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Abstract

The issue of undocumented immigration has receakign center-stage in the
media and national politics in the United Statesaye population of undocumented
youth grows up with legal access to public educetimough high school, following the
Supreme Court decision of Plyler vs. Doe, but fdegal and economic barriers to post-
secondary education. Following high school, undcsnted Hispanic/Latino youth legal
protections end, greatly limiting chances for updvarobility through traditional post-
secondary education pipelines. In some cases, letgwlof future barriers to post-
secondary education leads to a decline in eductiantivation.

The current political atmosphere makes this sttt of a moving target as the
Obama administration recently passed a reprievis.f€prieve, known as Deferred
Action for Childhood Arrivals Process (DACA) doestironfer any legal status or open
any future path to citizenship. It does, howeveang eligible applicants a work permit,
and the opportunity to travel, work, and attendosthvith a sense of security.

The purpose of this thesis is to better understhagherceptions and
understandings of undocumented Hispanic/Latinotyand their pursuits of higher
education in. It is primarily concerned with theuedtional issues and opportunities
facing these students. This research exploresipadt of Hispanic/Latino students’
perceptions of legal status barriers on their etioieal attainment experiences. The
different opportunities and obstacles present aes€ to post-secondary education for

undocumented Hispanic/Latino students residinp@nUnited States are examined. This



study focuses on the time period just after higitost graduation, a critical stage in these
students’ lives, when undocumented status is paatiy consequential.

Knowledge about students’ perception of their etlanal progress sheds light on
their educational attainment experiences; it illnateés important factors associated with
their individual educational experiences. Inte@utsi with teachers, school authorities,
their parents, siblings, peers, and other authéigtyes could be described in connecting
personal interpretations and emotional responssgdoaific events in their lives that they
feel helped or hindered their educational progréaswing how undocumented
Hispanic/Latino youth identify and understand taetdrs that facilitate or impede their
navigation of post-secondary education, will furtimform educators and researchers
alike.

This study offers the possibility of identifying@tional factors for educators,
researchers, and our communities that hinder ditéde the educational navigation and
success of undocumented students. This type eérels is significant as this
marginalized population lives and works within #merican society; the successes and
struggles of these students impacts the Unite@Stet a whole. Moreover, these students
possess amazing potential; we need to better uaddrand serve this population in

order to both improve their life experiences, amtde¢nefit from their input and abilities.
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Chapter I: Introduction

Juanes was a senior in high school with top grades ahis@ry of student
leadership participation. His education had takewgentirely in Portland public schools
where he excelled academically. Juanes’s goals tedye accepted into a four-year
university on the East Coast and earn a degreelitical science. Juanes was devastated
when he discovered that despite his 4.0 GPA amd@xtricular activities as a student he
would not be able to attend any of the four-yeavensities he had worked towards;
because he was not a documented citizen. Juanasbetisheartened and stopped
applying himself in his last quarter of school. #leo confessed to considering suicide as
an alternative to what he saw as “a dead-end fu{Reberts 2010).

The issue of undocumented immigration has receakign center-stage in the
media and national politics in the United Statesulstantial population of
undocumented youth is growing up with legal ac¢essublic education, but is facing
legal and economic barriers to post-secondary diuncgdbrego 2006: 212). After high
school, undocumented Hispanic/Latgouth legal protections end, greatly limiting
chances for upward mobility through education. Tegal and social contradictions

associated with undocumented status limit thes¢hgdbuahances for upward mobility

! All names have been changed; pseudonyms weremhoseused to identify undocumented
Hispanic/Latino youth in order to protect identiyd privacy.

2 Due to conflict over the definitions and applidipiof the terms Hispanic and Latino, you will fa# that
this thesis uses the two terms together, Hispaatuib, based on alphabetical order. With this tgreaple
that connect with both terms are recognized, awmglpenvho identify with just one of the two termg ar
included. These two terms may or may not meandaheeghing to everyone, and by using the two terms
together, | hope to use a term that is more inetuand accurate.



through traditional means (Abrego 2006: 212). Imsaases, knowledge of future
barriers to post-secondary education leads to inédo educational motivation. Based
on in-depth interviews, this study examines theeeigmces of undocumented
Hispanic/Latino youth in the Portland metro arelaisTresearch is important as it
addresses the educational issues and opportufaitieg) these students.

The current political atmosphere makes this stubit of a moving target. The
Obama administration recently announced that “cepgaople who came to the United
States as children and meet several key guidetragsrequest consideration of deferred
action for a period of two yearsand would then be eligible for work authorization”
(Immigration Equality 2012). This reprieve, knowsBeferred Action for Childhood
Arrivals Process (DACA) does not confer any ledgatus or open any future path to
citizenship. However, in the wake of the largegiattation scale seen in decades, this
reprieve is considered a gateway for better thingoome. Many hope that Obama’s
second administration will focus on the passagh®DREAM Act, and confer legal
status to young immigrants as long as they meegkelelines.

| have been working with the Hispanic/Latino popiagia for the past three years.
It has been a rewarding process working with sttgjenstructors, and group activists to
address the many issues that face the Hispaninf.gtpulation in Oregon, as well as
the nation. My inspiration for this research camoef my volunteer work with this
population. | was a mentor for the Oregon Leadergtstitute (OLI) program at Portland

Community College, Rock Creek Campus. | was resptanfor three Hispanic/Latino



boys in high school. At a Saturday session forQhé group, we as mentors introduced a
“learning exercise” called “The Line Game”.

Adapted from the filnFreedom Writersthis game has students step forward and
put their toes on a line made by the instructorefcgry question that applies to them. It
works by starting innocently enough; if your fatercolor is green, step forward, if you
play (soccer, football, basketball, etc.), stepvind, or if you have parents, who are
divorced, step forward. Non-invasive questions beégibuild to more serious and
significant matters, such as, if you or someonekmaw has had a child before the age
of 17, step forward, if you or someone you knowia gang, step forward, and so on.
After the game, mentors were released to debrigf thieir mentees.

My mentees and | spent a couple of minutes disaeggbe more invasive
guestions before | attempted to lighten the disonssith a teasing jest at two of my
mentees who were graduating seniors. It was nted a joke, coming from my
observation that when the mentor conducting thecese asked everyone with a driver’s
license to step forward, two of my mentees remabedund. After asking them why they
were “not cool enough to have a license yet,” mytees looked at each other and then
told me they could not obtain a driver’s licensedese they were undocumented. | did
my best to act natural, but | was shocked.

| had only recently learned about students whavgne in the United States
without documentation and how this affected theilg for the future, but | had never
known a student to be in this particular positiefdpe. And now | knew two of them,

and | was supposed to mentor them. It was my resspitity to impart knowledge on



how to apply to college, how to fill out FAFSA, ahdw to apply for scholarships, and |
was beginning to feel overwhelmed. | did not knowegh about the legal and
educational barriers these students faced everylelaglone the barriers they would face
when they graduated.

| realized then that | wanted my mentees to hageséime educational
opportunities as documented and U.S. citizen stsdéwanted my mentees to have the
same rights and privileges awarded to documentetésts. At the time, | did not know
how | was going to accomplish this, but it wasaatsit was at the end of my
undergraduate studies that | was able to more fepadly focus my interest. | wanted to
know the reality of what these students faced wheg graduated high school, and more
importantly, | wanted to know what happened wheaytivere denied access to post-
secondary education. What did that do to theirilghHow did this affect their goals?
What did they feel were their options if this dotysed?

| began to formulate a project, a study to addtiesse issues. Through interaction
with instructors and mentors | was able to betefing my intent, my design, and my
expected results. | found related literature amvipusly conducted studies from
different states (Abrego 2006; Gonzales 2009; GleszZ2008; Perez et al. 2009). | talked
to my mentees, their friends, and friends | madeughout my undergraduate who were
also part of this undocumented student populaBased on the information and
experiences shared, this study is significant beeafi the ways it contests the popular

criminalized image of undocumented Hispanic/Laimaigrants. The value of this



study is in its purpose of giving voice to a popigla of people who’'s emotional,
educational, and physical needs are regularly tedla

Chapter two reviews the literature on undocumenmtedigrants, which includes
a discussion on immigrants in general, followechveitsection on the 1.5 generation
specifically. This is done to identify the diffeic@s between “generations” of
immigrants, and how documentation status affectaigrants’ lives. This chapter also
highlights historical immigration policies whicht@ted the process of immigration for
Hispanic/Latino immigrants in the United Stateg] aontinue to affect this immigrant
population today. Finally, this chapter reviews thality of being undocumented to
better illustrate the everyday challenges thesdesiis face trying to attain higher
education in the current U.S. environment.

Chapter three delineates the theoretical framewwkgrounds this thesis. This
chapter incorporates a brief discussion on theethrain assimilation theories. Following
this | recognize criticisms and possible shortcagaiaf the chosen theoretical
framework. | conclude with a defense of why thesgtomodel is best suited to address
this research.

Chapter four describes the methodological desighisfthesis. This chapter
outlines the research questions, participant seleend site, data instrument, and data
analysis. This section ends with a descriptionaf the participants’ responses were
understood during the coding process.

Chapter five is a detailed overview of the majodings of this thesis. This

section explicates major themes found in the imésvs, redresses the research questions



for the study, and provides quotes from participantended to further illustrate this
study’s purpose.

Chapter six offers a more in-depth analysis ofsigaificant findings. In this
section the interconnectedness of the findingsls®uissed. Additionally, this chapter
highlights the study’s contributions to the areanafigration, and the current political
movement concerned with undocumented immigratitimen address the limitations of

the study and discuss why further research is itapband the direction it should take.



Chapter II: Literature Review

While literature on undocumented youth existss fiar from exhaustive. There
are many factors that influence research on thiscgaant group, from age, education,
and gender to country of origin, reason for unatitleal entry, and city and state location.
Indeed, it has taken education, legislative anecjagdcommunities some time to
recognize the realities and struggles of this patah. The unique experiences of
undocumented Hispanic/Latino students’ places pressn lawmakers and scholars
alike in addressing the situation. However, mos¢éagch lacks the description of this
experience from the students’ point of view. Acdoglly, this study aims to provide a
more complete picture of how undocumented studasriseive their opportunities for
education; the barriers and fears they have facedlidace; and how they manage their
undocumented status when it comes to school, vemdk the formation of goals and
future plans.
Undocumented Immigration

According to Gonzales (19993)espite their labor migration stream dating back to
the early twentieth century, Mexicans are stillinied alongside new immigrant groups.
Realistically, Mexicans have shared a migratioekdtronship with what is now the
United States for centuries. Mexican culture emeifigem the ruins of Aztec civilization
and from centuries of interactions with the Spanigtis culture followed the Spanish
colonial frontier northward, settling in what beaathe Southwestern United States
(Gonzales 1999).

As maintained by Hing (2004):



What is now the southwestern United States waesstination of Spanish
explorers a decade after Hernan Cortés’s congdi¢isé Aztecs in
1519.0ver the centuries, these early explorers Yodlowed by settlers
who located primarily in present-day New Mexicaldo a lesser degree

in areas that now comprise California, Texas, Angona. (P. 115-116)

Mexico took control of the entire territory in 1BAncluding all of California,
Texas, New Mexico, Arizona and parts of Utah, Nevadd Colorado, when it declared
its independence from Spain. Prior to Mexico’s colnbver the area in 1821, these
territories were a Spanish colony known as Newggaor the three centuries between
1519 and 1821, New Spain was populated by Spani$iMaxican settlers. Judging from
a lack of historical confrontations, Spanish andkian settlers maintained a dominant
presence in the territories and sustained worketefionships with U.S. settlers and
citizens on the American side of the boundary.

Spurred on by America’s quest for land expansi@xabk was annexed by the
United States within twenty-five years. The betlet America’s influence was designed
by God to spread westward and southward was knewnaaifest destiny. Hing argues
that racism drove the belief in manifest destin§0@):

Native Americans were perceived as savages bafined to the small
areas of the west. Latin Americans were seenfagar peoples, best
controlled or conquered. Thus, the same racisijtistified slavery in the
South and discrimination in the North supportepamsion in the West.
(P. 116)

As territorial expansion surged forward under Riest James K. Polk, following
the successful annexation of Texas in 1845, Ameracal Mexican relations became

increasingly hostile. In an aggressive move, Paolleed a militarization of the “claimed

but contested” U.S-Mexico border, and later attadpd purchase “a huge tract of land



in the Southwest from the angry Mexicans, whicimately failed (Hing 2004: 117).
Following this failure, Mexican and U.S. forces &e® engaged in violent and bloody
disputes over the disputed territory, which led @ess to grant Polk’s declaration of war
in May of 1846.

The Treaty of Guadalupe Hidalgo was signed in Fafyrof 1848, with a
victorious United States gaining California and Nieexico (which included present-day
Nevada, Utah and Arizona) and having the Rio Graadegnized as the southern
boundary of Texas. Hing (2004) states that, “Tihm®anted to 55percent of Mexico’s
territory. In return the American government agréedettle the claims of its citizens
against Mexico and to pay Mexico a mere $15milligm”117).

This is where the divide between Mexican immigmatand U.S. policy begins.
Following the treaty of Guadalupe Hidalgo, many Mars continued to think of the
newly claimed territories as Mexico’s. In fact, Means and Americans paid little
attention to the newly created international borddrich was unmarked and remained
wholly unreal to most. Hing (2004) argues that, éssence, the boundary was at first an
artificial one and did not effectively separate ti@sv U.S. possessions from those South
of the border” (p. 118). As a result, Mexicans amntd to cross the border, and “border
areas constituted one economic region... [where] mjrghepherds, and seasonal
workers traveled in both directions to fill fluctuzy labor demands” (Hing 2004: 118).
This obliviousness was encouraged in order to rmaimhutual economic advantage.

The first significant migration wave from Mexico hewly acquired U.S. regions

began in the 1880’s in response to the labor denmaradlroads, mining, and agriculture.



This migration wave was spurred on by a previouwdusion act, which excluded Chinese
immigration. In 1868 the United States and Chin@mea into an agreement known as
The Burlingame Treaty. China agreed to end itstsémigration policies, and the United
States was eager to open up new channels of ddwihg the Civil War. In 1870, just
two years after the passage of The Burlingame yrgabwing anti-Chinese sentiment in
the West clashed with the desire for Chinese labdrtrade. Congress amended the 1790
Naturality Act to deny Chinese the right to becama&uralized citizens, because of their
“undesirable qualities” (Hing 2004: 36). AccordittggHing (2004), “By 1882, the
Republican-controlled Congress pushed for exclusid@hinese” (p. 37). The Chinese
Exclusion Act was enacted Ma}l\61882. The law excluded laborers for ten years,
effectively cutting off all Chinese immigration. iBhis significant because it explains the
ebb and flows of migration patterns in the Uniteat&s.

This exclusion act resulted in the increased dehfi@ancheap immigrant labor,
drawing greater attention to the United State’sngpand susceptible southern neighbor.
Mexico was ideal for migrational labor due to itsse proximity and therefore cheap
travel and maintenance. Following the exclusiothefChinese, widespread and long-
distance Mexican migration began. Agricultural exgian created the demand, and large
numbers of Mexican workers found jobs in the Unifdtes with the help of an
elaborate system of recruitment and support (HD@A2

In 1882 the U.S. federal government attempte@golate Mexican immigration.
They first imposed a head tax of fifty cents onhememigrant entering the country. The

1882 act, after being supplemented in 1885 and,1f887ade anyone from paying for an

10



immigrant's transportation to the United Stateetnrn for labor, and in 1888 an
amendment provided for the deportation of any labund to be in violation of the act
within one year (Hing 2004). Hing (2004) stated th&/hat emerges from this brief
account is American involvement in a pattern ofugment designed to service the
proclivity of American employers to hire cheap, poarary laborers” (p. 121).

From 1910 to 1920, approximately 200,000 Mexicarsavadmitted to the
United States, many brought to fill the need ofamqged demand for cheap labor in
response to growth in mining, railroads, and adgucea. There is evidence that Mexicans
were considered to be less troublesome than otitengial immigrant groups. Lépez
(1981: 615) maintains that Mexicans were descrésethot socially or industrially
ambitious, like European and Asiatic immigrantsiey “can’t do white man’s work [and
thus] compete little, if at all, with white labofZ.6pez 1981: 615), and moreover, they
were distinct from the southern blacks because Werg not permanent, did not acquire
land and remained nomadic (Lépez 1981: 657). Ag EBiMexican’s participation in the
workplace was economically efficient, their tempgraresence was to be encouraged
and tolerated.

As indicated by Hing (2004), “Events in the decafter World War | provide
evidence that American recognition of Mexican laboalue matured from appreciation
into economic attachment” (p. 122).

Hing goes on to state that (2004):

In the face of a post-World War recession, andasmgly powerful

domestic labor movement, and mobilized restm&isentiment, the
success of Southwestern employers during the’d 928 remarkable. So

11



too was their intricate and ingenious domestatsgy that had two
compatible goals: first, gaining federal apprdaalcontinued
immigration law exceptions for temporary Mexidahor, and second,
keeping the migrant labor pool large, fluid, ambrganized.(P.123)

Employers drove off domestic workers through batifference and design.
Employers made the work more difficult and hazasedihan necessary, and actively
neglected to maintain labor camp grounds, buildiags facilities. This resulted in
greater injury, increased health hazards, and dapk conditions for laborers. Suffice it
to say; employers successfully stigmatized the gbbeing beneath white Americans,
allowing them to maintain control over a cheap arplansive labor source.

It was not until 1929, and the crash of the econtimay xenophobic notions
resurfaced. But when they did, it was immediate iatehse. Repatriation programs were
instituted to encourage documented Mexicans and ditidens of Mexican descent to
immigrate to Mexico. The intent was threefold: ratindigent nationals to Mexico; save
welfare agencies money; and create jobsdal Americans (Balderrama and Rodriguez
1995: 17). Following threats of physical violenogny Mexicans abandoned jobs and
homes, taking trains, cars and buses southwarcetadd. As recorded by Balderrama
and Rodriguez (1995), the U.S. Labor Departmerdrted that two million returned to
Mexico in a fifteen-month period.

As the economy grew stronger with the approach ofltMVar I, many of the

Midwestern laborers who had matriculated to fi# #pace of cheap Mexican labor

relocated to better-paying industrial jobs andrteed for cheap labor was renewed. In
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1942, the Labor Importation program was organineake commonly referred to as the
Bracero program.

As indicated by Hing (2004):

Unlike previous measures, the treaty purportagguolate the
employment of Mexicans as temporary agriculturatkers through
gualitative and quantitative provisions. Manytluése provisions were
mandated by new Mexican law enacted in respaneetpernicious
effects of the previous decade’s repatriatioheot were included to
safeguard two nations’ national interests. (P)126

Unfortunately, the federal government deserted tggervisory role early on,
resulting in a lack of the government guaranteaswere part of the Bracero program
agreement. Taking advantage of the governmentis’dasupervision, employers
recruited more aggressively than before and swigthalized undocumented workers
already in the United States. Despite the endefitar in 1945, and the expiration of the
special wartime legislation in 1947, the Bracerogoam continued until 1964,
employing nearly five million Mexican workers.

Unauthorized immigration still occurred during tBecero programs reign.
Despite the economic advantages of the programlogens could still avoid the few
burdens imposed upon them by using undocumentekiengorThe legal Bracero program
encouraged, though indirectly, undocumented immignaEmployers took advantage of
the circumstances and recruited Mexicans who willjitraveled to the United States,
saving taxpayers the cost of transporting them kemefiting employers more than the

legal contracted labor. While this large scaleugorent of undocumented cheap

Mexican labor took place in Mexico, U.S. lawmakeid their very best to ignore one of
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the more obvious means of curbing undocumented gration; sanctioning employers
of undocumented laborers.

As a result, immigrant workers bore the brunt &f tihame, and in 1954 over a
million undocumented Mexicans were deported asgfaah INS initiative. The defeat of
the Bracero program in 1964 is notable because thatpoint forward, cheap labor
became exclusively undocumented. So far, it isrdlegt unauthorized Mexican
immigration did not exist until the 1880’s, whertbnited States first tried to,
unsuccessfully, regulate Mexican immigration. Ttiadi, inconsistent immigration
policies, and unenforced immigration policies ieficed the Mexican immigration issue
we see today. After centuries of free migratiorg arcentury of vigorous promotion,
Mexican workers provided an adequate pool of pakwnborkers willing to migrate
illegally to the United States in order to bené&fim the work opportunities abundantly
advertised.

