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CHAPTER I
INTRODUCTION

There are two majof purposes of‘this.stddy.' One purpose is to
provide faculty, administrators, and advisory committees of the Human
Services program at Clackamas Cormunity College (CCC) ﬁith information
for use in recruitment and curriculum planning.' The ofher purpose is
to fulfill practicum credit requiremgn;s of the Master of Social Wbik. :
program at Portla;d StateAUniversity. | | | |

The foﬁr chapters ﬁf this practicuﬁ‘cdﬁer background information
about Associate of Arts (AA) programs and CCC,  the reﬁiew of the |
literaturg; the empirical research, and implicatibns‘of the study for
the CCC Hunaﬁ Serviceszepartmeﬁt. | |

The literature review first discusses definitions and relationships
of human services, social work, and social work education; Two curri-
culun models, the generai and vocational, are thenvdescribéd. These
models have‘implicationsAfor subsequent discussion of career mobility
. and curriculum developmént.

Empiricél research is described in the third chapter, and findings
‘aré aﬁalyzed in the f;urth. A questionnaire was used to collect data
froﬁ students on their Eharacteristics,.goals.at entry to CCC, and
progran ratings. Compuﬁgr tallies, factor analysis, cross-tabulation,
and correlation on ques;ionnaire responses are diséussed and . presented

for use in program planning.



2

The final section of Chapter IV focuses on the issue of mobility and
the implications of the literature and the empirical findings for the

CCC Human Sexvices Department.
. _ \

HISTORY OF KUMAM SERVICES AA DEGREE PROGRAMS

Hunan Ser&ices prograns'offering'AA degreeé are a recent developf
rent. They began in the 1960s with.an increasing number of students
enrolling in‘co§munity colleges and a coﬂcﬁrrent'inc:ease of intereét‘in
‘the human services (¥ASY, 1977: 295). Joan Swift (1971:8) lists five
factors that contributed tq the growth of these:programs: )

1. gxpansion Qf cormunity éoileges .

2. the Yar on,vagrty's utilization of indigenous workers—-this .
led to use of comnunity college human'éervices progréms for
uggfading skills and‘wideniﬁg educational.backgrounds of the
indigerous workers :

3. use of education to create opportunities for the poor

4. use of assistants and auxiliaries to pfofessionais became
nore popular.

5. recognition of unnet heeds——perhaﬁs thé most important'faétor

Human Services AA degfee programs grew rapidly in size and in pum;
bers. ‘Brawley and Schindler (1972: 51) report that from a survey of 144
cornﬁnity colleges,.éniy two offered social service programs ;n 1965-66.
By 19?1, 72 of ghe colleres offered éuch programs. The ﬁatiénal'Assoc— -
iation of Social Workers (NASW) (1977: 1062) reports that luman Services
AA progrars in the Unit%é Stateg were“inﬁroduced in the 1960s and grew .
to over 1390 in number-by 1972.»_At éresent (1977), 30,006 students are

estinated to be engaged 'in Human Services AA programs.
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. CLAQKAHAS COMMUNITY COLLEGE

College History

1 .
The history of CCC is given in the Clackamas Community College
Catalog (1977) as follows:

As early as 1962 interested citizens formed a committee to
promote the formation of a community college in Clackamas
County. On May 24, 1966, voters in the district approved
the organization of Clackamas Community College. Evening
classes began September-26, 1966, in Gladstone High School.

During the school year'1966-67 Clackamas Community College
assuned responsibility for operation of a vocational school
wvhich had long been part of the Oregon City School District
_program. The college also assumed-responsibility during
1966-67 for the adult education programs previously operated

_ by high schools in the area. ~Since‘that:time. a. comprehensive
program has been developed which indluded college transfer
and vocational programs as well as rapidly growing community
education offerings.

During the summer of 1967 relocatable buildings were erected
on a site in Oregon City. The first full-time day operation
of the college was housed in these buildings.

In February 1968‘a permanent site was selected, about one
mile southeast of Oregon City, and later that spring the
voters. approved the first construction bond. By the end of
1974, four major buildings had been completed

In December 1971 Clackamas Cormunity 0011ege received
full accreditation by the Northwest Association of Second-
ary and Higher Schools. Full accreditation means that all
other colleges, and iniversities recognize Clackamas'
excellent faculty, sound educational programs, and adequate
buildings.

The College District serves all of Clackamas County except
Lake Oswego and Sandy High School districts, and includes
eleven high schools: WMilwaukie, Rex Putnam, Clackamas,
Oregon City, West Linn, Gladstone, Canby, LaSalle Estacada,
Molalla and Colton.

Current Description‘gg_Collegg

The "Handicapped Resource Center Project" (1977), a grant for a



new college project, has this description of CCC:

Clackamas Cormunity College is a two-year educational
institution which provides a broad spectrum of courses

and services to a diverse community. The college district,
which is largely rural, encompasses all Clackamas County,
Oregon (population 202,900) with the exception of Lake
Oswego and Sandy Union High School Districts. The college
is part of the Portland Metropolitan District. 1

It shares borders with Multnomah County, Washington County,
and the City of Portland, The college offers transfer
curricula, occupational curricula, adult basic education,
occupational supplementary programs, cormunity education,
and a wide variety of commmity service programs. .The.
student enrollment in all programs combined was 7,209 during
Fall term 1976. Ancillary student services such as career
counseling, financial aid assistance, learning resources
center, job placement, etc., are available. '

History of tﬁe Human Serv;ces-Departmént at CCC

The Long Term Caré Adninistration (LTCA) curriculum4was initiated in
. the fall of 1975. Thé‘AgingAcurriculum also began at that time. These
two curricula ware cowbined W1th the existing Developnental Disabilities
(DD) progran to form the Department of Human Services in 1975,

The Human qervices Departrent now has three vocational curricula
1) Dp, 2) Aging, and 3) Connunity Leadershin -.and Admlnistration (CLA);
LICA is suspended this' year.

DD was the first of these curricula to be taught at cec. it began
in 1971 as‘parent training in infant stimulation with funding froﬁ the -
National Institute of Mental Health. The college has assumed pargial
responsibiltv for funding and the curriculum now prepares sﬁudents to-
provide educational se%yices to handicapped infants; young cﬂildren and :
their parents. ("Curriculum Information for Developnental DisabilitiéS",-
n.d.)

The Human Services Aging curriculum has its roots in the fedefally

funded Senior Involvement Project which begzan in 1973. The cecllege
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sponsored this project in 1974 and has_sinée expanded the‘project into
; two-year AA degree program in Aging. ("Curriculun Information for
Aging Services”, n.d.) .

The Hﬁman Ser§ices LTCA curricﬁiup began iﬁ i975 as a pilot
Qroject formu;ated in conjunction with ;tﬁe Nursiﬁﬁ Home Aﬁministrato:s
Board of Examiners. The Board of ﬁxaﬁin;ts has recently decided to
require one year of cormmunity college training t6 qﬁalify for}licensing
as a nursing home administrator. Thelfvo-year pilot project ha; there-
fore been suspended this fa111(1§77), and will be replaced with a onef'
year program beginning next fall (1978).: ("Curriculum Information for
Long Term Care Adninistration”, mdy . B

fhe purpose for this curricuium is to érepéré étudents for work
as licensed Xursing Home Adnministrators in Oregon, and to provide ad-
vancemenf‘ogpoftunitigs for those currentlf employed in thié field. )

Human éervices Cormunity Leadership and Administration'is the most
'_ recent curriéﬁlum to be introduced in the Human Services Department, -

It began in Septerber, 1976._ The purpoae.of this curricuium is to extend
nanagerial, coﬁnunity relations and administrative skilis of individuals
enployed in public and private agencies, #nd to proﬁidé an opportunity

to learn these skills for those wishing to enter this employment area,

(Clackanas Community College Catalog, 1977: 31)



CHAPTER II

' REVIEW OF THE LITERATURE *®

-HUMAN SERVICES AA DEGREE PROGRAMS

fhis chapter re;ort§ the finaings of a liteéature'search én.
hunan services AA programs. The first section offers backgrbund to i
this subject by disc#ssing définiﬁions of human services, thg relatiop-
.ship of human seréicgs to éocial.ﬁork and tﬂe félationéﬂip of AA.degree .
programs to social work education. a -

Two curriculﬁm models dominate the literature on humén services
AA ﬁrograms: the general'éﬁd‘the vocational. These models are des-
cribed in the second section and fhe& are 1mportaﬁt in‘understanding
" the material in each subsequent section of tﬁis chapter.

