR USE IN EVALUATING TEACHING

(CONTINUED)
Items Dean Vice Dean Vice Dean Vice Dean Vice Dean
College of College of College of College of
Science Arts and Medicine Econonmics and
Literature Administration
6. Plan of course
(syllabus) X Up to the Good idea X X
faculty
member
7. Instructor's
encouragement
to students'
creativity X X X X X
8. Appropriate-
ness of course
text to course
title X X X X X
9. Examinations X - X X X

Code: Agree: X

Disagree:

0

No Response: =

¥e6
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Vice Dean of the College of Arts and Literature. The

Vice Dean of the College of Arts and Literature indicated
that a formal system of teaching evaluation does not exist.
She recognized the importance of evaluating teaching but
rejected the idea of a professional evaluator at a univer-
sity level. She said, "The faculty member has arrived to a
level of maturity and responsibility that forbids evaluation
by a professional." She supported students' participation
in evaluating their instructors. She supported seminars and
symbolic awards. The Vice Dean agreed on the criteria of
evaluating teaching (see Table I). However, she indicated
that in order to improve teaching it is necessary to expand
the faculty members' knowledge in their given areas.

The Vice Dean of the College of Economics and Adminis-
tration. The Vice Dean of this college strongly believes in
the importance of teacher evaluation at the university level
and, in fact, herself began an evaluation program in 1984.
She and her faculty and staff developed a student instruc-
tional rating form. These forms were administered by teach-
ing assistants to a random sample of students once each aca-
demic semester. One teaching assistant, secretly appointed
by the Vice Dean, analyzed student ratings and responses,
producing findings which were shared with the Vice Dean, the
Department Chair of the evaluated instructor, and the

instructor herself. If deemed necessary, the Vice Dean and
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the instructor met to discuss the findings. The instructor
in any case was considered responsible for strengthening the
weak points of her instruction. Under the Vice Dean's
authority, though, this evaluation procedure was terminated
in 1987. In 1988 the evaluation procedure was reinstated,
but that same year, it was once again discontinued. The
Vice Dean remains committed to teacher evaluation but feels
further study is needed to develop a truly effective evalua-
tion process. Her opinions on the proposed evaluation

measures are presented in Table I.

Faculty Survey Findings

Fifty-five (36.7%) of the 150 faculty members surveyed
at K.A.U.'s Women's Section responded. In response to the
first question of the survey (see Faculty Survey in Appendix
H), 34 (61.8%) faculty strongly believe in the use of an
evaluation system for teaching to ensure student learning
and continuing effort to improve teaching, while 21 (38.2%)
believe evaluation is not needed, arguing that teaching is a
sacred responsibility and faculty must be trusted to fulfill
their responsibilities. Others argue that faculty undergo
evaluation while obtaining their high degrees and during the
hiring process.

It seems faculty cannot agree if an evaluation system
is or is not currently employed at K.A.U. Ten out of 55

(18.2%), responded "I don't know," while 36 (65.5%) were
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certain there was no such evaluation system in place. Eight
(14.5%) responded there was, while 1 (1.8%) declined to
respond.

When faculty were asked if they suspect evaluations of
their teaching had ever occurred without their consent, 14
(25.5%) responded it definitely had; 13 (23.6%) said perhaps
it had; 26 (47.3%) that it had not, and 2 (3.6%) declined to
respond.

When faculty members were asked for their opinions on
the current university practice by which students submit
complaints against their instructors, and whether that
affects promotion and determinations of tenure, 11 (20%)
agreed with such a practice. They argued that an investiga-
tion by the university administration take place and the
name of the complaining student must be identified. Twenty-
five (45.5%), however, described the practice as a failure,
arguing that it compromises and damages student/faculty
relations; that students may invent problems if they find
the course material difficult; and, that students lack
sufficient knowledge of faculty obligations and students'
limits to render informed judgments. One angry instructor
wrote, "It doesn't please me to give students rights that
they don't deserve." Sixteen (29.1%) neither agreed nor
disagreed with the student complaint method of evaluation,
but indicated that when such complaints were lodged a fair

investigation should follow, and a confrontation between the
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faculty member and the complaining student must take place.
Three (5.4%) declined to respond at all.

When faculty were asked if evaluation of their
instruction will lead to an improvement of the teaching-
learning process, 28 (50.9%) responded affirmatively, 4
(7.3%) responded tentatively that it might, 19 (34.5%)
responded negatively, and 4 (7.3%) declined to respond.

Faculty were asked for their views on the following
strategies to improve teaching. Twenty-nine (52.7%) rejec-
ted evaluation by students supervised by the university ad-
ministration, arguing that such evaluations would be made
for personal reasons. Students will favor "easy-grading"
teachers, and most often such evaluations would not be
accurate. Twenty-one (38.2%) favored student evaluations of
instruction. However, these faculty members had conditions
for student evaluation, among them that student must fully
understand the seriousness of the evaluation, the evaluation
must be administered at the end of academic terms, and
students must be at a certain level of maturity and respon-
sibility if the evaluation objectives were to be achieved.
Five (9.1%) declined to respond.

Peer evaluations through class attendance and discus-
sion was rejected by 33 (60%) of the faculty, who argued
that students will misinterpret such evaluations and think
less of their instructors' qualifications. Twelve (21.8%)

accepted the idea of such evaluations. Among those one
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commented that "the peer should be in the same department,"
and another commented that the "evaluation would be useful
only if the discussion was 'scientific.'" Eight (14.6%)
declined to respond, while 2 (3.6%) indicated that they did
not object but had certain reservations. For instance, one
remarked that a faculty member might evaluate another
faculty member highly "just to be nice as a courtesy to a
friend."

Evaluation by the department chair or the university
dean through class attendance followed by discussion was
rejected by 31 (56.3%) of the faculty members. This group
commented that such evaluation was not appropriate to a
higher education institution. "It is difficult to put
faculty in that spot," one remarked, "and treat them like
students." "Even if this works in the western world,"
another remarked, "it doesn't work here." Fifteen (27.3%)
agreed with the evaluation method, stipulating that the
chair of the department or the vice dean of the college must
be in the same field as the instructor being evaluated and
must be highly qualified. Nine (16.4%) did noﬁ respond.

Self-evaluation through the usage of a video and a
camera was rejected by 25 (45.4%). One instructor com-
mented, "We can't afford it." Twenty-one (38.2%) approved
if the equipment were available. Nine (16.4%) declined to

respond.
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Participaticn in seminars on teaching effectiveness
and improvements was favored by 45 (81.8%). However, one
commented, "Everyone has to attend." "“This is the best way
to improve teaching," another remarked, "as long as it
doesn't question faculty's pride and honesty." Seven
(12.7%) disapproved. One argued, "“This doesn't work for
faculty with long experience in teaching." Five (5.5%)
declined to respond.

Usage of an expert evaluator to evaluate teaching was
favored by 27 (49.1%). However, many noted, "This should
happen without students' knowledge," and another noted,
"This expert must be an expert in my field." Twenty (36.4%)
rejected the expert evaluation, arguing that this should
occur prior to the hiring of a faculty member. One instruc-
tor commented, “"This is an insult." Eight (14.5%) declined
to respond.

Table II presents highs and lows of faculty's opinions
on strategies designed to improve instruction.

Faculty were asked on an open ended question of what
would be the criteria that they would accept or reject with
respect to evaluating teaching, faculty responded variously,
many citing unique and uncommon items. However, ten of the
criteria that faculty could agree on, are indicated in Table
III. Eleven (20%) of the faculty surveyed declined to
respond. As for the criteria that faculty would not accept,

a very small percentage responded. Five (9.1%) said they do




not accept students' evaluation, and 2 (3.6%) rejected

evaluation of instructor's personality.

TABLE II

FACULTY RESPONSES TO ALTERNATIVE STRATEGIES
DESIGNED TO IMPROVE TEACHING
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Favor in Reject in
Percentage Percentage
Students' Evaluation 38.2 52.7
Peer Evaluation 21.8 60.0
Department Chair
or Dean Evaluation 27.3 56.4
Self-Evaluation by
Camera and Video 38.2 45.0
Seminar Attendance 81.8 12.7
Evaluation by an
Expert 49.1 36.4
TABLE III

RESPONDENT FACULTY'S CRITERIA OF EVALUATING INSTRUCTION

Criteria of Evaluation Number Percentage
Responding

Lecture presentation and explanation (8) 14.5
Students' participation in class

discussion (7) 12.7
Students' results on finals (7) 12.7
Students' degree of understanding (6) 10.9
Students®' evaluation (6) 10.9
Usage of examples during lecture (5) 9.1
Student attendance (4) 7.3
Faculty's scientific achievement (3) 5.5
Evaluation of the course text (3) 5.5
Information to students (2) 3.6
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When faculty were asked if they believed they have
achieved a scientific and social status that precludes the
need for their teaching to be evaluated, 23 (41.8%) re-
sponded affirmatively. One faculty member noted, "Yes, I
think so, because of my long experience," and another, "I
love my work, and I work very hard." Twenty-six (47.3%)
responded that they do not believe they have achieved this
status yet. However, one instructor noted, "Although I
don't believe I have arrived at this status, I believe the
method of evaluating university instructors has to match her
social status." Another noted, "Improving teaching comes
from the instructor herself." Six (10.9%) declined to
respond.

Faculty were asked in question #9 of the Faculty
Survey if they agree with the following statement proposed
by the researcher:

Evaluation of faculty academic performance in

class by students, teaching staff or university

administrators would cause a negative impact on the

relationship between the student and the instructor,

as well as the relationship among faculty, instruc-

tors, and department chairs. Furthermore, it would

create an uncomfortable atmosphere for teaching

staff in the classroom setting, which would in turn

have a negative effect on the quality of teaching.
Thirty-three (60%) agreed with the statement, one noting
"The negatives of the evaluation are greater than the nega-
tives of unevaluated teaching," and another, "Our society is

not ready for this kind of thing." Sixteen (29.1%) did not

agree with the statement and 6 (10.9%) declined to respond.
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In Question #10 faculty were asked to comment on the

study. The few comments made may be found in Appendix M.

Student Survey Findings

A total of 350 senior level students at K.A.U. were
surveyed; 224, or 64%, responded. Survey questionnaires
were developed by the researcher and submitted to the
offices of the Vice Deans of the four major colleges.
Secretaries of each college distributed and collected the
survey forms 45 days later.

Student responses to survey questionnaires are as
follows (see Student Questionnaire in Appendix I):

Of 224 students, 168 (48%) said they had never par-
ticipated in evaluating their instructors' teaching during
their entire period at the university. Fifty-six (16%) of
the students indicated they had participated in evaluating
their instructors!' teaching.

Of the 56 (16%) students who said they had partici-
pated in evaluating their teachers, 31 (55.3%) said they had
done so only once while at the university; 9 (16.1%), twice
a year; 8 (14.3%) once a year; and 8 (14.3%) once every two
years.

Of the 56 students who had previously evaluated their
teachers, 43 (76.8%) said that they had participated by

responding to a questionnaire, while 11 (19.6%) said they
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were asked to evaluate their instructors' teaching orally.
Two (3.6%) declined to respond.

When students were asked whether they thought students
should have a role in evaluating their instructors' teach-
ing, 171 (76.3%) responded affirmatively, while 12 (5.4%)
felt that the evaluation of teaching is solely the respon-
sibility of the university administration. Twelve (5.4%)
did not believe that students are qualified, 18 (8.0%) felt
both that it is the university's responsibility and students
are not qualified 11 (4.9%) declined to respond.

When students were asked if their participation in
evaluating their instructors' teaching would improve
instruction and therefore improve learning (see Table 1IV),
163 (72.7%) responded with strong agreement, 38 (16.9%)
responded with moderate agreement, 12 (5.4%) responded with
slight agreement, 9 (4%) responded negatively, and 2 (1%)
declined to respond altogether.

Students were asked if they thought their participa-
tion would negatively affect student/teacher relations, in
turn leading to instructors taking a defensive stand against
students (see Table V). Thirty (13.4%) responded with
strong agreement, 72 (32.1%) with moderate agreement, while
79 (35.3%) responded no. Forty-three (19.2%) declined to

respond.
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TABLE IV

STUDENT RESPONSES TO THE IMPORTANCE OF TEACHER
EVALUATION IN IMPROVING INSTRUCTION

Student Responses Number Percentage
Responding

Yes, a lot 163 72.7
Yes, somewhat 38 16.9
Yes, a little 12 | 5.4

No 4 4.0

No response 2 1.0
Total 224 100

Students were asked if they believed that their par-
ticipation in evaluating instruction is not important.
Thirty~-five (15.6%) said they trust the university decision
in hiring instructors; 35 (15.6%) said instructors should be
respected for their contribution to society; and 33 (14.7%)
said evaluation will affect students!' perceptions of
instructors and undermine instructors' authority and control
in the classroom in particular and the university in gen-
eral. However, an astonishing 89 (about 39.7%) strongly
indicated the importance of students' participation in
evaluating teaching. Thirty-two (14.3%) declined to re-
spond.