Target Immigration Policies

While the undocumented population is actually dseeconsisting of youth from
Mexico, Central America, South and East Asia, Sdutterica, Canada, the Middle East,
the Caribbean, and Europe, the majority of thisybeon hails from Latin America.
Nearly 75% of all undocumented youth are of LatmeXican descent, and the greater
portion of this segment is Mexican (Gonzales 2008)s is due to the fact that Mexico
and the United States share a geographical bordlealong history characterized by
ongoing and massive labor recruitment of low-wagexidan migrants for the U.S. labor

force and a persistent social and legal exclusidviexicans in communities and schools
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(Camarillo, 1979; Gonzalez and Fernandez 2003) ebh\ar, Mexico has become a
gateway for South and Central American immigrants.

In 1882 the U.S. federal government attempteddalede Mexican immigration,
and in 1888 an amendment provided for the depontatf any laborer found to be in
violation of the act within one year, resultingtime first recorded removal policy
targeting Mexican migrants. What has proceeded tf@mhpoint on is a series of poorly
devised immigration laws aimed at keeping Mexicamigrants out, mitigated by brief
intervals of “authorized” migration in times of &1$ (such as the Bracero program). In
1924 Congress signed into law the Reed-Johnsonveth imposed a numerical quota
system for immigration. While this act excluded Mexand Canada, 1924 was also the
year that the Border Patrol was created. 1924 wasaof firsts; the overall restriction
and management of U.S. immigration for the finstej and the start of U.S.-Mexico
border patrol designed to emphasize the bounddwelea the two countries for the first
time.

Gonzales (2008) argues that since the Immigragéorm and Control Act
(IRCA) of 1986, limitations for undocumented immagts have become progressively
higher in number. Designed to control and detéeddal” immigration to the United
States, its major provisions stipulate legalizavbnndocumented immigrants who had
been continuously unlawfully present since 198@alization of certain agricultural
workers, and sanctions for employers who knowilgtgd undocumented workers, and

increased enforcement at U.S. borders (U.S. Depattof Homeland Security 2013).

15



Following IRCA, the lllegal Immigration Reform amehmigrant Responsibility
Act of 1996 (IIRIRA) changed what was formerly neésl to as “suspension of
deportation” to “cancellation of removal’ (Gonzal&308: 108). Under IIRIRA, a
detainee is required to have ten years of residpnoeto initiation of proceedings, good
moral character, cannot have been convicted oh@ecrand must show “exceptional and
extremely unusual hardship” to U.S. citizen or legaident parents, spouse, or children
(Gonzales 2008: 108).

According to Gonzales (2008), this was a dramdtange. Before 1996,
“suspension of deportation” provided the detaindoran of relief from deportation. In
order to qualify, the immigrant in deportation peedings had to have been in the United
States for at least seven years, be of good mbeahcter, and [their] U.S. citizen or legal
resident parents, spouse or children would sugtreme hardship” as a result of the
deportation” (Gonzales 2008: p. 108).

As stated by Gonzales (2008):

The 1996 laws also restricted undocumented stadaiility to pursue
higher education. First, under the Federal PedsBesponsibility and
Work Opportunity Reconciliation Act of 1996 (PRVR@),
undocumented students were rendered ineligibledeive any aid from
the federal government, such as Pell Grants ederél student loans.
PRWORA also prevented states from offering pulbéinefits to
undocumented students unless the state pastssta gxpressly
qualifying undocumented students for such besiefiecond, IIRIRA
barred states from extending benefits on theshefsiesidency to
undocumented students unless the same benefiergd to all U.S.
citizens regardless of their residency. (P. 108)1

This is currently being addressed, and to dateelif states provide in-state

tuition to undocumented immigrants; California, @aldo, Connecticut, lllinois, Kansas,
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Maryland, Minnesota Nebraska, New Mexico, New Yd@kJahoma, Oregon, Texas,
Utah, and Washington. The majority of universiiieghe remaining thirty-five states
deny in-state tuition to undocumented Hispanich@students. (National Immigration
Law Center 2013).

Related immigration policies in the late 1990'slie the U.S. Equal
Employment Opportunity Commission (EEOC), whicheduthat unauthorized workers
who are subjected to unlawful employment discrirtiores were entitled to the same
relief as other victims of discrimination, suchbesk pay and the use of civil rights
violations as a defense. Gonzales (2008) notes:

The EEOC protected undocumented immigrants whe Wang suit

under the logic that it would ultimately make ondmented workers less
attractive to employers if the number of advaesa hiring them were
diminished. In the decade following many of thaghats have disappeared
and interior enforcement efforts have increasaedhéatically. As a result,
increased deportations have placed a great @é=doin undocumented
immigrants and they are less likely to exercisg @maining rights they
may have. (P. 109)

This only served to further disadvantage undocueteimimigrants. Due to a lack
of enforcement or consistent treatment under thismission, and increased
deportations, undocumented workers were more litcelye targeted if attempting to
report discrimination or violations. Employers uskes knowledge as a weapon,
knowing full well that an undocumented immigrantswaore likely to be deported than
to receive any type of benefits.

By way of these legislative acts, Congress hasgawm a lasting form of

“legalized racialization”, as defined by Ngai (200dasting Mexican and
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Hispanic/Latino immigrants as “permanently foread unassimible to the nation” (p.
4). This racial history informs sentiments thatemiize the current national attitude
towards persons who appear to be Hispanic/Latimoigrants. It is this racially hostile
attitude that makes the lives of these undocumesttetents so hard. They are exposed to
harassment, derision, neglect and outright hostiitheir communities, their schools,
and their work sites. Every aspect of their livesifluenced by this persistent “legalized
racialization”.

If any further proof is needed of how immigrantntiey is racialized by way of
the laws of the land, consider Arizona’s recentéemill, S.B. 1070.

According to the Office of Arizona’s Governor JeaK. Brewer, S.B. 1070 is a
“secondary enforcement” law (2010). S.B. 1070 resgithat there must first be a "lawful
stop, detention or arrest made by a law enforcewiéiotal or a law enforcement
agency...before an officer can ask a person aboutlégal status. Only then can they
inquire about immigration status — lartly if that individual’s behavior provides
‘reasonable suspicion’ that the person is hergallg” (Office of Governor Janice K.
Brewer 2010).

“Reasonable Suspicion” in this case may only be dkep. There have been
numerous complaints of increased police harassarghtacial profiling against persons
who “look” like Hispanic/Latino undocumented immagnts, regardless of documentation
status, in the state of Arizona since the enactrogtiis bill.

These racialized identities that emerge from nsiivin the United States are at

odds with a competing demand for cheap labor peaiigdy undocumented immigrants in
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the United States (Schmidt Camacho 2008). Hisplaatic'o immigrants migrate to the
United States through extralegal means to find goixs opportunities not afforded them
in their home countries. Parents make the decisionigrate to the United States,
leaving behind the majority of their family andefinds, and in the case of the 1.5
generation, bringing their children with them. Fhesi that are desperate or
disadvantaged enough to leave everything behindragcate to the United States are
victims of a growing capitalist economy. With cgution in the Mexican government,
and outsource labor the most rewarding of employnparents view the United States as
their only means of providing a more stable envinent with socioeconomic
opportunities for their children. This leads themtbme to, or stay in the United States
without legal authorization-and plenty of extralegaurces of work provided by
employers in agriculture, the food industry, comstion, the hotel industry and janitorial
services- a decision they hope will afford them #redr children opportunities they
cannot find in their own country.

The parents’ estimation is well founded given tppartunities provided to
children in the United States. Despite their undoented status, undocumented students
have legal access to public education from kindéegathrough high school graduation.
In 1975, Texas enacted a state law that enablediltisc school districts to charge tuition
to parents of undocumented children. Under thectioe of Superintendent James Plyler,
School officials in Tyler, Texas, began chargingd®D annual tuition for each

undocumented student (Olivas 2005).
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In 1978, a U.S. district judge found both the state and Tyler's policy
unconstitutional, holding that they violated thelLAmendment's equal protection
clause. The U.S. Court of Appeals for the FifthcGit affirmed the decision.

ThePlyler case then went to the U.S. Supreme Court. In 11&2Supreme Court
struck down the Texas statute in a 5-4 decisi@g hblding that it violated the equal
protection clause. The 1982 Supreme Court rulirggldaared public schools from
excluding undocumented children (Olivas 2005). Th@vever, only applies to grades
K-12.

Undocumented status, however, precludes undocuthantaigrants from
various certain public services, such as publidthervices, welfare assistance, and
unemployment compensation, depending on the stageenthey reside. Furthermore, the
1.5 generation is participant to the derision aostility described previously as a result
of “legalized racialization”.

While these students are capable, and in mangcaiseceed, in excelling at
school, and participating in sports, clubs and oylo@ith activities, there is an unfortunate
period where the reality of living illegally is hrght to the forefront. The true tragedy is
that it is this time of transition, from childhotal adulthood, that being undocumented
disrupts the lives of so many hopeful students (12984). This transition is difficult
enough for youth, without being complicated by ggiag fear that everything you
thought you had can be taken away and everythingwanted to have could be pulled

out of reach.
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In 2010, a series of informal interviews for a yogtbcultures class at Portland
State University were carried out. The focus wasimocumented high school
Hispanic/Latino students learning about their stditu the first time. The ten interview
participants were male, and ranged between theddesand 19. The most common
theme, and also the most disturbing, that camefaiese interviews, was the
overwhelmingly common depression that fell uporséhstudents when the consequences
of their “illegality” were made clear. Juanes, gtedent described in the introduction, is
a perfect example. Other descriptions were feelaigdespair”, “frustration”, and a loss
of motivation to do anything (Roberts 2010). Onerygp man was very descriptive and
revealed that he had access to weapons and fetthikee is nothing stopping me from
hurting myself. | lost, and there is nothing lgfiRoberts 2010).

The political atmosphere is no longer all negath@yever. Great strides have
been made towards reclaiming some of the rightspaindeges undocumented
Hispanic/Latino youth were previously strippedWith continued activism and political
involvement there is the potential for a path t@enship. Already mentioned is the
continued push for in-state tuition for undocumdritespanic/Latino students, but there
are recent and continued efforts aimed at graméiggl status and citizenship. Deferred
Action for Childhood Arrivals was passed in 2012 aa alternative to the more
encompassing DREAM Act. Eligible DACA recipientegranted temporary legal
status, receive a permit for work, and are ableetoefit from a variety of services under

respective state laws. DACA is a temporary fix tm@ch more complicated problem.
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Because DACA was passed in 2012, there is miniesagarch to consult on this
policy’s effectiveness and impact at the natiofeaderal, or state levels to date. There
are, however, pros and cons that have been idshtify various researchers as well as
the participants themselves. The Ranchod Law Ghagprovided a well researched and
objective list of the pros and cons of Deferredidetfor Childhood Arrivals (2013).

According to law DACA allows undocumented immigmattie possibility to
obtain a 2-year work permit, the opportunity to lgdpr a driver’s license, and the
increased possibility of being able to obtain ansurance and a social security card. The
work permit is the most significant advantage rabviduals who are not eligible for
DACA must either pay a $380 filing fee for an Empteent Authorization Document,
which is only valid for one year, work under thbleg work below minimum wage jobs,
or get work using false identification which isrante (The Ranchod Law Group 2013).

Although temporary, there are benefits to DACAeWork permit is a constant
for those who receive DACA. The other pros depemthe state of residence. For
example, recipients of DACA would be eligible taeese a drivers license in the state of
Oregon, and any other immigrant regardless ofistas of January 2014 (National
Immigration Law Center 2013), but would be deniettigers license in the state of
Arizona. Another pro, which was touched on preslguis the opportunity to travel
abroad. There are restrictions on this, includunghgrips are required to be
humanitarian, educational, or work-related, and BA€cipients must file paperwork
prior to the date of departure and are encouragedrsult with an attorney to ensure

they are able to reenter the United States (TheliahLaw Group 2013).
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There are disadvantages to Deferred Action fordioibd Arrivals as well. The

requirements imposed for DACA deny a large pathefundocumented immigrant

community eligibility. According to the DepartmesftHomeland Security (2013)

website, the following are the criteria that mustrbet in order to be considered for

DACA:

“You may request consideration of deferred actmmnchildhood arrivals if you:

1. Were under the age of 31 as of June 15, 2012,
2.
3. Have continuously resided in the United Statesesime 15, 2007, up to the

Came to the United States before reaching yolimighday;

present time;

Were physically present in the United States ore i) 2012, and at the time of
making your request for consideration of deferretiba with USCIS;

Entered without inspection before June 15, 201¥par lawful immigration status
expired as of June 15, 2012;

Are currently in school, have graduated or obtameertificate of completion from
high school, have obtained a general educationlolevent (GED) certificate, or
are an honorably discharged veteran of the Coaatdsar Armed Forces of the
United States; and

Have not been convicted of a felony, significansaeimeanor, three or more other
misdemeanors, and do not otherwise pose a threatitnal security or public
safety.”

A common criticism of this policy by the particigan interviewed was that it

failed to protect parents and older siblings. Maliparticipants expressed their desire

to be able to become a U.S. citizen alongside fraient(s), but they fear that with the

lack of progress on immigration reform, Deferrediga for Childhood Arrivals is all

they will be able to achieve. As it is, DACA is restough.

Not only does DACA serve a limited percentage efdihdocumented immigrant

population, but it is also a temporary policy. TRe@nchod Law Group (2013) states,

“There is always the possibility that a presidemild change immigration policy and
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revoke grants of deferred action and work permitéiére is a very real possibility that
a change in governmental control will result in #oolishment of Deferred Action for
Childhood Arrivals. In which case, undocumented ignamts will encounter more
barriers to education and citizenship. The Randlawd Group (2013) completes their
list with this statement, “Lastly, there is no righ appeal a decision made by United
States Citizenship and Immigration Services (USCI3)SCIS makes a mistake and
you cannot identify and correct the mistake, youldde deported.” All things
considered, DACA is an improvement for these sttglen

Prior to DACA, undocumented immigrants had limiteork options. Without a
Social Security Number, or valid work permit, undogented immigrants could not
legally apply for work. This resulted in undocumathtmmigrants working under the
table, working below minimum wage jobs, or usiniglke Social Security number or
work permit to secure gainful employment. DACA lgasatly improved the lives of
eligible recipients, increasing work opportunitiaad various other aspects of life.
However, DACA is not entirely trusted by the unde@nted Hispanic/Latino
population.

TheMexican American Legal Defense and Educational RivwLDEF)
published a user manual in 2012 for undocumentedigmants. This manual explains
DACA, how to apply, the costs associated with goliagtion, and applicant eligibility
requirements. It also cautions applicants to cdraslitensed immigration attorney or a
Board of Immigration Appeals (BIA) accredited reggatative before filing in order to be

certain that all eligibility requirements are mBIALDEF 2012). This guide repeatedly
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warns applicants to only apply if they are certhey meet eligibility criteria as DHS has
stated that it will put individuals who are dengbeferred action into removal proceedings
if there is a finding of criminal histories or oflid in the application (MALDEF 2012).

Also, regardless of whether DHS approves or desmesdividual for deferred
action, DHS will maintain a record of an individisgbresence in the United States. DHS
has also stated that while it does not plan ongugia information provided in a 2012
deferred action application to place undocumengatives into removal proceedings,
that information may be shared with national séguind law enforcement agencies,
including ICE and CBP, for purposes other than neah@ALDEF 2012: 27). Such
purposes were identified as “to identify or previgatidulent claims, for national security
purposes, or for the investigation or prosecutiba oriminal offense” (MALDEF 2012:
27). Given that DHS or a subsequent DHS administratan change its policy at any
time and for any reason, the sharing of such in&tion is suspicious and alarming.
Undocumented Youth: The 1.5 Generation

Each year, 65,000 undocumented students gradwoatehigh school nationwide
(Passel 2003). It is important to consider howrthadocumented status affects their
available paths to socioeconomic mobility and tfeeeeincorporation patterns in this
society. Comprising 20 percent of the child popalain the United States, immigrant
children and children of immigrants have a “traorshative potential” on the country
(Alba, Massey, and Rumbaut 1999). Through theielle¥ educational attainment, the
1.5 and second generation will help determine tagscstatus of their ethnic

communities.
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The undocumented 1.5 generation is still a relatimew population, as prior to
1942 migration patterns were majorly fluid with nteaveling to the United States to
work seasonal or temporary jobs. While in the W&se men sent their wages home to
their families, until they returned from their waoakthe end of the season. With the
organization of the Bracero program, greater nusibéyoung men were imported to the
United States to fill the demands for labor, inativatly disrupting the previous
migratory pattern. These young men began brindieg tamilies with them to the
United States in order to maintain the family uaitd to reap the benefits of being
legally imported workers.

As the Bracero program employed an estimated fideom Mexican workers
over two decades, it is not surprising that with ¢md of the Bracero program in 1964
many Mexican workers remained in the United Stafbsse who did not already have
their families with them began bringing their famed to the United States. This
interruption of the previously fluid migration pred to be irreversible. Following the
abolishment of the Bracero Program in 1964, Mexitagration not only increased in
volume, but it also had larger numbers of permamentigrants (Bean, Passel, and
Edmonston 1990). Families began migrating to theddrStates together, drawn to the
opportunities America had to offer as much as figéiom the continued downward
spiral of Mexico’s government and economy. Thisilesl in a new generation of
Mexican immigrant, the 1.5 generation.

The 1.5 generation is a generation of studentsmigoate to the United States

and carry over the traditions or lifestyle of theame country, and have learned to
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acculturate themselves into the U.S. culture. GleszBerry and Mendoza (2010) argue
that the experiences of these children are:

Distinct from those of younger children whose iiles are not yet well
defined when the family migrates. Adolescencensoanent of crossing,
an important identity forming threshold. In additito the physical and
psychological changes involved in crossing thieshold, the individual’s
sense of identity is also expanding to includetéonal
consciousness Given the extreme physical and turbulent psychaolagi
changes involved in crossing the adolescence tbieggha new country,
the process may be likened to a trauma not untiiedxperienced by
adult migrants as they move from a familiar andisegeo-social and
political space to a foreign and frequently hostihwironment. (P. 213)

Besides the stress of relocation and developmadiaumented youth’s
transformative potential is severely limited bydebarriers. Rumbaut and Ima (1988)
explain that the 1.5 generation faces two challenfiest, the transition from childhood
to adulthood, and second, acculturation, or thesit@ning from one culture to another.
These challenges, matched with an undocumentadstae indicative of what an
undocumented student’s life is like. It is precystlis reality that this research is
interested in and how this reality shapes thesiesiis’ lives and their future endeavors.
The Reality of Being Undocumented

Upon realizing their status as an “undocumentedestti, students undergo a
period wrought with emotional anguish and anxiet{&sals are adjusted, dreams are
reconfigured and hopes for the future are tempgraxconceivable. What many students
fear is that they cannot attend college. Withoabléege degree, and a social security

number, they understand their fate to be that@if fparents. For the students undeterred

by this new reality of being undocumented, theeekarriers to higher education, and

27



risks in working without a social security numbkicaught with fabricated identification,
the risk of deportation is high, let alone beingrgfed and convicted of a felony. One
critical service denied to undocumented studenfsdsral financial aid. This becomes
important after high school because in most staiat$, public and private universities
classify them as either international or out-oteststudents and charge them tuition three
to seven times higher than that of legal residentd.S. citizens (National Immigration
Law Center 2013).

Consequently, the costs of attending college aengdrohibitive. Unless a
student manages to earn enough scholarship dadlamser the entire cost of tuition,
books, transportation, housing, and/or living e)ges) they are required to earn their
degree class by class, most often working full tima minimum wage job to afford the
costs of attendance. The hard truth is that evdrelf are able to beat these
insurmountable odds, for many fields, they willlsteed a social security number to be
able to attain a position worthy of their degree.

Undocumented immigrants, particularly those withiled human capital, face
the worst possible context for reception upon atrin the United States. Besides the
challenges and limitations they face as a resuhaif extraordinarily low human and
economic capital, discriminatory policies by fedexnad state legislature fail to grant
them legal status and, as a consequence, othefitbesueh as resettlement assistance,
legal residency, and most social protections -uhiolg welfare and unemployment

benefits (Chavez 1998).
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The vast majority of Hispanic/Latino immigrantsRortland metro are
incorporated into menial low-wage service occupetiwith little to no opportunity for
upward mobility. Children of immigrants, then, mashieve entrance into the upper
sectors of the economy through educational attamimhéhey want to avoid reproducing
the same difficult living conditions that their pats faced upon arrival (Seif 2004).
Educational attainment is crucial to the futurecess of the most recent Hispanic/Latino
immigrants.

