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leading and winning his efforts were applauded and he was· a hero, but 

when he was hesitating or losing he was considered to be useless, per­

haps cowardly, detrimental to the war, and replaceable. The feelings 

toward President Lincoln paralleled those toward the generals. If he 

chose generals who won, he was a hero and if he chose generals who lost, 

he was a failure. The people made their decisions on the sketchiest 

of information, including heresay. 

The position of the South was not completely unreasonable. 

Sherman's March to the Sea was considered controversial, even by 

the Union soldiers who participated in it. The soldiers were unneces­

sar.ily ruthless. 

Northern deserters were prevalent after 1863. They roamed the 

countryside in groups or banded together to live in protected areas, 

especially on high ground. They were armed and considered dangerous. 

Union troops searched for deserters in their homes but avoided the camps. 

The South was more resistant in the Civil War than the North ex­

pected them to be. Consequently, the war lasted much longer than any­

one anticipated it would. 

Peace is no "perfect pearl.1I When the total destruction was re­

vealed at the end of the war people wondered how the country could ever 

be rebuilt. 

B•. Treatment of Historical Figures and Places. General McClellan 

was a highly controversial figure. Although some of his troops wor­

shipped him, others considered him immoble, cowardly, and wasteful of 

boys' lives. The battle at Antietam made him seem especially inade­

quate. He never seemed to follow up a victory to make it a resounding 

and decisive one. 
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General Grant was a sometimes hero, sometimes villain whose re­

putation varied with his successes and failures. At the end of the war 

he was recognized as a capable leader who should have been trusted with 

the conduct of the entire war. 

C. Accuracy and Background to Explore. General George McClellan 

was in command of a divisionof the Potomac during the Civil War, and re­

fused to move because he overestimated the strength of the enemy and 

underrated his own condition. When he became general-in-chief of the 

army, he delayed in taking any action for some time. President Lincoln 

finally ordered the army to move. McClellan attributed his reversal to 

a lack of support from Washington and to being out-numbered. He was 

replaced by Pope for a time. Later he delayed in fighting Lee so long 

that Lee withdrew out of his reach. McClellan didn~t pursue him • 

.The· President said that he was over cautious and replaced him with 

General Burnside. McClellan always believed that he was out numbered 

when he a9tually had the superior force. His intelligence service was 

faulty and didn't discount for the troubles facing the enemy. He pro­

87
bably· came to supreme command too early. 

The rapid turnover of generals who led the war effort for the 

the North is well documented: McDowell,:McClellan, Pope, Burnside, 

Hooker, Meade, Grant. 

The desertion rate of both the Union and Confederate Armies was 

about ten percent. 88 Deserters from the Union armies totaled twice 

that from the Confederate ranks, but their reserve of manpower made it 

87Johnson , XI, XII, pp. 582-584. 

88Morris and Commager, p. 239. 

http:percent.88
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less menacing to the North than it would have been to the South. 

Grant said that by the end of the war the South was losing at least 

one regiment a day from desertion to the Union Army and to the wilds.89 

Sherman's March to the Sea from Atlanta cut a swath that was 

300 miles in length and sixty miles in width. The men systematically 

destroyed factories, cotton gins, warehouses, bridges, railroads, and 

some public buildings. Soldiers were ordered to forage liberally on 

the country, and looting resulted. 90 

The map provided in the novel locates the Creighton home and 

major battle scenes. It could be duplicated for the class. 

III. Classroom Application 

A. Historically. 


Students should: 


1. 	 Research McClellan further and compare information ob­

tained with the impressions in the novel. Write a letter 

from him to the President defending his actions. 

2. 	 Investigate the end of the war and the terms of the 

trea~y signed at Appomattox. A group of students might 

first prepare their own treaty ending the war as they 

think it might have been written or as they would have 

written it. 

3. 	 Investigate the conditions of the factories in the North 

and compare it to slavery in the South. Individuals of 

89Adams and Coleman, II, p. 141. 

90Morris and Commager, p. 243. 

http:resulted.90
http:wilds.89
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teams representing each side could prepare a defense of 

their practices to present to the class. The class 

could prepare some criterion which would enable them to 

decide which team presented the most convincing case. 

4. 	 Many of the most famous battles of the Civil War are 

mentioned in the novel as are many of the most famous 

leaders. All enter the story only as Jethro reads about 

them in the newspaper, hears about them in letters, or 

discusses them. Students should list the battles and 

generals found in the novel along with what information 

about them is given, and "look them up," adding further 

details they find. A map should accompany their efforts; 

either the one in the novel or their own. 