When students were asked their views on university

policy that limits students' evaluation of instruction to
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the filing of complaints against their teachers, 56 (25.2%)
said that they are satisfied with this policy:; 51 (about
22.8%) said that they are somewhat satisfied; while 100
(about 44.6%) strongly disagreed with the policy. Seventeen

(7.6%) declined to respond.

TABLE V

RESPONDENT STUDENTS' FEAR OF INSTRUCTORS
DUE TO PARTICIPATION IN
TEACHER EVALUATION

Student Response Number Percentage
Responding

Yes, a lot 30 13.4

Yes, somevwhat 72 32.1

No 79 35.3

No response 43 19.2

Total 224 100

In Question #8 of the questionnaire (see Student
Questionnaire in the Appendix I), students who had filed
complaints 89 (40%) cited lack of academic preparation; 110
(49%), bad social attitude of an instructor toward her
students, 77 (34%), poor organization and presentation of
course material; 108 (48%), grading; and 23 (12.5%) cited

other matters (see Table VI below).
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TABLE VI

NATURE OF STUDENT COMPLAINTS

Item of Complaints Number Percentage
Responding

Lack of academic preparation 89 40
Bad social attitude 110 49
Poor organization and presentation

of course materia 77 34
Unfair grading 108 48
Other 28 13

In Question #9 students were asked if they ever filed
complaints and if they had, what was the nature of those
complaints and whether their complaints resulted in changes
in their interest. Sixty-one (27.2%) said they had thought
seriously of complaining but were afraid to do so. Twenty-
one (9.4%) said they had complained on such issues as the
presentation of material, their own lack of understanding
lectures, and the instructor's bad social attitude, only to
find the result favoring the instructor's interest. One
student commented, "All I got from this was my low average
and hatred from the instructor." However, 11 (4.9%) said
that they had filed complaints concerning their instructor
not attending class, very poor presentation of lecture, or

very long curricula, and the results favored them, the
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students. One hundred thirty-one (58.5%) declined to
respond.

In Question #10 students were asked to suggest cri-
teria and standards for evaluating teaching, should student
evaluations be allowed at the university. One hundred
sixty-one (72%) responded. Almost each respondent had her
own criteria of effective teaching. However, students came
to agree on the following factors for evaluating instruction
(in what the students regarded as their descending order of
importance, from most to least):

1. Preparation and organization of subject matter.

2. Presentation of subject matter.

3. Ability to communicate information effectively.

4. Fairness in grading examinations.

5. Instructor's presentation in accordance with stu-
dents' capacity to understand.

6. Importance of student-instructor relationship
which include the following:

a. Treatment of students with respect and dig-
nity.

b. Willingness to break the barrier between stu-
dents, faculty and building a friendly and trusting rela-
tionship.

c. Willingness to listen to students' suggestions

and points of view.




109

d. Understanding and appreciation of students'
side when problems arise.

e. Evaluation of students on the basis of their
performance during the academic term rather than on examina-
tions only.

f. Willingness to allow students to discuss with
them examination results.

g. Willingness to engage in open discussion bet-
ween students and faculty concerning teaching and its evalu-
ation.

h. Instructors' fairness in treating students
alike, rather than favoring one over the others.

j. Willingness to help in diminishing student's
fear toward their instructors.

k. Willingness to respect students' freedom of
speech.

7. Instructor's sufficient knowledge of the Islamic
religion.

8. Student's evaluation of instruction.

9. Instructor's scientific status.

10. Instructor's experience in teaching.

11. Assignment of the right instructors to teach the
right subject.

12. Instructor's interest in teaching.

13. Instructor's presentation of course plan or syl-

labus.
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14. Instructor's availability during office hours.

15. Instructor's patience in answering students’
questions.

16. Instructor's knowledge of subject matter.

17. Students' outcome reflecting effectiveness of
instructor's performance.

18. Improvement of instructor's performance by train-
ing.

19. Instructor's self-evaluation.

In question #11 students were asked to rate the impor-
tance of establishing an evaluation system of teaching on a
scale from 1-10 where #1 represents the least important, #10
the most important. One hundred one (45%) students rated
the importance of such a system "10," while 63 (29%) stu-
dents were divided among the ratings of "9," "“8" and "7."
Forty-one students were divided among the other ratings,
while 20 (9%) students declined to respond. Table VII
clarifies these results.

In Question #12 students were asked to comment on this
study. Since over 200 students provided comments gener-
ously, a selected number of students' comments are presented

in Appendix N.
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TABLE VII

STUDENT RATINGS OF THE IMPORTANCE OF A
FORMAL SYSTEM OF TEACHER EVALUATION

Rating Scale Number Responding Percentage

10 lo01 45
9 20 9
8 26 12
7 17 8
6 12 5
5 20 9
4 5 2
3 3 1
2 - 0
No
Response - 20 9
Total 224 100
Discussion

Discussion of Interview Findings. It seems that the
Dean of the Women's Section of K.A.U. and three out of the
four Vice Deans of the university's major colleges are in
agreement as to the importance of implementing a formal
evaluation system of instruction. All interviewed officials
believe that students' complaints are the results of dis-
putes between students and faculty and that such disputes
deserve a cautious investigation that requires time, effort
and understanding to both parties in the disputes. All
interviewed officials call for some method for evaluating
instructors' academic performance. All agree on criteria
for evaluating instruction presented by the researcher (see

Table I). All interviewees except the Vice Dean of the
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College of Science support students' participation in
teacher evaluation. Moreover, all disagree with the obser-
vation method (the use of a professional evaluator) to
evaluate teaching performance. 1In general, top officials of
K.A.U.'s Women's Section are in support of implementing a
teacher evaluation program at the University. 1In fact, the
Vice Dean of the College of Economics and Administration
introduced the concept to the university by starting a
program in her college three years ago. Although this
program was stopped, the Vice Dean is working hard to rein-
state it again. This present study can benefit greatly from
the experience of the Vice Dean's teacher evaluation pro-
gram.

At present at K.A.U. only a number of student com-
plaints result in a teacher's being "evaluated."

All interviewed officials indicated that, beyond this,
there is no formal evaluating system currently employed at
the university. Aall intervieweés except one gave full
support to establishing a formal evaluation system.

Surprisingly, none of the interviewees, including the
Dean, mentioned the yearly evaluation report of faculty
members. One can infer from this that the yearly evaluation
is either not employed or, if it is, it is employed only
occasionally and not very rigorously or seriously.

Discussion of Faculty Survey Findings. Fifty percent

of the faculty surveyed disagree with the current method of
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teacher evaluation (students filing complaints to the de-
partment chair or the vice dean of the college). The idea
of students going behind their instructor's back is the part
that many faculty find difficult, even impossible, to
accept. Even the faculty who favored the current method,
insist on knowing the names of complaining students. The
core of the problem accrues after identifying the name of
the complaining students, the conflict between the faculty
member and the student begins and this detracts from the
instructor's comfort and ability to perform in class and
from student's freedom to ask questions, disagree, and learn
in a friendly environment. It is obvious that there is no
direct contact between students and faculty when problems
arise.

It seems that, in general, faculty at K.A.U.'s Women's
Section are opposed to the current practice of teacher
evaluation. Only 20% of the surveyed faculty approve of
such a practice.

Although 34 (62%) of the faculty members surveyed
expressed support for a formal evaluation system for
teaching; almost 29 (53%) reject student participation under
the university administration in such a system. An impor-
tant question arises here. Is one of the faculty members'
worries that the university would spot their weaknesses in
instruction? It is important to note that the evaluation

program supervised by the College of Economics and Adminis-
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tration started successfully and later was stopped for
improvement. According to the college's Vice Dean, college
students and faculty had to be oriented with the evaluation
process.

Even the faculty members who favored students' evalua-
tion of instruction expressed concern that students would
lie and the administration might take students' ratings too
seriously. It is obvious that trust between faculty and
students is low.

Surveyed faculty oppose peer evaluation, evaluation by
chairperson of the department or by Vice Dean of the
college; and 21 (36.4%) support self-evaluation by using a
amera and a video. However, it is unlikely that the uni-
versity would support it financially. Although 27 (49%) of
the surveyed faculty support evaluation by an expert, they
pre-conditioned their support. Moreover surveyed faculty
strongly support participation in seminars or teaching
effectiveness and improvement. However, some feel that all
faculty should be required to attend. Attendance by all
members would disguise any particular instructor's need for
help in instruction performance. Most likely, surveyed
faculty, or at least some, feel embarrassed by the prospect
of having their performance evaluated. Furthermore, they
may fear that their academic reputation might suffer.

As for faculty's criteria for evaluating instruction,

the ones who responded mention faculty/student relationship
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in the classroom--a relationship that can contribute to
student learning in general. For instance, the social
attitude of instructors toward their students was not noted
among the responses.

It is surprising that nearly 23 (42%) of the surveyed
faculty felt that they have achieved a scientific and social
status that should preclude their being evaluated. One can
appreciate their sensitivity regarding their status, but
their "scientific status" may be illusory: dedicated
experience in teaching in no way guarantees perfection in
the practice of teaching or, for that matter, in a scien-
tific field. Still, even the surveyed faculty who did not
think they had achieved such a status favored improving
their teaching skills on their own, by themselves. Again,
faculty reject interference when it comes to their skill and
knowledge of their field. It is obvious that surveyed
faculty are opposed to anyone looking over their shoulders,
monitoring their conduct of teaching. It is clear that
surveyed faculty prefer self-evaluation as the best solution
to improve instruction.

Discussion of Student Survey Findings. Although the
surveyed students in the Women's Section of K.A.U. have
little experience in the importance of evaluating teaching,
they strongly support it. They may feel that they need to

improve their learning or think that they should have a say




in the university because their opinions relating toc aca-
demic affairs have been disregarded in the past.

The nature of students' complaints of the current
evaluation method indicated that there is some cause for
concern about lack of academic preparation, poor organiza-
tion and presentation of course material by the faculty. As
a result, evaluating instruction becomes essential to
improve students' learning.

In addition, 110 (49%) students seem to suffer from
the negative social attitude of instructors. If communica-
tion is direct and open between students and faculty, stu-
dents will be able to express their concerns to faculty
themselves, which in turn might lead faculty to make an
effort to listen to and understand students' concern.
However, when such a complaint is communicated to the
instructor through the college administration, faculty may
take a defensive position toward the student. Moreover,
even under the current evaluation method, it seems that
students are reluctant to submit a complaint to the college
or the department administrator, fearful that their identity
will become known to the instructor who in turn will act
defensively toward the complaining students and take it out
on their grades.

No doubt faculty's academic performance in class is in

need of a formal evaluation procedure since students'
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complaints so often question faculty's ability to communi-
cate information to students.

As of now, student complaints against their instruc-
tors are hardly considered as an evaluation of teaching.
Complaints are dealt with as individual problems or personal
conflicts.

Students need to be heard (and to feel that they are
being heard), as indicated by their responses to the sug-
gested criteria of teacher evaluation. They feel a genuine
need, not only to learn the course material, but to improve
their relationship with their instructors, which in turn

might facilitate their learning.

Conclusion

The practice of students' registering complaints
against their instructors produces an uncomfortable
situation in the classrooms where instructors and students
meet.

Even if the yearly evaluation report were effective,
it still does not include teaching evaluation. It seems
that it is enforced only when the university administration
is studying contract extension for non-Saudi faculty members
or making decisions concerning promotions.

Student complaints cannot help to improve teaching.
The investigation that takes place touches on sensitive

issues, strains relations between the students and the




118

faculty member. Moreover, the investigation has to result
in a "winner" and a "loser.® Therefore, somebody--either
the teacher or the student--has to "lose."

Student complaints cannot be considered as a viable
evaluation tool. The department chair or vice dean of the
college has to play the role of a counselor. Perhaps the
university needs to establish a special office to solve
disputes of this nature.

In the complaint process students' rights are not
protected. Even if these rights were protected, student
complaints are not an adequate substitute for a formal
evaluation procedure. Most student complaints are concerned
with examinations, grading matters, and a poor social
attitude on the instructor's part. None of this tends to
improve the student's learning.

Student complaints are not a professionally respected
method of solving any kind of academic problem and do not
promote progress in the teaching/learning process.

It would be helpful tc break down the barriers between
them, with no embarrassment to faculty, and to protect the
identity of the student.

Faculty should not expect themselves to be perfect
performers in class. Faculty must acknowledge that teaching
should be under continuous revision and refinement, and that
long experience or a high degree does not grant them infal-

libility in teaching.




119

Faculty seem to oppose or be uncomfortable with most
methods of teacher evaluation, especially methods that put
them under an outsider's supervision.

Indeed, most faculty surveyed deplored the idea of
having their instruction being evaluated by students.
"Honesty in my work is seen by God," or "This issue is
between me and my God," or "My work is dedicated to God," or
"This is a sacred responsibility" are examples of faculty
responses to evaluation proposals. Following the responses
from the faculty, during a phone interview, Court Judge
Shaik Ali Al-Muhanna (personal communication, June 1, 1988),
of the city of Medina in Saudi Arabia, indicated that eval-
uation of faculty performance by students in the classroom
is accepted by the Islamic religion on the conditions that
the evaluators fully understand the objectives of the evalu-
ation and respond truthfully and accurately even if the
truth is not in the interest of the evaluatees.