Resiliency, or “immigrant optimism”, is a surprigifactor when considering the
experiences of undocumented Hispanic/Latino yoQtined by Kao and Tienda (1995),
the “immigrant optimism” hypothesis built upon Ogbwork with voluntary vs.
involuntary immigrants (1991). Borrowing much of l@gs (1991) language, the
“immigrant optimism” hypothesis argues that int¢im@al migrants are “self-selected”
and “predisposed” to adapt to the host society,atiebugh many find themselves at the
“bottom of the socioeconomic ladder initially,” thexpect that the situation is
temporary, and they or their offspring will expere upward mobility. Also, these
immigrants tend to overcome difficulties and obkggdn their host country because their
frame of reference is their home country, wherg tifeen faced harsher environments.
“Voluntary” immigrants also view their “adjustmemtoblems as temporary, and
therefore are more creative in inventing pragmsaiations to their current
predicaments” (Kao and Tienda 1995: 5).

Immigrant optimism also posits that differencesasstn immigrant and native

parents are the essential factors to explainingggional differences in performance
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among youth. It goes on to define the immigrar&,:ﬂ‘i, and the % generations, and fails
to recognize the 1.5 generation. Immigrant optimssmgests that"2generation students
are best positioned to succeed academically be¢theseboth benefit from the
optimism of their immigrant parents and are modipient in English” (Kao and Tienda
1995: 15), although immigrant optimism does mamthat immigrant students antf'2
generation students perform as well as their paasoutperform "3 generation
students.

Although Kao and Tienda (1995) did not apply tliea of immigrant optimism
to undocumented Hispanic/Latinos specifically, éhisranecdotal evidence to support the
theory that undocumented Hispanic/Latinos bensdihfimmigrant optimism just as
much, if not more, than their documented peersotinhately, after the" generation
this cultural capital becomes compromised. Disanation, racism, and a sense of
disillusionment conspire to work against childrérhe 3 generation and beyond, with
consequences for the entire ethnic community.

Clearly, much attention has been given to this fadmn in recent years. Policies
have been proposed at all levels, legislation le&s lpassed in states, at the national level
legislative action is being debated, and yet tiestill something missing. Gonzales
(2008, 2009) and Abrego (2006) both incorporate mhissing element in their work; the
voices of these undocumented students. As thisuresdéikewise boasts the inclusion of
undocumented students’ perspectives, a brief casgrars in order to highlight the
similarities and differences between this researahthe research conducted by

Gonzales (2008, 2009) and Abrego (2006).
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Similarities between this research and those ofzZ@les and Abrego are the
identifications of barriers to higher educationgl dne identifications of social supports
that positively influenced the pursuit of higheuedtion. Barriers identified by
participants in this research and in Gonzales dm@go’s research are a lack of financial
assistance, discrimination based on race/ethnastyyell as documentation status, fear or
threat of deportation, and frustration and angéi wie prolonged process of completing
higher education. This is especially significantawhaking into account that Gonzales
and Abrego conducted their research prior to 2@h#,the passing of DACA. That
participants in this research provide similar if rdentical responses concerning barriers
to higher education to those of Gonzales and Absgoarticipants, even after receiving
DACA, illustrates the pervasiveness of the ideatifbarriers.

A lack of financial assistance was easily the ncoshtmon barrier identified by
participants in all four studies (Roberts, 2014n&ales 2008, 2009; Abrego 2006).
Participants in all four studies also provided samdescriptions of how this barrier
affected their pursuit of higher education. Agairall four studies, participants readily
identified discrimination and the threat or feadefportation as strong barriers to the
pursuit of higher education, providing various exées of family members, friends, and
even personal accounts of deportation and exp&sanih discrimination. Participants
in all four studies similarly expressed frustratianger and anxiety over the prolonged
process of competing higher education degrees.

Participants in all four studies also describedpeal accounts where they felt

frustration at being undocumented when they conapéireir opportunities and
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experiences with those of documented peers andyfakumerous participants from

each study expressed envy and resentment for dotedpeers and family who had
been lazy and less competitive in high schoolwh qualified for admittance to four-
year universities. Numerous participants expre$selthg cheated at having competed so
hard in high school and to have worked so hard tsmbe passed up by less than stellar
students.

There were also many similarities in the socialpguits, or bridges, identified by
participants in all four studies. The most commarevfamily, community, mentors, and
resiliency. The importance of family is illustratgdite plainly through the countless
references and discussions participants made fawlistudies. The importance of
parents and their influence over student’s livageatedly recognized, as well as the
sense of security and stability that family prowder participants. Family is likewise
recognized for providing a multitude of supportsluding food, shelter, respite, job
opportunities, and financial assistance. Commuaitgcognized as a great support more
strongly in Gonzales and Abrego’s research, bstrimy be due to the larger scale of
their studies. This research does provide referemtige importance of community, and
several examples are listed from participant inéavg, but Gonzales and Abrego have
much richer representations of community suppoduding but not limited to various
religious, school, and athletic programs.

Mentors were again a significant factor identifigdparticipants for the positive
influence of pursuing higher education. Particigantall four studies described different

mentors and the characteristics and abilitiesrtade them influential and successful.
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Finally, resiliency is addressed in all four stigdie varying degrees, but all in all, it is
identified as an important factor for undocumerdtdients in the pursuit of higher
education. Resiliency, or immigrant optimism, lgstrated in participant responses in
various sections of each study, which lends sugpdtte theory that it is a predictable
factor and not novel to this research.

There are major differences between this researahthose of Gonzales and
Abrego, however. The most leading difference isvieen participant responses in this
research and those in Gonzales’ work. Responseglprbby participants when
recounting how they discovered their undocumentaiis and how it made them feel
between the two studies was significant. In Gorgaksearch, multiple participants
expressed anger and attributed blame to their gafencausing such turmoil in their
lives. No participants in this research blamedrtparents for their undocumented status,
and no participants expressed anger towards theenps for keeping this from them, or
for causing them to bear such a status. This cstelsh from the difference in ages
between Gonzales’ participants and the participahtisis research; Gonzales had
younger participants, which could mean they walkerstovering from the discovery or
re-introduction of their status, while participamtghis research would have had more
time to confront their status and decide what toRkgardless, it is a major difference
between the two works.

This research was more concerned with the reactindgeelings participants’
experienced when they discovered or were re-inteduo their undocumented status

than the research of Gonzales and Abrego. Whil®allstudies make reference and
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address this period of the participants’ livess tleisearch illustrated a greater interest in
the period. This period was of great interest lits tesearch due to its influence over
participants’ physical, emotional and mental heal®mother major difference was the
distinguished influence that parents had over thaleilgy and security of their children’s
health and their ability to navigate the periodisillusionment that was identified in this
research. As opposed to Gonzales and Abrego’sradsehis research argues that
parents have a great deal of influence over theidien’s ability to accept and
understand their undocumented status, and impéicatthods and actions parents can
use to better support and serve their children.

Finally, the greatest differences between thisaxedeand those of Gonzales and
Abrego are the size and time frames of the researththe geography. Gonzales and
Abrego both have greater sample sizes and speggiqeriods of time interacting with,
and observing undocumented students in variousctags This undoubtedly allowed
greater depth to their research, and increasetighsferability of their research. It also
allowed greater diversity of their participant poehich supplied the ability to make
comparisons between different segments of the wrdented population.

One thing this research can contribute that Goszatel Abrego cannot is a
closer look at undocumented Hispanic/Latino youatOregon. This is significant as
much of the research into this population has tgdtace in largely Border States; Texas,
Arizona, California and New Mexico. Gonzales and&go conducted their research in
large, California cities, where gang presence aokgnce was highly visible, and where

ethnic diversity and migration are commonplaceti€ipants in each of their studies
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made references to gang activity or violence inntighborhoods where they lived and
attended school. Gang presence is specificallyesded due to its prevalence in low
income neighborhoods and areas, which is whereasemajority of undocumented
Hispanic/Latino youth reside. As previously menddnundocumented Hispanic/Latinos
face the worst possible context for reception uawival in the United State, which
almost certainly relegates them to low-income hogigh poor neighborhoods.

It is no secret that high poverty neighborhoodiset and breed violence, crime,
and deviance. Gangs are responsible for a largepaf violence, crime and deviance,
which creates a hostile environment for neighbodh@sidents. It is for this reason that
gang presence is specifically used as a compatesbnAccording to the FBI's 2011
National Gang Threat Assessment, California, Ar&gddew Mexico and Texas have
approximately six or more gang members per onestnudi people, three to four gang
members per one thousand people, six or more gangoers per one thousand people,
and three to four gang members per one thousamgyaespectively. Oregon has two
to three gang members per one thousand people.

As illustrated in the following table, Californiaéts three hundred and thirty-six
different gangs; Arizona has seventy-one diffegartgs; New Mexico has the lowest of
all the Border States, with an estimated twelvied#t gangs present; Sixty-eight gangs
are present in Texas; Oregon has twenty differangg present. Oregon’s gang presence
and level of violence is scarce, with just over0D,thdividuals identified as gang
members or arrested for gang activity in Washingtonnty in the year 2013 (Garret

2013). In October 2013, just over one hundred gateged incidents had been reported
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to the Portland Police, including six gang relatbdotings (Bernstein 2013). Clearly
Portland, Oregon is not without gang violence, @neg or activity, as the number of
reported gang related incidents has increasednlmaimparison to the Border States,

Oregon gang presence is relatively low.

Table 1: Gang Presence and Demographic Comparisoretween Border States and Oregon

| CA | AZ | NM | TX |OR
2013 Census Data
White Only % 39.0 56.7 39.4 44.0 77.5
Hispanic/Latino %| 38.4 30.3 47.3 38.4 12.3
Black/A.A. % 6.6 4.6 2.5 12.4 2.0
Asian/Pacific Is. | 15.8 3.5 1.8 4.4 4.5

%
Total Population 38,332,521 6,626,624 2,085,287 448193 | 3,930,065
2011 FBI Gang Assessment Data
Gang Members 6 or more 3to4 6 or more 4 2t03
per 1000 people
Estimated Number 229,992 26,504 12,510 105,792 11,790
of Gang Members
for Total
Population
Estimated Numbef 336 71 12 68 20
of Gangs Present

As reported by the 2011 National Gang Threat Assers

The US Southwest Border region represents araging criminal threat to
the United States. The rugged, rural, and poaoeia along the nearly
2,000 miles of contiguous US-Mexican territoryitas widespread
criminal activity, including drug and arms traing, alien smuggling,
human trafficking, extortion, kidnapping, and palgorruption. US-based
gangs, Mexican Drug Trafficking OrganizatidhDTOs), and other
criminal enterprises in both the United Statas siexico are readily
exploiting this fluid region and incur enormousftt by establishing
wide-reaching drug networks; assisting in the ggting drugs, arms, and
illegal immigrants; and serving as enforcersMTO interests on the US
side of the border. Violence in Mexico—partialyan its northern
Border States—has escalated with over 34,000 ensicbmmitted in
Mexico over the past four years. While intensifserutiny from Mexican
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law enforcement has forced significant disrupionseveral dangerous
MDTOs, such disruptions have also served to gighe balance of power
among these organizations. This has prompted chargl rivalries to
employ more aggressive tactics as they attemasgert control over the
Southwest border region and its highly lucrativeg trafficking corridors.
Although the majority of the violence from feudidrug cartels occurs in
Mexico, Mexican drug cartel activity has fueletdre in the porous US
Southwest Border region, where easy access tpamsaa high demand
for drugs, ample opportunity for law enforcemeatruption, and a large
Hispanic population ripe for recruitment and exgaition exists. (P. 39)
This inaccessibility to the U.S./Mexico bordeaisother difference between this
research and that of Gonzales and Abrego. Notdwdg Oregon’s physical distance
from the border influence lower gang activity, ius a significant influence for the
Hispanic/Latino population who find themselves oratly isolated.
Demographically, Oregon is a predominantly Whitges According to the 2013
U.S. Census, 77.5 % of Oregon’s population idesdifis White only, non-
Hispanic/Latino. Only 12.3% of Oregon’s populatidentified as Hispanic/Latino. As
evidenced by Table 1 above, the Border Statesearmgraphically more diverse, with
higher rates of Hispanic/Latinos. With the signafghe Treaty of Guadalupe Hidalgo in
1848, roughly eighty thousand Mexicanos inhabitimgnow Border States and
Southern Colorado were granted American citizen@Bimzales-Berry and Mendoza
2010: 12-13). According to Gonzales-Berry and Mexad(2010), the United States
considered the colonized Mexicans as “inferior dasgerving of condescension and
discrimination.

These colonized Mexicans and, subsequently, aiféimmigrants from

Mexico...would be viewed as a people inassimilabléhayr ‘nature’...and thus
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undeserving of fair and just treatment” (p. 13)tHa Border States, this legacy of
colonization constructed the Mexican identity anel foundation which determined the
treatment of this population. Gonzales-Berry anchtbza argue that in removed areas
such as Oregonpfexicanosvould bear the brunt of racialized thinking, bugit
experience would be somewhat different from thatraxicanosn the Southwest”
(2010: 13). Hispanic/Latino immigrants have a prapiy for forming a culturally
distinct national/ethnic group in order to provalsense of community and belonging,
and in the Border States, these culturally distymoups serve as an extension of the
mother country and its familiarity and traditiokwever, the experiences of
Hispanic/Latinos in Oregon are qualitatively di#fat from the “identity formation of
their compatriots in California and the Southwd&bnzales-Berry and Mendoza 2010:
14). According to Gonzales-Berry and Mendoza (2010)
In Border States there is always a sense ar@gcanosof the
contiguity of the mother country, of Mexican culuas a foundational
substratum...and of the fact that Spanish is noteida language. In
Oregon,mexicanosre more conscious of the distance that mediates
between them and the homeland, of their outsidg¢ust of the fact that
their language and culture are indeed viewed asgior The border
linking Mexico and the United States serves asmerm@te iconic reminder
of political separation but so too does it servp@serful space of
bilingual and bicultural linkage that nurtures @ag ethnic identity
among both the colonized and immigrants along tirddy. That political
border is too distant fanexicanosn Oregon to rally around it as a
symbolic unifying idea. (P. 14)
In Oregon, Hispanic/Latinos have a different kifidborder, which Gonzales-Berry

and Mendoza refer to as a “socio-spatial line thatliates between the reality of their

lives at home and that of the public space of nteeas culture” (2010: 14). This socio-
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spatial line is intensely “personal and psycholatjiand functions as a constant
reminder of their cultural isolation as well asittsparation from dominant society
(Gonzales-Berry and Mendoza 2010: 14). Furthern@regon’s lack of a colonized
population also means the absence of “culturalhstroicted economic, social, and
political infrastructure created by a people roated space they could claim as their
own, as is the case in the Border States” (Gon£xdes/ and Mendoza 2010: 14). This
resulted in earlynexicancsettlers in Oregon being unable to benefit frompietective
values of belonging. Nevertheless, Hispanic/Laimmigrants in Oregon have not had to
contend with the stigma of being a colonized pojparelike the Hispanic/Latino
population residing in the Border States.

These differences in demographics, gang presandesacialized views set this
research apart from that of research conducteaiifiothia and other Border States.
These differences illustrate historical dissimtiag between Oregon and the Border
States, as well as different contexts of recepti@atment, and experiences. As of right
now, there is no prediction as to whether the gaalgy of this research will produce
different results than those found in Abrego andhfates’s work. But it is something to
consider. Perhaps geographical location lends mioless to the degree of “legalized
racialization”, perhaps not. Either way, this resbgroposes to add the voices of
undocumented youth from the Portland metro argaregjon to the literature. This field
needs more voices, and more perspective from titeests who are affected most by the

cause and effect of growing up as undocumentechyout
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Conclusion

This brief review of the literature on Hispanictic@s and undocumented
immigration highlights: Hispanic/Latino relationstivthe United States; the start of
Mexican migration into the United States; immigoatpolicy targeted at Mexican
migration; repeated recruitment of Mexican labdwamges in migratory patterns as a
result of the ever evolving relationship betwees thnited States and Mexico. It also
draws attention to the recent history of the 1./egation, describing how changes in
migration led to the immigration of entire familias opposed to the previous migration
of unencumbered men and women. This review lays ¢meline for the history of
U.S.-Mexico migration, which emphasizes the tenuelestionship Mexican laborers had
with the United States.

Examining important historical dates, specific irgration policies and U.S.
employer relations with Mexico helps to explain thetivation Hispanic/Latino families
have for entering the United States unauthorizéds fieview also helps to illustrate how
over the course of history, undocumented Hispaatoio immigrants have been subject
to unjust and discriminatory laws. It also highligthe changing atmosphere that
undocumented Hispanic/Latino students have faced e decades, cataloguing ever
increasing limitations and restrictions to highdueation, social services, and

occupations.
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Chapter Ill: Theoretical Framework
Introduction

Classic assimilation presupposes that the descendeimmigrants become
indistinguishable from the rest of society in tHeshaviors, characteristics, and
socioeconomic outlooks after two to three genenatia the host society (Gordon 1964).
However, given changes in demographics of curreaves of immigration, economic
adjustments in the United States, and the new gtsté reception, classic assimilation
is no longer adequate in explaining the diverseeagpces of immigrants. As a result,
assimilation theory has undergone several transfboms, and there are now multiple
theories of assimilation.

Classic assimilation theory has arguably been asticn albeit somewhat
ethnocentric, with emphasis on eventual and tatalgration into the host society. The
racial/ethnic disadvantage model takes race andogthinto greater account, arguing
that language barriers, race and ethnic disadvastamd cultural ignorance effects
assimilation. Lastly, segmented assimilation is@lsination of the classic and
race/ethnic disadvantage models. Segmented assomitagues that different segments
of immigrant populations assimilate differently.i§theory is criticized for being overly
pessimistic.

Classic Assimilation Theory

The classic assimilation theory is best definetsaraight line assimilation”, and

according to Vasquez, it predicts a step-wise @®dteat begins with cultural

assimilation and eventually reaches the destinatfgacial/ethnic intermarriage and
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changes in racial/ethnic identification, losingrethdescriptors in favor of “American”
ones (2011). The “straight line” version of assatidn theory assumes that all
immigrants will experience the same treatment lgyhtbst country, and that they will be
afforded the same opportunities as host citizehs theory does not take into account
difference in gender, phenotype, sexual orientatmerel of education, social movements,
documentation status, etc., all of which influemoenigrants’ perceptions of themselves,
their relationship to their ethnic heritage, anelithelationship to the United States
(Vasquez 2011). In other words, this classic thebrassimilation fails to recognize the
assimilation experiences of recent immigrants aveerwariegated and diverse than the
scenarios provided.
Racial/Ethnic Disadvantage Assimilation Theory

This model argues that “language and cultural fiamiy may often not lead to
increased assimilation. Lingering discriminatiornl amstitutional barriers to employment
and other opportunities block complete assimildt{@rown and Bean 2006). Literature
suggests that immigrants compare socioeconomicrapptes in the host country to
those in their countries of origin, and with thatparison, such barriers go unnoticed
until the second or third generation.

By this time they may realize that full assimitetimay be more difficult and
take longer than originally presumed. Racism amguplices play a large role in this
assimilation theory, as the context of receptianifamigrants of color is drastically
different from that of white and “model minoritythimigrants. This racism influences an

immigrant’s ability to assimilate into the host tcue.
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Segmented Assimilation Theory

Portes and Min Zhou (1993) combined elements di b straight-line
assimilation and the ethnic disadvantage perspestito the segmented assimilation
framework. They theorize that structural barristgh as poor urban schools, cut off
access to employment and other opportunities —aclest that often are particularly
severe in the case of the most disadvantaged membenmigrant groups (1993). Such
impediments can lead to stagnant or downward nigpéiven as the children of other
immigrants follow divergent paths toward classraigtht-line assimilation. Heavily
disadvantaged children of immigrants may even tejaditional assimilation altogether
and embrace attitudes, orientations, and behag@rsidered "oppositional” in nature,
such as an aversion to education.

More advantaged groups may sometimes embraceidralihome-country
attitudes and use them to inspire their childreadloieve, a process Portes and Zhou
(1993) call selective acculturation. Consequersitigmented assimilation focuses on
identifying the contextual, structural, and cultdestors that separate successful
assimilation from unsuccessful or even "negatissirailation. Portes, Zhou, and their
colleagues argue it is particularly important tentify such factors in the case of the
second generation, because obstacles facing tlikeshof immigrants can thwart
assimilation at perhaps its most critical juncture.

Conclusion
Comparing these three models of assimilation thabe/segmented assimilation

theory is most appropriate for this research. Unduented Hispanic/Latino students are
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some of the most disadvantaged members of immigrranips, and as the classic or
“straight-line” assimilation theory neglects thengyalifferent experiences immigrants
can have in the host country, the segmented assiomitheory appears to be the most
adequate model to account for undocumented Hisfiaticos experiences of being
brown, poor, and without documentation.