Offering opportunities for upward mobility ﬁas beeﬁ a major con-
cern of coﬁmunity college programs. The New Careers movenent aspired
to develoé such opportpﬁities for nonprofessional human servicés workers,
but has fallen shqrﬁ of its goals. The third éection discusses the
inportance'of upward éobility as expressed by new careers proponents
and reviews the implications of the two curriculum models for such
mobility. |

Curriculun deéelopment and curriculum contént are the.last areas
‘of the literature discussed. The final section utilizes ideas from
the review of the_literatufe to make fecqmmendations for the human

services program at CCC..



i HUNANASERVICES, SOCIAL WORK AND SOCIAL WORK EDUCATION

The Associate of Arts Degree is a two-year degree granted by com-
nunity and junior colleges. . The AA degree is granted in "human serviceaﬁl
for completion 6f a ﬁide variety of curricula that vary frém 1nstitution
to instifﬁ;ion. This section will discﬁss:_ i) définitioés of human |
services, 2) the relation;hip of human sér;icés to gocial work, and

3) the relationship of qommﬁnity college human services AA dégree -

prograns to social work education.

Definiﬁions of Human Services

The_"human services" have been given many different boundaries.:
The foilowing definitiéns give a sense of the variety of scope to which
this term can refer: | : |
1. Edward Brawley (1975: 4) states: “At its highest level of
generality, it ["human services'] is used to refer té any
occ@pa;ion thgt can reasonably be regarded as providing a.
" service to peéple."
2. The &efinition of human serfices used by ﬁartha Burns in
a survey of human service pfograms iﬁ commﬁnity colleges in-
clude "journal?sn, hospitalify, hotel'égd restauraﬁtAwork;
transportation, and fire sciénce as well as the more usual
$ocial weifére,'educatioﬁ and mental heaith afeas."
(Brawley, 1975: &) |
3.‘ Aurora Perales (1974: 36) offefélfhe foilowing: Human
Services‘refer g& all those ﬁrofessionél relationsﬁips

vhere people help people.  Sometimes these services are



called helping services, and they traditionally include:

health serviees,'mental health services, education.

i

4. " Joan Swift (1971: 8), in her study of Human Services
Programs and the Conmunity College, solves the definition

- ‘problem as follows:

. In our discussion here, we shall be taking advantage
of the ambiguity of the term "human sérvices” to set
our own limitations. We shall be discussing programs .
which relate generally to the fields of social service,
education and direct care of individuals in non-medical
roles. Although no sharp line divides the health profeSr
sions from those we have accepted as "human services”,
for the purpose of our discussion we shall limit our- -
selves to programs that relate primarily to the be-
havioral sciences and related professions, rather than
the biological sciences and the medical profession.

5. ,Brawley (1975: 4-5) states:

A curriculunm guide for associate degree programs in
the social services recently issued by the Chancel-
lor's Office of the California Community Collegze
Systen defines the "helping or human service pro-
fessions" as "those professions whose major aims
attenpt 1) to assist persons in their social and
psychological functioning, 2) to assist society in
-its mandate to give services to its people; and 3)
to set limits or boundaries for behavior considered
harnful to society.” (Social Services: A Suggested
Associate Degree Curriculum, n.d.) The human ser-
vice areas considered in the guide include social
work, psychology, mental health, public health,
corrections, social and vocational rehabilitation,
recreation, child welfare, and gerontology.

6. TFor his study, Brawley fornulates the following deflnition
(1975: 5):

The term "human services" is used here to denote

the growth-promoting and rehabilitative services
that are provided primarily through individuals

who carry a facilitative role based upon interper-
‘sonal relaclonship skills. This definition includes
such areas as social welfare, child care, mental
health, recreation and corrections. It corresponds
.closely to the definition used in the California
curriculun guide. Education and health are excluded



+ « + because the social wqrk profession has no
control and little influence over the way workers
are educated for or deployed in these two fields.

This practicua has adopted Brawley's definition of human services

' because:qf its clarity and’appropriatenéss to thé area here a&d;gssf
ed. Three c;iteria.are inportan:>to_téis effort that are met by . :
Brawley's definition: 1) it includes the four curriculum areas §f
the CCC Human.Services Déparfment - social welfare is takeﬂ to ;ncludg
developmental disabilities end ge;ontology; 2) it~re1ate§ human ser;j_-~
vices Eo the field of soci;luwofk;'aﬁd, 3) it eiciudes areaS-nét réie—
vant to the CCC Human Services Departméni; such’ as édué#tibn, health
care and journalisn.,5  . o | |

Social yelfare iniBraw}ey's definig#oﬁ sge@é to apply to the per-
sonal social serviges; :&hese4persona1 sociai services are defiued ﬁy
Alfred Kahn:.and Sheila Xanerman (1976£ 3)'aé inciqding: “family aﬁd |
child welfare, socialiservices for thé young and the aged, social
caré for the handicapped, frail, and retarded, infqrmgtiqn and refer-
~ralAservices, and co:mgnityicenters."‘ A broader definition of social
welfare wouldli;clude ééucétion, health; inconme ﬁaintepance, housing
and employnent and the personal social services de#cribed above (Kaﬁn;~

1976: 4).

Eucan Services and Social Work

Brawley has tied the human services to social work by definition.
Ee excludes areas where social work has little influence. Robert
Morris (1274: 519) establishes this same relationship with the fol-.

lowing tuo definitions:



Social work refers to all the interpersonal and social
tasks and the roles performed by persons holding a
bachelor's or master's degree in social work.
The term human services covers several subsystems of
the social welfare system that employ social workers
. in either a dominant or peripheral position..
Morris is using a broad definitiom of "the social welfare system" which
includes the following in human se:viées subsysteﬁs: "health.and med-.
ical care, law and justice, education, income security and the rein-
forcement of personal growth and family cohesiveness " (Morris, 1974:
519). o
To surmarize, human services is a broad term that can refer to.any
occupation the provides a service to peoplé. For this paper, a limited
definition has been chosen that relates the human services to social
work and includes the types of curricula offered in the Human Services

Department at CCC.

. AA Degree Programs and - Social Work Education

According to the Council of Social Work Education (1970 11):.
- The nature of the social services requires the utilization

of several levels of personnel, each performing specific

tasks prepared for by different levels of education: .

naster's degree social workers, graduates of four-year

colleges who have taken BA programs in social welfare, and

technicians with an associate degree.

The DSW or PhD might be added to this list of educational levels,
and it should be noted that the NASW now recognizes BA level programs
as professiomal social work preparation. ( Kadushin, 1976: 363).

Wnile the upper levels of education for social services fall withrhA
in the accrediting function of the CSWE, the AA degree programs do not.
Donald Feldstein (1968: 19) explains: "For a number of reasons, formal

accreditation of progfmas is not desirable. Perhaps the most important

is that what is appronriate in the curriculum is hardly well enough
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defined yat."” Feldstein goes on to suggest a number of ways that the
CSYE could help AA degree programs, including setting guidelines for

such programs. Since Peldstein s report, the CSWE has forrmulated such

guidelines in‘The Cormunity Services Technician: Guide for Associate .

Degree Pfograms in the Community and Social Services (1970).