Student evaluation of instruction might strengthen the
relationship between faculty and students, build trust, and
encourage cooperation on both sides, improving the teaching
process rather than creating a personal war between faculty
and students.

This conclusion leads the researcher to the develop-
ment of a teacher evaluation program (see Appendix L).
Review of the proposed program is presented in the following

Section (B) in this Chapter.
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SECTION B: FINDINGS OF THE FIELD REVIEW

In light of the findings generated from interviewing
and surveys, in addition to the previous discussion in
Section A of Chapter V, Section B of this Chapter presents
findings of the field review of the proposed teacher evalua-
tion program (see Appendix L). Findings of the field review
are followed by a discussion an& arguments generated by the
review. The revised version of the proposed program is
presented in Chapter VI.

Review of the proposed teacher evaluation program to
K.A.U. (Women's Section) has been carried out by 14 selected
members of K.A.U. in both the male and female sections, and
two selected members of both K.F.U. and K.S.U. (Women's Sec-

tions).

University Ranking Positions of the Reviewees

K.A.U. (Women's Section):

o Dean of the Women' Section.

o Assistant Dean of the Women's Section.

o Vice Dean of the College of Medicine.

o Vice Dean of the College of Arts and Literature.

o Vice Dean of the College of Economics and Administra-
tion.

O Vice Dean of Librarian Affairs, former Vice Dean for
Administrative Affairs.

¢ Department Chair of the English Department.
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o An Associate Professor in the Biology Department,
former Dean of the Women's Section.

o Faculty member in the College of Economics and
Administration and a potential Vice Dean of the same
college in the year 1989.

o Faculty member in the Sociology Department, former
editor of Sayidaty Magazine, one of the most popular
family magazines in the Arabic world.

K.A.U. {Men's Section):

o Director of the Center for Teaching and Learning
Development.

o Council of the Scientific Board at K.A.U. and a Pro-
fessor in the College of Arts and Literature.

o Director of the Scientific Research Committee of
K.A.U.

o Faculty Member in the Sociology Department.

K.F.U. (Women's Section):

o Vice Dean for Student Affairs.

K.S.U. (Women's Section):

o0 Vice Dean of Academic Affairs.

Review of First Component: Campus Orientation
The First Component of the proposed program contains
three elements:
o Brochures distributed around K.A.U. campus, explaining

to students as well as faculty the importance of a
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teacher evaluation system and clarifying its objec-
tives.

o Obtaining books by K.A.U. Library on issues concerning
faculty evaluation and development.

o Posting a letter around K.A.U. campus boards that
documents what the King of Saudi Arabia has said about
the importance of monitoring the achievements of
public employees in their jobs. Provide a summary of
this study's findings to demonstrate the need for a
formal evaluation system of teacher evaluation at
K.A.U., and finally encourage students and faculty to
resolve their differences through professional and
productive methods of communication.

Review of K.A.U.'s Women's Section is presented in
Table VIII in addition to their comments on elements of the
first component. Review of K.A.U.'s Men's Section is pre-
sented in Table IX with their comments. Review of K.F.U.
and K.S.U. (Women's Sections) are presented in Table X with
their comments.

Reviewees were referred to as Person 1, Person 2, and
so forth and are in no particular order to the listing on
pages 120-121.

According to ratings of items in the first component
presented in Tables VIII, IX, and X, 9 out of 16 reviewees

strongly agree with the brochure distribution around
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K.A.U. campus, while 4 reviewees responded with "somewhat

. agree," and 3 reviewees responded with "little agreement."

The second element, obtaining books on faculty evaluation by
K.A.U. Library, was met by strong agreement by 6 reviewees.
Three responded with "somewhat agree," S rated it with
"little agreement® and 2 with "no agreement." Posting of
letters around K.A.U. on campus boards was met by "strong
agreement" by 6 reviewees, "somewhat agreement" by 6 and
"little agreement" by 4 reviewees.

In the review forms of the proposed program reviewees
were asked to offer their suggestions on what else might be
done to provide an introduction and orientation to a teacher
evaluation system. Reviewees responded with the following:

1. An arrangement of some lectures or a special pro-
gram about the subject will help during the orientation
stage.

2. Presentation of lectures concerning this subject
by experts in the evaluation field in addition to making
special seminars concerning this issue.

3. Developing an orientation program of teacher
evaluation to newly admitted students.

4. The best way to introduce the idea of teacher
evaluation is to talk about it in special seminars designed
to improve the quality of teaching and the performance of

all teachers.

— iz




TABLE VIII

REVIEW OF FIRST COMPONENT BY K.A.U. (WOMEN'S SECTION)

First Element Second Element Third Element Comments
Brochure Dist. Obtaining Books Posting Letter on

Around K.A.U. on Faculty Campus Boards

Campus Evaluation and

Development at
K.A.U. Library

Brochures will be
most effective if
written in the
Arabic Language

Person 1 A A B

Books on Faculty
Evaluation and
Developnent need
to be translated
to the Arabic
Language

Person 2 A A

Person 3 A

et



TABLE VIII

REVIEW OF FIRST COMPONENT BY K.A.U. (WOMEN'S SECTION)

(CONTINUED)
First Element Second Element Third Element Comments
Brochure Dist. Obtaining Books Posting Letter on
Around K.A.U. on Faculty Campus Boards
Campus Evaluation and

Development at
K.A.U. Library

Person 4 A A A -

B Books on Faculty
Evaluation and
Development are
note needed, we
are a society that
doesn't read.

Person 5 B C

A c Ready to recommend
the need for such
books and put them
under reserve.

Person 6 A

Posting letter is
not needed so the
student doesn't
feel too im~
portant.

ST1L



TABLE VIII

REVIEW OF FIRST COMPONENT BY K.A.U. (WOMEN'S SECTION)

(CONTINUED)
First Element Second Element Third Element Comments
Brochure Dist. Obtaining Books Posting Letter on
Around K.A.U. on Faculty Campus Boards

Campus Evaluation and
Development at
K.A.U. Library

Person 7 C B C -

Person 8 C D c Students hardly
read their own
text, much
less books on
faculty
evaluation.

Person 9 B B B -

Person 10 A A A -

ocQwy
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Strongly Agree
Somewhat Agree
Little Agreement
No Agreement

kA



TABLE IX

REVIEW OF FIRST COMPONENT BY K.A.U.

(MEN'S SECTION)

First Element
Brochure Dist.
Around K.A.U.

Second Element Third Element Comments
Obtaining Books Posting Letter on
on Faculty Campus Boards

Campus Evaluation and

Development at

K.A.U. Library
Person 11 B C B -
Person 12 A C B -
Person 13 A c A -
Person 14 o D c people hardly read.
A = Strongly Agree
B = Somewhat Agree
C = Little Agreement
D = No Agreement

Let



TABLE X

REVIEW OF FIRST COMPONENT BY K.F.U. and K.S.U.

(WOMEN'S SECTIONS)

First Element
Brochure Dist.
Around K.A.U.

Second Element Third Element
Obtaining Books Posting Letter
on Faculty Campus Boards

Evaluation and

Comments

Campus
Development at
K.A.U. Library
Person 15 A C A -
Person 16 B B B -

Strongly Adgree
Somevhat Agree
Little Agreement
No Agreement

nnnn

oaow»
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5. Every class instructor should dedicate a big
portion of her last two classes in the semester to explain
the main and real purpose behind the evaluation system.

This may help change students' attitude toward the method
since half of them think that saying good things about the
instructor will grant the student a good grade in the course
or vice versa. Gaining students' trust first, then gaining
their understanding of the system, is the key issue in
determining effectiveness.

6. Since the university community showed the en-
thusiasm for the proposed program, why not recommend the
proposed system to the administration?

7. Introduction of teaching evaluation has to be an
academic discussion of K.A.U. However, a discussion has to
be initiated by the Scientific Council of K.A.U. to intro-
duce methods of teaching evaluation. Forms were proposed in
one department, engineering and results are encouraging.

The proposed program will be of importance in that regard.

8. Each department should have regular meetings with
its students to discuss the subject matter and about how to
get the best out of its teachers. In addition, there can be
workshops among faculty members and regular meetings among
department heads.

9. A well advertised and well conducted seminar for a
selected group of students who can assist in publicizing the

advantages of the proposed program might be of great
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importance in this regard. Seminars would remove the bar-
riers between students and teachers.

10. Mobilizing positive feelings regarding the
project.

11. Teachef evaluation should be encouraged not as a
system of monitoring or control but rather as a tool by
which both the teacher and the student can cooperate to
improve the learning process and to make it more exciting
for the students.

12. Undoubtedly, teacher evaluation will push some of
the dull teachers out of their secured holes and will keep
the "good" ones "on their toes."

13. It is very important during the orientation phase
to make it clear that teacher evaluation is not meant to be
a weapon in the hands of students against their teachers,
nor an expose of the teacher.

14. Students' evaluation of instruction is an oppor-
tunity for the students to learn how to exchange places or

power positions in life.

Review of Second Component: Students!' Rating

Review of elements of the students' instructional form
is presented in Table XI. Basically, Table XI is the same
table used in rating the students' instructional form. It
shows the reviewees' rating of the clarity and importance of

the elements of this form.
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In summary, almost all items of all sections were rated
as important. The clarity of a few items, however, is a
concern to some reviewees. In Section One, the second item,
"Using class time appropriately" was viewed by 7 out of 15
reviewees as "somewhat clear," while the third item, "Pre-
senting topics with logical expression," was rated by 2
reviewees as "unclear" and by 4 as "somewhat clear." Six
out of 15 reviewees noted that such items needed clarifica-
tion. In section two the second item, "Varying tone to show
vocal expression," was rated by 3 reviewees as "not clear"
while 4 rated it as "somewhat clear."™ Only 9 out of 15
reviewees rated it as "important." In Section Three the
second item, "Rating course content to recent development,"
was rated "not clear" by 2 reviewees and "somewhat clear" by
4. Items of Section Four were rated as "clear" and “impor-
tant" by the majority of reviewees. In Section Five the
fourth item, "Providing useful feedback," was rated "some-
what clear" by 4 out of 15 reviewees. Items of Section Six
were rated favorably by most reviewees. All four items in
Section Seven were rated either by half or one~third of the
reviewees as "not clear" and "somewhat clear," while the
third item of this section was rated by a third of the
revievees -as "somewhat important." Total number of re-
viewees of the student instructional rating form is 15

rather than 16 due to the fact that one of the reviewees has
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TABLE XI

REVIEWEES' RATINGS OF CLARITY AND IMPORTANCE

OF ITEMS IN STUDENT RATING FORM

Clarity Importance
N=15 N=15
Not Some- Clear Not Some-~ Imp
Clear what Imp what
Elements of Student Rating Form Clear Imp
Section 1 Organization of Subject Matter on
Course
o Being prepared for class 1 1 13 - - 15
o Using class time appropriately - 7 8 - 1 14
o0 Presenting topics with logical expression 2 4 9 - 1 14
o Reviewing and summarizing course material - - 15 - 3 12
o0 Presenting course plan and syllabus 1 1 13 - 1 14
Section 2 Effective Communication
o Communicating effectively outside of class 1 4 10 - 1 14
o Varying tone to show vocal expression 3 4 8 1 5 9
o Responding to students' comments and
questions - - 15 - - 15
o Presenting examples to clarify points - - 15 - - 15
Section 3 Sufficient Knowledge and Enthusiasm
for the Subject
o Relating new ideas to familiar concepts - 4 11 - 4 11
o Relating course content to recent
developnent 2 4 9 - 3 12
o Sustaining student's interest in class - 3 12 - 1 14
o Demonstrating command of the subject
- 3 12 - 2 13

matter
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TABLE XI

REVIEWEES' RATINGS OF CLARITY AND IMPORTANCE
OF ITEMS IN STUDENT RATING FORM

(CONTINUED)
Clarity Importance
N=15 N=15
Not Some- Clear Not Some- Imp
Clear what Imp what
Elements of Student Rating Form Clear Imp
Section 4 Positive Attitude Toward Students
o Using constructive criticism 2 1 12 - 1 14
o Helping students to understand the material - 1 14 - 1 14
o Encouraging student discussion - - 15 - - 15
0 Willing to listen to student's point of - 2 13 - - 15
view
Section 5 Fairness in Examination and Grading
o Clarifying grading procedure - 1 14 - 2 13
o Designing examination to reflect the
content and emphasis of the course - 3 12 - 2 13
o Grading assignments fairly - 2 13 - 1 14
o Providing Useful feedback 1 4 10 - 3 12
Section 6 Flexibility in Approaches to Learning
o Varying instructional techniques - 1 14 - 1 14
0 Using lecture versus discussion at
appropriate times - 1 13 - 3 12
o Using methods that augment readings to
facilitate student learning 1 2 12 - 1 14
o Using examples and illustrations - - 15 - - 15

EelL



TABLE XI

REVIEWEES' RATINGS OF CLARITY AND IMPORTANCE

OF ITEMS IN STUDENT RATING FORM

(CONTINUED)
Clarity Importance
N=15 N=15
Not Some- Clear Not Some- Imp
Clear what Imp what
Elements of Student Rating Form Clear Imp
Section 7 Appropriate Student Learning Outcome
o Extent of intellectual challenge and
stimulation 3 5 7 - 3 12
o Increase in understanding of concepts and
principles in this field 2 4 9 1 2 12
o Increase in competence in this subject 2 5 8 1 5 9
o Increase in ability to communicate
clearly about this subject 2 4 9 - 3 12

Vel
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been discounted owing to the individual's demonstrated lack
of understanding of those ratings concerning the clarity and
importance o£~;hé"ézz;é;ts in the review.