According to Abrego (2006), the segmented assimitldramework has been
used to examine the educational achievements @aodooration patterns of children of
immigrants in various related literature concerntimg research problem. The segmented
assimilation framework assumes that the assimiigiiocess takes place in the context
of a society consisting of segregated and uneaghents. Assimilation among
Hispanic/Latino immigrants and their offspring ntayt only take the form of growing
acculturation and parallel integration into the ddédclass; it may also consist of
assimilation into permanent poverty and the undss;ldue to limited opportunities for
socioeconomic mobility, racial discrimination, aresidential segregation (Portes and
Rumbaut 2001) .

Segmented assimilation scholars argue that immigtaday are facing structural
conditions that did not previously exist. In 1978re argued that U.S. labor market
changes and immigration policies had altered homigrants were absorbed into U.S.
society (1979). Historically, earning a high schdgloma was enough to secure stable
employment, and benefit from job stability and fiol security. As Gonzales states,
“Given the restructuring of today’s economy intbiturcated labor market, and the

elimination of well paying manufacturing jobs, hagia mere high school education is
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now not enough” (2008: p. 36). Along with changesurr economy, contemporary
immigrants are facing harsher immigration poli@ssvell as contexts of reception
(Rumbaut 1997).

As argued by Stepick and Stepick, the segmentechidesson model simply
means that, “not all children of immigrants assatalor integrate in the same fashion or
achieve the same outcomes” (2012: p. 18). Thisrth&aggests that structural and
sociocultural factors explain why immigrant grodase differently (Portes and Rumbaut
2001; Stepick and Stepick 2012). Undocumented imamig face the worst possible
context of reception into the United States, fawétl exclusionary policies, the threat
and fear of deportation, and discrimination. Undoeated immigrants have restricted
access to higher education, which is the traditiand most effective method of upward
mobility. According to the segmented assimilatibadry, these obstacles conspire
together to relegate undocumented Hispanic/Latimaigrants into the impoverished
underclass.

This assimilation model contains passive and songstiaccusatory language,
especially concerning “successful” and “unsuccdéssfsimilation of immigrants into
society. In my personal opinion, this model stdea ethnocentric language, and has a
narrow definition of what “successful assimilatias’ This model is also criticized for
being “overly pessimistic” (Alba and Nee 2003). Aland Nee (2003) argue that
segmented assimilation theory neglects the thebimpmigrant optimism, and that
eventual incorporation into American society ilik Stepick and Stepick provide a

thorough analysis of segmented assimilation thedngh effectively refutes much of the
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theory’s criticisms (2012). Stepick and Stepicklex@ the history and contributing
theories of segmented assimilation theory, in Wwlibe origins of the concept” are
traced to “unravel the controversy surroundingd o show how the concept has
evolved...to a more nuanced, complex framework thatwork in progress influenced
by a growing body of empirical knowledge” (2012:7p. Their work addresses the
controversies of this theory in turn, and managesitcessfully counter many of the
theory’s criticisms. Echoing Stepick and Stepitks imodel is still undergoing
refinement and adjustments; it may be that thisehwadl fall short in addressing the
identities and realities articulated by this stsdyhdocumented participants. Regardless,
the components of this theory are the best sutteditiress this research at this time; no
other theory provides such inclusiveness of temasansideration of multiple identities,
assimilation factors, and formulas ascribed toctédren of immigrants (Stepick and

Stepick 2012: p. 18).
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Chapter VI: Research Design
Purpose Statement

This in-depth interview research project explotesimpact of Hispanic/Latino
students’ perceptions of legal status barriersheir educational attainment experiences.
The study examines the different opportunities @lbstacles present in access to post-
secondary education for undocumented Hispanic/baindents residing in the United
States. This study focuses on the time periodgfist high school graduation, a critical
stage in these students’ lives, when undocumenéddssis particularly consequential.
This research describes how obstacles and opptesirdentified affect the educational
attainment experiences of undocumented Hispanic/hgobuth, and how factors work to
influence students’ goals, dreams, and realities.
Significance

This thesis contributes to knowledge developmeulicy, and practice. Research
findings contribute to knowledge development bynidging factors that facilitate and
impede successful socioeconomic integration of andw@nted Hispanic/Latinos,
particularly in terms of the educational pathways)évailable for undocumented
students. The results also inform practice in r@g#o the best ways to interact and
support undocumented Hispanic/Latino students.résearch provides pertinent
information for future political debates concerningnigration reform, which has the
potential to transform policy. This study informsligy in regards to the success of
Hispanic/Latino students. More broadly, this reskaontributes to the broadening of

academic literature on the topic of educationaiathent and immigrants. This study
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identifies key factors that block educational ascasd articulates the consequences of
denying post-secondary education to undocumentspladic/Latino students in their
own words, particularly the effects this lack otess has on their occupational
opportunities and aspirations. This contributiotiterature provides an additional
resource for describing the broader social inetjaalpresent in denying these students
post-secondary education, and the consequencenlyohahese students’ lives, but the
consequence on society as a whole.
Research Questions

A key aspect of this research is how undocumenispanic/Latino students
understand the role that documentation status phatyeeir educational attainment
experiences. This research sought to understamatdicesses involved in undocumented
Hispanic/Latino students pursuing post-secondangaiibn, choosing an occupational
field, and developing goals to achieve a specHi®er or position. There are several

specific questions addressed. These are:

1. What are the educational goals of undocumentedatisflLatino youth in this
study?

2. How do undocumented Hispanic/Latino youth feel dtbeir educational
progress?

3. What factors influence whether or not undocumehtsganic/Latino youth

pursue post-secondary education?
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4. How do undocumented Hispanic/Latino youth understae choices that are
available to them if they are unable to accesspesbndary education in the

United States?

“Educational attainment experiences” can be bral@mn into different categories or
types of experience. Undocumented Hispanic/Latindents’ educational goals,
progress, and navigation of post-secondary educdifter from one another in subtle
but significant ways. The research questions ferstudy address the different aspects of
“educational attainment experiences”.

Knowledge about students’ perception of their etlanal progress sheds light on
their educational attainment experiences; it illnatés important factors associated with
their individual educational experiences. Inte@utsi with teachers, school authorities,
family, peers, and other authority figures are dbsd in connecting personal
interpretations and emotional responses to spemints in participants’ lives that they
feel helped or hindered their educational progr8ssdents’ assessments of their
educational progress identified important aregsesiods where students felt vulnerable,
unmotivated, or unprepared versus stable, motivateldorepared.

Knowing how undocumented Hispanic/Latino youth tifgrand understand the
factors that facilitate or impede their navigatafrpost-secondary education further
informs educators and researchers alike. This stightifies additional factors for
educators, researchers, and our communities thdehor facilitate the educational
navigation and success of undocumented studergbneating the factors associated

with undocumented Hispanic/Latino students’ edwreti navigation increases
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awareness of how these students understand theiagohal experiences and prospects.
Clearly, these components constitute a vital platth@r educational attainment
experiences and life.

Due to the exploratory nature of this study, thedahresearch questions only touched
the surface, and in order to address different #greliefs and attitudes, and to gain
depth to the study, the research was approached iterative fashion. The interview
guestions were refined and updated throughoutdkee abllection phase. Changes were
made to the order of questions, as well as questarding. Certain questions were also
removed and replaced with more relevant and prdix@guestions.

Project Design

Sixteen undocumented Hispanic/Latino studentsaafiional college age, (18-
25), 9 male and 7 female, were interviewed. Akmitewees were selected through a
snowball sample orchestrated through personal ctsmtand contacts from OLI
programs. One additional character interview waslaoted with a previous OLI
program director.
Participants and Sampling Frame

The snowball sampling strategy was used to fintigpants from this population
for the study. Multiple personal contacts in thigoplation, as well as OLI program
directors, who knew of additional students thatHé criteria for participation, were
utilized. These contacts connected me to additieligible contacts in order to build the
sample size. The proposed sample size was fifteementy, and sixteen participants

were interviewed. Participants were of traditiooallege-age (18-25), undocumented
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Table 2: Participant’s Basic Information

Pseudonym| Sex| Age Birthplace Migration Reason for
Year and Age | Migration

Adan M 20 Guerrero, Mexico 1999; 7 Saw economic
crisis coming

Andrea F 26 | Vera Cruz, Mexico 1996; 8 Father hadkwo
visa in US

Armand M 23 Guerrero, Mexico 1999; 9 The “American
Dream”

Arturo M 19 Mexico City, Mexico 2004; 10 Parentsaliced
and Father moved
to US

Blanca F 20 Mexico City, Mexico 1999; 7 Corrupt and
morally
compromising
politics

Brenda F 20 Michoacan, Mexico 2002; 10 Father halble
work in US

Carla F 18 Guerrero, Mexico 2003; 8 Increased gang
violence, no stable
work

Diego M 19 | Jalisco, Mexico 1996; 3 Work and mone
better in US

Enrique M 21 | Sinaloa, Mexico 2001; 9 Hard to mamta
stability in
Mexico

Juan M 21 Guerrero, Mexico 1994; 2 Economically
better in US

Julio M 18 Mexico City, Mexico 2005; 11 Drug cartebhde
Mexico dangerous

Luz F 23 Mexico City, Mexico 2005; 15 US considered
safe

Manuel M 22 | Jalisco, Mexico 1995; 4 Better workian
educational
opportunities

Maria M 18 Morelos, Mexico 2006; 11 Work and
educational
opportunities

Paola F 19 | Guatemala City, Guatemala  2006; 12 Eiabdisaster

Roberto M 18 Morelos, Mexico 1998; 4 Educational

opportunities for
family
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Hispanic/Latino students, who arrived in the Unigtdtes before the age of. All
participants attended U.S. primary and secondaugagdtbnal institutions.

There were no preferences regarding where studaentggrated from, within
Latin America, or how they obtained undocumentatust the only preference was for
students who grew up in the United States, andgrbw up as undocumented students,
whether knowledgeable of their status or not.

Four undocumented Hispanic/Latino males of traddl college-age were
personal relations of mine. All four volunteered®interviewed, and were most useful
in building this study’s sample size. These foutipgants (Enrique, Juan, Manuel and
Roberto), provided access to other undocumenteplalHis/Latino students who fit the
study’s criteria. The privacy and anonymity of tagarticipants has been maintained by
first obtaining verbal consent from the particigatitemselves, and then by replacing
participant names with pseudonyms in all thesiseaups. All identifying information
that was necessary to obtain is in secure locatlunh meets with IRB approval.

Data Methods
Interviews

The interviews were between 30 and 120 minutesrigth, with the average
interview taking 51 minutes to complete. All inteaws were tape recorded, and took
place at the participant’s location of choice. Tiiterview questions covered the

following topics:

e Immigration Experiences
e Family Role
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e Educational Experiences
e Educational Attitudes
e Educational Interests

e Aspirations: Personal, Educational, and Occupationa

The interest of this research was how documentatatus affects these students’
education following high school. These interviewer&vmeant to draw out students’
understandings of how their documentation statiexts their educational attainment.
The questions followed a logical pattern in oraebtild on one another and illuminate
specific themes or responses.

Data Analysis

The interviews were transcribed as they were cetad| in order to allow
analysis and data collection to occur in concedt lagtter inform one another. This
assisted in time management, and also allowed#®&rdfinement of the interview guide.
Upon reviewing the first couple of interviews, mgntor and | were able to identify
certain questions and probes that were elicitiog data and those that needed to be
edited or taken out completely. We also found teatdering some of the questions was
necessary. For example, following the first couglenterviews, | discovered that
guestions regarding my participants’ interactiomth\documented and citizen youth
were irrelevant, and were consequently removed ftequestionnaire. My mentor also
suggested removing questions regarding participantstheir media usage that had been

included in the original questionnaire, as thesestjans seemed out of place and elicited
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very little relevant responses from participant.ilterviews were tape-recorded, and
their data has been stored in a secure location.

Themes from the literature review, the researclsijes and related codes from
Abrego’s research were used to code the transciiptse theory-generated codes
include immigration experiences of students, intatign experiences of parent(s),
family role, family expectations, positive educati experiences, negative educational
experiences, educational attitude in (primary etlasasecondary education), and
aspirations (prior to and after learning of docutagan status). These main themes
allowed me to pull clusters of related informatfoom the transcripts to be broken into

manageable parts and the main themes identified.
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Chapter V: Findings

| identify five major themes from the participardsscussion of their experiences:
disillusionment, immigrant optimism, opportunitiessources, and expectations. |
address these five major themes from my reseanchrewview the four research questions
this research sought to answer. The first majaifig is what | define as disillusionment,
a period or stage of depression, unhappiness,dadrloss of motivation which was
described by every participant interviewed. Thiglfng includes experiences as
described by the participants of their disillusie@nty and explores how participants
perceived their period of disillusionment affectbdir goals. The second major finding is
immigrant optimism, which was an unexpected outcgnmen my experience with the
topic. Here | describe the expectations and peimepparticipants had that exhibit
immigrant optimism.

The third finding is how these students view aafirek their opportunities.
Participants’ expectations and perceptions areoe@@| broken down into three main
opportunities identified by the participants. Therth finding | address is the type and
effectiveness of different resources undocumertiggesits need and use. The three
resources consistently mentioned are family, mentord significant others. The
significance of these supports is also addresdael fifth finding discusses expectations
for these participants; expectations their famihase for them, expectations these
participants have for themselves, and the expecmthese participants feel society, as a

whole, has for them. This chapter concludes witkvasit of the four research questions.
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The information gathered from this research thdt@skes each respective research
question is discussed in order to further famiarihe reader with this study’s results.
Disillusionment

The first major finding was not a surprise. Whdid find surprising was the
pervasiveness of this experience. All interviewtipgrants either directly addressed or
made a reference to a stage or period in theimlifen they felt depressed, sad, angry,
envious, or shocked, and many described a losotfation to succeed in school, obtain
a license, apply for college, or search for wonlefér to this period as the period or stage
of disillusionment, where the participant learnearenabout their limitations, challenges,
and potential threats as an undocumented immigfaig.period or stage does not appear
to be an indefinite period, but seems to depenthemerson encountering the stage and
their personality and support system.

When interviewed, participants responded to thestjan, “What was your initial
reaction to this information?”
“I was jealous of my friends for something as siengé working at Subway...”-Diego
“ It still took me two months or so before | wadlyuable to grasp what they were saying,
that | was undocumented, | didn’t have legal statlisnade me feel a little more
pessimistic about what the possibility was for mg@a to college, or even get a good
job...I never blamed them. | knew it was not thetemtion to put me in that situation,
but | was just a little more pessimistic about vehewould end up.” —Manuel
“You feel very deprived, limited. It's frustratifgecause you envy and you get jealous of
so many things that are just, the simple fact edshts starting to drive that are in your
grade and you can’t do that. | felt this way theaader of my high school years...1
always had the hope that maybe something will hapygeah, it sucked a lot,
because...it did suck a lot though, you feel like bt fair because you see other

students who maybe they didn’t try as hard getsimgething you wanted and you can’t
get.” —Blanca

56



“Angry. And sad that they didn’t understand, thayt claim to be, to understand just
about anything and then when they get thrown somgtike that they refuse to listen to
any argument...Yes. | still feel that way.” —Brenda

“The license were taken out so | couldn’t get miyel's permit, and that made me feel
horrible because everyone in my class was getieg permit and | couldn’t. | did feel
different because | couldn’t get a job, | couldyét my driver’s license. | did feel like |
was discriminated. And then, once before | got ogiad security, my work permit? | had
an interview at Panda Express and | didn’'t havecaatsecurity number back then. | felt
really bad when they asked me, that they used Eyyand that if | was sure | was legal.
| felt horrible. | did used to feel embarrassedanyf status and ashamed.” —Maria

“At the beginning, | was really sad and depressaed, | didn’t want to do anything, |
didn’t want to go forward. And | think, becausetloft | messed up a lot in my school,
work, everything. | was just, | felt lost. But thegot really angry because then | started
learning why they said we were undocumented, |l they treated us for being
undocumented.” —Luz

“It wasn'’t fair” —Juan

Following that interview question, students werkeals “Did you perceive any
complications with your goals or future?”

“Universities and colleges were never on my mihekas always, just finish high school
and see what happens next...Even if | have a degtest,good is it if | don’t have
papers?” —Roberto

“I thought...that | wasn’t going to go anywhere witty education because without a
Social Security Number, without being legal, yoa'teaeally do anything. | kept
thinking, maybe | should just go back to MexicoEnrique

“It was hard. It was hard to know that senior trigasn’t going to be able to go. All these
kids were making plans about what they were gaandptand what school they were
going to go to. It was hard learning that | wagoing to be able to do the
same...Probably when | could only take three [crégies term and | figured it was

going to take me thirty years to finish college dnese | could only take three credits per
term. So | think that’s when it became more reké &s an adult. Like, never going to
finish college at this pace.” —Andrea

“I realized that most of my goals that | had weoéng to just take longer, and then, I just
kinda, | guess my life kinda just went down frorern Because | realized that | wouldn’t
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have it as easy as everyone else, but at the sa@é wouldn't be able to do a lot of
things that all my friends could. And then justdkiof closed all these dreams that | had,
like travel...it just kinda said like, no, you cad® that...My first years in high school |
still thought, ‘Hey, maybe if | get good gradesahayet good scholarships or something,’
and then | realized I still wouldn’t be able to §pfor them, like my senior and junior
year. ‘Oh well, I'll just got to PCC anyway. ...l jugelt like, what's the point?” —Carla
Each participant made some reference to a peridisiusionment, but the
eleven excerpts above were selected for their meiiaed and clear reference to how
this disillusionment affected the participant amavithey felt. The quotes mentioned
were in response to the interview questions comegiDocumentation Status
ExperienceMore specifically, “How old were you when you iead you were
undocumented? How did you find out/who informed 3btwWhat was your initial
reaction to this information?” “Did you perceiveyatomplications with your goals or
future?” As mentioned above, every student mad=eate to having some period of
disillusionment. The most common feelings or resgsrexpressed were: Depression
(sense of sadness, hopelessness, or direct regeieebeing depressed), Anger
(frustration, or direct reference to being ang8hpck (numbness, denial followed by
sudden and sharp realization, or denial followedhéiyng overwhelmed with a specific
emotion, and one participant described feelingnaéuas though the information had not
affected them). Others described feelings of jealpanvy, pessimism, and a sense of
being left out.
Immigrant Optimism

The second major finding that came out of theeaech was the unmistakable

“immigrant optimism.” The “immigrant optimism” hypleesis was not incorporated into
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my research until | was in the middle of my datlemtion, having conducted eight
interviews with undocumented Hispanic/Latinos affitional college age. Prior to data
collection, I had assumed that | would hear sinmémponses to those described above
with the period of disillusionment.

| had expected that the sixteen interviews | cetetlifor my research would
result in similar, if not identical, messages; iiegs of hopelessness, depression, loss of
motivation, anger, frustration, confusion, and atyilnstead, | heard baffling optimism
in the face of trials. At first | attributed this the recent political program, Deferred
Action for Childhood Arrivals (DACA), to which manyf my interviewees had applied
for and received temporary visas. | also ratiomalithat in light of such groundbreaking
strides forward for undocumented immigrants, itldowt be altogether surprising that |
would hear such optimism from these students, éslpeas tuition equity is slowly
being passed in a greater number of states, aitccabénergy is being focused on
comprehensive immigration reform.

Then I interviewed students who had not receivedCBAand who were students
with no visas, no papers, were working multiplesjod support their family, and had no
current path to citizenship. | also intervieweddgtnts who were taking breaks from
school, or who had put off school for the time Igeliecause they could not afford it.
These interviews held the same level of optimismgdirst four interviews, which had
presented me with the unexpected optimism. ThevaHg responses were collected
from interview questions, “What do you enjoy thesthabout living in the US?”, “How

do you think your life would have been differenthau stayed in your home country?”,
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“What are the advantages and disadvantages of beingdocumented immigrant?”,
“How has being undocumented affected your schoaiperience?”, “If a reform is not
passed and the situation remains the same, or mgradat do you see for your future?”,
and “Do you have any other comments or things youldlike to share?”

