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CHAPTER I

INTRODUCTION AND REVIEW OF THE -LITERATURE

This is a study of thirty fifth-grade children and tbeir parents
to examine how accurately parents can predict the feeliné reactions of
their children in Yarious situationsf This focus on oarentvchild
interactions regarding feelinés hss several imnlications forAthe'field
of Social Work. | ' | “

Social Work is concerned with people s problems in 1iving. 4 Many
problems of living are a result of poor. communication with other people.
Part of this problem in communication is the great difficulty many; ;
people have of being aware of and expressing thelr feelings. Socislf
Work is also concerned with early. intervention in problems as a way of
helping prevent more serious problems from developing. It would seem .
important then for social workers to be aware of the factors present in -
the early development of the repression of,feelings, and the steps that
can be taken to intervene in this problem. "

The purpose of this study was to look‘at one possible factor in
the early development of repression of feelings and. poor communicetion
patterns. From personal experience and obserﬁations it seemeq apparent
to this writer, ‘that many parents fail to encourage children to express
their feelings, but often assume that they. know what their children
feel in different experiences and tbat parent actions are often based on
these assumptions of their children's feelings.> Sometimes parents not

only do not encourage, but often discourage their children from



expressing their feelings. Again, it is this writer's opinion tha;
such actions by parents are basedibn the assumption that they think
that they already know what their child is feeling. Such a;tions by
parents may be one factor‘which aids in the developmeﬁt of repression
of feelings in children. This factor could be inflﬁential whether the
parenf judgements or prediétions were correct or incorrect. If the
parents' predictions are incorrect; Sesidés aiding the development'of
repression, the development of misunderstandings épdfpoor coﬁ@unitatiéh
patterns could be fostered. It-seems WorthwhileAthen;*to dete?mipé
~whether parents are indeed able EQ predicf the feeiipéé of theif“chil;
dren, as ﬁell as ihcrease an-awarenésé in~péren£s of tﬁe possibie prob—
lems sucH actions éay promote.

The field of‘Soéigl.Work has long been aware dflﬁﬁe imﬁortancé_pf
the family and parents.oh the emotional &evéldpméﬁt of Fheléhild. E§en
though the role of the family has changed over the years, the famiiy
". .. is expected in our séciety, t6 be the locus qf emotional expres-
sion and emotienal support for adultshas Qell as chiidreﬁ.ﬁ(Leichter
"and Mitchell, 196%, p. 284) Méyer emphasizes the need for Soéial‘Wbrk‘

to be concerned with thisftask»of the family:

Family life functions have changed in the urbanized
society; family life may not have broken-down as much as
it may have taken on a highly specialized burden of provid-
ing an arena for affection and intimacy. This requirement
for all individuals must surely be of major concern to social
institutions that seek to promote individuality for all
people. (Meyer, 1973, p. 76)

How then do families and parents learn to provide this specialized arena
for emotional development?- Much is written for parent education of

their children, yet Kessler states:



. . . a common omission in the education of the young

child. . . while parents usually encourage the child to

learn the names of objects and answer his spoken or un-

spoken questions about the things he sees and hears, they

do not usually teach him to express his inner feelings.

(Kessler, 1966, p. 30)
Satir indicates a possible consequence of not being able to express
these inner feelings:

Living in a family provides all kinds of seeing and hearing

experiences. Some of these bring joy to the heart, some pain,

and perhaps some bring a feeling of shame. Whatever feelings

are aroused, if family members cannot recognize them and comment

on them, the feelings can go underground and gnaw away at the

roots of the family well-being. (Satir, 1972, p. 99)
Satir goes on to say that not.only can some families not recognize and
comment on feelings, particularly negative feelings, but that many
families have rules which prohibit discussion. "If your rules permit
questions, you can ask me and then understand. If your'rules don't
permit questions, you can guess, and maybe make a wrong guess." (Satir,
1972, p. 102) Such a system of rules may account for the reason some
parents guess about their children's féeiings. Other factors ﬁay play
a part in parents' encouraging the repression of feelings of their chil-
dren. '"Some of the parents' difficulty in recognizing and naming the
emotions of their young harks back to their own childhood. This is par-
ticularly true of aggression. Many parents prefer to maintain an
illusion of innocence, by denying any meanness.' (Kessler, 1966, p. 31)

Such comments, and many others of a similar nature, indicate to
this writer that if Social Work is truly interested in primary preven-
tion, one area that needs much more study would be parent-child interac-
tion in the expression of feelings. Thus this study was designed to ex-

plore whether parents can successfully predict the feelings of their

children. Such feelings would be those which would be elicited as a



response or reaction to an experience or situation.