Reviewee Comments on Students! Instructional Form.

The review generated the following comments and suggestions:

1. Review of student's instructional form would have
been more practical if an Arabic version of the items is
presented as well.

2. It is doubtful if students can understand all
items of Section 7 Appropriate Student's lLearning Outcome"
(see form in the proposed program).

3. Relating new ideas to familiar concepts and re-
lating course content to recent developments can't be
applied in some subjects. _

4. Some items, though they may be important, lack
specificity. For instance:

o Using class time appropriately

o Communicating effectively outside of class

o Providing useful feedback
(What constitutes an "appropriate" use of class time,
teffective" communication, or "useful" feedback?)

5. Some items may be difficult to translate to the
Arabic language. Items like "Presenting topics with logical
expression" in Section One; and "Using lectures versus dis-
cussion at appropriate times,® in Section Six of the stu-

dent's instructional rating form.
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Review of Questionnaire Administration. Table XII
presents reviewees' views on the procedure of administering
student's instructional rating form with respect to clarity

and confidentiality.

TABLE XII
REVIEWEE RESPONSES TO ADMINISTERING
DPROCEDURE
Procedure Procedure
Response Clear Confidential
Yes 16 13
No - 3
Total 16 16

The review generated the following comments and sug-
gestions:

1. The more informal and casual the process is, the
better it is.

2. The university administration should be involved
to ensure teaching improvement.

3. Data should be gathered by the department, not the
instructor.

4. Disagreement with instructor leaving the class-
rocm; that is to prevent students from getting out of con-

trol, exchanging ideas, and affecting each other's answers.
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5. Step 2 and Step 3 are not important. The

instructor should hand out the forms and get them back,
there is nc need for the instructor to leave.

6. Steps 2, 3, and 4 are not necessary because the
instructor will develop trust between the students and
himself.

7. Some effort must be made to familiarize students
with the purposes and uses of the evaluation to ensure that
their relationship with their instructors will not be nega-
tively affected.

8. Students should return questionnaires to the ad-
ministration office.

9. This procedure will ensure confidentiality to some
extent.

10. An administrator or teaching assistant should be
in the classroom when the instructor leaves to assure there
is no discussion or exchange of ideas.

11. There should be a discussion of evaluation re-
sults between the instructor and students.

12. Keep the instructor out of the whole procedure
since he/she is the one being rated. It would ensure con-
fidentiality if a student volunteer would take the envelope
back to the department head's office or by assigning a
university staff or faculty member (who has not had any
personal contact with the students) to be in charge of

collecting all evaluation forms from students.
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13. The procedure should be confidential if the
students are to view it as being effective.
Review of Third Component: Data Analysis, Interpretation
Procedure and Improvement Strategies

Data Analysis and Interpretation. Table XIII presents
reviewees' views on the procedure of data analysis and
interpretation of students' instructional rating form.
Table XIII shows that the procedures used for analyzing and

interpretation are considered useful and clear by almost all

reviewees.
TABLE XIII
REVIEWEES' VIEWS OF DATA ANALYSIS
AND INTERPRETATION
Response Analysis Clear Interpretation
and Helpful Clear and Helpful

Yes 15 15
No 1 1
Total 16 16

Improvement Strategies. Table XIV presents reviewees'
ratings on the improvement strategies proposed by the re-

searcher.
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TABLE XIV
REVIEWEES'!' RATINGS OF IMPROVEMENT
STRATEGIES
Not Somewhat Effective

Eff. Effective

1. Review of Arabic and
American literature seeking
solutions for instructional
problens - 10 6

2. Discussion of findings with
a close colleague - 5 11

3. Obtaining outside help
from an expert in the
field - 2 14

4. Starting workshops in every
department or college - 2 14

5. An open discussion between
the instructor and her
students 3 1 12

6. Instructors with high
ratings in instruction
supporting others seeking
help 2 8 6

Reviewees' Readiness to Employ the Proposed Prodgram

Two reviewees from the Women's Section at K.A.U. sug-
gested employing the proposed program immediately. One
commented, "The best test for the program is to employ it
and I'm willing to do so in my class." Another promised

employment of the revised program when developed.
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Discussion of the Field Review

First Component: Campus Orientation. The first ele-
ment of campus orientation is brochure distribution 14; out
of 16 reviewees fully or somewhat supported it,-and 3 re-
viewees rated it with little support. The proposition of
brochure distribution remains in the revised program. It
explains the importance of implementing a formal teaching
evaluation program and emphasizes the contributions of its
objectives to the improvement of the teaching learning
process. However, the responsibility of developing such
brochure should be carried out by the Center for Teaching
and Learning Development at K.A.U. since teaching appraisal
is one of the Center's functions. It is important to note
that the researcher was not aware of the Center's existence
while developing the teacher evaluation program proposed to
K.A.U. Nevertheless, the Center's activity has focused on
its formation and personnel needs, among other things. The
Center has the mechanisms to develop the brochure written in
the Arabic language.

The second element of campus orientation is to obtain
literature on faculty evaluation and development by the
K.A.U. Library. Ten out of 16 reviewees strongly or some-
what supported it and believed that obtaining books by
K.A.U. will promote its usage and therefore assist in campus
orientation and faculty development. Six reviewees gave it

little support, or did not support it at all. Two of them
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argued that "people do not read." One of them misunderstood
the intention of such boocks and then declined to justify her
lack of support. However, such responses forced the
researcher to argue that it is terribly frightening that two
reviewees indicated that the Saudi Society hardly reads,
forgetting that the reason for the proposal to obtain such
books by K.A.U.'s Library is to educate the K.A.U. faculty
and administration, not the Saudi Society. Moreover,
faculty members and staff of universities usually are con-
sidered the highly educated class in a society, and, more
importantly, reading is universally considered as an
activity of growth and knowledge. It is silly to think that
libraries have been established only for students and
sillier to believe that faculty have already obtained all
the knowledge they need.

Again, the Center for Teaching and Learning Develop-
ment must carry this responsibility by contacting centers of
faculty evaluation and development in the U.S., obtain the
most recommended literature and, most importantly, translate
it to the Arabic language. Obtaining literature on faculty
evaluation and development at K.A.U. Library is a necessary
element in campus orientation and faculty development.

The third element of campus orientation is to post
around campus a letter including comments by the King of
Saudi Arabia about the importance of monitoring public

employees during the conduct of their jobs, and a summary of
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this study to encourage proper communications between fac-
ulty and students. Four reviewees out of 16 fully support
it, six viewed it as somewhat effective, and 6 gave it
little support.

The researcher chose to remove the third element since
this study is going to be available to faculty and students
at the K.A.U. Library.

Second Component: Students! Rating. Review of the
students' instructional rating form is presented in Table
XITI in the previous pages. Although the majority of re-
viewees rated many items on the form highly, they have ex-
pressed concerns and reservation regarding the effectiveness
of some items. They were concerned with translating items
to the Arabic language, specificity of items and the
appropriateness of having items, that could not be under-
stood nor should be measured by students.

Clarification of some of the items in the students'
instructional rating form should be made. The items have
been rated as "not clear" or "somewhat clear," Table XV
highlights reviewees' ratings of such items.

It has been stated in this study (see proposal in
Appendix L) that items and measures used in developing this
teacher evaluation program have been developed by the Center
for Instructional Development at Syracuse University. The
following clarification of items rated as unclear or some-

what clear is also taken from the same source. (See letter

e bt b s
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of approval by Syracuse University in Appendix O). Table

XVI presents items before and after clarification.

TABLE XV

HIGHLIGHTS OF CLARITY RATINGS

Not Somewhat Clear
Clear Clear

o Using class time appropriately - 7 8

o Presenting topics with logical
expression 2 4 9

o Providing useful feedback 1 4 10

Reviewee highlights in item rating regarding impor-
tance is presented in Table XVII. Reviewees' low ratings of
the last “wo items in Table XVII are based on the fact that
such items cannot be applied on all subjects; and since both
items were rated as "important" by most reviewees and were
considered as an effective measurement to evaluate the in-
structor's sufficient knowledge of the subject, the re-
searcher adds the words "If applied to subject matter" next
to both items.

In the second section of the students' instructional
rating form, Item 2, "varying tone to show vocal expres-
sion," was rated favorably as ¥clear® and "important® by
more than half of the reviewees. This is interesting in

that it reminds one that there are certain characteristics




144

of instructional classroom performance which matter to many
instructors but which hardly matter at all to others.
Although all items of Section 7 have been generally
rated as "important," the reviewees commented that such
items may not be understood by students and, more impor-

tantly, students are not knowledgeable enough to make such a

rating.
TABLE XVI
CLARIFICATION OF ITEMS IN TABLE XV
Items as Proposed Items after Clarification
o Using class time Using class time effec-
appropriately tively by not getting off
track in terms of covering
course objectives.
o Presenting topics with Presenting topics with
logical expression logical expression and in
an orderly manner.

o Providing useful feedback Providing useful feedback
and review of examination
results.

TABLE XVII

HIGHLIGHTS OF LOW RATINGS OF IMPORTANCE

Not Somewhat Imp
Imp Imp

Relating new ideas to familiar
concepts - 4 11

Relating course content to recent
developments 2 4 9
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Although the review generated information on the

procedural clarity and confidentiality, still reviewees
expressed their dissatisfaction with leaving the matter
entirely in the hands of the evaluated instructor with no
supervision or direction from the college or department.
Moreover, students are not trusted to be alone in the class-
room while responding to the questionnaire. The possibility
of their exchanging views among themselves would make the
evaluation inaccurate and invalid. However, it is important
to note that the researcher has proposed such procedures to
provide a comfortable non-threatening atmosphere for both
the evaluated instructor and her students. A faculty member
will be greatly encouraged to improve her instruction by the
fact that the students' evaluation results are intended for
her eyes only. No one else will be made privvy to them.
This is necessary because 52% of the surveyed faculty
members rejected the idea of students' evaluation if such
evaluation was supervised by the department or the univer-
sity administration. It is the researcher's view that the
most important factor in the evaluation is that it has to be
done in a way in which the evaluated instructor does not
resent it. To prevent students from exchanging views during
the evaluation, a teacher assistant from the department or
the coilege can be present or the instructor herself. She,

however, must occupy herself with other things than watching
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students. The condition is to ensure students' freedom in
responding.

Third Component: Data Analysis, Interpretation and
Improvement Strategies. Data analysis and interpretation of
students' instructional rating form have been strongly
supported by almost all reviewees. Although two of the
improvement strategies--reviewing relevant literature, and
help for instructors from highly rated fellow instructors--
were not as soundly endorsed by reviewees as were the other
four, they will still remain in the revised program for the
following reasons:

1. Each improvement strategy cannot be considered as
the only way to improve instruction. Attempts of improve-
ment in teaching should be a combination of a number of
strategies.

2. There is not a guaranteed improvement strategy
that would meet the need of all individuals.

3. Individuals needing improvement in their instruc-
tion should select whatever strategy they are comfortable
with.

The role of the Center for Teaching and Learning
Development in the procedure of improvement strategies will

be presented in the revised program.




CHAPTER VI
TEACHER EVALUATION PROGRAM

This Chapter presents the revised version of the
teacher evaluation program discussed in the previous Chap-
ter. The program is developed to fit the current need of a
formal teacher evaluation system at K.A.U. (Women's Sec-
tion). Its development was based on the findings of inter-
views of top administrators, surveys of faculty and students
conducted in 1987, and a field review of a teacher evalua-
tion program proposed by the researcher in 1988.

The development of this program placed high emphasis
on three factors suggested by the research: teacher evalua-
tion has not been formally introduced in Saudi Arabian
universities; the social status of teachers in Saudi Arabian
universities; and the need for development of a teacher
evaluation program that is mostly non-threatening to teach-
ers and to students.

However, this program is especially designed for the
current period of time which includes introductory, and
orientation stages. It may not be suitable to use in the
following years. Moreover, it may not be appropriate to use
in the Men's Section of K.A.U. and other universities in the

country.
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This teacher evaluation program contains three major
components:

1. Campus orientation on the subject of teacher
evaluation.

2. Students' rating form and procedure for its
administration and collection.

3. Guidelines for the class instructor to analyze and

interpret students' responses and to improve instruction.
FIRST COMPONENT: CAMPUS ORIENTATION

The employment of teacher evaluaticn at Saudi Arabian
universities is somewhat new. Therefore, in order to pre-
vent misunderstanding of its objectives, information detail-
ing these should be made readily available to students as
well as faculty and administrators. To accomplish this, the
researcher suggests the following:

The Center for Teaching and Learning Development,
newly established at K.A.U., should be responsible for the
following:

1. Distribution around K.A.U. campus of brochures
(developed by the Center) explaining the system, clarifying
(in the Arabic language) its objectives, and emphasizing the
impcrtance of shared responsibiliity and mutual cooperation
among faculty and students which in turn will lead to the

improvement of the teaching learning process.
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2. Orientation lectures for faculty and students
separately or jointly with the students by inviting expert
speakers in the field of teacher evaluation and faculty
development, explaining the importance of such a system and
its long run contribution to the teaching/learning process.