“I love this country, I love the opportunities i for people...when it comes to
education, it probably would have been hardergtoegucated [in Mexico] because
there’s not many opportunities as here. Here | bim @ travel and | am able to do stuff
with the school, like school sponsored trips...Schbete is very competitive, especially
the good schools...Also, once you graduate thereedmpeople talk about here not
having jobs, | mean, over there they have no joblege graduates...A lot of people are
coming here...My parents are making more money her&ing fast food.” —Adan

“People talk about being grateful for what they éravthink my past experiences have
allowed me to be grateful for what | have, for what doing now. | mean, when | was
young, | saw poverty, like, big time poverty downNlexico City, so you know, it's kind

of being grateful for the little stuff | do havereeand also being an immigrant trying to
go to school, trying to get an education, | thinliows me to appreciate the system here,
that we have in this country. And like, not takeauatage of the stuff we do get
here...and also the stuff | don’t have, like thezeitiship? It will give me like, more,
appreciate more when | do get my citizenship.” -Ada

“There is ways to be creative. You know, like ‘htado that,” what are some ways
around it or how can | make it work? I think it neahe think outside the box a lot
more.” —Diego

“I think 1 would have been a screw-up, honestlye&Were | was close to being a screw-
up, that's why | say it. There’s motivation thdtdd here that | wouldn’t have, have had
over there. | mean, there would be a lot of excifdesas in Mexico to be a screw-up

and that | could justify it with. But here thereea lot of things that are keeping me going
through...slow...lI know PSU has opportunities, anddgkiare changing with the
government, so maybe eventually we’ll get oppottasito get papers and to go into
another college. But right now it’s just lookingtdar opportunities. Volunteering, you
know, getting your name out there and having pekptav you ad getting those contacts
right now.” —Roberto

“| appreciate education a lot more. | see it as@ahance thing. A lot of people say,

you know, ‘Whatever, you know, I'll do this latdil| take this class later on,’ | say |
only have one chance to get this right.” —Roberto
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“You have more opportunities here than you woult¥exico, as in you get to learn the
second language...go to school, because | know ghpossibilities of going to school.”
—Juan

“I enjoy that I, the feeling, that | feel safe, whiém around. Also, education, | love it. |
mean, yeah, you have to work for it because, | maanndocumented students you
don’t get any type of financial aid or anything.tBuenjoy school. | enjoy, | guess the
possibility to, | guess you can...and | mean obvigitslepends on each person, but |
mean, as long as you work hard for what you wantgam get as much as you can
accomplish for what you want. Over here, you cakent.” —Luz

“I mean, and | think the reason why like, | thifike, I'll be pregnant [if | had stayed in
Mexico] and I'll be like, I'll have a family, becae there is just, there is a limit over
there, in Mexico. There is a limit where you caeain about, but then you realize that
it's not really, it's not going to happen. But yoan dream about a family and that can
happen. Aspirations are really low, I think, [in ¥Meo].” —Luz

“You know, to be honest, an advantage to being amh@nted in the United States,
because in Mexico if you're undocumented, it's wi#fficult. It's harder for someone to
be undocumented in Mexico than it is in here. Like,deal really bad with
undocumented people in Mexico... [Julio interjectaké Guatemalans.”]...yeah, like
Guatemalans and Hondurans, we kill them...Even thouglare undocumented here
we’re still have some type of right, some typeights and some type of laws that
protects us. | mean, yeah, it's bad, but comparedtter...[Julio: “Countries.”], we're
good here.” —Luz

“l found ways to work and get tuition waivers, sopay for my tuition. There was one
point where | had, like, three jobs to pay for swiRdNhich is good because | now, |
don’t owe any money. But it was really hard.” —Aealr

“It's important to know that it's not impossiblefdel like a lot of kids, or a lot of
students feel like it's a lot of pressure to gethool, and it's hard because there’s no
money, but | feel like, you can find ways to gostinool. You can, there’s always
something that you can do. And | feel like it's mopossible, and | feel like people need
to know that.” —Andrea

“It is not impossible to reach my goal. But, it Woke harder than it is now. Nothing’s
impossible.” —Paola

Immigrant optimism was identified by analyzingpesses and comparing

thoughts, feelings and beliefs about obstaclescaatlenges with negative or unsure
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content to responses with positive and confidentert, illustrating a clearly optimistic
response.
Limited Opportunities

The third major finding | discuss from this resdaix how these students perceive
and define their opportunities. Despite the limttas and obstacles these students face,
every student | interviewed had a vision or goaltfeir future, and more than that, they
had a plan to achieve that goal. Students peregiygrogram, legal act or law, and
action that allow them to improve their conditiantlee condition of their family, and
community as an opportunity. There were many opmaties defined by these
undocumented students, but the main two, the tvpopnities addressed and defined
by the majority of participants, are DACA and eduwma The participants from this
research describe DACA as a developing opportdaitgchieving their goals at this
time. DACA provides these students a valid worlayallowing greater access to better
paying, and more stable work, which provides bditencial capital for college credits.
It also provides a two-year reprieve from depootati The following are in response to
the Interview Questions, “What do you know about@®”, and “How does or will
DACA affect you?”
“DACA is an improvement. We are getting there digstep.” —Enrique

“’For right now, I'm deferred. It allows me to sténere and allows me to better pay for
my education.” —Diego

“Without DACA, it was so hard to find work. It madiée very difficult, and affected

how | saw myself. DACA also has made me feel séifes, it is not possible to be
deported. | feel more like | belong.” —Maria
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“If it remains the same | still see myself workiagd going to college and hopefully
getting into graphic design and advertising, butairse, renewing the DACA every two
years. DACA makes this bearable; it allows me theootunity to work.” —Carla
“I feel like if it remains the same with me haviDgferred Action, | would constantly
renew my Deferred Action permit...And | think | coute able to have a stable life,
maybe not totally secured, but a stable life. | fiie | would be able to, in the future,
always have a job.” —Blanca

Education is the opportunity these students hav& maommon with each other,
with every student interviewed being either curseatrolled in college credits, planning
on enrolling in college credits in the upcominglfald Winter terms, or having
completed college credits and planning on returmihgn they are able to afford the
costs associated with a college education. Stugemteive education as their greatest
opportunity, associating education with upward rhighiself-sustaining career paths, and
stability. Undocumented students perceive educdtidoe an opportunity for the same
reasons documented students and U.S. studentsleoesdiucation to be an opportunity;
because we know that the more education a persgrifehigher their financial capital
is, the better their health, and the greater thegess to careers that are capable of
providing for a family above the poverty level. Added advantage to education for
undocumented students is the opportunity to leasrerabout the system, community
resources, and leadership opportunities to assst in their current struggles, and to
educate them for future involvement to serve tfarilies and community.

The following are in response to the interview diges, “How do you feel about

education?”, and “How has being undocumented aftegbur schooling experience?

How has it affected your views on education?”
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“When | go talk to undocumented students in othgh Ischools, I tell them, *You know
what, face the truth,” you know? Like, ‘You are ggito have a lot of obstacles ahead
and education is going to be your best bet in géongard, you know?’ Get your
education, do good in high school, get those scsloilas, get those positions where they
ask you, ‘Have you had any leadership experienashYOK, you're hired.” Things like
ASPCC, you know?” —Adan

“Education is that knowledge, I think educatiommportant, because, | think, like, the
more you know the more opportunities you do hawd,then you have more access to
opportunities...I think you can never have too mucbwledge...Learning something
that, you know, that you can have, and no matter imoich they strip you down they
cannot take that knowledge away from you.” —Diego

“I'm really, really grateful for education just bease it opens your eyes to a lot of
things...once you get to higher education, then yally appreciate that knowledge that
you get.” —Roberto

“With the type of careers that are coming out nawopllege degree is essential, when
maybe fifty years ago, forty years ago, if you ldtigh school degree, | mean, that’s all
oyu needed. If you had a college degree it woufthidely get you the big paying jobs,
hopefully, but all you needed was a high schoorelegBut right now, I'd say a college
degree is definitely critical. So if you want tot @gob where you're going to be stable,
and not so easily laid off, you need college edandt—Manuel

“Education is really important, it will open dodissucceed in life.” —Arturo

“Education is very important, and my Dad alwaysighat, you know, education is the
one thing that no one can take away from you,lsontore education you have, the more
prepared you are in life, and no one can takeftbat you. So that’s the one thing that’s
yours. So for me, education is important becauteglllike, you're more prepared,

you’re just more prepared for jobs, you're just mprepared in life. If we do have kids
one day, | want them to be proud of us for goingdicool.” —Andrea

“Education is important to me because |, my parghty didn’t really have the
opportunity to go to school and had to work at angpage and | feel like if | have the
opportunity and the ability of going to school tHeshould otherwise it would just be a
waste and it would be throwing it in my parentseféitat I'm not going to school just like
they didn’t, even though | have the opportunity aesburces to do so. It would be
disrespectful and ungrateful not to get educatibermmy parents have sacrificed so
much just for me to do this.” —Brenda
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“Because of my documentation status, | value edwucamore and cherish everything |
get from it.” —Brenda

“Like you said, it's going to make me rich, posgiflaughter], and if I'm thinking about
having a family, I think about if I have a highelueation, I'll have a higher income and
a better chance for them to continue into collegbout many difficulties.” —Maria

“I don’t want to be cleaning houses like my mom] 8@ant to have, like, a better job,
something that gives me financial stability insteddoing month by month. And just to
help out my mom, | guess, later on when she’s olled just to have a better life for my
family, as well.” —Carla

“I don’t want to give up on education. | have atpréig family, especially from my
mom'’s side, and | can see the difference betweergdo college and not going to
college...I can tell the difference and | know whatdkof lifestyle | want for me and for
my future family.” —Paola

“Education is important because | need it in otdeget to, a better future for myself and
my family.” —Blanca

“Education, college wise, it is way ahead of evieing else. You get to take action
because it is preparing you for your life, and ittt something to take for granted or
playing around. You need to take it seriously.” igae

“I have always thought that education was the keyrogressing, and | think my hard
background, you know, the obstacles I've faced|yegmve me that light, you know, if
you want to better yourself, do something with yioier. If you have a passion, do it,
follow a career, get an education, you know. Yoo 'deant to just be working at, like,
Jack in the Box, and that be your life. | meanrd¢hae some people that have to, like my
mom, you know, that’s her life. She wakes up, goesork, comes home. That's her life.
Work, work, work, work. And it's not like she’s wking somewhere glamorous, she
works in a fast food restaurant. And when | sedestis who voluntarily, say like, ‘I'm

not going to go to school, I'm just going to dotthaork in fast food, you know?’ I'm

just like, you're wasting your life, you're wastiraggood opportunity you have.” —Adan

“I have cousins, who are U.S. citizens, and | awagk like, how lazy can you be? They
don’t try in school. They have all these opportesijust handed to them, and | am over
here struggling and afraid of being deported, klitvgorking really hard to do well in
school and everything. | swear it has made me gé&on see how people who live here
in the U.S. don't really appreciate what they harg it motivates me to do better. |
work twice as hard to be better than average dq#wple can see, that, you know, |
belong.” —Julio
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“I remember in high school how everyone was so igdrabout college applications
because of GPA and money, and | was like, | hagatdgPA. | worked my ass off. And
| was in student leadership, and in sports, | tali | knew it wouldn’t make a
difference, but in a way, not being documented nmadevant to prove myself. | still am.
Now in college, | study, and work so | can paydiasses, and | have an internship, and
have found scholarships, and all without papeesained who to go to for advice, for
information, for help, and for connections.”

—Manuel

Importance of Social Support

Here | discuss key sources of support for undocteaeispanic/Latino youth,
and their importance. The three key sources ardiftkl in order of importance and
frequency. First, family (parents, siblings, exteddamily), next, mentors (counselors,
advisors, teachers, authority figures), and lasibynificant others (spouse, boyfriend,
girlfriend).

The majority of participants incorporated their fgnmto the interview, crediting
parents and siblings with providing the support aradivation they needed to pursue
their goals. Family was most often referred to ae@al support when asked about their
parent’s expectations for them, their greateshgties in continuing their education, how
they are motivated, and who they turn to for infatimn and answers. Students went into
great detail as to how their parents had sacriffoethem to have a better life here in the
United States, and how their family continues tppgut them in every way they can,
providing residence, meals, money, transportagamtional support, and information
when needed. Many students mentioned younger g&olis their motivation for success,

and the majority of participants described thesideto succeed similarly to the way that

Brenda described in her interview, “My parents waetto have better than they have. A
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better future, a better job, a better educatidretter everything. They left Mexico
because they knew | could never have better if Hia@yed, and now they work two jobs
each to provide for my siblings and I in the hotlet we can one day have everything
they never did. | do this for them because | knbeythave provided me the opportunity
for a better life, and | will not waste what thegve worked so hard for.”

The following responses identifying the differeypes of resources were made in
response to the Interview question, “’"What has bgmmr greatest strength or support in
continuing your education?”, “How have you overcaimese obstacles to education?”,
and “How do you motivate yourself?”

“My family helps with my school costs...I live at heprent free, get rides, they help pay
for certain school needs.” —Enrique

“My dad. My dad is the one that has always pushed fael like. And he has no legal
status and he’s been working and given us evenyibassible. Um, we never had more
than we needed. Like, we never had cool toys, wemead, like, a nice car, or brand
new computer. But we always had what we neededaWays had food, we always had
shelter, if we needed books we would get them. Aingtthat we needed for school we
would always get. It didn’t matter if we spent thandred dollars on school supplies, as
long as it was for school, my dad always providet.tl feel like he is the one who has
always motivated me to go to school, and | fead likvant to continue going to school
because | want to make their experience worthwamt to make what they went through

to get us to this country worth it.” —Andrea

“A reminder that my parents did not have this opgaity, and | want this. My parents
are my motivation.” —Brenda

My mom is helping me pay for school, too. And oticse | live with her, and she
supports and encourages me.” —Carla

Uh, definitely my mom. And my older brother. Becatley were the ones who held my
family together when my dad wasn’t here.” —Blanca
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“I am lucky. My sister went to college before magahe is undocumented too, so she
knows all the ins and outs of registration, and howhoose classes, setting up advising
appointment, and how to pay for school. EverythBige knows everything and now she
helps me. It is almost like having, you know...a g€mn-Julio

“I was scared and really confused when | firstdmg®ing to college, and if it wasn't for
my mom and dad always drilling me about how impdr&ducation is, | would have
quit. But they gave me strength. They believed enxso much. Now, here | am, about to
graduate with my bachelor’s.” —Luz

“My family and the people around me who motivateand positively influence me.” —
Juan

Mentors were mentioned fairly consistently througihaterviews, though not as
frequently, and were never discussed as in-deptfgraily. Mentors were most often
high school teachers and counselors that had takenand provided resources outside
of school for students. Participants relayed meesoof when their school counselor had
taken the time to find colleges, scholarships, jelnsl programs that accepted or targeted
undocumented Hispanic/Latino students, and event $ipee going over applications and
information in order to be of the best help. Otlmantors were college instructors or
leadership directors that participants had takeouase with or had volunteered under.
These mentors were able to provide better informnadind present relevant options to
students, as they had a wider knowledge base angl enperience.

The students who identified their resource as b bahool or college level
mentor mentioned that these mentors were usefuh\whalents had questions regarding
school and documentation related questions, and aspecially invaluable when it came
to questions regarding DACA and the process ofyapgl Mentors provided up-to date,

and detailed information for students, providedetiamd provided connections to other
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resources designed to assist undocumented studaealsas scholarships or school
positions tailored for migrant families, undocunezhstudents, and students on school
visas. Mentors also provided a safe place to dears and doubts regarding school,
work, and the future.

“It took me a while to figure out that those peoplere there to help you out and they
didn’t care that you were undocumented or not. Sofriteem didn’t even know, you
know? They didn’t even know what undocumented wae.bysmy senior year | found
that it was a mixture of educators and my counsé&be really helped out. And sports.
They all kept me out of trouble, kept me off #ieeets’ —Adan

“I had a counselor, and he was definitely, kindhafl me turn all that, he definitely had
me look on the positive side of things, and he éalguide me. He told me, like, ‘Hey,
you need to do well in school and you need to lggepg on because, what if things
happen to change. What if there is a law or somgttiiat comes up.’ He gave me an
example, ‘If you do good, you know, if you graduatel things go good, you know,
you’ll be set. But if you, compared to someone wdmit doing good in school, doesn’t
graduate, and then some big old action happenskryow, who is going to look better,
you or him?’ Kind of made me look at it positiveptivated me to keep pushing
forward.” —Diego

“I think it was a teacher. He was a really stred¢her, but he also expected a lot from me
and that helped me.” —Maria

Significant others were only mentioned by thredip@ants, one of whom was
married. Significant others were considered a soafemotional and physical support.
The significant others to the three participanesall documented and/or U.S. citizens,
allowing participants an offset to the crushingdaur of financial need. Andrea, who
considers her husband her greatest resource, sagltiat being married increased her
financial capital, as her husband works and is elgible for FAFSA, loans, and most
scholarships, so that any income could and dicdbdeet school expenses. A quick note;

the three participants who responded with significgher as their greatest resource still
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have considerable assistance and/or contact withyfdi.e., live with parents, eat with
family, work with family, receive some form of as&ince from family). Even Armand
who lives with his American girlfriend, financiallyontributes to his family, and
financially provides for his own education, mengdrhis family and their support.
“I think it's definitely my family. They've alwaysupported me. That includes my
girlfriend. They've always supported me. Giving meral and physical motivation. Like
those days where | would study and not make foaldnay girlfriend or my mom would
make food for me. Those little things that help yaut a lot.” —Armand

Other social supports mentioned were church graghol programs, sports,
and leadership groups. These supports were nopgdaiogether due to their lack of
compatibility, frequency and depth of descripti@mly one participant mentioned his
involvement in a church youth group as a sourcaupport, and school programs and
sports were vaguely described by participantsyaifig the researcher to assume that
these social supports were not as influential asefof family, mentors, and significant
others. However, these other social supports,@asidered community social supports,
are significant to the health, security and comryuties of undocumented immigrants.
While they may have played a minor role in the ipgoants’ lives, they are still
influential in the process and progress of thegdesits’ educational experiences.
Expectations

This section describes the different expectatiodoogumented Hispanic/Latino
students feel they face from family, society, dmehtselves. Here participants describe

the expectations their parents and siblings havtéhém, as both students and family

members, and the expectations they feel othersfoatvieem, most often referring to
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political and community attitudes. Last, these ipgréants explain what they expect from
themselves, as students, as undocumented immigeantgrkers, and as children to
unauthorized immigrants.

Based on substantial statistical research regakdisyganic/Latinos and
education, the Hispanic/Latino population has remaithe least educated of all minority
groups in the United States, falling behind the@sn American population, the non-
Hispanic White population, and far behind the Agiapulation (Gandara 2010). In the
past, critics have attributed the achievement gapriumber of factors, such as language
deficiency, cultural conflicts, and have also blantige parents, claiming that parents of
Hispanic/Latino students fail to encourage or sttbg importance of education to their
children.

On the contrary, recent research has shown thaigrant parents, documented
and undocumented, are fierce advocates of educ#tispanic/Latino parents
consistently encourage their children to complégé school and continue on to college.
In the case of undocumented Hispanic/Latino imnmtgathe major factor driving
immigrant parents to enter the United States illggs the opportunity for their children
to have better educational outcomes. Participdreiees their impressions of what their
parents and families’ expect from them in respdodée interview questions, “What
job/education level do your parents want for yodWhat expectations does your family
have of you?”, and “How do you feel about their esations?”

“My parents have always expected for me to finigjhtschool and go to college. Even
though | am undocumented, they wanted me to keemgdhey know that to succeed

71



here, | need college education, and that has allvegns the message. They expect me to
contribute to the family as well, because we alicho contribute to make it, so I help out
with bills when | can. It is just that school is expensive for me.” —Paola

“Our parents have always wanted the best for thenk that what they want most is for
us to have better than they have. They expect ge to school and get a good job so we
can take care of ourselves and our family, anchawée to worry about bills and food.
They don’t want us to become doctors or lawyergmthing like that. They just want us
to have better. | know that that means college.iegbD

“My dad has always pushed me towards educatiorhddealways said that education is
the only thing worth risking everything for. He km® he does not have all the answers
himself, but that has never stopped him from expgcehe to do my best and to earn a
college degree.” —Andrea

“My little brother and sister were always looking to me. They expected me to help
them when they got to school because | guess Hueyght | would have all the answers.
To be honest, | did learn a lot in my first yeafschool, so | have been able to help
them.” —Armand

“I always felt like my brothers were expecting afiom me. Like, | knew my parents
had all these expectations, even though they dadways understand what it took to
complete a lot of the goals | had, but | was sggatiwhen | realized my brothers had
expectations too. | was the first person in my fan@ go to college, so | was the first to
encounter all the legal obstacles, and enrollmbstazles, and how to pay for
everything. My brothers expected a lot from me bseahey knew they would have to
face all the same challenges, and they wanted relpothem.” —Luz

Participants also felt that their school peers égukctations of them, although the
impressions they got from their peers were regulaelative. The following are
participants responses to the interview questidiibat are the disadvantages of being
undocumented?”, “What had the most negative impagtour high school experience?”,
"How did you relate to your U.S. born peers?”, &rddve you ever experienced
discrimination, or different treatment in high Sohor college?”