Students could: 

1. 	 Pretend they are one of the Creighton family or friends 

and write additional letters home to Jethro describing 

the battles in further detail or battles not mentioned in 

the novel but ones they could have fought in, giving 

their location. 

2. 	 Write a supposed lIautobiography" of some of the generals 

mentioned in the novel after researching them for further 

details about their experiences. 

3. 	 Debate Sherman's March to the Sea from the points of view 

of the North and the South after further research. 

4. 	 Plan and present a debate between Bill and John Creighton 

which would show their feelings about the North and South 

as indicated in the novel and why each felt the way he did. 
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5. 	 Prepare speeches by generals involved in the wa~ and in 

the novel defending their positions and actions. 

6. 	 Choose student "Generals" to prepare models or diagrams 

of plans for the conduct of the wa~ effort and victory 

along with a time schedule. A "President" and "Cabinet" 

could pass judgement on the plans and award military 

positions. 

7. 	 Pretend they are one of the characters in the novel and 

write a speech about their observations of the war. 

8~ 	 Write a letter to the President from Eb, explaining his 

reasons for desertion. 

B. 	 Language Students Could: 

1. 	 Write character sketches of the figures in the novel. 

2. 	 Write a letter from Jethro to one of his brothers des­

cribing his life on the farm in their absence. 

3. 	 Role play some of the scenes in the novel. 

4. 	 Chart the feelings of all concerned in the novel and how 

they themselves might have felt about the war; which side 

would they have joined? 

5. 	 Write a paper analyzing how they feel about war in general. 

C. 	 Evaluation. The plot is not adaptable for classroom analysis. 

The characterizations are important as an aid in discerning vary­

ing points of view about the war and its conduct, not as an aid in 

character development. 

The historical value is in prompting students to think about the 

reasons for the waF, why people fought in it, and how they viewed its 

progress from the information available to them. It is useful as a 
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"springboard" to a more complete study of the wa;r and its emotional im­

pact. Language and expressions of the time are used in the novel. 

The historical accuracy is adequate for infonnation that can be 

researched. 

This novel can be considered for class reading. Although it is 

not necessarily an exciting story, the student will "feel" himself in­

to the times. The language of the time which is used may be a stumb­

ling block for the slow reader. Some kind of follow-up of the major 

battles and leaders should accompany its reading. It .'is available in 

paperback. 

This novel received the Follett Award in 1964 and the Newbery 

Award in 1965. 

IV. Author 

A. Comments. The story of the Creightons was suggested to the 

author by family letters and records and by stories told her by her 

grandfather. He was nine years old at the beginning of the war. 

Irene Hunt grew up on a farm in Illinois. This novel was not 

written for any special age group. She maintains that a children's 

writer has to have, 

a close affinity with his own chi1dhood•••He must remember! 
He must remember the anxieties and uncertainties, he must. 
remember the lon1iness of being teased or misunderstood•••He 
must remember his reactions to tastes, to smell, to colors; 
his love of a kind hand, his fear of a harsh mouth. Hemust 
remember the imaginary companions, the wonderful secret places 
where he could be alone, the hoarding of non-descript material 
in an old box - guarding it, rearranging it, caring greatly for 
it without quite knowing why.91 

91Commire, II, p. 147. 
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B. Relevance of Comments or Novel to Philosophy of Historical 

Fiction. The author of this novel "thought herself into the times" in 

order to present the emotional climate of thetfmes. The characters 

are people who are very much as we are today, but in their own ttme. 

A highly controversial issue focuses on their differing opinions, edu­

cation, intelligence, seriousness, and degree of contemplative efforts. 

Any household of today might contain a simi1a~ variety of people. 

XI. 	 RIFLES FOR WATIE 
BY HAROLD KEITH 

I. Literary Qualities 

A. Plot and Setting. The experiences of a sixteen year old boy 

from Kansas who fights in the Civil War on the western frontier are 

related in this novel. Jeff is in the infantry and survives difficult, 

long marches from battle to battle making friends and foraging for food, 

always on the defense because of Stand Waitie's Confederate Raiders. 

As a scout he crosses Union lines, is caught, and winds up in the Con­

federate Army under Watie's command. He is eventually recognized by a 

Union traitor and makes a narrow escape back to his Union outfit where 

he is a hero, wins hisgi~, and plans to attend. a university in Kansas. 