3. Obtaining books at K.A.U. Library pertaining to
faculty evaluation, development and improvement of instruc-
tion and translated to the Arabic language by The Center for
Teaching and Learning Development.

In addition to that, and to assist campus orientation
procedures, the following factors might be of help:

1. Faculty meetings of each department to discuss the
issue of teacher evaluation and improvement of instruction
to become familiar and start to talk about these topics.

2. Instructors meeting with their students to discuss
the issue and to get familiar and comfortable before the

actual evaluation.
SECOND COMPONENT: STUDENTS' RATING

This section consists of the following: one, the stu-
dents' instructional rating questionnaire form; two, pro-
cedures for administering students' forms; and three, meth-
ods of form usage during the academic term. The students'’
instructional rating form has been developed by the Center

for Instructional Development at Syracuse University.
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Students' Instructional Rating Questionnaire Form.

The form (see Figure 11) evaluates performance in six
major aspects of instruction.

1. Good Organization of Subject Matter and Course

2. Effective Communication

3. Sufficient knowledge of and Enthusiasm for the
Subject

4. Positive Attitude Toward Students

5. Fairness in Examinations and Grading

6. Flexibility in Approaches to Teaching

Rating Scale. It is a five-point rating scale as fol-
lows:

Unsatisfactory rating (1 point)

Below Average rating (2 points)

Average rating (3 points)

Above Average rating (4 points)

Outstanding rating (5 points)

Students' Rating Protection. On the rating form stu-
dents are instrﬁcted not to write their names, thus enabling
then to express their opinions freely without fear that

their identity will be discovered.

e i
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STUDENT INSTRUCTIONAL RATING QUESTIONNAIRE
Students are not to write their names on form.
Rate the Instructor on each of the items listed below, using

the following five-point rating scale by circling the number
to the right that best represent your response.

Unsatisfactory Below Average Above Outstanding
Average Average
1 2 3 4 5
1 2 3 4 5

Good Organization of Subject Matter
and Course

Being prepared for class 1 2 3 4 5

Using class time effectively by not
getting off track in terms of
covering course objectives
Presenting topics with a logical
progression and in an orderly manner

Reviewing and summarizing course
material

Presenting course plan syllabus

R

Effective Communication

Communicating effectively outside of
class

Varying tone to show vocal expression

Responding to student questions and
comments

Presenting examples to clarify points

N e
NN DN
W
o
o va

Sufficient Knowledge of and Enthusiasm
for the Subject

Relating new ideas to familiar concepts 1 2 3 4 5
(If applied to subject matter)

Relating course content to recent
developments 1 2 3 4 5
(If applied to subject matter)

Figure 11. Student instructional rating question-
naire (Diamond, 1987).
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1 3 4 5

Sustaining students interest in class 1 2 3 4 5
Demonstrating command of the subject

matter ’ 1 2 3 4 5
Positive Attitude Toward Students
Using constructive criticism 1 2 3 4 5
Helping students to understand the

material 1 2 3 4 5
Encouraging student discussion 1 2 3 4 5
Willing to listen to the student's

point of view 1 2 3 4 5
Fairness in Examination and Grading

Clarifying grading procedures i 2 3 4 5
Designing examination to reflect the

content and emphasis of the course 1 2 3 4 5
Grading assignments fairly 1 2 3 4 5
Providing useful feedback and review of 1 2 3 4 5

examination results

Flexibility in Approaches to Teaching
Varying instructional techniques 1 2 3 4 5
Using lecture versus discussion at

appropriate times 1 2 3 4 5
Using methods that augment readings to

facilitate student learning 1 2 3 4 5
Using examples and illustrations 1 2 3 4 5

Figure 11. Student instructional rating ques-
tionnaire (Diamond, 1987) (continued).

Procedures for Administering Students' Form

There are three options for administering students'
instructional rating form. Instructors are encouraged to

choose the procedure with which they are comfortable,

keeping in mind that the goal to be achieved is an accurate

and valid evaluation of their instruction by their students.
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This program suggests that the decision concerning
which option to choose in administering students' instruc-
tional rating form is left entirely to individual
instructors.

First Option:

1. Prior to the distribution of the questionnaire to
students, the class instructor will briefly explain the
items of the questionnaire and objectives of the rating.

2. The class instructor leaves the forms on her desk
and leaves the classroom for approximately fifteen minutes.

3. The students complete the forms and return them to
the instructor's desk in an envelope that has been left by
the instructor.

4. The class instructor returns and takes possession
of the envelope. Students who were unable to complete the
forms in the allotted time may do so later and place then,
in a sealed envelope, in the instructor's mailbox or on her
desk.

Second Option:

1. Instructor distributes forms to students with a
brief explanation of the form components and objectives of
the evaluation.

2. Instructor remains in the classroom and occupies
herself with something other than watching the students.

3. One of the students collects the completed forms

and submits them to the instructor.
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Third Option:

1. Instructor gives a brief explanation of the eval-
uation objectives, answers students questions coiicerning the
evaluation form, and then leaves the classroom.

2. A teacher assistant or secretary, a staff member
or anyone for that matter, who can establish order in the
classroom and prevent students from exchanging ideas, re-
mains in the classroom while students are completing the
evaluation form.

3. Such person collects students' responses, places
them in an envelope, and submits them to the class

instructor.

Methods of Form Usage During the Academic Term

There are two methods from which to choose. The forms
may be administered either once or twice during the academic
term. In the first instance, it could be administered at
the end of each semester, either before or after finals. To
test her own perception of student progression in the
course, the instructor might wish to fill out a form her-
self, indicating how she would expect her students to re-~
spond, and then compare her predictions with the students'
actual responses.

Another method, administering the form twice per
senester, once at mid-semester and then again at the end of

the semester, can give the instructor the opportunity to
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identify weak points in her teaching so that she can try to
correct them. The second rating by students at the end of
semester would then enable her to gauge her improvement.

It is important to keep in mind that all students--not
merely a limited sample of students--would participate in
the evaluation of an instructor. Furthermore, faculty
instructing a number of classes ought not to limit student
ratings to a single class. Students in all classes ought to

participate in instructional ratings.

THIRD COMPONENT: DATA ANALYSIS, INTERPRETATION AND
IMPROVEMENT STRATEGIES

This section of the Program contains the following
factors:
o Ensuring Confidentiality
o Analyzing Students' Responses
o Interpreting Students' Responses

o Improvement Strategies

Ensuring Confidentiality

Who sees and analyzes student responses? Students!
responses are for the eyes of the instructor only. If the
instructor is comfortable with sharing the results, she may
do sc; but that would be entirely her own choice. Moreover,
the Center for Teaching and Learning Development at the

Men's Section, should play the role of assistance in helping
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faculty who ask for help in analyzing student responses.

However, the Center's assistance must be confidential.

Analyzing Students! Responses

Findings of students' instructional rating need to be
presented in a clear and organized fashion. Tables contain-
ing students' ratings of survey items need to be developed
(see Figure 12); five items are listed. The instructor may
summarize and simplify items with numbers or letters. An
example summary of the ratings of ten students on five items
is shown in Sample Sheet 1 in Figure 12. If the number of
students is relatively small, the instructor can review
ratings easily and get a good idea of highs and lows of the
ratings, keeping in mind the five-point rating scale which
the students use to rate instruction: Unsatisfactory (1),
Below Average (2), Average (3), Above Average (4) and
outstanding (5). If a personal computer is accessible, and
the instructor is knowledgeable in its use, the information
can be stored. Computer usage makes it quicker and easier
to compare students' responses and to perceive trends in

these responses.

Interpreting Students' Responses

In addition to developing tables that list responses
is the development of tables that indicate highs and lows of
the ratings, Sample Sheet 2 (see Figure 13) has been

developed to interpret responses. The five items are listed




SAMPLE SHEET 1

Being Using Class Presenting Reviewing &| Presenting
Prepared Time Topics with | Summarizing| Course Plan
for Class |AppropriatelyjLogical Course and Syllabus
Students Expression Material
1 5 4 2 3 4
2 4 3 2 3 4
3 4 3 2 2 4
4 3 3 3 3 4
5 3 4 2 3 3
6 4 3 2 2 3
7 4 4 3 4 4
8 4 3 2 3 4
9 4 4 2 3 5
10 4 4 2 3 4
Rating Scale:
Unsatisfactory = 1 point
Below Average = 2 points
Average = 3 points
Above Average = 4 points
Outstanding = 5 points
Figure 12. Sample sheet 1.

LS
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and percentages of students responses to each item are
listed next to them. For example, 70% of students gave the
instructor an Above Average rating in item 1 which is "Being
Prepared For Class"; 80% of the students rated the instruc-
tor Below Average in item 2, "Using Class Time Appropri-
ately." The right side of Sample Sheet 2 summarizes highs
and lows of students' results. It indicates the mean, mode,
and range of student responses. By examining responses in-
dicated in Sample Sheet 2, the instructor can readily iden-
tify both perceived strong or weak points of instruction.
The following step is to improve items which received a low
rating and to further strengthen strong points of instruc-

tion.

Improvement Strategies

There are a number of options instructors can employ
in order to improve their teaching performance.

1. The Arabic literature is rich on the subject of
effective teaching. Instructors needing to develop aspects
of their teaching may want to look at this literature and
seek solutions to their problems. In addition to that, the
U.S. literature includes a considerable body of research on
faculty development. Instructors comfortable with the
English language might benefit from reviewing the U.S.

solutions to instructional problems.




Being Prepared
for Class

Using Class Time
Appropriately

Presenting Topic
with Logical
Expression

Reviewing and
summarizing
Course Material

Presenting
Course Plan and
Syllabus

Codes:

Unsatisfactory
Below Average

Average

Above Average
outstanding

AbwNE

SAMPLE SHEET 2

Percentages Students
1 2 3 4 5 Mean Mode Range
20% 70% 10%
(2) (7) 1 3.90 4 3-5
50% 50% 4
+ 3-4
(5) (5) 3.50 3
80% 20%
2.20 2 2-3
(3) (2)
20% 70% 10%
2.90 3 2=-4
(2) (7) (1)
20% 70% |10%
4 3-5
(2) (7) 1 3.90
Figure 13. Sample sheet 2

651
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2. The class instructor may feel comfortable discuss-
ing findings with a close colleague. This might shed light
on the issue discussed and aid in teaching effectiveness.

3. The class instructor may want to obtain instruc-
tional aid from outside the campus.

4. Each department or college may sponsor a workshop
for instructors who wish to talk about their teaching
experiences. In this way instructors could benefit from
learning about the pedagogical successes of other instruc-
tors.

5. An open discussion between instructors and stu-
dents could spotlight ways in which both might improve the
educational process.

6. Instructors receiving highly favorable evaluations
could start workshop activities and offer their expertise
for fellow faculty members seeking help and support.

The Center for Teaching and Learning Development. The
Center should provide faculty with assistance in the follow-
ing areas, maintaining confidentiality:

1. Assisting in course design objectives

2. Developing teaching skills

3. Assisting faculty needing help in student evalua-
tion

4. Developing and publicizing well a series of semi-
nars and lectures on faculty development and its contribu-

tion.
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If an instructor does not wish to associate with any-
one during the analysis and development process, the respon-
sibility and improvement rests solely with the instructor
and her own personal judgment.

Positive frequencies in student responses ought to be
considered carefully so that positive teaching qualities may

be maintained and strengthened by individual instructors.

Important Notes:

1. Instructors ought not to be restricted to faculty
development; factors proposed by the guide/model. Instruc-
tors are encouraged to be creative when solving instruc-
tional problems. After all, no one knows them better than
they know themselves.

2. Instructors might find irresponsible and dis-
respectful comments on survey forms. However, such re-
sponses would only come from a small minority of students,
and it should not discourage or prevent a procedure that
could be beneficial to a whole class.

3. Some of the negative frequencies of student re-
sponses might pertain to the social attitude of the
instructor. In such instances a change of behavior is
essential on the instructor's part insofar as her behavior
adversely affects student learning. More importantly,
instructors tend to be perceived as models by their students

and, therefore, should manifest positive attitude.




CHAPTER VII
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

The purpose of this study was to examine the effec-~
tiveness of the teacher evaluation requirements in Saudi
Arabian universities, including the prevailing policies,
processes and forms, to assess the level of effectiveness of
the current requirements of teacher evaluation, to develop a
teacher evaluation program which will support Saudi reli-
gious and social values and improve the teaching-and-learn-
ing process in Saudi Arabian universities, and to recommend
the use of the proposed teacher evaluation program. The
latter was done with the perspectives of administrators,
faculty and students in mind. King Abdulaziz University
(Women's Section) in Jeddah was chosen as the best site for
a study of this nature. Methodology used in generating data
for the study comprised interviewing and surveying. The
study had two phases, the assessment and the field review.