A request to the National Institute of Mental Health and the
National Clearinghouse for Mental Health Information was made for a
search of the literature on the subject of parents' ability to predict
the feelings of their children. Ambng the more than six hundred items
in the computer pfintout in their reply of May, 1977, npt one dealt’
specifically with parents' perceptions of theif children's reactivg
feelings. Several studies of a éimilaf»nature have been done on
parents' perceptions of their childrénfs'feelings of themselves, or
self-concept, such as that by Bledsow (1973),'where parents' percep-
tions of their adolescent children were compared to perceptions of the
adolescents about themselves. Bledsow found that parents ﬁerceive ,
their adolescents more faQorably than adolescents perceive. themselves,
and that mothers and fathers agree in their perceptions of their chil-
dren. Piers conducted a study of parent prediction of children's self-
concepts using the Piers-Harris Children's Self-Concept Scale té assess
the feelings of children about tﬁemselves, (Piers, 1972) Piers used
two groups of-children and parents; one a group of children brought to
a clinic and one a group of normal children. Findings showed that
parents of normal children overestimated and parents of clinic children
underestimated their chiid's reported self-esteem.  Another study by
Langford and Alm investigated parental understanding of child feelings
in the areas of self-adjustment and social adjustmenf. (Langford and
Alm, 1954) This_study also showed a difference in parents' perceptions
of their children and the children's perceptions of themselves. The

data showed that parents underestimated child feelings and concepts

concerning self-adjustment, and over—estimated the feelings and ideas



of the child concerning social adjustment.

These studies, as well as many others of a simila? nature, have
dealt.wifh children feelings about thqmselves and their parents' ﬁer—
ceptions of such feelings of self-image, self-concept and»peréonality.
They did not concern children's reactive expressions of emotions or

’feelings in different situa&ions.y Because these studies were focused
on different types of féelings from those examined in this study, com-
parisons of findings are difficult to make. Such studies do indic;te
that parents' perceptions of their children differ in varying degreés
from the stated perceptions of the childr;nlfﬁemselyes.

Additional search of the'literaturevusing~sﬁéndard sources in

the mental health field such as Psychalogical Abstracts, Sociological

Abstracts, Abstracts for Social WOrkers; Social Sciences Citation

Index, International Bibliography of Research in Marriage and the

Family, and Comprehensive Dissertation Index, revealed nothing speci-

fically related to the area of parents' perceptions of their children's

reactive feelings.



CHAPTER II
METHODOLOGY

In order to ascertain whether parents can predict thevfee;ings of
their children a study wéé designgd whereby childten could ;espohd to
an account of different experiences wiph what'th;&:ﬁérg'fee;ing. Par-
ents could respond to the ééme accéupts, ;nsvgring‘as;they éhéﬁght

their children would answer.

Population

Any infgrgﬁces,beyond‘the sample would'be ténuous. The samplg'
might be one time sample 6f the fif;h»grgde pﬁpilswand théir pérengs,
with the traits noted’later'witﬁ respect to age, édqcation, séx, ordina;
placement and number of cﬁildrén;' As in most Sgpiél Wbrk résearch, much
replication is needéd in‘highlytvariable'éituatiops beforg warranted |

conclusions can be drawn.

Sample

A non-random sample of thirty(fifth grade students and their
parents was used for the study. These students were4most1y from one
classroom 6f a school in a sﬁall rural town of ab&ut 1000 populatibn.
The parents. of thesg children were bésically well-educated, all being
high'school graduates and ﬁany having some degree Qf col}gge education.
Thg parents have repeatedly stated thgir interest and shown their con-

cern in their children. School teachers have also commented on degree



of parent interest. There was no.single-parent family used in

the study, nor any tamily with only one child. 'The parents of
students in the classroom were asked via a telephone conversation if
they would be willing to take part in the study. A few parents were
not willing, and other fifth grade students from other schools 'in .
the same'school’district were included in order' to chtain a sample ofh
thirty students. Fifth grade stndents were selected chiefly becasse '
their reading skills and .vocabulary would be fairly sell developed,
and the pre-adolescent age‘of older_children-cduldvbe avoided‘by'
selectiné ten-year-old children. The rapid physical and emotional
developmental changes that accompany the. early adolescent period and.
the unevenness of such changes would likely add to the difficulty of

parents' perceptions of their child

Instrument

Since no previous study could be found ﬁith sinilar:objectives
to this writer's proposal, it was necessary to dtaft.a schedule. Such
an undertaking was a major patt of the study.