B. Characterizations. Jeff Bussey is the young hero from Kansas 

who goes to war to protect his home, but anticipates the excitement of 

battle. He is not physically strong but has the stamina, purpose, and 

pride to endure the hardships of marching, hunger, exposure, fear, and 

battle. He is likeable, honest, small, and youthful appearing with 

high principles and a humane attitude, qualities which endear him to 

people he meets, including the Confederates. He has a protector through­
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out most of the novel. When he is on his own his perseverence,.re­

sourcefulness, and integrity enable him to triumph and overcome all 

obstacles. His one enemy is a captain who harasses him, but he suf­

fers indignities.in silence and ultimately exposes the captain as a 

traitor. He is so appealing that animals are all drawn to him, and a 

Southern girl with strong feelings about the war and the cause. of the 

South falls in love with him. 
" 

Because of the girl, he has a momentary 

conflict of interest between her and the cause of the North, but it is 

quickly and easily resolved in favor of the North, and he sways her 

thinking instead. He matures from a boy who joins the' war in antici­

pation of adventure to a boy who is familiar with the issues and horrors 

involved on both sides. 

Captain Clardy is the villain. He knows that Jeff is aware of a 

murder he committed in his past and murders the man who told him. He 

punishes Jeff throughout the story, hoping to frighten him into silence. 

Jeff discovers that he is the traitor who has been obtaining rapid fire 

rifles and selling them to the Confederates. His exposure is not sur­

prising, as he is the only "bad guy" in the novel. 

C. Theme. Northerners and Southerners were not really very' 

different as people. They all desired 'the right to their own land, 

feelings, and beliefs, and each side had its share of strong and weak, 

humane and inhumane, sympathetic and unsympathetic people. Each side 

committed its share of acts which contributed to the suffering of in­

nocent people and destruction of the land. 

II. Historical Information 

A. Factual Data. and Concepts Developed'or Implied. The Cherokee 

Indian Nation under the leadership of Stand Watie joined in the fight 

http:indignities.in
http:perseverence,.re


119 

Federal troops led by General Lyon faced Confederate troops under Gen­

eral Price and General MCCulloch. Lyon had 5,400 men against 11,000 

Confederates. Lyon attacked at 5:00 A. M. General Sigel attacked the 

Confederate flank but was defeated by McCulloch and both armies turned 

on Lyon. He was killed at the critical moment and the Federal army re­

treated toward Rolla. The total casualities .were equally divided: 

2,544 or nearly sixteen percent of all who were engaged in the battle. 

This was the first success of the Confederates in Missouri. 93 

The Battle of Prarie Grove was fought on December 7, 1862. After 

his defeat at Cornith, Pemberton (Confederate) ordered Holmes to send 

Hindman's Arkansas troops to Vicksburg. Hindman was resentful and 

planned to attack General Blunt (Union) first. General Herron was on 

his way to re-enforce Blunt, so Hindman decided to destroy Herron, then 

Blunt. Marmaduke's (Confederate) cavalry was successful against Herron, 

but when Hindman advanced, he went into a defensive position ins tead of 

attacking. Blunt and Herron joined forced, and with superior numbers 

they forced Hindman to retreat in defeat. 94 

III. ,Classroom Application 

A. Historically_ 


Students should: 


1. 	 Research the life of Stanl Watie and compare it with im­

pressions in the novel. 

2. 	 VerifY the briefly described battles in the novel through 

research. 


93Adams and Coleman, V, p. 470. 


94 . .Ibid., IV, p. 329. 
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They manage to land with their last cargo by disguising their ship and 
.­

themselves and get the arms to Richmond. The boy's experiences aboard' 

the "Sea Sprite':' and the IIGray Witch" and his relationship with Captain 

Tracy determine his future, as he becomes a pilot, then first mate 

aboard the "Gray Witch" which is to be used as a passenger ship. 

B. Characterizations. Anse O'Neill is independent, proud, and 

brave. He feels badly about the war but grows to respect, admire, and 

idolize Captain Tracy. He likes sailing and finds that running the 

blockade is financially profitable. His services are in demand because 

of his intimate knowledge of the coastline. 
.. 