_"The Encyclooedia of Social Wotk (NASW, 1977 297). mentions two

Amodels for the developnent of education for social work at. different
levels. One is a series pf.autonomcns'levele and the otherlis a con~
tinuun with iinkages between the levels. The advantages and disadvan-
tages of these rodels are reflected in the "vocational"'and'"gene:al“:
educational models tnat are discussed ;n the next section of this chap-

ter.
T3 GURRICULUM MODELS

Twc_curriculum mcﬂels dominate the literatnre on comnunity college
provrams.in the human services. fhey are referred to as general or
specific, professional or technical transfer or vocational The first
of each of these pairs is seen as a broad background serving many pur-
poses and opening nany options; the second is intended to train the
student in specific job skills.

These two types of'curricula are conceptual models. They are pure
types that are not necessafily follcwed in actnal human services ch-
ricula. Most often, 2 curriculum haslelements 5% both models. How~
ever, the mix varies greatly and the two mcdels provide an important

basis for analysis and understanding of a'given curriculun.
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. Social Work Education. Expanding the focus from community college'

education to education for all of social work, there are "linkage between
levels” and "autonomous levels" models for relationships between AA,

BA, MSW, and DSWA(NAQW;'l977: 297). The general-professional-transfer
AA model.is suited toilink with BA programs while the specific;technical~,:
vocational AA model offers-an autonomons, terminal degree. |

The profession of social work is represented by the VASW Tne
CSYE has authority for accreditation of institutions that educate social
workers.: In 1973 _the VASY accepted "aides" and- "technicians ias members
of the social work profession (NASW, 1977: 1060) Aide positions have
no formal education requirements.' Technician positions have reqnire— ;
nents of AA degrees in social welfare or BA degrees in other fields.

Though certain ' technicians _are now members of the social work
professions, their educational institutions are not subject to accre-
ditation by the CSWE, as was discussed in the last section. .

The influence of‘the CSVE on community college programs'is thus
"one of recommendation and advice, not enforcement. Tne.communitf colleges
vary widely in programs and adherence to CSWE guidelines. CSWE (1970)
guidelines call for a general model of eeucation. Community'colleges'
with vocational orograms in human services sucn‘as Clackamas place more
enphasis on preparation'for local emnloyment opportunities that on
identifying themselnes with‘the social work profession.

Individual hunan‘eerVICes nrograms at communit}‘colleges havej
options in tneir degree of alignment with thé profeSsion of social work.
The profession of social work hae'options in how much it invests‘in
developing AA deéree programs. Alvin Schorr (1966: 2) points to two

directions social work can take: improve elite education or improve‘
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the profession's overall quality including "nonprofessionals'. He

favors the latter course.

General Model

The categories of general, professional, and transfer have been
identlfied together. - While describing a common approach each of these-,
uords describes different emphasis of a program. | |

The Encyclopedia of Social Work (NASW, 1977: 1062) describes a
-.nrofessional education as one that involves theory, values, nethods

'and knowledge. A professional AA degree program'has the{same elements_'
as a professienal program at the BA, MSW, and DSW 1eve1s; At each
succeeding level, these: cowponents are more fully developed.

A transfer progran is oriented toward enabling the AA degree stu-—
dent to transfer to a four-year institution with maximum credit apply-.
ing toward tﬁe four~year degree. The CSWE (1970; 24) recommends tﬁati
the transfer student have more transferable cotrses'than their general
nocel suggests. This general model already calls for seventf—five
* peréent transferable c;eait for all students (CSWE, 1970: 19).

| Edward Brawley (1975: 7) descrites a generalist as "a non-spec-
ialist ~- a person wholdevotes himself to, or is conversant with{ sev-
eral diiferent skills et fields." The preparatiqn of a generalist is
a geaeral education tather than one that emphsaizes a specific field
or method.' |

A general nodel includes professional‘and'ttansfer aspects. A.

' éeneralist'approach is tﬁe gominant one in commqnity.college human

services prograns (Brawlei and Schindler, 1972: 13). It has the
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following advantages (Brawley, 1975):

1) A broad educational background allows students options

both in academic fields and in human se;viées work. Avail-

abilitf of these optiéns is réferred to as vertical and

hori;onfal mobility (Soong, 1971: 7). The quick obgoléscéhce

of knowledgevan& skills’(Bfawley; 1975: 82) in the present

United States society increases th; value of’a broad back-
' grouhd. | o | |

2) DeQelopment of vglues’and attituaés as well aé skiils:ﬁnd

knéwledge allows more complete growth of students' multif |

faceted abilities{ | |

3) Dévelopment of,values; attitudes, gkills and knowledge

prepares a.studen; for integrated, non-routine, non-aiiena-

ting woré; ‘

A generél progran usually includes studies of ﬁuman gréwth, human
~ behavior and iqterpersopal relationships. It also includes field work.:
early in tﬁé gequence of courses to allow stadents to make practical'

application of rore academic courses. »

| Feldstein (1969),'C$W2 (19?0), Reissman (i971), Soong (1971),
Swift (19715 and Brawley (1975), all advocate'a general cufriculuﬁ.
Swift's career nodel cé;riculug both prepareé graduates for-employ~
—ment and gives credit for two of the traditional four college-ygaré.
However, Swift also emphasizeé the'importapce of the needé of a com-
munity and the resources of a pafticular college in developiné a
curriculum.‘ 4 communiéy college must set“pxiorities -~ it cannot offer

everything. An alternative to the general model is the vocational
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which is discussed next.’

Vocational Model

fhe'categories of specific, technical and vocational are closely
related in ﬁuﬁeﬁ services AA degree proérams. Brawley (1975: 6) notes
that the term "technician” dominates the literature on differential
manpower utilization. He defines technician as "a person who has ac—
quired a technique or a specialized skill or who has special knowledoe.'
of a practical or scientific subject. The term is: borrowed from
" medical and engineering professions where a technician does routine
work at clearly delineated tasks.
Gordon Hamilton (1957: 2) introduces the idea of a social work
technician. She defines a technician as a person with a trained skill
“or cluster of skills for a specific purpose," and recommends an analysis
of social work functions to- determine those eppropriate.for technicians.
Her concept does have general espects as she reconmends.technicians
develop "brofessional.knowledge not only.of many processes but of prin-
ciples and basic methods within which epecific skills orAtechniques
are used.” . B
The edvantages of'technical training are:~A
1) such training can produce a high competency in a narrow,
well-defined f1e1d, thus preparing a student for a job in
such a field.
2) tecnnicel training, especially experiential .training, may
be nore accepteble to students who are not academically oriented

or have poor acadermic skills..
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Program Emphasis

Martha Burns, 15 her report "New Careers in Human Services: A
Challenge to the Two-fear Coliege" (1971: 12) presents three schools
of thought on community college human services curricula that relate
_ to the tﬁoAmodeis under discussion. The schools of thought emphasize-
1) experiential 1eareing,-2)' liberal arts 6: general education, and
3) an eclectie approach; Most programs have an eelectic aperoach
but vary widely in the eﬁphasis on eéperiential/technicai and on liberal
arts/general'education. The importance of general or technical emphasis

for mobility in careers is considered in the following section.
NEW CAREERS AND UPWARD MOBILITY

Philip Priestley (i975: 124), an English writer, discusses the
rationale ane promise of.new careers. He explains that the basic
rationale is. to solve two problems: .1) all modern induetrial soc=
ieties have a pool of éeopie who are socially and economically dis—
advantaged., They are poor because they lack worgl 2) health,
education and welfare agencies have chronic menpower shortages in
their services for this‘pool of disadvantages people. The new careers
epproach attempts to solve both these problems by recruiting the poer.
for hunan‘servicesework; The poor are thought to be expecially appro- ;
priate to this work because they have experience and insight into the
problems of the disadvantaged (Priestley, 1975: 124)

Priestley formulates‘the promise of new carrers in six categories: .