“Nothing. They act like I am nothing because | amovim, and they are white, and
because | speak Spanish, and those who knew | méigumented loved making fun of
me. They expect me to fail. They always have. Téxgected me to not make it through
high school, they expected me to be some sortaoigsgter. I'm not. And | am so close to
my bachelors now, | just want to shove it in tHages.” —Armand

“I always felt like no one at school thought | wduhake much of myself. | got teased,
and bullied, just because | was different. | thimkone thought | would graduate. When |
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watch the news or try to follow the debate over igmation, no one really says, ‘Hey,
they are all criminals who have ten kids and pustys] so let’s deport ‘em all,” but with
what they do say, like drug cartel uses the bom®d, bringing up that we don’t do well
in school, and we abuse social programs, and klegtdon’t say, that is the message |
get. No one expects much of any of us. So sometihaks’'t expect much of myself.” —
Arturo

“I had a friend, well; | thought he was a friendutBn high school, my senior year, he
started making fun of me because I'm undocumeriedold me, in front of the whole
class, that | was useless, and | would never getaiase | didn’t have papers. He started
teasing me, saying | couldn’t even drive, so howl@dd ever work. | pretended it was a
joke, but really, | started believing him. | wonddrhow | could ever do what | needed to
if | couldn’t even drive? The class thought it veasfunny, all these white kids not caring
that | was just as smart as they are. It made eldike everybody was out to get me. All
the white people anyways.” —Juan

Lastly, participants described what they expeanftbemselves, as students, and as
family members.

“I never really thought about it before. | guesxpect to succeed. | expect to finish
school, with a good GPA, and get a job. | wantt&y slose to my mom, and help out so
she doesn’t have to work as hard. | don’t thinkpext a lot of myself. | expect to just be,
normal.” —Carla

“l expect a lot of myself. | want to get a PhD im¢hemistry, and do research. | want to
live in the US, and help take care of my parentabse they deserve so much better than
what they have. It is weird. | expect so much froyself, even though so many expect
nothing of me.” —Brenda

“I know what | want, and | guess, it is sort of wihaxpect to achieve. | have always
wanted to serve in the military. | still want tovant to serve the US, and it is just too bad
that they won'’t let me. | don’t know. | guess | expto finish school and go into law
enforcement then. | mean, with my background, wbald be better to serve people like
me in [City name]? So, | guess, | expect to senyenvays. | expect to help people, and |
still want to enjoy life. | am working so hard fahat | want, | think that at some point, |
should be allowed to enjoy my life.” —Enrique

“To prove everyone wrong. | am going to finish schaevith the degree | always said |

would have, and then | am going to work in my fjeddd | will have proved everybody
wrong. That is what | expect from myself.” —Luz
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“To finish what | started. | expect to prove to ralyghat | can do this. | work so hard,
and | know | am smart. | just need to keep pushiygelf, and | will succeed. That is
what | expect from myself, to finish school andy@dhat | can.” —Paola

One particular experience stuck out regardingettpectations others have of
participants. Manuel took a different approachhis tjuestion and explained how he felt
that America itself had an expectation of him, igndss his Mexican heritage and fully
embrace mainstream American culture. Immigrantesitlfind it difficult to balance
these two value systems, and most often embraceiéaneculture and values as they
feel American values are what will help them suddeeAmerican culture. Manuel
explained that in high school, he made the consailmeision to act American in order to
succeed. At the time, Manuel was enrolled in EQIss¢s, which he realized were
inadequate, and did not reflect his abilities &slengual and bi-cultural student. Manuel
told his parents that he wanted to be placed imthimstream classes for his grade. His
parents, unfamiliar with the ESL curriculum in Bshool, advised him to remain in ESL,
where they were sure the school had placed hinecibyr

Manuel recognized that the ESL program at his sathidaonot provide the
information and content necessary for him to pregia his studies at the same rate and
level of his American peers. He told his parentd the ESL classes would make it
difficult for him to graduate, and that the schbatl not taken the time to interact with
Manuel and place him properly. Reluctantly, Mansiglarents agreed to contest the
schools placement, and Manuel was enrolled in egguhsses.

At first, the material was difficult, but Manuel&gted quickly, and learned that

he needed to act like an American student in a@eucceed, and even excel. Manuel
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recalled feeling out of place as he “acted” outdag. He focused on speaking English at
school, participated in school sports, and wasleain student leadership. He
maintained this separation of self well into colegefore he realized how draining it had
been to disconnect himself from his culture anetotlalue system. He realized he
needed both value systems in order to be wholeyankled on re-familiarizing himself
with the cultural values he had tried to distaniceself from.

In conclusion, | identify five major themes fronymesearch, each an important
factor in understanding the perceptions of undosueteHispanic/Latino youth and their
educational attainment experiences. The first thisnagoeriod of disillusionment which
every participant mentioned experiencing, relatmthe revelation that they were
undocumented, or to the reality of being undocueetriParticipants expressed feelings
of depression, anger, shock, and a loss of matinafihe second theme, immigrant
optimism, describes the ability of these undocum@istudents to remain optimistic in
the face of great trials. The third major theme w@agortunities. Two opportunities were
discussed, DACA and education. The fourth themeth@smportance of social support.
The social supports discussed were family, mengmd,significant others. These
supports provided physical, emotional, and mentppsrt to participants. The fifth and
final theme discussed was expectations. Particgpexjressed the expectations they felt
their family and society had for them, both as etud and members (of the family, or as
members of society). Participants also describeckipectations they had for themselves

as students.
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Following the discussion of the five major themlegview the four research
questions for this research. In reviewing the regequestions, | find that the educational
goals of the participants are to earn a collegeedem the field of their interest and use
the degree to work in their desired occupationtl@n note, participants are frustrated
and often feel discouraged by the prolonged procgsarning their education, a result of
financial difficulties and restricted work and sochoptions.

Three factors which influence undocumented studenirsuit of higher
education are identified: family, a specific peraldy trait, and outside support. Lastly,
participants consider their educational accesstimteed with their ability to live and
work in the United States safely. If participants anable to access or complete their
educational goals, they perceive they have thréery first, working jobs they qualify
for with DACA and getting involved in immigratioropicy change. Second, returning to
their country of origin, or moving to another coynthat will allow them access to

education. The third option is marriage to a Uifzen.
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Chapter VI: Conclusion

In order to draw out novel information, the majloermes of this research are
associated with previously conducted research.dnyntases, it is not surprising that the
themes of this study serve to strengthen and pm@idetis and arguments found in the
literature. My intentions, however, are to identifizere the themes of this research
provide new or under researched information in otdealidate this study’s contribution
to sociology. Despite the limitations | recognipe this research, the major themes
identified have significant implications for educat, policies that impact immigrant
groups, as well as sociology. While my focus fas tiesearch was on the educational
consequences undocumented Hispanic/Latino youthuener, further research is needed
to understand: the circumstances that lead to bodamed immigration; the period of
disillusionment and its effects on undocumentegéinsc/Latino youth; the long-term
consequences of denying an increasingly large ptipalaccess to affordable education,
stable occupations, and other various rights ainvilgyes.
Period of Disillusionment

Because the majority of my participants were negquired to prove their
documentation status as children, the reality eirtbtatus was unknown. Many were
unaware that they did not have papers, and hadyalbelieved they were American
citizens like their peers. It was in the procesamslying for a job, filling out college
admission forms, applying for financial aid, anglrig to schedule a driving test to
receive a license that these participants becanaeean¥ their documentation status. For

those who did not know they were undocumented kifisvliedge was a shock. For those
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who were somewhat familiar with their documentastatus, this re-affirmation of their
position in the United States was a rude awakerBegause they had spent so many
years unaffected by their status, they had conhelieve they did not have limitations on
their futures’.

As students near the end of their secondary edurdhey also near the end of
their legal protections. This “sudden discoverytnas with “immediate and severe
consequences” as participants’ goals are divertidderassessed (Gonzales 2008: 191).
As evident from the participant’s responses in nmgiags chapter, it takes participants
time to come to grips with their new reality. Ikés time to understand what being
undocumented means, and if it is a temporary anpeent situation, and what it means
for everyday routines. This period of discoveryife with emotion. Reactions to the
knowledge of being undocumented vary from particifga participant, but one thing that
remained constant was that this period was natitefiWhether a participant reacted
with initial shock, anger, confusion, numbness,rdsgion, jealousy, or pessimism, the
period that this initial emotion occurred for wastjthat, a period of time. While there is
no set time period for how long a participant ex@ared this period of disillusionment, it
can be assumed that how a participant discovenrsdbeumentation status, and how the
information is handled, directly correlates to hawsruptive the knowledge is.

Because my research is not representative, | cammdidently claim that this
period of disillusionment is significant in influeimg the choices and actions of
undocumented Hispanic/Latino youth. | can, howesafely say that it is a significant

period in these students’ lives. This period is wharticipants compare how they
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thought their futures would progress to how thew ifieel stuck because the things they
thought they could do are restricted. | consider th be disillusionment; a time when
participants are exposed to the reality of theuragions, and are forced to identify
limitations and barriers to dreams and goals. Peisod of disillusionment is most
disruptive because of when it occurs; at a timenwgeaticipants are transitioning into
adulthood, taking on more responsibilities, consmdgetheir futures, thinking about
marriage and children. At this time the choicegipgants make have important
consequences. One wrong choice can have drassegoances, physically, emotionally,
and legally.

As Gonzales (2008) states, “While the decisiomgypants make during this
particular period do not always determine theircadion and labor market outcomes in
the long run, they certainly shape their earlyettgpries and impact their well-being and
overall outlook” (p. 189). Participant responseghlconcur with Gonzales’ observation,
and present something new. Based on participaponsgs, the period of disillusionment
most notably impacts student motivation, studenttenal health, and student mental
health. However, this period is highly influencedthe way students learn of their status,
and the communication between parents and chil@ased on responses from
participants, open communication and honesty atewnuch of the anxiety and fear
associated with the period of disillusionment.

Participants responded better to parents explawmgthey had limitations, what
those limitations are, and how to operate in spitdese limitations. Participants with

parents who avoided this type of discussion, amdlittée to no information for their
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children experienced higher anxiety and fear, antheked loss of motivation for
completing their education. This is important flee {parents of undocumented students to
understand. Parents need to have accurate infamnfati their children, and reliable
sources of information if there are questions thieepts cannot answer. By providing
information or reliable sources of further informoat students can better navigate this
period of disillusionment, and maintain mental @nabtional stability.

This period of disillusionment is arguably the senmost influential period for
undocumented Hispanic/Latinos. Goals are re-corggjustudents endure a period of
emotional and mental upheaval, rules and limitationst be identified and learned, and
students’ sense of safety and security has bedgietb In order to minimize the effects
of this period, parents and other authority figure®lved in the lives of these students
have a lot of responsibility. As mentioned abowaepts need to be open and honest with
their children. Parents also need to educate tHeessa order to better serve their
children. Knowing who to trust in the school systsnmportant, having an advocate can
help, and discussing a child’s status with thenoteethey are faced with a rite of passage
will help to strengthen undocumented Hispanic/L@students. Remaining positive and
realistic also aid in minimizing the period of dlissionment in these students lives, and
can prevent the negative assimilation of thesehyout
Immigrant Optimism

| mention in the previous chapter when introdudimg finding of “immigrant
optimism” that it was a surprising factor. | had papected such amazing levels of

resiliency, and as this resiliency became condistetine interviews conducted, | had to
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broaden my literature review. The students | ineamed have maintained an impressive
optimism. These students seem to occupy two miadsetultaneously; one mind
optimistic, the other overly aware of the barrigmsy will face. | want to stress that
during the interviews students expressed distnedo#en a lack of motivation for
college, citing financial struggles, family expdaias, the need to work, and the fear of
deportation as just a few of the obstacles to higkecation. This was what | expected.
What surprised me was the optimism these studeaitstamed even as they expressed
concern for their futures. One second they wouldtbessing the need for financial aid
and how without it, they cannot complete their edion, and the next, they are saying
they have great hope for the future, and are al@stssing on the future.

Others have expressed their dedication to educatdrtheir optimistic outlook
on life as a tribute to their parents, and theiBees their parents made so that they could
have a better life. Still others mentioned the entipolitical atmosphere as a reason to be
optimistic, these being the students who had receivork visas through the DACA
program. It seems that these students are abimtdtaneously recognize barriers and
obstacles to their education, and formulate sahstio overcome these barriers.

Originally | was concerned that the optimism thsetsglents maintained would
prevent them from developing realistic and/or acglishable goals in regard to
education and future careers. | am now convincatltths optimism is one of the greater
motivators in these students’ lives. | have no dalét these students are acutely aware
of the barriers they currently face, and will face¢he future, but they manage to thrive in

many ways, and even come up with creative wayvéocome trials. As Diego
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describes, “An advantage to being undocumentectingl creative ways to get around
things. We have to think outside the box to find/sveo solve problems, and | think that
gives us an edge.”

Critics of immigrant optimism argue that as imgies as this resiliency is, the
strategies these students devise to allow thenorigem the face of insurmountable odds
only allow a micro level of this population to sigisn the face of such a harsh political
climate. These critics argue that while undocunekstadents have learned to live in an
environment with scarce resources and numerousnesfaictions, they ultimately have
little power over the macro level institutions tigatvern their limitations. Based on the
responses | have heard from this research, | leagissagree. While | am not overly
optimistic about the opportunities these studeatshn this current political climate, |
feel that this immigrant optimism has the potertbabe more impactful than critics give
it credit for.

What this research contributes is a more focused wf how immigrant
optimism affects these students’ lives. Optimisragsestudents focused on the future,
where they see a world of potential. The family &rder cultural values these students
draw from maintains and perpetuates this immigogtimism, and | have no doubt that
this is what these students will need to succeedjust in their education, but in their
efforts to reform immigration at the national levEhis resiliency is what is needed to
change the political climate. | argue that immigraeptimism is capable of allowing these
students to succeed and to make the changes nectssaprove immigration and

education. From what | have heard in this reseanaimigrant optimism allows these
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students to survive and to plan for the future, iimee want to benefit from this
optimism, we need to improve educational accesthiese students and make their lives
more visible. These are the students who are goingform immigration, even if it is
one step at a time.
Limited Opportunities
In the previous chapter | identify policy changasch as DACA, and education,

as the most prevalent opportunities identified astipipants. Because DACA was passed
in 2012, there is little to no research to addis tiscussion. This makes this study a
unique contribution as it is one of the first tesdebe how DACA influences behavior
and educational attainment. There are pros andtbahsiave been identified by various
researchers as well as the participants themsdluss.these observations to augment my
discussion on DACA. | follow up with a closer loaekthe dedication participants have to
education, and the factors that foster this drive.

The advantages to DACA are a 2-year work permet,aipportunity to obtain a
drivers license (varies by state), the ability bbadn auto insurance (varies by state),
and the increased possibility of obtaining a soegiurity number (varies by state and
would be valid as long as DACA is current). Paptzits also feel that DACA provides
a greater sense of stability and security, andsgirem hope for future policies. There
is also the opportunity to travel in-country, atwlaad (Ranchod Law Group 2013).

Disadvantages include restrictions on travel; nargatee on reentry into the
United States; criteria for DACA denies eligibilityr most parents, older siblings, and

older extended family. The criteria for DACA alsenies eligibility to individuals with
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a criminal record. Other disadvantages are thigyelsubjection to presidential and
political changes, a lack of consensus on the dation reprieve, and the finality of the
USCIS’s decision.

Participants made it clear that DACA was not whatythad hoped it would be,
explaining that it feels very temporary. Adan wasywforward with his disappointment
of DACA'’s limited scope. However, it has allowecdegter security for participants and
their families. It has also improved their abilityfind and apply for better paying jobs,
increasing their sense of financial stability foe time being. For now, they accept and
take advantage of DACA'’s benefits, but they aresatisfied. There is an expectation
for further action to build off of DACA in order topen a pathway to citizenship.

Education was the second opportunity identifiedudation was discussed by each
participant interviewed, and plays a large rolénm lives of these students. The topic of
education and undocumented Hispanic/Latino immigraan be broken down into three
areas; first, the values and meanings undocumdéaneities bring with them from their
country of origin; second, immigrant optimism atslaffects on education; and third, the
expectation of pursuing education.

Valdés (1996) recognized that immigrant familiesught with them a different set
of values and meanings from their country of origind these values are often
incompatible with the values found in American sbogi Valdés (1996) argued that for
immigrant families, education and schooling do Imie the same meaning in the United
States. For many undocumented Hispanic/Latino fagjithe values held by the parents

of students are “filial loyalty, reciprocity, confaity to social conventions, and
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maintaining social linkages” (Valdés 1996: 172)e3é parents still highly value
education, and support their children in attendind completing their primary and
secondary education, but the traditions and vaheés by these families are in direct
conflict with American values and educational ttaadis. For example, Valdés (1996)
shares the change parents experience as new siinvlle United States, where they
learn that high school graduation is consideredress to living life. But families had
never imagined that choices would have to be matleden responsibility to the family,
and the ambitions of the children. Parents hadmasdithat their children would be able
to earn credentials and succeed in school whileagiag to “put family first” (Valdés
1996: 173).

Immigrant parents did not understand that in Angrencouraging children to
pursue education and believing in education inwblveich more than making sure their
children attended school. In fact, as Valdés (1€3®)ains, parents in her study spoke
positively about education, but their everyday pcas and activities would be
considered unsupportive by mainstream standaetscduntered this in my study as well.
Participants explained that their parents encoutdigem to graduate high school, and
pursue higher education, but that they did not seeamderstand the time, energy, and
prioritization required to succeed in the Amerieslucational system.

As Valdés (1996) and Valenzuela (1999) argue, imamgparents are not
familiar with American education and often provimnflicting advice and observations.
Luz best expressed this idea when she sharedttradtions she had with her parents in

her first year of college. Luz explained that hargmts had been unfamiliar with the costs
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of a college education, and were often criticalhef time she spent apart from the family.
Luz had to limit the time she spent with family base she was busy working to afford
her school credits, and needed time to study iera@ pass her classes. After her first
year, Luz showed her parents how much school hsig @od explained to them that she
had needed time and space to study. Luz recalisiéngarents did not bother her about
school after that, and explained that her pareetgable to be more supportive and
familiar with college requirements for her brotldren he started college.

It is difficult for the children of immigrant faries to navigate two different value
systems, especially when each value system costitouge emphasized by different
authorities in their lives. Immigrant parents wtrir children to grow up with the same
notions of “reciprocity, responsibility and respédtat have been part of their families for
generations” (Valdés 1996: 172). Teachers and tsade¢he United States expect
students to dedicate themselves to learning, asigradifferent meanings to the values of
respect and responsibility. Students in Americaeapected to be more independent and
competitive. There are also extra-curricular sclambivities that are emphasized in order
to make students “well-rounded” and more appeadmduture college applications.

Manuel’s experience described in the Findings araptnot uncommon,
although his reconciliation is. It is not uncomnfonimmigrant students to choose the
dominant cultural values over their parent’s vadystem. Much like Manuel, students
realize that in order to succeed in the UnitedeStétey need to adopt American

behaviors and values. Unlike Manuel, however, nstnglents fail to reconnect with their
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culture and remain disconnected. This can leadmaplications with family, and has a
profound effect on how they view themselves.

The second area related to undocumented Hispaied_youth and their
dedication to education is the relationship betwsmrial capital and schooling.
Valenzuela (1999) refers to social capital as, 4beial ties that connect students to each
other, as well as the levels of resources (su@tademic skills and knowledge) that
characterize their friendship groups” (p. 116). éwting to Valenzuela (1999),
aggressively school-oriented students, like thé@pants from my study, exist because
they possess greater social capital, which Valdazargues is demonstrably linked to
their schooling experiences in Mexico.

As argued by Valenzuela (1999), “Immigrants invttk@se prior experiences
through their comparative or dual frame of refesgnehich not only motivates their
achievement but also mitigates their critique dd.\schooling” (p. 117). Much like
immigrant optimism, this dual frame of referendews participants to “evaluate their
circumstances in the United States through thedétiseir prior schooling...experiences
in Mexico” (Valenzuela 1999: 117). This social dahia combination of immigrant
optimism and what Valenzuela identifies as empeiidjligence, is manifested as a
sense of loyalty and purpose, “that undergirds tlogir higher achievement and their
pro-school ethos (Valenzuela 117).”