Study of projective techniques indicated that both stories and
pictures were effective in eliciting feeling responses from'subjects.

Frank states:

. - . every pro;ectlve method may stimulate some emotional
reaction or elicit a chronic affective reaction, as it
evokes the individual's persistent patterns of action,
speech, and thinking. . . The response to stories told-

by the clinician, particularly stories prepared especially
to elicit emotional or affective reactions, also offers
projective materials for understanding the individual per- .
sonality. (Frank, 1948, p. 59)

Bell (1948) indicates that the use of pictures as a projective technique



is effective for many situations. One use was with delinquents and it

". . . of value in the psychiatric inter-

was found that pictures were
view in prompting reactions'from the uncommunicative, dull, and dis-
tractible delinquent." (Bell, 1948, p. 254) It was hoped, by this
writer, that if pictures were helpful in eliciting responses in delin-
quents, pictures would als§ be helpful in eliciting responses from
normal ten-year-old children.

In order to prepare a schgdule, other prpjective psycho;ogical
tests of children we?e examined for situations and experience; that
were meaningful to this age group. Buros test of Tasks for Emotional.
Development, as well as the California Behavior P;eference Manual
listed ﬁany'situations of concern for this age group. The Travis

Projective Picfures (1957) uses ". . . scenes which are potentially
conflictual, such as eating, sleeping, playing with dirt, sibling
rivalry, punishment by a parent, jéalousy of a parent; and‘gggression
against parents." (Kessler, 1966;-p. 81)

From tests such as these, situations were_chosen‘for the schedule .
which included: peer socialization, attitudes for learning, acceptance
of siblings, respoﬁsibility, respect for property of others, trying new
things, fears of hospitalization, reciting at schoql.

From these kinds of situations short written vignettes were de-
veloped, each attempting to describe a situation in‘such a way that a
feeling response could be elicited from the children. At the end of
each vignette the child was asked to pretend that he/she was the person
in the story. He/she was then asked, "What are you feéling?". A copy

of the schedule is included in the appendix.

In order to assist the children in mentally visualizing the



situation, magazine pictures in color were féund to fit the vignettes.
These pictures were cﬁosen with care so that the subjects would not’
respond as to what they thought the child in the picture felt. The
pictures often showed a child from the back, or with é nondescript
facial expression. Some pictures'were of others described in the vig-
nette; not of the oﬁe whose feelings were being ascertained. ‘Coples
of the pictures used are included in the appen&ix. The pictures were
mounted on colorful const;uction paper so that there was visual
appeal. Kpowing that subjeéts frequently exbérience aﬁxietyvin par—
ticipating in a study i&vwhich they feel théy are being testéd, it
was hoped éhat the appeérance of colorful'piptures W6uld lessen the
anxiety of the children and contribute to ; more enjoyagle feeling.
More of the vignetfes and pictures depicted negative §ituétions than
positive situations. |

No names were placed on the schedules, but each:child's‘respon-
ses were linked witﬁ ﬁis/her parents' responses by a coded number.

For statistical analysis of the study it was decide& not to leave
the question, "What are you feeling?" openended. A list of representa-
tive feelings was compiled that tried to encompgssla wide selection of
~feelings using worés £hat were familiar to fifth graders. At the séme
time an attempf was made to keep the list from being excessive in
length to enablé both cﬁildren and parents to find quickly and easily a
word that described their feelings. The list of feelings was separated
into two colﬁmns, with those ﬁeelings which were generally positive in
tone in the léft column, an& tﬁose which were generally negative in
tone in the right‘dolump: Throughout the remainder of this report the

word "tone'" will be used';o reflect the general positive or negative
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nature of the feelings.