He is proud of his profi ­

ciency in sailing, and when he apprehends a Union spy in Bermuda his 

self assurance grows. As a civilian he has no particular feeling about 

the cause of the Confederates but his idolotry of Captain Tracy prompts 

him to adopt his attitudes toward the North. His pride, humanitarianism 

and love of the sea are his prinCiple characteristics. 

Captain Ransome Tracy is dedicated to helping Lee with the war 

effort. He will carry only necessary supplies on his ship and is dis­

gusted with the blockade runners who return with luxury goods. He is 

a father-figure to Anse and anxious to help him learn the ways of a 

sailing vessel. His reputation as a blockade runner is well known, as 

he employs many tricks to escape detection. He is fair to the crew 

members, takes his job seriously, and is proud of his ship and crew. 

C. Theme. The blockade runners were chiefly responsible for the 

survival of Lee's army. 

D. Point of Vie'l;\1. The point of view is that of a dedicated Con­

federate who observes that of the civilians who fought with the Confeder­

ates, some were anxious to help Lee and his gallant soldiers while others 



124 

were only interested in making a profit. The latter were abominable. 

II. Historical Information 

A. Factual Data and Concepts Developed or Implied. Many of the 

Southern blockade runners were transporting luxury goods for profit 

rather than supplies for Lee's army. 

The sailors aboard the blockade runners were very well paid for 

their efforts. 

The'Confederate currency was deflated toward the end of the war. 

As a result, the British wouldn't take Confederate money for needed 

coal for the ships. 

The war was started by abolitionists and plantation owners. 

The Southerners were certain that McClellan would win the election 

of 1864 and thought that because the Democrats sought peace, that he 

would end the war. They therefore favored McClellan in the election. 

Generally, the Southerners were better sailors than the Union 

sailors and were thus able to elude them most of the time. 

The British were sympathetic with the cause of the South and sup­

ported them in the war effort. 

B. Treatment of Historical Figures and Places. General B. F. 

Butler is reputed to be a "bungler" in this novel. When he attacked 

Ft. Fisher and encountered some resistance he called his force off when 

he could have taken the fort. 

McClellan is presented as a "peace seeker" who was entitled to 

the Presidency. 

General Lee was a courageous fighter, dedicated to the Southern 

cause and adept at organization. All his troops thought very highly of 



--

125 


him and supported him without question. 

C. Accuracy and Background to ExPlore. Fort Fisher was important 

in the Civil War because it kept the Cape Fear River open for use by 

the blockade runners, Lee's provisional army. On December 24, 1864, a _ 

federal fleet of sixty vessels under Admiral Porter with an infantry 

under General B. F. Butler, bombarded the fort and landed the infantry. 

Porter and Butler decided that the position could not be taken so with­

drew, returning on January 13 with 8,000 infantry. ·They bombarded the 

fort for two days and nights and landed a force of 2,000 on the fifteenth 

Which was repulsed. The federal infantry penetrated the rear, and the 

fort was taken~96 

The risk of capture for the blockade runners was one in six (one 

in three in 1864). A total of 1,250,000 bales of cotton were run out, 

and 600,000 small arms and munitions were run in along with provisions, 

clothing, hospital stores, manufactured goods, and luxuries valued at 

$200~QOO,000. They saved the armies from starving more than once and 

kept 600 federal vessels occupied. The traffic drained away the gold, 

contr~buting to the depreciation of Confederate currency. A yellow 

fever scourge in Wilmington was traced to a blockade runner, and the 

traffic "demoralized many citizens by stinru1ating a hunger for specu1a­

tion and riotious living." The blockade was one of the major factors 

contributing to the downfall of the Confederacy. The French and English 

both supported the Confederate side for their cotton, and the Confeder­

ates hoped they would break the blockade for them. 97 

96Adams and Coleman, II, p. 277. 


97Ibid., I, p. 201. 
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The Democratic Convention nominated General MCClellan for Presi­

dent in the election of 1864. They adopted a platform calling for the 

immediate cessation of hostilities and the restoration of peace non 

the basis of the Federal Union of the States." McClellan did not go 

along with the peace plank but sought to capitalize on the feelings in 

the North in order to win the election~98 

III. 	 Classroom Application 

A.' Historically. 

Students should: 

1. 	 Research the blockade from the North's point of view 

and compare its effectiveness historically with the im­

pressions in the novel. 

2. 	 Research the reasons England supported the South in the 

war. The novel does not make this clear. 

3. 	 Research the outcome of the election of 1864. 

4. 	 Check the historical accuracy of the presentation of Gen­

eral Butler. 