1. income for theipoor .
2. work for the unemployable
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. status escalation for stigmatized

. nanvower for the human services '

. qualitative transformation of social work
. a revolution in training design and method

AW

Opaortunitv for upward mdbility is perhaps the cornerstone of these
programs. It is assuned that education aids mobility, because statns ‘
and income increases depend on it. Pearl states: -

A true New Careers program attempts to be open-ended; here
persons can attain the highest positions while remaining
on the job and receiving credits for work experience, life.
experience, and an academic experience that is provided

to the paraprofessionals in their work or community set-
tings.

Evaluation of New Careers

The federal NewACareers Program was created by the Scheuer Amend—‘
rent to the Economic Opportunity Act of 1966 (National Committee on
Employment of Youth, 1972: I-1). This program offered assistance toward
an AA éegree. By 1972 the Yational Committee on Employment of Youth
had this bleak‘pictureito draw of the New Careers Progranm:

The most obvious flaw in this program is that no employer

has-decided what value to place on the associlate degree

once received; there are few career ladder steps that

snecify it.

With scarcely any exceptions, employers of human service

workers set the baccalaureate degree as minimun require-
mnent for career advancenment.

They [Yew Careers participants] have developed new capa-
. bilities and self-esteem, and then discovered that their
"Sew Career" is only a bitter myth,
This assessmgnt~oE'Neﬁ'Careers is also an assessment of the value
of hunan services AA degrees génerally._ This evaluation coincides
with the ooinions of ClacLamas COunty human services agency dlrectors

in Marsha Marzano"s (1977 13) recent study. These directors stated

that:
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Human Service Specialists [nonprofessionals] are val-
uable and.very needed but they do not earn enough, and
need additional college education towards a [four-year]
degree (along with job related training) &ue to the
fact that it is very difficult for speciaiists to com-
pete in the job rarket. :

Class Tracking

Charles Grosser (1969: 136) reports that upward mobility among
non-professionals is haphazard. Wolfe and Karabel go a step further.
They depict the higher education system in the United States as track- -
ing students according to their social class. Karabel (1974: 1l4) states
" "Studies of the conmunity college's social composition leave little

doubt that it is the botton rung of a class-based tracking system in

4 higher education.' WOIfe (1971 24) states. "The problem of the commun-

ity—colleges, then, is not that they .are impoverished (which many are),
. o
but that they channel students into dead-end streets simply because
of their social backgrqund. ' - . :
olfe (1971: 24) describes a three~track_sbcial system with each
track having its own educational channel:
1. wupper middle class children and the brightest from
lower classes go to high prestige four-year univer-
sities oriented to graduate school and research
2. niddle class children and the brightest from the _
working class go to four—year undergraduate colleges

oriented toward liberal arts and education

3. working class children go to community colleges oriented
toward local industry

Karabel (1974: 14)'re1ates that: "Christohher.Jencks and.David
Riessman describe the conmunity-college not as an alternative path to
the top for individuals, but rather a safety valve releasing pressures
that nmight otherwise diSrupt the dominant systen." This perspective

views cormunity colleges.as serving universities rather thaa local
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students.

The Two Curriculum Models

Reichert contrasts thé general and voéafional.curriculum models
as having long-~range vs. shoft;range objectives for the student. Tﬁe- .
vocation;l model is geared for ﬁhe short-raﬁgelébjective:of preparing
the student'for a specific type Qf job. The general model has iong-
. range objectives of preparation for a vérietilof'jobs>and/or further
eduéation (Reichért, 1970: 39). | | .

It'shoulé be pointed éut at this'point that curricula;vary in two
related dimensions (Swift, 1971: 13). The first‘is tﬁé’degree.that

3

they are vocational. The general and vocational modefs'are contrasting

‘

poles of this dimension. The second dimension is the’degree’of spec—
ialization within a figlé,that curricula contain. Asjspeéialization
increases, Ey?es of job; that a student.is orepared for become moré'.
linited. AHence, épecialization Iimits horizontal mobilify. Reichért
is consideriﬁg an uhspecialized general curriculum and a specialized
#ocational curriculun in his discussioﬁ.of loné-range and short-range .
studenﬁ_objectives related in the preceding péragraph.' '
The nobility idealiof new careers is best served‘by‘the unspeéial—
ized general cdrticulumﬁnodel because it:opens more‘horizontal and
' verfical options. ﬁuna; services agencles offer little opportunity.for
advancenent to the holdér of an AA degree. In the edqcational systemn

described by Wolfe, the general curriculum model allows more novement

from the lower track to the upper tracks.
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Student Tvypes

Curriculum development is the main subject area remaining to be
discussed. Before approaching éhis area, it will be helpful to intro- -
duce the types of students for whom human services AA curricula are
developed, the students who attend community college human services pro-
grams.

CSUE has a brief description and Joan éwift a more detailed one of
types of students typically found in community colleges: CSWE (1970: 18)
states:

Many kinds of students find the community and social services

progranm attractive. To members of ethnic minority groups and

the educationally disadvantaged it has a special appeal because

of its potentials for helping in social change. Other potent-

ial students include youths and adults, holders of high school
diplonas and those without; men and women already working in
social welfare settings and seeking advancement; women pre-
paring to enter or re-enter the job market, perhaps after their
children have reached school age. :

Swifc (1971: 16) lists three major groups of students that enroll 1n:'
corwmnity college human services curricula: .
1. The recent high school graduate. Among high school grad-

. uates, a desire'to enter worK rapidly from interst or

. from economic need often differentiates the cormunity
college student from the university student. Inadequate'
performance:;o enter a fouf-year college is another separ-
ating criterion.

2. The second careerist. A .woman who has raised a family

night turn to the cormunity college for training in another
field. Any adult seeking a more satisfying job might enroll,
frequently as a part-time student. An adult who is already

emplo&ed in a human service job and is comfortable with

the field can develop. .
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The new careerist. The new careerist,'foqnd in federal
programé such as Head Start and Mode; Cities; attends a
human services program as in-service t;aining for-his'job.
Time-release ié‘granted for.shchzt:aining and an explicit

.career ladder is offered.

Curriculum Development -

Swift (1971: 16) present§~the following considerations involved in

choosing

college:

1.

2.

or developing a human services curriculum for a community

The requirements of a new program_on.the‘cpllege'must be

made explicit. Changes may effect édrriculum,~studen§ :

services, faculty selection and facilities.

The three student types'typically.found in human services

programs (p. 20) should be accomodated in terms of inter-'

-

esé; available hours,
Codperétive progfamming should be negotiated:ﬁith senior

colleges in the cormunity. Some senior collegeé prefer

.communify colleges in their areas to provide vocational .

training; others look to community collégés to carry the
bulk of all freshéen and sophomofe educatiqnal requirements.
Agencies that are potential emp;oyers of program graduétes
are.perhapsxghé nost imﬁorﬁant'segment of the community

to be served. |

Both horizontal and upward advéncgment are important

_factors. No students shouid’be "dead-ended" by their par-

. ticipation in training, nor should students be limited to »

their own cdmﬁunity when they graduate.
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_The needs of agencies for trained personnel, of students for local
jobs, and of studénts for horizontal and upward advancement may conflic§
with each other at tinmes. ‘The resolution of.how these needs are mét
rust be decided by each individual college.‘ Tﬁe resulting curricula’
vary on the two dimensions of the degfee'they are vocational and the
degree they are épecial%zed. Thésé two dimensions are important in

_the discussion of curriculum éonten; below.