In short, the 1 and 1.5 generations possess hgglogl capital in comparison to
second and third generation Hispanic/Latinos, beedoey have a dual frame of

reference (Valenzuela 1999). The 1 and 1.5 geo@sitnaintain strong ties to their
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culture throughout much of their primary and se@gdchooling, which allows
increased confidence, navigational skills, and awess. This social capital maintains a
healthy persistence, and if fostered during hidiost can continue to serve students into
their college years.

The fostering of this social capital is importdmecause as Valenzuela argues, if
students possessing abundant social capital fageetrdous odds in their efforts to
achieve, how much poorer are the chances of sutmestidents with little or no social
capital (p.140). If students are not allowed tomtain and build their social capital, they
will not be able to fully benefit from it, and thtsin influence their decision or their
ability to pursue higher education. The particigdndbm my study all seem to have
benefited from this social capital, owing to th@gaort of family, friends, teachers,
counselors and other mentors. So in spite of varalstacles participants met in their
secondary schooling years, the fostering of thagrad capital allowed them to overcome
and maintain a pro-education attitude.

The third area is the expectation to pursue edutathe majority of participants
described the expectations their parents had of thad education was always a priority.
Although parents did not always seem to undersitedmuch education was needed,
and the different kinds of degrees and skills,ip@dnts learned quickly the importance
of education, and took their parents encouragenhgmy participants also explained
that they had been instructed by their parent®tbedter and have a better life than they
did, and participants often view education as aiidgy to better their lives. Many

participants see the abusive work relationships ffegents have, and they want to avoid
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that kind of a future. This is what their parentpect as well, so parents are quick to
support their children in their educational endeaas long as there is the potential for
improvement to their situation.

As | tried to make clear in the Participant Talolethe sixteen interview
participants, four had two parents with “some afe completed in Mexico, and three
participants were emphatic that their mother’s reived “technical training”, which
they referred to as a type of college, also comepl@t Mexico. The fathers of these three
participants, however, were reported to have dsixdde education level. The remaining
participants possess education levels that sutpase of their parents. Even the
participants with parents possessing “some collegete unable to explain how much
college their parents had, or if they ever completey form of degree. Participants were
also vague when reporting that their parents haiglfaschool education; most
participants volunteered that their parents hashdttd high school, but failed to mention
whether or not a parent had graduated from higbach

Valdés (1996) performed great research on thedatien of parents and children
and American education. Immigrant parents holdtp@sviews about education (Valdés
1996). Despite the marginal lack of education farepts in Valdés’ study, parents of
immigrant children (1 and 1.5 generations) recogtine importance of American
schooling for their children (1996:151). For marite parents in Valdés’ study,
education was a sensitive subject, owing, as Valeéseived, to both the parents lack of
continued education, and the reality that in sdvarailies, children had gone beyond the

educational levels of their parents (1996: 151)ca@kding to the participants in my study,
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ten participants had gone beyond the educatiowel && both parents, and another two
had gone beyond the educational level of one dr bbtheir parents. While | did not
interact with the parents of my participants in aray, judging from the language spoken
by participants parents, (predominantly Spanisid, feom their occupations (mostly low
wage occupations), the parents of my participartyvary similar to those in Valdés’
study (1996).

The parents in Valdés’ study express similar viawd expectations about
education as the views and expectations my paatitgoreport their parents as having
(1996). Valdés (1996) argues:

In different ways, parents in the study demonstraéhat they valued
schooling. They were aware of their own limitgbortunities, and they
wanted their children to have more. Even in gefof the many
competing demands on the family system, childrechooling was still
considered important. (P.155)

Participants in my study reported similar practiaad expressions from their
parents as the parents in Valdés’ study (1996}idfaants in my study with younger
siblings were often admonished to set the exanmlgdunger siblings; parents expect
older siblings to learn and succeed in the Amerg@rool system and to provide
guidance to younger siblings when the time come#hfm to navigate school. In
Valdés’ study, the daughter of one participant gempout of high school to get married,
and the mother lamented her choices because shetkatin America, people who did
not finish high school had fewer choices (1996) Tother was also worried that her

younger children would follow in their older sibgjis footsteps and abandon their

education.
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Table 3: Parent’s Education

Pseudonym Sex | Age| Mother’'s Education Father’s Education
Adan M 20 Some College Some College
Andrea F 26 | High School & Technical Training | 6" Grade
Armand M 23 Some College Some College
Arturo M |19 | & Grade 6" Grade
Blanca F 20 Some College Some College
Brenda F 20 | ®BGrade 2" grade
Carla F | 18 | 7Grade N/A

Diego M 19 7 Grade High School
Enrique M 21 High School High School
Juan M | 21 | BGrade 6" Grade
Julio M 18 Some College and technical training6™ Grade

Luz F 23 Some College and technical training6™ Grade
Manuel M | 22 | High School 6™ Grade
Maria F 18 | B Grade 8" Grade
Paola F 19 Some College Some College
Roberto M | 18 | $Grade 9" grade

Similarly, participants in my study reported thiait parents often reminded them
that education allowed them greater opportunitiesl, that not completing high school
would offer fewer choices for work and safety. Rgsants in my study also reported that
while their parents had the best of intentionsy tlvere not well equipped to help with

the material being taught in American schools.iBigents in my study also reported
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many confusions and misunderstandings their patesabout school and the programs
offered. Valdés (1996) recognized that:
Commitment and interest in education, howevergwat enough to make
up for the parents’ lack of familiarity with U.Bistitutions... There was
much confusion about programs, requirement aadigg. There was
much misinformation within the family collectiwxperience about what
worked and what did not. (P.155)

Luz best illustrates the gap between commitmenttacation, and understanding
the requirements and systems in the U.S. schowistgution. In her interview, she
reported that her parents were dedicated to heplatimg her high school education, but
were not able to provide a lot of hands on supptet. parents were also supportive of
her continuing her education and pursuing a coltsgree, but Luz reported that they
had been surprised; to her parents, a high sclegsed was considered the pinnacle of
education. They had not considered that in Amedaallege education would be the
minimum required to be eligible and competitiveéhe work force.

My research findings for opportunities, DACA ardglieation, provide a more
focused attempt of understanding the role that o@ruation status plays in the lives of
the 1.5 generation. Undoubtedly, undocumented imanig recognize education as the
best method of achieving upward mobility. Parefitsnmlocumented students value
education, and students have an appreciation éoopiportunity of education.
Nevertheless, from what participants have sharedhigrants, or first generation
immigrants, do not understand the role educatiagsin U.S. society. Too many

immigrants follow the “American way”, believing thean “pull themselves up by their

bootstraps”. For the majority of undocumented inmaungs, work is the only way to
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succeed in the United States. They recognize tperitance of education, but are not
able to conceptualize how it affects their sucoegsmerican culture.

Undocumented students of the 1.5 generation statet better the role and
importance education plays, and are more motiviaedmplete high school, and
continue their education in order to earn a detiratwill provide greater occupational
stability. This break in knowledge between thetfarsd the 1.5 generations is cause for
miscommunication between children and their parehtgreater observation is that
parents misunderstanding of education often regultseir reluctance or dismissal of
programs or opportunities for them to improve tlegiucational levels.

Importance of Social Support

According to Perez et al., “...undocumented Hispmitno youth draw on
specific personal, family, and school resourcesrmumvent the effects of various
stressors as well as social and institutional begrio become academically successful”
(2009: 28). Participants identified three main tgses in my study, family, mentors and
significant others. The data gathered from my netegegarding resources strongly
supports Perez et al.’s argument for resourceghadsignificance in the lives of
undocumented Hispanic/Latino youth (2009). While thain resources identified by
participants in my research were family and ment@select few participants made
references to outside resources such as a comnprogyam, a church group, or school
programs that they participated in. | did not iidithese outside resources in my
discussion on resources as a finding because dely participants mentioned outside

resources, and the information about outside ressuvas vague. | would like to
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recognize some of the outside resources herelyiftoriurther impress the significance
and variety of resources available to undocumeHisganic/Latino youth.

School leadership and school sports were seereasrgsources, both in high
school, and in college. Adan, Blanca, Armand, LManuel, and Roberto all made
references to school leadership positions and $&paots. Adan reported in his
interview that sports had been one of things tefkpim] off the streets”. These six
participants all held high school leadership posgi and continued in leadership when
they entered college. Adan, Armand, Manuel and Rol#till participate in sport
activities, such as campus soccer clubs, and vedunid help with local community
soccer teams. Andrea made reference to a Leadenshipte that she participated in
during high school. She reported the Leadershittuis as being useful and inspirational
to her in her high school years.

Three participants also referred to a high scpoagiram called Early College,
where students are able to attend college claBaesite financed through the school.
Arturo, Paola, and Maria participated in the E&bllege program, and reported feeling
grateful for the opportunity to take college cogrsigat were paid for by their school.
These three patrticipants also felt that this pnogweas partly to credit for their successful
graduation, as they had not felt welcome or ablaead in at their respective high
schools. One other participant, Juan, had atteadggde of alternative high school, called
Oregon Youth ChalleNGe Program (OYCP), part ofitlagional Guard youth outreach.
He graduated from this program, what he called Badiool boot camp, instead of

attending and graduating from traditional high s#hduan reported that OYCP was what
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he had needed in his life, and shared that hisresque with OYCP continues to provide
opportunities for him.

These resources proved to increase resiliencartrcipants, opening doors and
increasing connections and networking opportuniesticipants in my study regarded
these resources as important in their ability aacigion to complete a high school
education and pursue a college education. Thesaeuesources, along with the
previously identified resources of family, mentasd significant others, further support
Perez et al.’s claim that undocumented Hispaniaibagtudents are able to possess high
levels of resiliency when there are protectivedes{or resources) to counteract
obstacles (2009). While Perez et al. (2009), inapiypion, underestimated the role of
family as a protective factor, my research suggdstisfamily is one of the most
significant protective factors for undocumentedgdisic/Latino youth. Based on
responses given in my interviews with participahtggue that family (parents, siblings,
extended family, and children) provides the grdatearce of support and motivation for
undocumented Hispanic/Latino students. Family veasited to have physical (shelter,
food, transportation), emotional, and spiritualuehce for the participants in my
research, which successfully counterbalanced aggested deficits caused by family
living.

Review of Research Questions
“What are the educational goals of undocumentedsganic/Latino youth in this

study?”
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Based on participant responses in the Opportgrsgetion of this paper, the
educational goals of the undocumented Hispaniaibagtudents in this study are
identical to typical U.S. high school graduatesnaly, to attend college and earn a
college degree. As evidenced in the Participantefabcompanying this thesis, the
participants in this study have a wide array ofupational goals and interests. No two
participants share the same occupational goalekample, multiple participants express
an interest in criminal justice, but with differesareers in mind. One participant wants to
join law enforcement, another wants to specializd l@ecome a member of SWAT, while
still another wants create programs to serve woofiemders of color. Two participants
are currently working towards degrees in enginggmvith one participant focusing on
civil engineering, and the other on environmentajieeering. One participant is
determined to earn her PhD in Biochemistry, whilether wants to become a
pharmacist.

The career aspirations of these participants veasndtically, but the foundation
for any of their future careers is the same: edoigaOf the sixteen different career
aspirations expressed in the interviews, the omg tihey all have in common is the need
for a college degree. Of the sixteen participamt$y three, Julio, Arturo, and Andrea
need two-year associate degrees or certificatemuimmotive repair, family business
and paralegal studies. Six participants requirachélor's degree as the minimum
requirement for the career of their choice, amdmwgé¢ criminal justice, graphic design
and public relations. Five participants require askérs degree in order to enter or be

competitive in their field, including engineerinigternational studies, business and/or
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Table 4: Participants Education

Pseudonym College Career Interests Degree Greatest
Type Minimum Obstacle
Adan Community | International Masters $$3
College Affairs/Business
Andrea Community | Social Work; Legal aid for | Associates or| $$$
College minority women Bachelors
Armand University College or school Masters $$$
administration
Arturo Community | Business; to assist with Associates $3$
College family business
Blanca Community | International Studies and Masters $$$
College Foreign Language
Brenda University Biochemistry Research PhD $$$
Carla Community | Advertising and Graphic Bachelors $$$
College Design
Diego Community | Public Relations Bachelors or $$$
College Masters
Enrique Community | Criminal Justice; Law Bachelors $5%
College Enforcement
Juan Community | Criminal Justice: Police Bachelors $$%
College Academy; SWAT Team
Julio Community | Automotive repair; Associates $53
College Recording and producing
music
Luz University Criminal Justice; create Bachelors or | $$$
programs for female Masters
offenders of color
Manuel University Environmental Engineering Masters | $$$
Maria Community | Pharmacist Specialized | $$$
College Degree
Paola Community | Graphic Design Bachelors $5$
College
Roberto Community | Civil Engineering Masters $$$
College
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college administration. Maria needs to earn a degr@harmacy, a five to six year
program, and Brenda requires a PhD in biochemistryork as a biochemist researcher.

Participants make it clear that they are dedictieshrning college degrees, with
multiple participants explaining that they are i to return to their country of origin,
or even apply to schools in other countries in ptdeachieve their educational goals.
The majority of participants credit their parenighwnotivating them to pursue higher
education, and despite the financial difficultieperienced by the participants, as well as
limited options geographically, participants remeommitted to attaining college
degrees. This speaks to the larger issue of imtmgr,avhere undocumented immigrants
are depicted as uneducated and unmotivated labeirsio goals or visions for a better
future. By all accounts, this research suggestsppesite.
“How do undocumented Hispanic/Latino youth feel abbtheir educational progress?”
Participants regularly expressed anger and frustrathen describing their
educational progress. Students are upset and d&ted by the financial requirements,
because as undocumented immigrants, they are uttabpply for FAFSA, are ineligible
for most scholarships, and cannot take out scloawid. They also experience work
restrictions, or experienced more work restrictibatore DACA was approved.
However, even with DACA, they are only earning mmom wages, as they have no
college education. This results in students takieigveen three and six credits per term,
as this is all they can afford to pay for out otket. Andrea sums it up when she shares
that she felt like it will take her thirty yearsfiaish school, because she can only take

one class at a time.
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Other participants expressed frustration withgh@onged process of earning
college degrees. “The biggest obstacle is moneyl.tAat is hardest to come by. It is
even more upsetting that for students like me,ragdister, who were A students; we
could have gotten scholarships for school. And adatbe getting FAFSA. We could be
so much further along, but instead we are doinddeship so out tuition is paid for, and
we are working so we can pay for books, and we woay for other costs not covered
by our positions. That means we can’t be full-tishedents like we want to be. It is very
depressing.” -Andrea. This sentiment was expressaehtedly, with multiple students
feeling discouraged by the number of years theylavba putting into two and four year
degrees.

Another concern was what would happen when theéydhduate with their
degree. A few patrticipants brought up the conceat ¢ven if they did, finally, graduate,
unless major changes have been made to immigratiotents will be unable to work in
many fields, even with DACA. Medical and criminaskfice fields will be difficult to
break into, even with a degree, and the majoritgasernment positions would also be
limited. In conclusion, students feel frustrated airscouraged by their lack of progress,
and by the prolonged process of attending collegspite of DACA.

“What factors influence whether or not undocumentédispanic/Latino youth pursue
post-secondary education?”

Factors that foster a desire to pursue higherathrcare family, personality, and

outside support. Factors that prohibit or discoerstyidents from pursuing higher
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education are the consequences of not having alssaurity number, financial costs of
education, discrimination, and the threat or fdadeportation.

Family seems to be one of the greatest factorgsanfling whether or not students
pursue higher education. As discussed previouatyjly represents a major part in these
students’ lives. Whether it is depending on fanfilyphysical support such as shelter,
food, transportation, or financial assistance,mnogonal support, such as
encouragement, advice, support, or motivation,esitglrely heavily on family
involvement. Family involvement also seems to shape these students perceive
education, and their desire to pursue it. Fampgcsically parents, influences
participants both directly and indirectly.

Directly, parents discuss education with theidstus, help plan for the future,
and provide assistance to continue educationalpsarsndirectly, parents often serve as
a reminder to students why education is so imptrttadents described seeing how hard
their parents work, earning little in return, andny expressed a subtle fear that they
would have nothing better than their parents. Bigeints found that their parents’
situation served as a catalyst for educationalyurslany explained that not only did
their parents want better for them, but participaetognized the sacrifices of their
parents in order to provide a better way of lifetfeeir children, and participants want to
make the sacrifices of their parents worth it. Fansithe greatest factor influencing
undocumented Hispanic/Latino youth to pursue pesbsdary education.

A second factor is personal characteristics ofigpgnts. All sixteen participants

had some combination of the following charactessstsocial competence, problem-
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solving skills, sense of autonomy, high positiveestations, and a sense of direction for
the future. These characteristics were exhibitéfidreintly in the participants interviewed,
but with similar results. These personality chagastics serve as a protective force for
undocumented Hispanic/Latino youth, and allow stisi¢o retain high levels of
resiliency. Resiliency, or immigrant optimism, igrgficant in influencing undocumented
Hispanic/Latino youth to pursue higher educativ@allbws students to persevere in the
face of great trials, and motivates students tckvaoound obstacles. Participants have
described great creativity, intelligence, and dateation when responding to challenges
they face in their pursuit of education. | canrmeak to students who lack the
characteristics that these participants have, bastime that they would find it difficult

to persevere when faced with similar obstacles.

A third factor is outside support. This refers tmaltitude of opportunities that
influence students to pursue higher educationdditen to family support and the above
mentioned personality trait. Outside support referscholarships students are eligible to
apply for and receive, school positions that prewigition waivers or tuition coverage,
support of school or community mentors, such asiselors, teachers, directors, church
leaders, and other influential community membeetwrking is also very useful to
undocumented Hispanic/Latino youth, who need adtesged and true resources.
Another form of outside support is policy changer &xample, DACA would be
considered outside support, and any future pol@nges to immigration would also be

outside support.
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These forms of outside support help to bolsteridentce and make higher
education appear more accessible or affordablesi@usupport can take many different
forms, from the type of advice or support mentosv/ule, the type of policy change such
as DACA which allows students greater employahilidythe duration or amount of
scholarship funding, or the type of school posi@ostudent holds. But all outside support
provides additional support to students, suppatt isineeded to motivate students to
pursue higher education.

Barriers to Educational Attainment

The barriers undocumented Hispanic/Latino youtloanter are inextricably
linked. These four factors share a complex relatgm where the consequences of one
barrier are mirrored or compounded in relation® ¢consequences of another barrier.

The first factor that discourages undocumented &figpLatino youth from
pursuing higher education is the lack of a so@alsity number, or citizenship status.
While DACA has provided eligible undocumented Hisigd_atino youth with a valid
work permit, and a type of conditional social s@gutumber, the impact is not the same
as granting citizenship. Participants are stilinanible to discrimination and deportation.
Participants are still ineligible for federal fir@al aid, and most state financial aid, and
the benefits of DACA in regards to occupationald$eare undetermined.

Travel is still restricted and risky; while studelan now apply to travel abroad,
the application requires a minimum of three mouhgr to departure, and there is an
application fee. The final decision is also papi#it to discrimination; meaning it is

possible that a student may travel abroad withpgomaved application, but the
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application does not guarantee the participantreann to the United States. Participants
with DACA also mention that while their currenttstg may increase their security, it
does not allow them the same rights and privileges.S. citizens. DACA and other
such policies are not permanent solutions. The ddeksocial security number and
official citizenship status still restricts travéhancial aid, loans, and scholarship
eligibility, and continues to limit work and schampportunities.

The second barrier identified by participants i financial costs of a college
education. As the majority of U.S. college studemtswell aware of, a college education
is financially significant, even with financial aithe option to take out school loans, and
eligibility for a variety of scholarships. Undocunted Hispanic/Latino students do not
have the luxury of financial aid, are ineligible federal loans, and are not able to apply
for most scholarships. In recent history, undoculestudents could be charged out of
state tuition as well, which is approximately thtieees the cost of in-state tuition, all
without any financial support. Participants all désed the hindering effects of being
solely responsible for funding their college ediaratPrior to the passing of DACA,
participants recalled working two to three low-wagjes in order to be able to afford
attending school one class at a time, or part-ttrfgest. DACA has allowed participants
to hold better paying positions (minimum wage aattdy) which has allowed greater
financial capital, but participants are still reapible for paying for school out-of-pocket.