5. 	 Check t1;le historical accuracy of the successes of the 

blocade runners. 


Students could: 


1. 	 Make a model of the "Gray Witch" and one of a typical 

Union gunboat. 

2. 	 Research the Confederate currency further> its worth and 

disposition. Samples of the money could be obtained, 

copied and circulated. 

9~rris and Commager, p~ 233. 



127 

3. Research the logistics employed by Lee in addition to the 

blockade runners. 

4. 
. . 

Hold a mock election campaign that might have taken place 

in 1864 following research. 

5. 	 Hold a debate between a blockade runner running luxury 

goods and one running supplies. 

B. 	 Language Students Could: 

1. 	 Write a character sketch of the major figures in the 

novel. 

2. 	 Write creative stories as if they were a blockade runner 

researching for plot and action ideas. 
.. 

3. 	 Prepare a skit about the capture of the Union spy in 

Bermuda • 

C. Evaluation. 
.-

The plot can be traced by students, but its 

simplicity does not warrant emphasis. 

The characterizations are weak and ineffectual in their lack of 

depth. 

The historical value is questionable, as the novel presents an 

exaggerated account of the blockade runners' success in escaping detec­

tion and of the failure of the Union ships to apprehend them. 

The historical accuracy should be carefully checked by students 

because of its misrepresentations. 

This novel is recommended for individual student reading only, to 

be followed up with one or more of the suggested activities. 

IV. 	 Author 

A. Comments. MOst of Stephen Meader's books revolve around the 
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sea because he loves the sea and ships~99 

B. Relevance of Conments or Novel to Philosophy of Historical 

Fiction. This is primarily a sea story in an historical setting in 

spite of its historical theme. The characters could have lived any 

time and are not adequately developed to be creatures of their own time. 

XIII. 	 THE WOUND OF PETER WAYNE 
BY LEONARD WIBBERLY 

I. Literary Qualities 
.. 

A. Plot and Setting. Peter Wayne is a seventeen year old boy 

in 1865; a Confederate soldier who is hesitant to return home from 

Appomattox because of the tales he has heard about Sherman's March to 

the Sea and the total destruction of the South. The novel involves his 

experiences to 1868 and his bitterness toward the North. He is encouraged 

to go west to obtain a view of the whole nation instead of solely the 

problems of the South and to search for gold to finance the reconstruction 

of his plantation. His bitterness is his "wound." Peter and Big Jim 

(an ex-slave) travel west with a wagon train and have many exciting ex­

periences. They are ambushed by Indians (Big Jim is killed), meet an 

ex-Union soldier from. Europe, called the Professor, reach Denver, wit ­

ness a ufair" saloon fight in which the Professor kills the murderer of 

his son, and ~'strike it 'richu in a gold claim. Peter returns home ucured" 

of his wound, with enough money to rebuild his estate, and in time to 


expose a scalawag who is frightening the local Negroes away_ 


B. Characterizations. Peter Wayne's character is not fully de­

veloped in the novel. Emphasized are his initial attitudes and feelings 

. toward the North and the conclusion of the war and the way they change 

99· .'Commire, 	 p. 152. 
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as a result of his experiences. As he travels through the West and meets 

many people he concludes that the policy makers necessarily consider 

the interests of all the people in the country, not just those of 

Southerners. He becomes a champion for the government's cause as he 

realizes the'diversity of interests and people in the nation. Hls 

friendship with the Professor initiates his transformation in attitude 

and his experiences while working on the trans-continental railroad 

and fighting the Indians finalizes it. 

Professor Hauptmann lived and fought in Europe fot most of his 

life before becoming involved in the war on the North's side. He is a 

music professor who carries his violin case with him. It contains his 

violin and a gun; culture vs. reality. He has a concern for all the 

people in America and is able to influence Peter's thinking. He is 

also responsible for Peter's improved financial status because he shares 

his dead son's portion of a gold mine with Peter. His characterization 

is primarily- that of a father-figure to Peter. 

Bill Williams is a humorous character. He is a hermit and ex­

blacksmith whose main concern is to get away from people so he can work 

on an invention. He is continually unsuccessful in this endeavor. 

Peter and Big Jim find him on an island. He is distrustful of all 

females with the exception of his cat Rosalie. He is so unlucky that 

when he meets an Indian half-breed who is extremely silent and uncom­

municative and marries her, she turns into a chatterbox. When Bill 

finally completes his invention and travels East by train to show it, 

the train is wrecked by Indians and the invention destroyed. 