Curriculun Content

Several writers have devéioﬁed a core of subject apeaé for human
service curricula. Ednan.and.Collins (1975: 22)~base a core of courses
. on human behavior. 'Kassel (1972: 1) suggests a core cdrriculuﬁ cover;
ing thé fol}owipg-thfée components:
1. relevant tpAéll human service occupatiohs'
2. sgecific to a field of work BN
3. séecific to actual job
Soonz's (1971: 1§) core curriculum includes éourses in: i) intro~
duction to hunan service communi;y resources, 2) techniques of organ; |
izing and decision rakirg, and 3) comunications in huﬁan services.
Brawley and Schinélery(l972: 195 report that most programs in their
survéy of 144 community-colleges emphasized human growth, human behaviof'
. and in;grpersonal réiégions. |
Chenault aﬁd Mermis'(l976: 19) present a "Content Model for Humén
Services Educatioﬁ,”‘which is meant to apply to all human services
education includiné AA-programs. They have identified three major
'subject areas, each of\which has several ninor areés within it:

1. "The Comunity" includes Human Service Systems,'Community

" Developrent, Community Organization. This section is a gemeral
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background that can serve és a base for specialized learning:
2. "Change Process” includes Program Planningz and Development,
Progran Managenent and Administration, and Systems Théories
and concepts. This sect;on refers to oréanizational énd systens
‘change. o |
3. 'ﬁﬂelpégiving"‘inciudes Pgevéqfion,.Support Syétems,_and Inter—

. personal Pelations. Various levels of giving help are covered .

:

in this section.
The curricula outliﬁed above can vary along both general/vocati;nal
- aad uns§ecialized/specialized dimension91' Martya Burns (1971: 19)
.provides criteria t;_distinguishAcurricular éﬁﬁhases tha£ are appro- _"‘
priate to the general aad vocational curricular models: |
-1. General Education | o
-704902 general academic and occupationally.related‘acadedic'
' 30fi02 sxi11 theory and teéhnique, prac#icum
2. CGeneral-Specizlized
50—7OZ general acaderdic and relafed
50-307 skill/practicum |
3. Specialized Ecducation
25-50% generzl academic and related
75-50% skill/practicun |
4. Laboratory—?éacticun |
0-25% generzl acadenic and related _
75-1097 skill/oracticum
Burn's use of the ter "specialized" is equivalent to "vocational" as
vocational has beeﬁ used to describe a curriculum model in this chap;er.

r

These terms vary anonz writers in the field.
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A definition of human services was adopted for this practicum that -
relates human services to the profession of social work and focuses on
the personal social services. It was'notedithat AA degree programs in'
huran sefbice# could be linked with BA programs or could serve as auto-.

norous, terminal preparation.

Two curriculim models, the| genral and theAvocational,tvéry in
linkage with DA progrars and job skills preparation. The general model -
is nore co:patible with ghe new careers ideal of developiné a&vancement
opportunities. | |

iocallagencies, types of students, segior colleges and’career?
advancement are all important factors in develoﬁing an AA curricilun.
There are nurerous fornulations of a core for human services curriéula
and they qa; vary in general/vocational ana uhspeciaiized/speciali?gd.

dinensions.



CHAPTER III
DESCRIPTION OF RESEARCH

A An émpirical study was done as part of ﬁhis.practicum._ This
chapter descriﬂes how the Subject was chosen and the purpose an& neth-
odology of this study, including the questioqnairé that was used as
the instrument. |

CHOICE OF TOPIC

Faculty in the.CCC Human Sexvices Department suggestea a number
of potenéial‘research topics. Their sugges;ions ;ere aimed. at broad-
ening the information ﬁase available for program planning in the Human
Services ﬁ#partment. Two of the‘topics congsidered were the following:
1) student follow—ﬁps, and 2) student characteristics and attitude§.
The first study would have provided information on output (graduates)
of fhe Human Services program, the,second‘on input and process. .Tﬁis
wvriter decided the follow-up study was premature because thé Human
Services Departmént began in 1975 and has only a small ﬁumber of graa-
‘uates. The second study was undertaken. Its purpose and methodoiogy‘
are described bélow. 

PURPOSE

The purpose ofiﬁhis enpiriéal study isufo provide and ihterpret
quantitative information ion student characteristics and attitudes in
the Hunan Services progran. This information is ;ﬁ;ended for use by
faculty, administrafibn‘and advisory groups for use in planning curri-

cula and student recruitment for the Human Services Departnént.
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Questionnaire Desien

Because of time cons?derations and the geographic dispersion of
students duridg the sumner, a nailed”quéstipnnaire was chosen as the
instrumeﬁt for ‘data collection. | |

A series of discussions were ﬁeld with faculty and administfative
staff of the Human Services Department on the content of the proﬁosed :
questionnairé. A student pfofile was desired, incldding the charac-
teristics of age, sex, marital status, number of children living at Home,
experience in major field, educational background, and the type of area
in which students preferred to live.’

Faculty and adm;nstrators‘werg alsoAinterested in why studenté
were éoming.to the Human Services program and which.siudénts were
coning for wﬁat reasons. Curriculum satisfaction was a third areé of
interest.

This ériter located a number of community college follow-up séudies-
with ﬁelp from Dennis Yoffman at the Office of Institﬁtional Research
at Portland State University. Ques;ions in most of-the above areas
were found and used, often with some modification. The studies that
were utilized are "Student Follow-Up Study” of Marfland Cormunity Colleges
(1975) and "Former St&dent Questionnaire” of Kalamazoo Valley Comnunity
Colleze (n.d.). New questions that were inspired by these studies
are: '"Before eﬁtering; how did you hear of CCC? What 1is your father's .
(and nother’s) oécupatioﬂ? What is your father's (and mother's) educ—

" ation level? TVhat was'your-appréxiﬁate household income while attending

cce?
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'Rarings of student goals were used to obtain information-of why
students were attending the program. A similar rating scele was used
" for curriculum satisfaction.

Pre~tests with CCC etuéents nere done on two drafts of the quest-
ionnaire.before the fipal draft was written. The final questionnaire
has three sections: 1) student characteristics, 2) goals at entry to
ccc, and'3) curriculun sstisfaction (Appendix A is a copy of the ques-.
tionnaire). Cross-tabulation andlcorrelarion, uoneAby computer, allow
nore specific analysis of nnich students have what goals, how curriculum
satisfaction is linked to goals, and what types of students have what
levels of satisfaction with the curricula. o |

The questionnaire was nailed in August 1977 to the fifty-two
students who enrolled in Human Services classes in the spring term of
1977. Follow-up phone calls and mailed reminders encouraoed partici-

pation. A total of thirty-two studentsl responded, giving a sixty-

two percent response rate.

The CCC'SamEle and a National Survey

In 1971, Rubin Schin&ler (Brewley and Schindler,‘1972: 50) con—
ducted a comprehensive survey of community college social service pro-
grans in the United States.' He received demographic data representing :
nore than 7,000 students from 133 insritutions. Responses frem insti- .
tutions totalled 144. | |

Both Schindler's netional study and the Ccc'sample showed students
to be predominantly female, While CCC‘respondents are rwo-thirds.,
female, the national group was three-quarters female. The dominant
institutional purpose anong the national group.of colleges was prepara-—

tion for employment. This corresponds to the highest rated goals among
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CCC respondents: 1) to improve job skills, and 2) to establish job
contacts. There vas sone disqrépancy in racial representation nationally
and at CCC. %hile black students composed twenty-nine percent of the

national sample, none of the CCC students is black.

Validity'and Reliability

Face validity of résponses is supported by the prior use of ﬁany.of
the questions in other studies, repofts of clarity on pre-tests and
apparent understanding‘of the finai guestionnaife..AThe sixty-two percent
.0f questionnaire recipients who responded may form'a biased sample pf,
the population to whom questionnaires were mailed. A cormon bias re-
sults fron the tendency of respondents to have a moré favorable attitude
toward a program than non-respondents (Thornley, 1977). This tendency
" pav make the curriculum satisfaction ratings for respondents more favor-
able than it would be for the popﬁlation. Any such bias 1imit$ tﬁe.‘
‘extarnal validity, or-generaiizability, ofAthe data. .