In the assessment phase, top administrators at the
Women's Section were interviewed. Objectives of the inter-
views were to generate data on the importance of evaluating
teaching, the effectiveness of the current evaluation

requirements, and criteria of effective teaching.




163

Objectives of the faculty survey at K.A.U. were to
acquire information on the faculty's views on the importance
of evaluating teaching, on the current methods of teacher
evaluation, and on criteria of evaluating classroom instruc-
tion.

The student survey's objectives were to provide data
on students' view on the issue of teacher evaluation and on
the importance of such evaluation programs to improvement in
their learning processes. Students' opinions were also
sought on the effectiveness of the current methods of
teacher evaluation and on the students' most commonly ex-
perienced problems with their instructors.

Findings of the interviews and surveys strongly indi-
cated the need for a formal teacher evaluation system at
K.A.U. (Women's Section). The desire of top administrators
was to employ such a system. The faculty viewed a method of
teacher evaluation which includes students complaining about
their instructors as a failure. Faculty clearly feel
threatened by an evaluation procedure which includes student
input. The method for improving teaching most favored by
faculty is seminar attendance. Half of the surveyed faculty
rejected evaluation of their performance in the classroom by
students if supervised by the University Administration.
Faculty feel insulted by the perceived interference and

having their honesty questioned.
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Student surveys showed that surveyed students per-
ceived a strong need to improve the teacher performance at
K.A.U. These survey findings indicated that students view
the existing complaint procedures as damaging to the rela-
tionship between students and faculty. Students have a
strong desire to improve their relationship with their
instructors, and strongly support student evaluation of
instruction.

Findings of the interviews and surveys contributed
greatly to the development of a Teacher Evaluation Program
proposed in this study to K.A.U. (Women's Section). The
proposed program was reviewed by a select group of top
administrators and faculty at the Women's Section and a few
top administrators at the Men's Section. Additionally, it
was reviewed by two top administrators at K.F.U. and K.S.U.
The review's objectives were to assess the feasibility of
implementing the program and to gather more ideas and
information for further improvement of the proposed evalua-
tion program.

Findings of the field review phase contributed to the
development of the revised program. In general, the review
gave high ratings to the proposed program and resulted only
in minor changes. The program includes three major com-
ponents: campus orientation; students®' instructional rating
form, and the procedures for administering and interpreting

the form; and strategies for improving teaching practices.
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The program placed high emphasis on being non-
threatening and in ensuring confidentiality to both students

and faculty.
CONCLUSIONS

The conclusions of this study were based on findings

from the assessment and the field review.

Conclusions of the Assessment

Findings of interviews of top administrators at
K.A.U.'s Women's Section demonstrated administration support
for a formal system of teacher evaluation.

Findings of the faculty survey demonstrated the fail-
ure of the current requirements of teacher evaluation from
the perspective of faculty members. These findings also
demonstrated the existence of faculty resistance to their
being evaluated as well as their preference for certain
techniques of teacher evaluation over others. 1In general,
the findings show, faculty members support teaching improve-
ment derived from the application of teacher evaluation
techniques that are, to them, non-threatening. They regard
as most threatening any form of evaluation supervised by the
administration.

Findings of the student survey demonstrated students'
fear of faculty reprisal under the current practice of

teacher evaluation, which is based on students filing
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complaints against individual faculty members. Neverthe-
less, the survey also demonstrated the urgent need that
students feel to participate in the process of evaluating
instruction in order to open a direct communication channel
with faculty that will improve the teaching/learning
process. Thus students wish to participate frankly and
objectively in this process, but without fear of faculty
reprisal.

The findings from all components of the assessment
phase demonstrated the failure of the current practice of
teacher evaluation in the Women's Section of K.A.U. and
supported measures of a non-threatening nature to improve
instruction. Basically, these findings strongly suggested
that the development of a special kind of program, non-
threatening in nature, is essential in a society where
college level teachers enjoy a high social status. Such a
program must place high emphasis on the introductory (ori-
entation) stage of teacher evaluation rather than draw
attention to evaluation findings and monitoring procedures
apart form the context that such orientation provides. 1In
the formulation of the program, special attention needs to
be paid to all relevant social factors so that the program

has the greatest chance to succeed.
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Conclusions of the Field Review

Field review of the proposed teacher evaluation pro-
gram developed by the researcher demonstrated (with minor
changes) wide-ranging support for the program and for the

feasibility of its employment.

Concluding Remarks

It is the researcher's observation that the faculty
surveyed for this study resist any form of teacher evalua-
tion supervised by the university's administration for the
reason that it might expose to the administration the fac-
ulty members' weaknesses of instruction.

Nevertheless, teacher evaluation is necessary. Fac-
ulty must be made responsible for their teaching, which is
to say, they should teach responsibly. They cannot be left
to hide behind the protection of the Islamic religion nor
behind the cover of their social status. Good teaching
requires continuous growth on the part of the instructor in
order for that teacher to realize his or her full teaching
potential and to improve the teaching/learning experience
for both teachers and students.

The program proposed in Chapter VI is the alternative
that the researcher believes will ensure the success of
teacher evaluation at Saudi Arabian universities. The
program suggested is appropriate to use at present. At some

point when the idea of teacher evaluation has been better
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accepted by faculty and better understood by students, some

other program may be more appropriate.
RECOMMENDATIONS

Based on the findings of the study the following
recommendations are made by the researcher for implementa-
tion at K.A.U.'s Women's Section and at universities in
Saudi Arabia in general.

For the present time, the teacher evaluation program
presented in Chapter VI should be implemented in Saudi
Arabian universities.

The Center for Teaching and Learning Development at
K.A.U.'s Men's Section should open an office in the Women's
Section, operated and staffed by women, thus assistance of
female instructors can be obtained by one-on~one discussions
rather than assistance of the Men's Section through phone
conversations or by written communications between the male
and female sections.

It is important to note that top administrators should
not emphasize technical things that may jeopardize the
employment of a new system at the university. The evalua-
tion program initiated by the College of Economics and
Administration had the potential to succeed. However, it
was stopped twice, not because it lacked the proper tools,
but because of human factors. In general, teachers at

higher educational institutions undoubtedly resent having
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someone peeking over their shoulders. The social status of
Saudi teachers iﬁ higher education is high, and implementing
a new system which is perceived to interfere with that
status would be difficult. A system would not be effective
without being sensitive to such facts and feelings. A
strong position has been taken by the researcher that the
results of the teacher evaluation are only for the eyes of
the evaluatees at least for the time being.

However, the breakthrough of establishing the Center
for Teaching and Learning Development at K.A.U. can greatly
contribute to starting a system of teacher evaluation and
can ensure that it remains effective. Since this Center has
been already established, it can play the role of assisting
instructors rather than supervising teaching evaluation and
development. Instructors can rely on the Center for help
without feeling threatened, as the Center does not supercede
them as does the department chair or the college vice dean.
To summarize, the researcher makes the following recommenda-
tions:

o The skills of staff at the Center for Teaching and
Learning Development should be improved by providing
scholarships to graduate  students for study at
universities in the U.S. where majoring in the evalua-

tion field is available.
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o These newly arrived, U.S.-educated experts of evalu-
ation can provide the proper training of new recruits
in the field of evaluation.

o Students from other universities in the Kingdom could
subsequently enroll in the training program and, after
completion, return to their own universities where
they can introduce teacher evaluation programs.

o At present all of the universities in the Kingdom
should establish open workshops for faculty to social-
ize and to talk about their experiences at their
universities. Such meetings may help provide for more
openness and comfort, enabling the teachers to talk
more easily and fruitfully about themselves. These
workshops may be helpful in preparing faculty for the
future when teacher evaluation will be formally em-

ployed.

Recommendations for Further Studies

1. Given the less conservative nature of Jeddah, the
;ite for this present study, some questions exist as to the
study's applicability to Saudi universities other than
K.A.U. Appropriate techniques and criteria for teacher
evaluation may differ at more conservative institutions in

Saudi Arabia, and top officials and faculty there might be

interviewed and surveyed to determine this.
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2. Surveying faculty at K.A.U.'s Women's Section in
a few years to detect the degree to which the teacher eval-
uation program has been accepted and compare their responses
to faculty responses included in this present study.

3. A comparison of the preferred criteria of teacher
evaluation between the male and female sections in Saudi
universities should be made. Starting with K.A.U.'s Men's

Section.

Final Note

It is the researcher's advice to future researchers
conducting studies involving the Saudi Arabian educational
system not to be discouraged by individual administrators
who may act defensively toward the researcher and the re-
searcher's ideas and may seek to delay its development.

Furthermore, this researcher beseeches Saudi women in
leadership positions to cooperate with researchers. There
is no need to feel that their positions are being threatened
by new arrivals. On the contrary, successful Saudi women
should work together rather than compete with one another.
Saudi women's energy should be focused and collectively
channeled so that they may play a significant role in

influencing policy making.
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TEACHER EVALUATION FORM AT THE ISALMIC UNIVERSITY
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TEACHER EVALUATION FORM AT K.F.U.
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FACULTY QUESTIONNAIRE
(Cover Letter)

Name of Researcher: Sana Mansour
Study Field: Educational Leadership
Major or Specialization: Program
Evaluation

Dear Respected Instructor

Your participation in answering this questionnaire
frankly is a true effort by you to contribute to the im-
provement of education in our beloved country. Your re-
sponse is crucial to the study I am working on; this study
is concerned with the system of teacher evaluation in Saudi
Arabian universities (Women's Sections).

Your responses will be kept confidential. Do not
write your name on the questionnaire. Please return the
form within thirty to forty-five days to your Department
Chairperson's Secretary's office. Thank you for your co-
operation.

Sana Mansour

s ean e e e e it -
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Important Note:

The term "academic performance® in this questionnaire refers
only to faculty activities in the classroom and does not
include any other activities.

1. In your opinion, is there a need to evaluate faculty
academic performance? Please explain

2. Is there an evaluation system for faculty performance
at the present time?

3. Do you suspect that your performance is evaluated
without your knowledge?

4. What is your opinion about the university law that
allows students to submit cumplaints against their
instructors that may affect promotion and tenure?

5. Do you think evaluating your academic performance will
lead to improvement in the teaching/learning process?

6. If the university administration decided to employ a
system of teacher evaluation, what would you think of
the following?

A. Student evaluation of your academic performance
through use of a questionnaire prepared and
supervised by the department or the university?

B. Peer evaluation through class attendance and
discussion after class?
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C. Evaluation by Department Chair or University
Dean through attendance and discussion after
class?

D. Self evaluation through the use of a video camera?

E. Attendance of seminars on teacher improvement?

F. Evaluation by an evaluation expert?

In your opinion, what would be the proper criteria to
use in evaluating your teaching? What criteria would
be most helpful to you, and what criteria would you

categorically not accept?

Do you think you have achieved a scientific and social
status that does not require evaluation as far as your
teaching is concerned? Please explain

Do you agree with the following statement?

Evaluation of faculty academic performance in class by
students, teaching staff or university administrators
would cause a negative impact on the relationship
between the student and the instructor, as well as the
relationship among faculty, instructors and department
chairs. Furthermore, it would create an uncomfortable
atmosphere for teaching staff in the classroom
setting, which would, in turn, have a negative effect
on the quality of teaching.

Please comment

If you have a comment or suggestion to this project,
please feel free to do so. ’
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STUDENT QUESTIONNAIRE
{Cover Letter)

Neme of Resesrcher: Sane Mensour
Study Field: Educetionsl Lesdership
Major or

Specializetion: Progrem Evaluation

Dear Fourth Level Student:

Your help in enswering this questionneire frankly end candidly is @
true effort by you to participste in improving educetion in our beloved
country. Your enswers to the questionneire are considered en importent
part of the project thet | am working on, a project that will lock into the
system of evalusting teachers in Seudi Arabisn universities. The
questions will ask you your views on the issues as s perticipant in the
evaluation process. However, your answers should be only in reference to
the instructor's academic performance in closs.

Your responses will be kept confidentiel and will be used only to
serve this study. .o not write your name on this form. Piesse respond
within thirty to forty-five days. Your Department Cheirperson’s Secretary
will be distributing and collecting the questionnaires. When you heve
completed the form, please return it to your depertmentel office. Thank
you for your cooperetion.

Sens Mansour
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STUDENT QUESTIONNAIRE

During your four year period at the university, have you ever been
asked by the university administration or your department to

participate in evaluating your teacher's performance in class?
A Yes

B. No—.

If your answer is yes to Question *1, how often were you esked to do
this?

A. Twice ayear

B. Onceayear __
C. Once every twoyesrs
D. Once

If you have evaluated your teacher's instruction, were you asked for
information

A Orelly —

B. - Through & questionnaire

C. Other. Please explain

Do you think you should have something to say about evaiuating your
teacher’s instruction?