Big Jim is an ex-slave on Peter's plantation who retains his 

loyalty to the family and stays on the property until Peter's return. 
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He is completely devoted to Peter and insists on going West with him. 

He considers Peter's bitterness wrong and frequently attempts to con­

vince him so. He is killed by Indians early in the novel. 

Sam Tumwater is a weak man who operates a newspaper in Denver and 

was in partnership with the Professor's son in the gold claim. He was 

responsible for leading the Professor to the murderer. 
.. 

He has or has 

had a fondness for liquor which he has all but conquered, for he fre­

quently buys a bottle, has one drink from it, and throws the rest away. 

He explains to Peter that he does this in order to prove that he is in 

control of his own desires. He is an ex-lawyer no longer in practice 

for an unexplained reason. He was a victim of "gold fever" and lost all 

the money he and the Professor's son earned. He determines to change 

when he, the Professor, and Peter mine the claim. He does so by staying 

away from the town altogether. The reader wonders if avoidance of 

temptation is a cure. 

C. Theme. The theme of this novel is that during the era follow­

ing the Civil War the American nation was composed of a multitude of 

people and attitudes in various stages of development. 

D. Point of View. Sometimes it is difficult to see a problem as 

a whole until a person can get away from it and see it from a distance. 

The whole is a combination of small parts, and we as individuals are 

the small parts that combine to form the whole nation. We need to 

realize that our own problems are small co~pared to those of the nation. 

The point of view is from that of the Whole nation rather than just 

part of it. 
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II. Historical Infonnation 

A. Factual Data and Concepts Developed or Implied. Confederate 

soldiers returned home after the Civil War to find their land and homes 

destroyed. 

The Southern white scalawags and the Northern carpet baggers 

moved into the South at the end of the Civil War .to profit personally 

from the misery and heartache around them. The ignorance and destitution 

of the citizens and their resultant vulnerability m~de many scoundrels 

successful. 

Many Southern "gentlemen" had no intention of changing their 

attitudes toward the Negroes at the end of the war, and met together to 

plan how to keep the Negroes in their place through anonymous scare 

tactics and direct threat. They attempted to frighten them away from 

any landowners who did not agree with them. 

Although people of the time considered the West to be lawless, 

they had their own unwritten laws which governed people's actions. The 

devious "frontier bosses" who controlled were not invulnerable although 

usually a stranger displaced them. 

Travel west with a \vagon train was hazardous in view of the pro­

blems with the Indians, the difficulties in obtaining' food, possible 

buffalo stampedes, typhoid fever, and the need for guides. It was 

also extremely uncomfortable by stage coach. 

"Gold fever" caused many people who earned a fortune to lose it 

quickly. They could not control their appetites when faced with temp­

tation and sudden wealth. 

Some of the difficulties in constructing the transcontinental 

railroad resulted from constant harassment from the Indians. The 
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apparently permanent cities along the route of the railroad were composed 

of buildings with solid-looking fronts and false backs. A whole town 

could be moved in a few hours to follow the course of the track-laying 

teams. With its relocation, the name of the town might be changed, 

although the same people continued to work and live there. 

The freed slaves at the end of the war were free in name only. 

MOst of them left their masters to wander through the South in search 

of a place and a living. They found neither and were forced to live 

off the land, become virtual slaves once again, or starve. Prejudic.e 

against them grew as small men who were convinced that they were super­

ior to the Negroes and feared their voting power, capitalized on their 

superstitions and tried to frighten them with "ghosts" and supernatural 

apparitions. 

The Confederate soldiers had an undying loyalty to their commander, 

General Lee. He had the respect and admiration of alJ. His surrender 

at Appomattox was prompted by a realization that if he fought, he would 

be throwing young lives away. 

B. Treatment of Historical Figures and Places. Denver is a 

frontier town in the control of a few "frontier bosses," thriving be­

cause of the .discovery of gold in the region. It has a reputation for 

lawlessness, yet has its own code which is evident in the saloon shoot­

out scene. 

c. Accuracy and Background to Explore. This novel deals with 

historical impressions rather than with particular events or historical 

figures. Although the work is one of fiction, the attitudes and con­

ditions it deals with are documented in any United States history book, 

and the novel represents the typical situation in various areas of the 