‘Reliability is a éeasure of whéther results can be replicated.
 As the quastionnaire has been used one time only, reliability cannot

be cdetermined. -

Linitations of Study

The information in this study is linked to decision-makers in the
CCC Human Services program because faculty and'adﬁinistrative staff
were involved in designing the réSearch. Participatidn of decision~
nakers should lead to results that are useful‘to them. However, results
might have been more useful if the research were foéused on particular
decisions that néedeé toibe made.A:Each item of data could then have

been chosen according to its relevance for a particular decision.



CHAPTER IV
* AMALYSIS OF DATA

Four types of analysis were conducted by computer on the data from
the returned .'questionnaires: 1) tally, 2) factor aﬁalysis, 3) correla-
tion and 4) cross-tabulation. This chapter discusse%’the results of each

of these types of analysis.

~T’ALLIES

The simplest process for analyzing questionnaire-data is tallyiﬁg
the responses to each item. Wﬁo are-fhe students, why do tﬂey come: to
- CCC, and how do they rate the program? ‘Tallies of Eharacteristics,
goals and cﬁrriculum satisfaction responses ﬁrovide composite answers
to these questions; For example, respondents were sixty-six percent
wonen and thirty-four percent men, "To improve my job skillsﬁ was the
highest rated goal, -and "Speciglty cou¥§es" was the highest rated aspect
of the brograms.' |

Fin&ings from the tally data are presente@ and 1nterp?eted in a
description of a typiqal human services student ;na a series of tables

and discussions in the following pages.

. Student Characteristics: A Representative Portrait. A representative

Human Services student can be created hy taking the most common responses

to each item on characteristics. The following portrait gives the
percentage in parentheses of respondents who fit each stated character-
istic. Mean values are given for continuous variables and no percentage

follows then.
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The tyoical Human Services student is a thirty-five year old married.
{53) woran (66) whése najor is in~ﬁevelopmental Disabilities (33). She
has no children at home (56) and presently lives in Milwaukie (2§) though
she would prefér to live in a small towﬁ or rural area (75). She is |
unemployeé (39) and attending CCC full-time (72). Her hbqsepolq‘;pcqqg
is under $5,000 (55). She has completed four terms in her major, has
not yet recéived a Certificate or AA degree (BO)Iand receives agency
support to pay for her education (47). She has no previous volunteer
(78) or paid (59) work experience in the filed of her major. 'She is not
handicapped, according to Oregon State law (91);

Her father works (or worked) at ékilled or unskilled labor (55) and
comnleted nine or less grades in school (41). Her'mather is.(or‘was) :
a full-time parent (43) and graduated from high school (39). | |

Before‘entering,‘she heard about CCC from a friend or acquaintance (56).

Distribution by-Sex. Table I (page.élj shows that approximatéiy'
two~thirds of the respondents are>WQmen, |

The enrollment differential of'reépondents by sex could have im- -
lications for recruitﬁent strategies. ‘However, more information is -
needed on reasons fof this differential. |

Residence Location. There is a sharp contrast between the present

residences and the preferred (see Table II, page 31). The strong pre-
ference for rural areas suggest opportunities for developing courses
with an emphasis on rural areas and human services practice appropriate

to them,



TABLE I

" DISTRIBUTION OF HUMAN SERVICES RESPONDENTS BY SEX

- SEX , ‘NUMBER | .PERCENT
Male o ‘ 11 34
Female . ; 21 .. 66
Total 32 100
TABLE I

PRESENT A“D PREFERRED RESIDENCE LOCATIONS |

= ETMAN 'SERVICES 'RESPONDENT$ .

i

TYPE OF PRESENT RESIDENCE | PREFERRED RESIDENCE
LOCATIOXN LOCATION : LOCATION

' Nunber | Percent Number | Percent
Urban :
(20,000 & over) 22 70 ) 8 25
&utal
(under 20,009) 10 30 23 ‘75

Total 32 | 100 31 100

Student Status. Table III (page 32) shows that alwmost three-

quarters of the respondents are full-time students.

31
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TABLE III
PRIMARY STUDENT STATUS OF HUMAY SERVICES

RESPONDENTS WHILE ATTENDING CCC

STUDEJT STAIUS ' NUMBER PERCENT
Full-time . 23 72
(twelve or more credits
per term)
Part-time ' : 9 . 23
"(less than twelve credit :
per term)
Total 32 1 100

A part of the Human Services program, called supplementary vocational,
is aimed at part-time students who are working in’ the human services
field and who wish to develop their skills and career potential. Offering
transfer courses in this area woul& add to the advancement opportunity
preéented and night inérease the number of part-time sgudents.

Previous work in field of major. A majority of respondents have

not had previous paid work in their field. Three—quarters have not had
volunteer work experience. Ho&ever, the mean amount of expefience‘
amongs those who have had paid experience is over two years (56 months)

| and the mean for those with volunteer experience is close to tﬁree
years (68 months). This'experience represents an important educational
resource for Human Services programs. . It caﬁ be tapped in class dis-
cussions, presentationsAand informal interaction. However, there should

not be expectations of experience for the majority of students.

\



33

Handicapped Students. Nine percent (three in number) of the

respondents are handicapped and all nine percent responded that their
handicaps were influential on their choice of a major. Vhile more.
information is needed on.the nature of this influence, this finding

suggests that there may be demand for Human Services courses among

handicapped people.

Publicity. Table IV, below, indicates that a friend'or acquain-

tance was the outstanding source for students'’ first hearing of CCC.

TABLE IV
HUMAN SERYICES RESPONDENTS SOURCES OF KMOWLEDGE

OF CCC BEFORE ENTERING

Spurce of Knowledge Number Percent
" Affirmative Affirmative
Friend or acquaintance 18 ' 56
Radio 2 6
TV 1 3
Newspaper 2 6
Counselor (Hizh School) 0 0
Teacher (High School) 1 3
Agency s 4 13
Other 2 8 25

a"gther'" responses were varied. Most of them did not
identify sources of knowledge. For example, one response
written in was "Long-term resident of Clackamas County." .
The strength of friends orvacquaintances as sources of know-

ledge about CCC and the weakness of the other sources may indicate

a lack of publicity about the Human Services program. A recruitnent
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effort might increase publicity by use of radio, TV, newspapers, high

school counselors and teachers.

) : ]
Parents' Education/Students' Income. Three-quarters of respon-

dents' mothers (seventy-four percent) and a majority of respondents’
fathers (sixty‘perceﬁt) have no more than a high school education.
Many students are therefore attaining a higher level of education than
their parents. Upward robility is likely an important motivation for
then. This motivation would be reinforced by the low income level of
nost respondents. fhe majority of respondents (fifty-five'percent)
have a household income of under $5,000, even tﬁough most are married'
and most are wofking full (thirty-five ﬁercent) or pért (twenty-six
pércent) time. Low income level would also be a motivation for job

skills development.

Surmary. The above discussion of findings suggests the following
as possible actions:: |

1. Defelop courses related to rural areas

2; Offer courses with transfer credit

3. Utilize student experiencé in courses

4, Increase publicity

5. Emphasize preparation for both employment and upward
mobility.

Student Goals
Table V ranks ten student goals in the order of importance to

respondents.
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TADLE V

RATTYCS OF TIPORTANCE OF STUDENTS GOALS AT

EMTRY BY HUMAN SERVICES RESPONDENTS

: MEAN | .
I:PORTANCE GOAL WATINGa NUMBER
To improve ny job skills 1.7 30
Highest To establish contacts in my field ,
for help with finding a job. 2.1 31
To get an AA degree 2.4 _ 32
To get a certificate : B A 2.5 . 31
To discover ny vocationa ‘
viddle interest ' ' . 2.7 30
To gain szlf-confidence 2.8 ‘ 32
To improve skills for use in . '
daily life (other than a job) 2.9 32
To get counseling in finding a job 3.2 31
To meet academic requirements
necessary to transfer to a four-
Lovwest lyear Institution 3.8 30
To become actively involved in °
student life and campus activities - 4.6 31

84 1.0 to 5.0 scale is used to compute these mean ratings.