A Yes___

B. No. it's the university's responsibility ——

C. Students cennot be trusted to do this

D. BothBoandC __

" e o e
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5. Do you think your narticipaeting in evalusting your teacher's
performence in class
A. Will improve your teacher’s instruction and, therefore, improve
your learning
1. Yes,alot
2. Yes, somehow. Please explain

3. Yes, alittle. Please explain

4. No. Please explsin

B. 'will cause o negative effect on student/teacher relations which
will lead to the teacher taking a defensive stand agsinst you.
1. Yes,alot —_
2. Yes, somewhat. Please explain

3. No——

6. Dc you think yeur evelustion of your teacher's performance is not

needed because {check a1l that apply)

A. You trust the university's decision in hiring the teacher ___

B. Teachers should be respected for their knowledge and
contribution to society and evalustion would be an insult

C. Evelustion would effect student's perception of teacher
qualification and efficiency

D. Evaluation would effect teacher control end suthority in the
classroom in particular end the university in general

E. Other. Please explain
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It eppeers from university policy thet, in generel, es o student your
only participation in teacher evalustion is if you file a compliant
against your teacher. in addition, @ teacher is not investigated unless
o number of students file complaints. Are you setisfied with this
degree of participation in teacher evsalustion?

A. Yes. Please explain

B. Somewhat. Pleace explain

C. No. Please explain

D. Other. Please explain

What kind of complaints do you consider appropriate for a student to
file against o teacher? (check all that apply)

A. Lack of academic preparation ——

B. Bad sociel attitude

C. Poor organization and presentstion of course meterial

D. Unfair grading

E. Other. Pleace explain

if you heve been among the students who have filed a complaint, what
vras the neture of your compleint? Did the complaint result in any
chenges? {f so, how long was it before you saw results?




10.

1.
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If the university wished to design e system of eveluation in
order to evalusate facully end asked you to participate in establishing
criteria and stenderds for teaching, whet would you suggest?

On the following scale, indicete how important you believe an
evaluation system would be for your university. (*1 represents the
1zazt important, # 10 represents the most important)

Urimportasnt Important
1 2__3_4__5_6_7_8__9__10_

If you feel livre commenting on this study, piease feel free to do so
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APPENDIX J

LETTER OF THE DEAN OF K.A.U.

(WOMEN'S SECTION)
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APPENDIX K

LETTER OF PERMISSION TO ENTER K.A.U. CAMPUS
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THE REVIEWED TEACHER EVALUATION PROGRAM
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A TEACHER EVALUATION PROGRAM PROPOSED TO
K.A.U. (WOMEN'S SECTION)

By
SANA MANSOUR
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Dear Select Members at K.A.U. (Women's Section):

What follows is a proposed program for teacher evaluation to
improve student learning. This program has been especially
designed for the Women's Section at K.A.U. and may be
employed in other women's Universities in Saudi Arabia.

The researcher, Sana Mansour, conducted interviews of top
administrators, and surveyed students and faculty member at
K.A.U., as partial fulfillment of the dissertation require-
ment, at Portland State University, in April 1987. The
findings of these interviews and surveys have contributed
greatly to the development of this program.

At this stage of the study, it is essential that the pro-
posed program be reviewed by selected administrators and
faculty members at K.A.U. Such a review will help to shape
the proposed program and thus enhance its final version.
Please consider this package and provide feedback in the
appropriate forms of review. Please respond within a week
from the date you receive this package. Thank you for your
cooperation.

Sincerely,

Sana Mansour

Date

- PR ez
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BACKGROUND

Findings of surveys and interviews led to the strong
indication by Administration, facuity and students to the
need for a formal evaluation system. Consider these
findings from the surveys and interviews conducted by the

researcher at K.A.U. in April 1987:

SELECTED FINDINGS FROM SURVEY AND INTERVIEWS

Faculty Findings

o Of the 55 faculty members surveyed, 61% believe
that teaching evaluation is important.
o Only 20% expressed satisfaciion with the current

method of teacher evaluation;

- Student Findings

4'o O0f the 224 senior students surveyed, 76% believe
that students should participate in the evaluation
of their instructors.

0 90% believe that student participation in
evaluation process would also improve the learning
process.

o 27% said that fhey were too afraid to file a

complaint against their instructors; 9% said that
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they have complained, but in all instances the

instructor prevailed.

Administrator Finding

o Of the five deans and administrative personnel sur-
veyed, all five favor a system for formaliy evalua-
ting teaching; and of these, four favor student

participation in such a systenm.

Taken together, such findings call for the employment

of a formal system of evaluating teaching at K.A.U.

Those reviewing the proposed program will }ecaII that
they themselves, in two ways, have already had a consider-

able impact on the designing of the proposed evaluating

program:

First, by the results of a faculty survey that
was conducted in April 1987 in which faculty
members presented their views on different
methods of evaluating teaching -- peer evalua-
tion, department chair evaluation, expert evalua-
tion, self-evaluation with the assistance of a
video camera. Survey results indicate faculty
disapproval of the aforementioned methods.

Second, by the . experience of the College
of Economy and Administration when it made ser-
ious effort to evaluate its teaching. 1In that
instance, the effort was thwarted, and the
evaluation procedure was halted. Such experi-
ences have helped to direct the present study in
its quest for other alternatives in the design of
a workable evaluation Program.




In summary the following pages contain:
A. A description of the three major components of the
Program .

1. Campus orientation on the subject of teacher
evaluation.

2. Students rating form and procedure for its
administration and collection.

3. Guidelines for class instructor to interpret
and analyze students responses and to improve
instruction.

B. Review Forms: For use by selected faculty and
administrators in reviewing the clarity and

feasibility of this program.

Please review the proposed program carefully and pro-
vide your views about its effectiveness and feasibility on
the appropriate forms. Review forms are provided to you
within this packet. 1In addition, your suggestions and
comments on items of the three components, or on the program
in general, are welcomed. Please provide them on the

appropriate forms.

226
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First Component: Campus Orientation

The employment of teacher evaluation at Saudi Arabian
universities is somewhat new. Therefore, in order to pre-
vent misunderstandings of its objectives, information
detailing these should be made readily available to students
as well as faculty and administrators. To accomplish this,
the research suggests the followings

1. Distribution around K.A.U. campus of brochures
(developed by the researcher) explaining the
system, clarifying its objectives, and emphasizing
the importance of shared responsiblity and mutual
cooperation among students and faculty, which in
turn will lead to improvement of the teaching and
learning process. The brochures would also indi-
cate the usage of teacher evaluations at univer-
sities in first-world countries;

2. Sending the Director of K.A.U. Library, Women's
Section, a list of books selected (by the the
researcher) from the available U.S. literature per-
taining to faculty development, and improvement of
instruction pased on such evaluations;

3. Posting at various places on campus a letter,
written by the researcher, that: one, documents
what His Majesty King Fahd ben Abdualaziz has said
about the importance of monitoring the achievements
of public emplioyees during the conduction of their
Jjobs; two, provides a brief summary of the study
findings which demonstrate a need at K.A.U. for a
formal system of evaluating teaching; and three,
encourages faculty and students to resolve their
misunderstandings through direct, courteous,
professional methods of communication, which in
turn will be supportive and helpful to faculty and
students.
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Second Component of the Program: Student Ratings

This section consists of the following: one, the
Student Instructional Rating Form; two, Procedures for
Administering Student Forms; and three, Methods of Form
Usage during the Academic Term. The Student Instructional
Rating Form has been developed by the Center for Instruc-
tional Development at Syracuse University. Two items in the
form have been added by the researcher.

Student Instructional Rating Forms. (See form on

pages 8-9) Evaluate performance in seven major aspects of
instruction:

1. Organization of Subject Matter and Course

2. Effective Communication

3. Knowledge of and Enthusiasm for the Subject

4. Positive Attitude toward Students

5. Fairness of Examinations and Grading

6. Flexibility in Approaches to Teaching

7. Students' Learning Outcome

Rating Scale. It is a five-point rating scale as

follows:
U - Unsatisfactory rating (1 point)
BA - Below Average rating (2 points)
A - Average rating (3 points)
AA - Above Average rating (4 points}
0 - Outstanding rating (5 points)
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Student Rating Protection. On the rating form

students are instructed not to write their names, thus
enabling them to express their opinions freely without fear
that their identity will be discovered.

Procedures for Administering Student Forms.

1. Prior to the distribution of the forms to students,
the class instructor will briefly explain the
components of the form and its objectives,
instructing the students as well not to write their
names on the forms.

2. The class instructor leaves the forms on her desk
and leaves the classroom for approximately fifteen
minutes.

3. The students complete the forms and return them to
the instructor's desk in an envelop that has been
left by the instructor.

4, The class instructor returns and takes possession
of the envelope. Students who were unable to
complete the forms in the alotted time may do so
later and place them, in a sealed envelope, in the
instructor's maiibox or on her desk.

Methods of Form Usage During the Academic Term. There

are two methods from which to choose. The forms may be
administered either once or twice during the academic term.
In the first instance, it could be administered at end of

semester, either before or after finals. To test her own
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perception of student learning in the course, the instructor
might wish to fil1l out a form herself, indicating how she
would expect her students to repond, and then compare her
predictions with the students' actual responses.

Another method, administering the form twice per
semester, once at mid-semester and then again at the end of
the semester, can give the instructor the opportunity to
jdentify weak points in her teaching so that she can try to
correct them. The second rating by students at end of
semester would then enable her to gauge her improvement.

It is important to keep in mind that all students --
not merely a limited sample of students -- would partcipate
in the evaluation of an instructor. Furthermore,ifacu1ty
instructing a number of classes ought not to limit student
ratings to a single class. Students in all classes ought to

participate in instructional ratings.

e
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STUDENT INSTRUCTIONAL RATING QUESTIONNAIRE

Students are not to write their names on form.

Rate the Instructor on each of the items
listed below, using the following five-point
rating scale by circling the number to the
right that best represent your response.

Unsatisfactory Below Average Above Outstanding
Average Average
1 2 3 4 5

Good Organization of Subject Matter
and Lourse

BA

Being prepared for class

Using class time appropriately

Presenting topics with a logical progression
Reviewing and summarizing course material
Presenting course plan syllabus

Y I —
NN N
WWwwww >
Hbhpbhh
grotorn [~}

Effective Communication

Communicating effectively outside of class

VYarying tone to show vocal expression

Responding to student questions and
comments

Presenting examples to clarify points

Y
N NN
w Wwww
H» F-x- -
o om

Sufficient knowledge of and enthusiasm for

the subject

Relating new ideas to familiar concepts

Relating course content to recent
developments

Sustaining students interest in class

Demostrating command of the subject matter

L oH
o o

- s
NN NN
W W

Positive attitude toward students

Using constructive criticism -

Helping students to understand the material
Encouraging student discussion

Willing to listen to students' point of
view

ot ot et
NN N
WWww
F-x--¥-3
nuinn




Fairness in examination and grading

Clarifying grading procedures

Designing examination to reflect the
content and emphasis of the course

Grading assignments fairly

Providing useful feedback

Flexibility in approaches to teaching

Varying instructional techniques

Using lecture versus discussion at
appropriate times

Using methods that augment readings to
facilitate student learning

Using examples and illustrations

Appropriate student learning outcomes

Extent of intellectual challenges and
stimulation

Increase in understanding of concepts and
principles in this field

Increase in competence in this subject

Increase in ability to communicate clearly
about this subject

Source: 1Items and scale are developed by Center for

Pt et e e [ S —

(N S R )

Institutional Development, Syracuse University.
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Third Component

This section of the Program contains the following
factors:

o Ensuring Confidentiality

o Analyzing Students Responses

o Interpreting Students Responses

o Improvement Strategies

Ensuring Confidentiality. Who sees and analyzes stu-

dent response? Students responses are for the eyes of the
instructor only. 1If the instructor is comfortable with
sharing the results, she may do so; but that would be

entirely her own choice.

Analyzing Responses. Findings of students' instruc-

tional rating need to be presented in a clear and organized
fashion. Tables containing students' ratings of survey
items need to be developed (see Sample Sheet 1): five items
are listed. You may summarize and simplify items with
numbers or letters. An example summary of the ratings of
ten students on five items is shown in Sheet 1. If the
number of students is relatively small the instructor can
eyeball ratings easily and get a good idea of highs and lows
of the ratings. Keep in mind the five-point rating scaie
upon which your students are rating instruction. Unsatis-
factory (1), Below Average (2), Average (3), Above Average

(4) and Outstanding (5). 1If a personal computer is acces-




sible, and the instructor is knowledgable in its use, the
information can be stored. Computer usagé saves time in
judging consistencies in student's responses and it
facilitates perceiving relationships between student's
different responses.

Interpreting Responses. In addition to developing

tables that 1ist responses is thes development of tables that
indicate highs and lows of the ratings. To interpret
responses in Sample Sheet 1, Sample Sheet 2 has been
developed. The five items are listed and percentages of
students responses to each item is listed next to it. For
example, 70% of students gave the instructor an Above
Average rating in item 1 which is "Being Prepared For
Class." 80% of the students rated the instructor below
Average in item 2, "Using Class Time Appropriately.” The
right side of Sample Sheet 2 summarizes highs and lows of
student resulits. It indicates the mean, mode, and range of
student responses. By examining responses indicated in
Sample Sheet 2, the instructor can readily identify both
perceived strong or weak points of instruction. On this
basis, the instructor can proceed to the next step, which
would be to improve items which received a low rating,'and
to maintain and strengthen strong points of instruction.
The following step is to improve items which received low
rating, to keep on strengthening strong points of

instruction.