The order of each list of feelings was determined by random
selection, differ@ng for éach page of the five~page schedule. Eighteén’
words were used in the list of feelings, eight being generally posi-
tive in tone, and ten being generally negative in tone. Childrep and .
parents Qere instructed to answer each question by selecting one word
from the ligt of feelings that came closest to deécribing their feel-
ings.

The feelings listed in the schedule were as follows:

LIST OF FEELINGS

Helpful _ ;Méan

Proud . Jeélous__

Strong or Determinedl< . Guilty

Lo§ing or Caring . _ﬂ .~ Sad |

Peaceful | Hglpless of Weak
Hopeful ) Hopeless or'D;scoufaged
- Excited E Bored

Happy ' | ' Angry

Humiliated or Shamed

Scared

Questions were placed in the schedule so that there was a
mixture of positive-type experiences and negative ones; a mixtﬁre of
those dealing with parents and siblings, with the initial question re--
iated to a positive and unthreatening situation. Two sample questions

of generally happy occasions preceded the main schedule and followed
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the instructions. There were twenty questions to the schedule,
nineteen of which were used for data analysis. The final question was
to ascertain what the children felt after taking part in the study
as an index of co-operation. |

The scheduie was designed so that when parent's response to a .
question was the same as that of the child, they were.said to be in
agreement or that the parent was successful intpredicting the feeling
of the child.' The"schedule was then able tq'prQVide,date to examine
the following-hypotheses: L .

1. There is a significant difference in the'responses of feelings
expressed by children and the predicted resp0nses of those children

by their parentsL

H,: A#B : A = responses of children -
H: A=B i B = responses of parents

2. Mothers are able to predict their children's responses .to a greater

degree than are fathers.,

5H2: B, > B, B = mothers' successful responses

H : Bl = B, B = fathers' successful responses
3. The degree of success in predicting responses is greater for parents"

predicting daughters than for parents predicting sons,

H3: BA1> BAZ ] BA1'= success,responses of parents.
of daughters

H: B,, =B, © B,, = success,responses of parents
of sons

Dependent variables were:
- the number of responses of children and their parents in agreement.
- the number of responses of girls and their parents in agreement.

= the number of responses of boys and their parents in agreeﬁent.
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- the number of responses of children and their mothers in agreement.
- the number of responses of children aﬁd their fafhers in agreement.
Identification data on the schedule were collected for the following

independent variables:

sex of children.

number of siblings.

ordinal placément of child in family. -

age of parents.

- educational level of parents.
Although there was no attempt to co#ﬁ;b;:§$$e~of the intefvening:;ariaf‘
bles such as prior knowledge of the iﬁVgstigator,lawarengss of feelings
in general, and degree of‘intefest in Ehg study, efforts were made to
control the following: |

degree of stress encountered by the subject.

the physical location of testing.

reading ability of child subjects.

length of attention span.

subject's desire to present a good image.

Both childreﬁ and parents were reassured several‘times before
completing the schedule that it was not a test, and that there were no
"right" answers. A similar statement was repeated in the written in-
structions. This writer talked briefly with the children as a'grouﬁ in
their school classroom, explaining the nature of the study and that con-
tact would be made with their parents about it. Several times it was
stressed that it would be a fun thing to do. Becausé of the differing
reading abilities of fifth graciers, the investiga-tor-read aloud the en- _'

tire schedule with the children, while they read along silently. After
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each question, "What are you feeling?"'children silently selected one
word from the List of Feelings and wrote that word in the appropriate
blank on the schedule. They indicated that they were ready for the next
question by turning the page in the book of pictures to the next picé‘
ture. Children were encouraged to take their time in respoﬁding, and
to respond as they honestiy felt, not as they thought they should feel. .
The investigator seated herself so thgt she éould not see hoﬁ the chil-
dren responded, and the children were reassured several timeslthat ;heirV

responses would remain anonymous and not.be seen by their parents. .

Pretest

A pretest of the schedule was given to&six fourth and‘fifth gradé‘
students and ten éf their pa?entsj The daté~fr9m theseAstﬁdents aﬂd
parents was not included in the aqglysis'of‘tﬁe:éctual stﬁdy.A Prisr
to the pretest there were'twehty—fouf questiéng dn the échedulé, jThisl
number was reduced to nineteen in orde? to sho?ten fhe ienggh of timB' 
necessary to complete the schedule. ~Commen§s frém the subjects of the
ﬁretest showed that two of the questions that were later 6mitted, were
not easily understood by both<children'and parents., Two cﬁanées.were
also made on the List‘of Feelings based on subjects' comménts; The
word "Contented" was changed to "Peaceful," and the word "Anxious" was
omitted due to sevefal different intgrpretatioﬁs.