)

1.0 is "very inportant"” and 5.0 is 'not important.”

Job sﬁi}l improvenent'and developing contacts for finding a 'job are
the nost important goals, which is approbriate for vocational curricula.
The low rating given transferring may acknowledge the lack of opbortunity
for transferbfron the vocationai program. It may.or may not indicate lack

cof interest in transferring.
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Procran Satisfaction

Eight aspects of Human Services programs are ranked in order of

satisfaction as perceived by reépondents in Table VI, below.

TABLE VI

RATINGS OF PROFRAW SATISFACTION BY
HUMAR SERVICES RESPONDENTS

: _ Mean i

Batisfaction Aspect of Program Rating? - | Yumber
Specialty c¢ourses (e g. DD, )
Aging) 1.8 28

5 hest Accessibility of instructors o

o in specialty courses 1.9 31
Access to desired specialty
course 1.9 28
Support courses (e.g. Writing,
Science) .. 2.0 | 24

Yiddle %ork Experience , 2,1 28
Practicunm ‘ _ 2,2 28 -
Access td desired support
courses 2.2 25

: Organization of experiences -

Lowest practicum, work experience and .

courses 2.6 ‘ 27

2\ 1.0 to 5.0 scale is used to compute these mean ratings.
1.0 is “very satisfied" and 5.0 is "very unsatisfied."

Specialty courses regeived the highest rating, and there were no
extremely low mean maras. brvanizatién w;s the lowest with 2.6. The
respondents are generally satisfied with the listed aspects of the
curriculum, which supports continuing present practices. However,

alternatives to present crganization of experiences might be explored.
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FACTOR ANALYSIS

Factor analysis was used on the ratings of the ten goals listed
on the questionnaire. This process reduces the relationship of the
variables to the relagionship of fewer casual factors (Sokal and Rohlf,
'1969: 542). The following fqur éroﬁps of goalsAeach have a common:
causal factor. fhe title given each group is an interpretation bf what
the cormmon factor is. The factor score is given in pa;entheses and
represents the strength of the relationship of the goél to the under-
lying factor. These four factors offer a summary of important goals
to respondents.

A. Goal-Finding

To get a certificate (.54)
To discover my vocational interest (.75)
To become actively involved in student life and
. campus activities (.7)
*To gain self-confidence (.83)
To get counseling in finding a job (.70)
To establish contacts in my field for help with finding
a job (.49)

B. Skill Development

*To improve my job skills (.84)
To improve skills for use in daily life (other than a .

job) (.82)

C. _Job Development

*To get an AA degree (.88)

To get counseling in finding a job (.51)

To establish contacts in my field for help with finding
a job (.49)

D. Upward Mobility

(Negative correlation with "To get a certificate')(-.48)
*To meet academic requirements necessary to transfer to
_ a four-year institution (.84)
To establish contacts in my filed for help with finding -
a job (.55)

*The asterisk signifies the goal with the strongest relationship to the
cowwon .factor in each eroup.
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In each group, the goal with the strongest relationship to the
cormon factor was chosen to represent the group in crosstabulations
and correlations with deﬁographic cﬁaracteristics and program satis-
faction, which are in the following'sections. The above factor analysis
discussion relies heavily on consultation between Dean Clarkson (1977),
a statistician at Portland State University's Regional Research Insti-

tute, and the writer.

CROSS~-TABULATIONS
Cross-tabulations were run on responses to several demographic
questions and ratings of the four representative goals chosen from
factor analysis findings and two measures of curriculum satisfaction.
Numbers are too small for a chi-squaré test of.the significance of

differences (Koosis, 1972: 227).

CORRELATINNS

Correlations were run for age and the same four goals and two
measures of curriculum satisfaction that were used in the cross—-tab-
ulations. Also, correlations were run between each of the two satis-
faction Eiﬁdings were found at the .10 level. Reworded, this means
that there are.no patterns linking age to goals, age to curriculum
satisfaction, or goals to curriculum satisfaction that have 90 to 100
percent certainty that'théy are not attributable to chance.

The finding that these patterns are absent means that there is a
fair degree of homogeneity among age groups in respect to goals and
satisfaction with the curriculum. There is also homogeneity in curri-

culun satisfaction anong respondents with different goal ratings.



IMPLICATIONS FOR THE CCC HUMAN SERVICES DEPARTMENT

This section describes the Human Services curricula at CCC and
discusses the implications that this practicum's literature review
and research findings haye‘for these curricula. Student needs for jobs
and ﬁpward mobility are theAfocus of this discussion. Recommendations
are nade and possible means of implementing fhem are suggested. Other
possible actions relating to curriculum and recruitment afe suggested
in Chapter 4 (p. 39.

The Clackamas Community College Catalog (1977) lists four vocational

curricula in the Human Services Department (three are presently offered
because LTCA is suspended). The college also offers a Social Service
transfer program which’ﬁas linkage to BA programs at Southern Oregon
State College and Portlﬁnd State University.

‘The incoming studeﬁt at CCC héé the option of selecting a trans-
fer program or a vbcafional one in the human service/social service
area. However, the stﬁdent who has an immediate need for a job and
future aspirations for continuing his education beyond the AA level
(or the possibility of developing such aspiratjons), does not have an
option that meets both these needs. Students with such -dual needs-
.would be prominent inlgach of Swift's three student typeé: recent
hich school gra&uates, éecond careerist, and new careerist (see p. 20).

- The four curricﬁia in the CCC Human Services Depértment are di-
verse. Developmental 5isabilties hgs a strong base in Education clasges
related to handigéppe& people, while the others require no Education
classes; The new LTCAvcurricuiﬁm will be a one-year program aimed at

a Nursing Home Administrators' License while the other programs offer
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one-year Certificates and two-~year AA degress (Forsythe, 1977). Aging
Services and Developmental Disabilities prepare students for direct
services while LTCA and CLA teech techniques of indirect services.

The three curricula presently offered are listed in the College
Catalog as vocational. Aging and CLA fic Burns' category of Specialized
Edncetion, and Developmental Disabilities falls in the General-Specialized
(see P. 23). All three curricula stress Practica and Work Experience.
Aging and CLA are strongest in this area, .each requiring eleven Practicum
credits and thirty-six Work Experience credits out of a total of ninety-
three credits needed .for an AA degree. Derelopmental Disabilities has |
twelve Group Practicum credits and twenty-one Field Experience credits
out of 105 credits‘needed for an AA degree.

The problem with emphasizing Work Experience and vocational classes
is that the credits thev offer are of limited value. It was noted in

New Careers and Upward Mobility (p.16) that an AA degree is a poor
basis for career advancement. Yet vocational emphasis limits transfer-
ability of classes to four-year institutions. Also, the Work Experience
enphasis weights the curricula tocard specielized training in specific
. job settings and limite its general applicability in hcman service areas.

Interpretatlons of the empirical data in this chapter stress the
inoortance of both job preoaration and upward nobility. Upward mobillty
is seen as important to students because of the low education level of
their parents, their own low level of income, aed because one of the
four factor groups of goals centers in this area. Development of job

skills and job contacts are the highest rated student goals.
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. Recormendations

Present curriculn offerings are well-suited to students interested
in specialized training. The‘following recommendations are aimed at
inqreasing vertical and‘horizontal advancement opportunities for Human
Serviqes students.

Curriculum options. The Aging and CLA curricula would benefit

from offering more transfer and more unspecialized courses. Arrahgement
of sequences in human development, human behavior, interpersonal relation;
ships and social issues (in Human Services, Psychology and/or Sociology)
could serve the dual functions of_offering transfer credits andAgeneral 4
hunan service preparafion.