Andrea described the prolonged process of earndepgeee as the most
frustrating part of her educational experience.eDffarticipants expressed similar

dissatisfaction. Due to their limited financial @pfunities, participants are not often able

103



to complete a full term at a time, which extendstime required to earn their degree. A
two-year degree can take anywhere from two andfadhéour years. A four year degree
almost always requires participants to start tbellege career at a community college,
and then transfer to a four-year university, wheoan take them another three to four
years to complete a four-year degree. This basgian ever present weight for students.
The costs of education also limit where they canlyap

On a positive note, there have been great strm@gafd due in part to the
creativity and ingenuity of many students. Undocnoted students can receive tuition
waivers for serving in school leadership positiddther participants have found
internships that accept undocumented studentsptueds have been able to receive
certain scholarships targeted at the migratory &hgglLatino population. But this is not
enough. This barrier is one of the most effectiveemwit comes to discouraging
undocumented Hispanic/Latino youth from pursuinghler education.

The third barrier is discrimination. Discriminatispresent in the classroom, on
campus, on the street, in the workplace, and inpasgible encounters with law
enforcement. This barrier is a complex puzzle. €hemno doubt that discrimination
exists, and these patrticipants are subjected texperience of being discriminated
against based on their ethnicity every day. Howethere are different levels of
discrimination. Discrimination can be the resultvafious motivators. Direct or
purposeful discrimination is motivated by hate eep-rooted ideology, and includes
violent acts, racial slurs, verbal abuse, and dibmns of direct and overt racism or

discrimination. Indirect discrimination is motivdtey ignorance or fear. This can
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include comments or suggestions that counseloasldisors might make in the belief
that they are helping a student, not knowing orasétowledging that the advice is
hurtful or misinformed.

This form of discrimination can also be fueledrbgdia portrayals of “violent”
or “criminal” undocumented Hispanic/Latinos, fostgra sense of fear and mistrust of
the Hispanic/Latino population as a whole. Discnation can also be motivated by
systemic policies or traditions, also known asiingbnalized racism/discrimination. The
term institutionalized racism/discrimination wasraduced in the 1960’s. Sparrow
(2009) defines it as “the collective failure of @manization to provide an appropriate
and professional service to people because of toér, culture, or ethnic origin” (p.
444).

Institutionalized discrimination goes a step furthg targeting a people because
of ethnicity, culture or race, and providing barsier challenges to the success of
individuals within the population. Institutionalideacism/discrimination encompasses
lack of resources or funds for certain studentéemint or unprofessional treatment of
target populations, hostility, ignorance within thetitution (college or university),
noncompliance with rules and regulations regardingents or employees of color or
other denominations, and the maintenance or creafiexclusionary rules and policies.
These forms of discrimination make it difficult fstudents to trust advisors,
instructors/professors, administrators, and othéraity figures. It also engenders an

atmosphere of hostility and mistrust amongst thdestt population.
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An example of this is an experience Carla descriBedla was taking a class at a
community college, and was doing well. She compléier work, and received A’s on all
of her work. When final grades came out, Carlafeagived a B in the class. Confused,
she met with the instructor and asked if therelbe@h some mistake. The instructor
replied bluntly that no Hispanic had ever passetl an A, and therefore Carla did not
deserve an A, so she should be happy with a Ba®ab so shocked by the instructor’'s
attitude and blatant discriminatory practice the eft the meeting quickly. She did not
know what she was supposed to do, and decideccgptithe B and avoid that specific
instructor in the future. As Carla expressed, “Wiauld have believed me anyways?”

Another example was an experience that Andrea enemd, and that actually
made local news at the time of the incident. Andveaa serving in the student leadership
at her community college where they plan an evaléd Semana de la Raza (Week of
the People), where speakers, cultural displayso#imer activities are organized to
advocate for the Hispanic/Latino population. Therd\banner used to visually announce
the start of Semana de la Raza was vandalizedragthl slurs the year that Andrea was
part of the leadership group. Andrea recalls “thas the most difficult thing to go
through; | had never experienced anything like bedore...It was really hard”. Such
experiences are not uncommon for students of catat,having an undocumented status
only increases the probability of being targetedcBmination/racism is a constant
weight these students are exposed to, and it @mlyes to magnify their difficulties when

interacting and navigating within the educatiometitution.
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The last barrier identified is the threat or fehdeportation. This threat is two-
fold. Undocumented Hispanic/Latino students fegrodition for themselves as
individuals, and fear the deportation of family daded ones, as extensions of their
lives’. While the participants in this study havkeagpplied and/or received Deferred
Action, which promises a two-year reprieve fromaiegtion, the long-standing threat of
deportation and lack of consistency with DACA alkodeportation to still be used as an
effective tool in marginalizing this population. @inthere is the threat of deportation of
family members, most often parents, older sibliagd/or extended family, which are not
eligible for DACA. Adan recalls the havoc wreakedhis father’s deportation.
Financially the family was in trouble, which reqadrthe children to provide financially,
in addition to their mothers work. It was also eimodlly trying as Adan and his siblings
were unsure of when or if they would see theirdatigain, and trying to validate their
conflicting emotions with his abrupt departure. Degtion creates chaos for both
individuals and their families, ripping apart spesissiblings, children and parents. The
financial burden of deportation is heavy, and gtsan atmosphere of uncertainty and
paranoia over this population.

| briefly mentioned that these four barriers atericonnected. In greater detail,
consider the first two barriers, lack of citizensbtatus/social security number and the
financial costs of education. Because participkatdk citizenship status, the costs of
education are greater, due to ineligibility of Ieafederal assistance, and scholarships.
Likewise, because a college education is so expenisie consequences of no citizenship

status are magnified. Incorporate discriminatiord a corollary pattern emerges.
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Institutionalized racism/discrimination is a lontgusding tradition, which has historically
affected the financial assistance of minoritiesardiess of documentation status. So
because undocumented Hispanic/Latino studentsaaferdo target (visual ethnicity
/race cues), it becomes standard to assume anymméwoks Hispanic/Latino is
undocumented, and to create or maintain policiasiwitwart the efforts of
undocumented Hispanic/Latino students in their it higher education.

Lastly, deportation is a means of controlling plopulation. By creating a sense
of fear and a lack of security, the population remm&ulnerable. This has made them less
likely to oppose policies and procedures which pregn their vulnerability, and still
manages to minimalize their activism. DACA, whilstap forward, is far from the
immigration reform this population expected, andds There are extensive connections
to be made between these four barriers, but tha ea is that each barrier has an effect
on each other barrier.

“How do undocumented Hispanic/Latino youth undeestd the choices available to
them if they are unable to access post-secondarycation in the United States?”

Participants did not want to consider a future whbeey were unable to complete
their educational goals, but participants were adsdistic. Participants considered the
inability to complete or access post-secondary aiilue intertwined with their ability to
remain in the United States safely.

As a result, participants considered their optiomged. The three main options
were: work in order to provide for themselves ameirtfamilies and increase their

involvement in immigration reform efforts; movereturn to country of origin; marriage
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to U.S. citizen. Multiple participants were adamtuatt if the situation in the United
States became worse for them and their familiey; ould be motivated to fight back.
Many participants are already involved in advocaeg reform efforts, and others
expressed a desire to be more involved. It is quéar that if push came to shove,
students would be more likely to double their éfdo reform immigration, rather than
survive in the shadow of injustice.

Other participants said they would be motivatechbve. Participants confessed
they would consider returning to their country afyjm, or moving to another country if
it would allow them access to education. This waistmeant as an option of moving and
not returning. Participants who responded with mg\as an option considered this an
option because it would allow them to apply forzahship or valid visas without
worrying about being deported. This was only coa®d an option if educational
opportunities were denied; barring that, partictgaare willing to endure their
limitations, relying on their educational progrés$enefit them in the future.

Third, three participants considered marriage tfSecitizen an option in order to
gain citizenship. One participant, Andrea, who waported to her country of origin,
married her long-time American boyfriend and is rfawishing the process of becoming
a U.S. citizen. It is noteworthy that no particitaeeemed to consider alternative options:
following in their parents footsteps to work low-g& dead-end jobs; working in family
businesses; deciding to participate in illegahaitgéis in order to survive. Critically,
participants could have considered all of theseipdgies, but did not want to share

these ideas, or did not want to consider it coglcoine a possibility. It could also be that
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given participants have not experienced the harshrastances theorized, they do not
know how they what they would decide to do, angoesled with how they hope they
would act. However, from what | have heard in ggrant responses, these students’
social capital allows them to see the larger pestufeel that participants possess greater
skills and abilities which would allow them to matkese hard decisions without
compromising their morals or their goals for tHetures.

Contributions

By situating my research in Northwest Oregon, &aavith growing
Hispanic/Latino immigration, | am positioned to ageéo the sets of undocumented
immigrant issues that are unique to this areahiéurin using the qualitative
guestionnaire designed and employed by Abregorimgsearch, | am able to confidently
build upon a firm foundation and provide a compari$o similar studies conducted in
California, by Abrego and Gonzales.

My research was preceded by two years of participa@and observation, which
allowed me to tailor Abrego’s questionnaire to timéque circumstances of my
participants, and include more focused questiohs.ififormation | have presented in the
preceding chapters offers the sociological comnyumitioser look at the circumstances
and perspectives of undocumented Hispanic/LatindhydAs such, | am able to
contribute to a broader understanding of this pajpur, a significant contribution
considering the marginalization of this populataord how little we know about

undocumented Hispanic/Latino youth.
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This research provides clear implications for ungoented Hispanic/Latino
youth and the pursuit of higher education. Suchigapons include: the need and
importance of accurate, up-to-date resources dodmation; the importance of well-
informed and experienced mentors, counselors andad; the role educators play in
these students’ pursuit of higher education; thregdrfer financial assistance; the
consequences of denying a college education toaumiented Hispanic/Latino youth;
the effects of documentation status for undocunteHispanic/Latino youth pursuing
higher education.

There are also contributions to knowledge develogméndocumented
Hispanic/Latino youth identified, in their wordsipports and barriers to higher
education. Having these supports and barriers rezegd by the students carries greater
weight and allows policies to be tailored to thed®of this population. This research is
mainly a contribution because the information gegties in the words of these
undocumented Hispanic/Latino youth. It is importemadd their voices to the debate as
the experiences of undocumented students are diglected, resulting in a negative
view of these students and their families.

This research also contributes to policy. By addhe voices of these students to
the debate, they are able to counter the mediagraagndocumented Hispanic/Latinos
as uneducated, criminals, outsiders, and unwithingnable to assimilate into American
society (Vargas and dePyssler 1998). The expmrgeaf the immigrants in this research
are those of success; the successful completiarhah school education, and the

successful entrance into higher education. Theskests exemplify the attributes we
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prize in every American citizen; they are patripgager to learn, hard-working, regularly
contribute to their communities, provide serviaed are respectful of different races,
ethnicities, and nationalities.

These participants are the perfect example of tvbyJnited States invited
immigrants to its shores to begin with; they arnmisly examples of virtue, sobriety, and
industriousness, with a commitment to the Amerway. This is why their experiences
and stories of success are important, and whydheguch a significant contribution.
Sharing these experiences also illustrates whdtthited States is missing when it builds
policies and legislation designed to restrict imratgpn and deport undocumented youth.

This research also contributes to practice. Tlewkedge gained from this thesis
is useful in informing authority figures how bestihteract and serve this population.
Educators, social workers, and community leadengldvdo well to listen to the voices of
these undocumented students. Increasing awarenassther contribution, and allows
broader recognition of the supports and barriezgéathis population, and can help
influence the breakdown of barriers, and the ireeea supports. Finally, this research
can contribute to broadening the literature on endeented Hispanic/Latino youth.
Again, it is important to include the voices of skestudents in the literature, in order to
gain a better understanding of the reality thesaigrants face. It will also help to open a
path for future research. Including the affecttirafted access to higher education
described by these undocumented students adds tdepifrent literature and can

influence future research as well.
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The findings of this research contribute to themsywell. After reviewing and
analyzing my findings, | conclude that segmentesinaigation theory needs some work.
While 1 still feel it was the best theory for thissearch, | also agree with Alba and Nee’s
criticism of the model (2003). Segmented Assinolatineory does not take immigrant
optimism into consideration, which is a significéattor in the lives of undocumented
Hispanic/Latino youth. Neglecting immigrant optimi€auses this model to appear more
pessimistic than | feel it should be. If immigraptimism was included in the model, the
theory would be more realistic, a balance betwaemly optimistic, and pessimistic.
This assimilation model has also failed to incogtera more appropriate definition for
assimilation. While scholars seem to use the tesssgnilation and acculturation
interchangeably, based on the responses of thieiparits in this study, acculturation
should be its own term. Participants are relud@missimilate into American culture, not
because they reject its values, but because i tydessimilate they are required to
abandon their own cultural values, beliefs andtities. Segmented Assimilation needs
to recognize what students consider acculturatothe ability to adopt dominant host
society values while maintaining cultural valueistdries and languages.

Limitations

Thesis projects, such as this, suffer from manyeflimitations that large
research projects do not. The limitations of thiglg are lack of transferability, small
sample size, the sampling frame, and samplingicgstrs. The small sample size of this
research makes it difficult to claim this studyresnsferable to undocumented

Hispanic/Latino youth in other cities, countiesstates. It is possible that this study could
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be transferable to undocumented Hispanic/Latindlyouthe Portland Metro area, ages
18-25, as a whole, but it is again difficult to reakis claim with such a small sample
size. The geographic location also affects traasiéty, as undocumented
Hispanic/Latino youth in other cities and statesexposed to a host of different
environmental factors.

The small sample size is another limitation. Tégle size for this research
needed to be large enough to gather different vaavdsexperiences without reaching a
saturation point, but small enough to allow theeegsher time to interview, analyze, and
meet thesis deadlines. Sixteen participants meethsteria, but did not allow for a broad
pool of data. A larger sample size with even prapos of male and female participants,
and college and non-college participants would haelkeled better results.

The sampling frame used was non-random. In ordkrcete undocumented
Hispanic/Latino youth who came to the United Sthiefore the age of sixteen, as well as
equal numbers of males and females, and to hawenageable sample size, | needed to
employ snowball and targeted sampling techniquesa Pesult, the overall sample is not
representative of the entire population.

Another limitation is the sample itself. This gamis limited to traditional
college-age Hispanic/Latino students, who persgrkabw a contact used in recruiting,
or who participated in an OLI program. This is ayvi@timate and exclusive group of
students. This sample, despite all efforts to thrary, is devoid of undocumented
Hispanic/Latino students who chose not to pursghidri education, or who are not

attending or have not attended higher educationlé/this provides a very clear picture
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of the experiences of undocumented Hispanic/Latowgh who pursue higher education,
it is unfortunate that there could not be a congmarimade between the two groups.

Trust and honesty with the participants is alscsatered a limitation as | am
considered an outsider. Because of this populaiordrginalization, and the
controversial politics surrounding their existemnt¢he United States, there are potential
ethical issues. This study will require the studdnttrust a stranger with valuable
information concerning not only themselves, butrtharents, siblings and those they
work or interact with. While this information witle kept confidential and will not be
used for any other purpose than to explore theorag$earch, it was a fear that
participants would not be comfortable taking thskr This limitation may be reflected in
the small sample size.

Conversely, this research intended to generatepedeinderstanding of the
complexities documentation status presents initles bf undocumented Hispanic/Latino
youth, and while these limitations provide obstat¢temy research, | was able to
illustrate the reality that undocumented Hisparatitho youth experience.

Future Research

There is no doubt as to the controversial natlitendocumented Hispanic/Latino
youth as a topic. In 2007, three California Commu@iollege trustees lost their
positions because they supported legislation toengidocumented students eligible to
apply for financial aid in California (Supiano 2008 2008, North Carolina became the
first state to flat out deny the entrance of unaoented students to North Carolina’s

community college system (Russell 2011). These elesnllustrate the condemnation
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great sectors of the population have for undocuetemmigrants, as well as a lack of
understanding of the extreme circumstances whitteince unauthorized migration to
the United States. It is my hope that the findiafthis thesis help to better illustrate the
extreme circumstances and needs of these undocednidigpanic/Latino youth.

Future research needs to be conducted in ordempi@ve how this population is
viewed and addressed in politics, and educatioturEuesearch should include a larger
number of participants, and should also be abt®iopare undocumented
Hispanic/Latino youth who are pursuing higher edioca and undocumented
Hispanic/Latino youth who are not and do not plarparsuing a college education.
Research with a larger participant pool can bekt¢ermine what facilitators and barriers
are most important. Future research could alsoviolindocumented Hispanic/Latino
students over a period of years, in order to betpture the transition from high school
to college, from young adult to adult, and to kbetegpture the period of disillusionment
these students experience.

Future research will also need to focus on DefeAetion for Childhood Arrivals
to determine the limitations of the program, and/i®ACA affects educational
attainment experiences. Considering the recentggsam immigration policy and the
continued issue of unauthorized migration, theraush need for research. A particularly
significant research project would be to explorerlationship between U.S.
corporations and the Mexican economy, and theioalship between the U.S.
government and Mexican/South American governmditiis. research would provide a

better understanding of how the extreme circumgsmdich influence unauthorized
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immigration are created, and maintained. Lastlsthier research into the legal aspects of
being undocumented would be important. Identifyiogv documentation status revokes
certain rights and protections under U.S. law, @rarg human rights violations on the
U.S. -Mexico border and shortcomings within the .W&portation system are all
important factors when trying to survive in the téwli States.

The experiences of undocumented Hispanic/Latindtyare not those typically
depicted when politicians, the media and otheraitibs debate immigration. This
population of undocumented Hispanic/Latino studéents-cultural, bi-lingual, and
resilient. Juanes is a prime example. Juanes overtus depression, became an
advocate for immigration reform, and is currentynpleting his college education.
However, the fact remains that at one point, tlisng man with a lifetime of
opportunities and experiences ahead consideret tiebe a better alternative to living
as an undocumented Hispanic/Latino in the UnitedeSt By limiting and denying
undocumented Hispanic/Latino youth, access to nighacation, we are stripping these
individuals of their potential. We are also robbthg United States of educated and
productive citizens. If we want to benefit from démts like Juanes, we need to improve
educational access and break down the barriersitaiatain “a dead-end future”.
Essentially, without a broader legalization systemlace, and fairer educational
policies, many undocumented immigrants will be eetgd, and the United States as a

whole will suffer.
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APPENDIX
Informed Consent Cover Letter

The Impact of Documentation Status on the Educalidttainment Experiences of
Undocumented Hispanic/Latino Students

My name is Brittanie Roberts and | am a graduatdesit at Portland State University. | am
conducting research for my master’s thesis forctiieege of liberal arts and sciences. You have
received this cover letter because you have beenni@ed to be eligible for this research, and |
would like to invite you to participate. Your inpaihd cooperation will contribute greatly to this
research.

My research focuses on undocumented Hispanic/Latundents’ perceptions of legal status
barriers and the impact these barriers have ondkeicational attainment experiences. How
undocumented Hispanic/Latino youth understand tioéces or opportunities available to them if
they are unable to access post-secondary educdatibae U.S. is a significant part of the
“educational attainment experience”. The motivafianthis thesis is my desire to identify and
address factors which make college difficult t@att or impossible altogether, and the
consequences of these factors. | want to know Iplesising term consequences of inaccessible
education for these students from their perspectind how they feel it will affect their personal
futures, their goals, and their larger communities.

“Educational attainment experiences” is not oMgexience in accessing education, but
experience in being denied education as well.d alant to know what systems or relationships
these students feel are beneficial, and what tkegejpve to be detrimental to their educational
attainment success. This research involves meviateing undocumented Hispanic/Latino
students between the ages of 18 and 25, who imtaijta the United States before theil'16
birthday. All interviews will be recorded, trandmeid and relevant information will be used as
part of the final thesis.

| want to assure you that all information discusseithese interviews will be kept
confidential. | will keep my notes on this convdiga in a locked file drawer, along with the
recording. When we write anything to be publisHediill not include any details that could
identify you, such as your name, the name of yoypleyer or any unusual family circumstances
or personal characteristics. Your participatiothis project is completely voluntary, and will not
affect your relationship with anyone else. You retop this conversation at any point, if you
wish to do so.

If you have concerns about your participation is 8tudy, you may contact the Portland
State University Human Subjects Research Reviewritiee, Office of Research and
Sponsored Projects. They are located at 600 UBitilding, Portland OR, and can be reached by
phone at (503) 725-4288, or toll-free, 1-877-4804L

If you have questions regarding the interviewsherdtudy itself, feel free to contact me at
(503) 704-9876, or my faculty advisor, Margaret et at (503) 725-5258. Please keep this
letter so that you have our contact informationilate.

Thank you for your interest, and | look forwardaorking with you on this research.

Brittanie Roberts
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