SAMPLE SHEET 1

| Being Using Class |Presenting |Reviewing &|Presenting
, Prepared [Time Topics withjSummarizing|Course Plan
| for Class|Appropriately|lLogical Course and Syllabus
Students Expression {Material

l

1 5 4 2 3 4

2 4 3 2 3 4

3 4 3 2 2 4

4 3 3 3 3 4

5 3 4 2 3 3

6 4 3 2 2 3

7 4 4 3 4 4

8 4 3 2 3 4

9 4q 4 2 3 5

10 4 4 2 3 4

Rating Scale:
Unsatisfactory 1 point

Below Average 2 points
Average 3 points
Above Average 4 points
Outstanding 5 points

see



SAMPLE SHEET 2

Percentages Students
BA A AA 0 Mean Mode Range
20% | 70% | 10%
Being Prepared
for Class (2) (7) 1 3.90 4 3-5
50% { 50% 4q

Using Class Time + 3-4
Appropriately (5) (5) 3.50 3
Presenting Topic 80% | 20%
with Logical 2.20 2 2-3
Expression (3) | (2)
Reviewing and 202 | 70% | 10%
Summarizing 2.90 3 2-4
Course Materfal (2) | (7) ] (1)
Presenting 20% | 70% | 10%
Course Plan and 4 3=5
Syllabus (2) } (7) 1 3.90
Codes:

U = Unsatisfactory =1

BA = Below Average = 2
A = Average =3
AA = Above Average =4
0 = Outstanding = 5
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Improvement Strategies. There are a number of options

instructors can employ in order to improve their teaching
performance.

First. The Arabic literature is rich on the subject
of effective teaching. Instructors needing to develop
aspects of their teaching may want to l1ook at this litera-
ture and seek solutions to their problems. In addition to
that, the U.S. literature includes a considerable body of
research on faculty development (see 1ist on page 17).
Instructors comfortable with the English language might
benefit from reviewing the U.S. solutions to instructional
problems.

Second. The class instructor may feel. comfortable
discussing findings with a close colleague. This might shed
light on the issue discussed and aid in teaching effective-
ness.

Third. The class instructor may want to obtain in-
structional aid from outside the campus.

Fourth. Each department or college may sponsor a
workshop for instructors who wish to talk about their
teaching experiences. In this way instructors could benefit
from learning about the pedagogical successes of other
instructors.

Fifth. An open discussion between instructors and
students could spotlight ways in which both might improve

the educational process.

C e e e e g
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Sixth. Instructors receiving highiy favorable evalua-
tions could start workshop activities and offer their exper-
tise for fellow faculty members seeking help and support.

If an instructor doesn't wish to associate with anyone
during the analysis and development process, the responsi-
bility and improvement rests soley with the instructor and
her own personal judgment.

Positive frequencies in student responses ought to be
considered carefully so that positive teaching qualities may

be maintained and strengthened by individual instructors.

Important Notes

1. Instructors ought not to be restricted to faculty
| development factors proposed by the guide/model. In-
structors are encouraged to be creative when solving
instructional problems. After all, no one knows you
better than you know yourself.

2. Instructors might find irresponsible and disrespectful
comments on survey forms. However, such responses would
only come from a small minority of students, and it
should not discourage or prevent a procedure that could
be beneficial to a whole class.

3. Some of the negative freauency of student responses
might pertain to the social attitude of their instruc-
tor. In such instances a change of behavior is essen-

tial on the instructor's part insofar as her behavior

e e e o
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adversely affects student learning. More importantly,
instructors tend to be perceived as models by their

students and, therefore, should manifest positive

attitude.
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REVIEW FORMS

Using the attached review forms, please provide feedback on
the feasibility of the various features of the proposed
teacher evaluation program that have been described on the
previous pages. Please check the most appropriate answer
that best represent your opinion. Your review covers
elements of the 3 major component of this program. Comments
and suggestions on the model's different element feasibility
and effectiveness may be given in the lower part of the
form.
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Review Form

Review of First Component: Campus Orientation

first Element:

Do you think brochure distribution aroﬁnd K.A.U.
campus will promote support to the impliementation of a
formal evaluation system of teaching?

O Yes, greatly

E] Yes, some

] Yes, little

E] None, why not?

Second Element:

Do you believe obtaining books by K.A.U. Library on
issues concerning faculty evaluation will promote its usage?

[:] Yes, greatly
E] Yes, some

] Yes, little
D None, why not?

Third Element:

Do you think posting the letter proposed by the
researcher around campus boards in order will encourage the
University population to employ formal evaluation?

Yes, greatly
Yes, some
Yes, littie

None, why not?

ooog




Other comments on component. What else might be done to

provide an i1ntroduction and orientation to the system?
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Review form of Questionnaire Adwministration

Please review the following steps of the procedures for administering student questionnaires and answer the
following questions about this process.

Step One: Brief explanation of the instructor of student rating objectives.
Step Two: Instructor leaves classroom while students respond to questionnaire.
te

p Three: Students return questionnaire to instructor's desk in an envelope.
Step Four: Instructor returns to pick up answered questionnaires.

Do you find this procedure clear?

Do you think this procedure will ensure confidentiality?

Do you wish to suggest anything with respect to the procedure? Any changes? Any additions?

£Eve



Review Form of the Second Component

Review of Students Instructional Rating Form.

Please review items of Students Instructional Form by circling the number that best represents
your opinion. Rating is on the basis of clarity and importance. The rating scale is 1--not
clear, 2--somewhat clear, 3--clear. The rating scale for importance is l1--not important,

2--somewhat important, 3--important.

Some- Some-
Not what Not what
Clear Clear Clear Imp Imp Imp
1 2 3 1 2 3

Section 1 Organization of Subject Matter on Course

o Being prepared for class 1 2 3 1 2 3

o Using class time appropriately 1 2 3 1 2 3

o Presenting topics with logical expression 1 2 3 1 2 3

0 Reviewing and summarizing course material 1 2 3 1 2 3

o Presenting course plans and syllabus 1 2 3 1 2 3
Section 2 Effective Communication

o Communicating effectively outside of class 1 2 3 1 2 3

o Varying tone to show vocal expression 1 2 3 1 2 3

o Responding to students' comments and questions 1 2 3 1 2 3

0 Presenting examples to clarify points 1 2 3 1 2 3
Section 3 Sufficient Knowledge and Enthusiasm for the Subject

0 Relating new ideas to familiar concepts 1 2 3 1 2 3

o Relating course content to recent developments 1 2 3 1 2 3

o Sustaining student's interest in class 1 2 3 1 2 3

0 Demonstrating command of the subject matter 1 2 3 1 2 3

vve



Some- Some-
Not what Not what
Clear Clear Clear Imp Imp Imp
1 2 3 1 2 3
Section 4 Positive Attitude Toward Students.
o Using constructive criticism 1 2 3 1 2 3
o Helping students to understand the material 1 2 3 1 2 3
o Encouraging student discussion 1 2 3 1 2 3
o Willing to listen to student's point of view 1 2 3 1 2 3
Section § Fafrness in Examination and Grading
o Clarifying grading procedure ' 1 2 3 1 2 3
o Designing examination to reflect the content and
emphasis of the course 1 2 3 1 2 3
o Grading assignments fairly 1 2 3 1 2 3
o Providing useful feedback 1 2 3 1 2 3
Section 6 Flexibility in Approaches to Learning
o Varying instructional techniques 1 2 3 1 2 3
o Using lecture versus discussion in appropriate times 1 2 3 1 2 3
o Using methods that augment readings to facilitate
student learning 1 2 3 1 2 3
o Using examples and illustrations 1 2 3 1 2 3
Section 7 Appropriate Student Learning Outcome
o Extent of intellectual challenge and stimulation 1 2 3 1 2 3
o Increase in understanding of concepts and principles
in this field 1 2 3 1 2 3
o Increase in competence in this subject 1 2 3 1 2 3
o Increase in ability to communicate clearly about
this subject 1 2 3 1 2 3

Sve



Review Form of Third Component

Review of Analysis and interpretation pfOcedure.

Do you find data analysis of student responses clear and
helpful?

Do you find interpretation of student responses clear and
helpful?

Comments
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Review Form of Isprovement Strategies

Please review the following improvement strategies by circling the number that best represents your opinion on

a 4-point scale on the basis of likely to be effective to not effective.

effective, 2--somewhat effective, 3--effective.

Not Somewhat

The Review Scale represents l--not

Effective Effective Effective
i 2 3

1. Review of Arabic and American literature seeking

solutions for instructional problems. 1 2 3
2. Discussion of Findings with a close colleague. 1 2 3
3. Obtaining outside help from an expert in the field. 1 2 3
4. Starting workshops in every department or college. 1 2 3
5. An open discussion between the instructor and

her students. 1 2 3
6. Instructors with high ratings in instruction supporting

others seeking help 1 2 3
Comments:

Lyz



General Comments and Suggestions on the Proposed Program

Please feel free to comment on the program. If you feel like adding factors or information concerning this
package please do so.

8¥ve
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FACULTY COMMENTS
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FACULTY COMMENTS

. ==Don't mind students evaluation if the students are
mature enough.

-=-0Our society is not prepared for this.

--The evaluation may encourage lazy students to be
against their instructor.

--I cautiously support students evaluating their
instructors.

--We should not compare our universities with the
universities abroad. Societies differ.

--The questionnaire is vague.

--The questionnaire is skillfully written and covers
all important areas.

--I refuse to answer any questions. How could you

evaluate an instructor with 20 years of experience in teach-
ing?

--To have a valid evaluation, evaluating must come as
a surprise.

--Evaluation should be limited to curriculum examina-
tion, research and teaching.

~--Evaluation takes place during the hiring process.
Evaluating class performance of faculty is embarrassing.

--Self evaluation is the only alternative.

--Suggest academic supervision over lecture.

-—EValﬁation must not take place in the classroom.

--The evaluation requires honesty and accuracy, knowl-
edge and fear of God on the part of the evaluator. Such

qualities exist in few people.

-~The instructor must not fear that she's being evalu-
ated.

--It is important to notify the instructor when the
evaluation occurs.

--What about seminars on faculty development, attended
by all faculty members.
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SELECTION OF STUDENT COMMENTS

~~-The researcher might be of help to students in
following up with the university administration to implement
student evaluation of teaching.

--I wish the researcher success.

~-~Evaluation should be focused on the subject matter
and lecture presentation. And it is a student's right to
evaluate without the instructor's knowledge.

-=-Students' opinions are important.

--I advise the researcher to seek the truth and not
side with the instructors.

--We are used as mice for an experiment. Students
will not benefit from this study, the researcher will.

--I hope our answers are taken seriously.
--Instructors think that they should be worshipped.

- --Student participation gives them confidence and
importance. It makes them feel in communication with their
instructors.

--Evaluating instructors needs experts. Students
should complain. Evaluation is the administration's respon-
sibility, otherwise chaos occurs.

--I hope this study is not just ink on paper.

~=This study is complete and accurate and can serve
education.

--Even if we had suggestions, is anyone listening?

--Faculty and students' orientation on the objectives
of teacher evaluation is important.

--This study is new. Students are not qualified to
participate in the evaluation process.

--Students' evaluation of instruction must not be
taken as an insult by the instructor.

--I hope the researcher can uncover some of the ugly
things that occurs on campus.
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~-The University administration must be blamed for not

thinking of this issue.
Usually.instructors treat

--This study is excellent.
students in an ugly way.

-=-This study could help some instructors who have
empty brains.

-=-This study is excellent. Could students' evaluation
of instruction be really applied. :

--Could this study bring respect to students?

--The voice of university students is not heard and

their opinion is not important.
--Findings of student questionnaire should be revealed

to students in all departments.
--Suggest establishing a box for suggestions and

complaints, where student can complain against their
instructor without having fear ¥hat their identity is dis-

covered.
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July 7, 1988

Pr. Robert M. Diamond

Center for Instructional Development
Syracuse University

Syracuse, NY 13210

Dear Dr. Diamond:

I would like permission to adapt the items suggested for the
student instructional rating survey in A Guide to Evaluatin
Teaching for Promotion and Tenure (ed. Robert M. Diamond),
1987. %he survey instrument (see attached) would be
included in a set of guidelines for use in Saudi Arabian

colleges and universities to improve instructional
practices.

I appreciate your consideration of this request.
Sincerely,

%Mo\ “\\C\V\S [ X%
Sana Mansour

215 SH Cerventes

Lake Oswego, OR 97034
Attachment

cc: Mary K. Kinnick, Doctoral Advisor

Permission is hereby given for the use of the material.

Best of Tuck on your project!

gr. Robert M. Diamond,

Director
Center for Instructional Development
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