Credit Arrangements. Contacts should be made with senior colleges

in Oregon to arrange fqr credit trgnsfer where possible. An exampie
of possible‘agreementsris the transfer of practiéum creidts from Mt.
Hood Community College's Mentai Health Vorker program to Portland State
University's undergradﬁate Social Work program. This arrangement prb—
tects Mt. Hood's enrollmént by allowing tranéfef of practicum credit

only on completion of the AA program (Wyers, 1977).

Develooment of Pafagrofessional Career Opportunities. Employers 3
benefit from AA degree pfograms in Human Services because a pool of
trained workers is developed. They should be asked to respond with
reaningful job ladders. Over time, the continuance of vocational pro-
grams will depend on the.quality éf opportunities for théir graduates.
A Career Employment Cormittee migbt be formed and an AA level position

created to staff the copmittee.
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CONCLUSION

This study has provided a review of -the literature on human services
AA degree programs and analysis of data from a survey of human services
students at CCC. It is intended tﬁat the information in these two
sectioné be of use to faculty, administration’and advisory groups af
- CCC in planning human services programs. This writer's analygis:of
sa;ient implications of the studv for the CCC humén services progran

has been included to further this goal.
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APPENDIX A

Human Services Programs Questionnaire



August 17, 1977

Dear Human Services Student,

‘A questlonnaire is enclosed with this letter.
Your cooperation in fllllnv it out will be very much
appreciated.

The information gained from this questionnaire
will be used by faculty, administration and advisory
groups in planning for student needs in Human Services
programs at Clackamas Community College. I am working
with Pat Lantz, Larry Forsythe and. Jerry Jamison on this
project.

In addition to providing information to Clackamas -
Community College, a report on the questionnaire
results will be part of my Master's thesis for the
School of Social Work at Portland State University.

The questionnaire should not have your name
“on it, and there will be no record associating your
name with your answers. Your information will be
anonymous., »

There is a number on the return envelope--it
will be used only to determine who has and has not
returned the questionnaire. There will be reminders
by phone and by mail after August 25 for those not
yet reeeived.

I urge you to £ill out the guestionnaire and
return it by August 25. This study depends on a
high rate of partlcinatlon.

Thank you fqr your time and effort.

Sincerely,
Kewn Parce

Ken Price

Trailer A ,

Human Services Department
Clackamas Community College
19600 S. Mollala Ave.
Oregon City, OR 97045



HUMAN SERVICES PROGRAMS SURVEY

Student Characteristics,'Goals and Attitudes

MAJOR: In which major are/were you enrolled? (Circle one letter)

a. Human Services - Aging

b. Leadership/Administration in Human Services
‘c. Long Term Care Administration

d. Developmental Disabilities Specialist

e. None of above

PERSONAL BACKGROUND

1. Age: (years at last birthday)

2. Sex: M F
3. What is your ethnic background? (Circle corresponding
letter)

a. . Native American
b. Asian
c. Black

~d. Spanish-speaking
e. Caucasian

4. Where is your current place of residence?

City/Town o State

5. In which type of area would you prefer to live?
(Circle corresponding letter)

a. Metropolitan (over 100,000)
b. City (20,000 - 100,000)
¢. Town or rural (under 20,000)

6. What was your educational level at entry to CCC?
(Circle one letter)

a. 9 or less

b, 10-11

c. G.E.D.

d. HS Graduate

e. 1-3 years college



10.

11.

12.

13.

What is/was ybur primary student status while
attending CCC? (Circle one)

a, Full time (12 or more credits per term)
b. Part time (less than 12 credits per term)

What is/was your primary employment status while
attending CCC’ (Circle one)

a. Unemployed
b. Full time (30 hours or more per week)
c. Part time (less than 30 hours per week)

What is/was your approximate household income while
attending CCC?

a. under $5,000
b. $5,000 - $10,000
c. $10,000 - $20,000
d. over $20,000

How manf terms (min. 12 credit hours) have you
completed in your major? (Circle a number)

1 2 3 4 5 6 -1 8

How are/were you financing your educat1on°
(Circle as many as apply)

a. Job
b. Loan
c. Agency support (e.g., DVR, Veterans, etc.)
d. Personal Savings

e. Support from parents or relatives

f. Other, please specify

Name the highest paid position you held in the field
of your major before entering CCC.

Position__ ‘ Monthly Pay
No position (check if applicable)

How long had you worked in the field of your major
when you entered CCC?-

Years . Months (paid, full time or equivalent)
Years .. Months . (volunteer, full time or equivalent)
No work in. this field (check of applicable



14.

15.

16.

17.

18.

19.

20.

What is your marital status? (Circle one)

"a. Single

b. Married

- ¢+ Separated

d.. Divorced

How many children do you have thct are living with
you? (Circle a number)

0o 1 2 3 &4 5 6 7 8 9
Are you considered handicapped under Oregon State Law?

a. Yes
b. No

If handicapped, was your handicap a factor in choosing
your major? (Circle ome)

a. Yes
b. No.
c. Not handicapped

Before entering, how did you hear about CCC’ (Circle
as many as apply) .

a. Friend or acquaintance
b. Radio

c. TV

d. Newspaper -

e. Counselor (high school)
f. Teacher (high school)
g. Agency

h. Other, please specify

What is/was your father's primary occupation during
his working years?

a. Business f. Full-time parent

b. Skilled/unskilled labor g. Full-time volunteer
c. Clerical/Sales h. Unemployed

d.  Social Services i. Other

e. Other professional -

. What is/was your mother's primary occupation during her

working . years?

a. Business ~ f. Full-time parent
b. Skilled/unskilled labor g. Full-time volunteer
c. Clerical/Sales h. Unemployed

d. Social Services i. Other
e. Other professional :



21. What is/was your father's level of education?
(Circle one)

a. 9 or less

b. 10 - 11

c. HS graduate

d. 1 - 3 years college

e. 4 year college graduate
f. Graduate degree

22. What is/was your mother's level of education?
(Circle one)

a. 9 or less

b. 10 - 11

c. HS graduate

d. 1 - 3 years college

e. 4 year college graduate
f.  Graduate degree

23. Have you received a degree in Human Services from
CCC? (Circle one)

a. A.A. Degree
b. Certificate
c. No degree



GOALS

How important to you were the following goals when you entered
'CCC? (Circle one letter in each line.)

a) very important b) quite important c) somewhat important

d) slightly important - e) not important
1. To get an A.A. degree a b c d
2. To get a certificate a b ¢ d
3. To discover my vocational interest —-- a b c d
4. To improve my job skills a b ¢ d
5. To meet academic requirements necessary  to :
transfer to a four-year institution a b.c d
6. To imporve skills for use in daily life : A
(other than a job) a b c d
7. To become actively involved in student life
and campus activities - a b c d
8. To gain self-confidence - .a b'c d
9. To get counseling in finding a job --- a b ¢ d

10. To establish contacts in my field for
help with finding a job ———————uc— a b c d
11. Other a b c d
. Specify “ :

mo0oo0

o

MAJOR

How satisfied are/were you with the following aspects of the
program in your major? (Circle one letter in each line)

‘a) very satisfied b) quite satisfied <c¢) satisfied

d) unsatisfied e) very unsatisfied
1. Practicum - a b c¢c d
2. Work. experience . a b c d
3. Speciality courses (e.g., Dev. Dis. } )
Aging Services) a b c d
4. Support courses (e.g., Writing, Science) 'a b ¢ d
5. Organization of experiences--practicum, - '
work experience and courses ———————- a b c-d
6. Accessibility of instructors in
speciality courses a b c d
7. Access to desired speciality course a b c d
8. Access to desired support courses a b c d

9. What experience (courses, practicum, work exp.) do you
feel is most valuable in your major?

- 10. Whéi"iﬁﬁrdﬁéméﬁ;é would you recommend in your major?

KP/ela ,
6/30/77 -
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