When the'investigato¥ spoke to the fifth grade étpdenﬁs in their
classroom prior to tﬁe adﬁinistraéion_of the schedule, those students
who had taken part in the pfetest comﬁeﬁted that doing sqlwas fgh. ft
was hoped that such comments léssened any ankiéty the ghildreﬁ may-héve

been- experiencing.
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Data Collection

When the schedule and pretest were completed, appointménts were
made with the parents of the fifth grade students after discussing the
nature of the study, the length,éf time involved and the anopymity of .
responses. At the scheduled time the investigator went to the home of
the subjects. ' 4 '

iThe child was given the schedule to completexfifst. The time re—}
quired for this varied frém about}fifpeen to:twenty-fivé mipupgé,-with
most children takiﬁg betweénififteen and twenty minutés.;'Pa?eﬁta:of gﬁet.
children were asked for privacy for the‘chiid.and investiéagorﬁand in
most instances the sqhédule waé‘completed at the kitchen éablé. -With
prior ?ermission of the parents, each éhild was given a éaﬂdy‘ﬁar‘uﬁon
completion of fhe schedule. | |

Following the children,,phe parents were asked to caﬁplete the
schedule which iﬁ mgst instances they did siﬁultaneousiy, sﬁaring the
one set of pictures for'fhe'scheduies, paving been instructed not to
discuss their responses until they were'both finishéd. The parehts'
schedule was differeﬁt than the childrens' in that their insfructions
were written with emphasis forAthe pafents #6 respona to eéch situation |
as they thought their child'would reSpoﬁd. In addition, at the top of

each page of the schedule were the words, RESPONDlégrYOU THINK YOUR

CHILD WOULD RESPOND. The investigator did not read aloud thé schedule
to the parents. |

In a few instances when‘it was difficult to arrange for bqth.
parents to be home at the‘same timé, a schedule and‘thé picturgs_were

left in the home for the absent parent to complete at a later .time, .
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again with instructions not to discuss the schedule with spouse or
child until after its completion.~ The time required for parents to
complete the_schedule varied from twenty to thirty minutes. A copy of
the schedule as given to the parents is included in the appendix.

It was recognized from the‘pretest that it would sometimes be
difficnlt for parents to‘seiect the exact. feeling chosen by their child
to each question when there were eighteen fromAwhich to choose. .What
did seem to be of special-interesr was the number of times-that parentS'
chose a feeling tnat was drreet;y opposite in tone to that'Whien was

chosen by the child.

Scoring

In order.to examinefthis factor? tabulation of results and scoring
was done in rhe foliowing way. Parents' schednles were compared to that
of their child. :Eaeh:qnestion nes scored "Agree" if the feeling listed
by the parent was the same'as reported by the child, "Disagree" if the
parent responded with a dlfferent feellng, but still agreed with the
same tone as stated byfthe child, and "Opp051te" if the feeling chosen
by the parent was’ of qn opposite feeling tone to that reported by the
child. Thus, if a- chlld responded "sad" and the parent responded
Mangry" the questinn was scored 'Disagree" as the feelings reported were
not the same; but bdth responses.were generally negative in tone. If
the child»responded "sad"'and the parent reeponded‘"happy" the question
was scored “Oppoeite" as the feeiing tone was not the same.

Each parent's schedule was scored as to the total number of Agree,

Dlsagree, and Opposite scores, with equal weight given to all questions.

Resu;ts were compiled on a_tabnlation sheet with both father's and
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mother's score to each question, as well as total scores for the entire
schedule. Also'on the tabulation sheet were listed the other indepen-
dent variables. The children's responses to each question were also
tabulated with. the nuﬁber 6f times each feeling was used as a response
to A each question. |

Study data was analyzed by quantitative as well as qualitative
ﬁeaps. For quantigatiQe'analysis percentage figures were used fof
'descriptive purposes. ,Chi square examination was used for dgawing in-
4 ferences and tgétlng of hyéothegesbbecause of . the né@inél.daé;. 'It%
providea a test of significanf‘differepce where appropriate. Cfitefia
of significanéq was thgl.05'1e§el. nglitative énalysié éf the data in-
'cluded,subjgctive'obsefvétions by the investigétorlas'well as comments
of the parents on g;eas of speciai concern. |

While. there ﬁas not a random sample, thesg tgsfsvwere used fof
.purposes of later“studieé where randomization might ﬁe used. To the
- extent fhat the sample was representative”Aver time, statistical tech-

.niques are probably valid; an assumption that can be tested.



CHAPTER III

ANALYSIS OF DATA

Quantitative Analysis

Data of the study was first examined using a percentage basis
for the total scores that parents achieved of Agree, Disagree, and
Opposite. Comparison of the results of fathers' and mothers' scores

are shown in Table I.

TABLE I

DEGREE OF CORRESPONDENCE OF PARENT WITH CHILD BY PER CENT

Agree Disagree Opposite N
Mothers 31.5 52.1 16.31: 30
Fathers 30.52 52.6° 16.84 30

In this study parents were able to predict the exact feelings of their
children for about thirty per cent of the questions, indicating that in
about seventy per cent of the questions they could not predict the exact
feelings of their children. Some of the parents' responses would be by
chance. At the same time the data show that although parents could

not always pieck the exact feeling of their child, in ahout eighty-
three per cent of the questions the parents were able to judge the
general feeling tone of their child. That is, parents were able to pre-
dict whether their child felt positively or negatively in about eighty-
three per cent bf the questions. Such data would tend to support rejec-

tion of the first null hypothesis of this study, that parents’ responses
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are the same as that of their children. A test of significance of the
figure eighty-~three per ceﬁt indicates that there is a significant dif-
ference from chance at the',Ol level. The issue remains; however, both
statistically and socially and leéves many questions uﬁanswered; What
is the limit of minor to gross misperception by parenté of a child'é
emotional‘reaction to a situation? What are the cumulative effects of
minor misperceptions in minor up to majo; situations with respect to
‘trust, mistrust, commﬁnications and interactions in'general? What are
: ~ . !
the alienation effects of and on communication?

In comparing the results of mothers' responsés to the responses
of fathers, a chi équare was computed and showed no signific;nt differ-
ence on scores of Agree, Disagree and Opposite. The second null hypo—
thesis qf ghis study was then accepted, that there was ﬁo différence
- between mothers' and fathers' responses to their children.

Analysis of data by use of a chi square showed that there was no
significant difference bétween mothers' and fathers' responses to théir
daughters.( Further analysis by use of a chi square showed no signifi-
cant difference of mothers' and fathers' responses to.their sons. How-
ever, combining both parents' responses and computing é chi square forA
the difference between parents' responses for daughters and for sons,

. significant differences were found (See Table 1I), Taking the schedule
as a whole, and giving each item equal weight, there was a significant
difference at the five per cent level in the way parents predict feel-
ings of girls and boys, with parents being better able to judge girls
than boys. Such data would tend to support rejection of the third null
hypothesis of this stﬁdy, that parents successful predictioﬁs of daught-

ers are equal to the successful prediction of sons.
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TABLE II

CHI SQUARE ANALYSIS OF STUDY DATA

Comparisons df X : P

Mothers' scores of children
© with

L2 ©0.3122 ‘ >.05
Fathers' scores of children - 4

Mothers' scores of girls . . ' S
‘ with . 2 - 0.1896 - - >.05
Fathers' scores of girls ' . : h .

Mothers' scores of boys ‘ . Lo S ‘
© - with o2 . 10.0402 7 >.05
Fathers' scores of boys » o A

Parents' scores of daughters
with :

2 6.5605 ' . <.05 > .025
Parents' scores of sons —_—

In examining the data on parents' scores of daughters and sons it waé
_ apparent that there were fewer Opposite scores for daughters, and more

Opposite scores for sons (See Table III).

TABLE III

PARENTS' SCORES FOR DAUGHTERS AND SONS

N Agree Disagree - Opposite
Parents' scores for ' ) :
daughters 608 198 323 8
P ' P
arents' scores for 532 - 156 272 ) 104

sons

A test of proportion with respect to the Opposite scores was

significant at the .QZ level with daughters being better predicted than
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sons.
A Mean was computed oh parents' scores of Agree, Disagree and
Opposite; primarily fot use in a summary report of the study which
was'offered to parents participating in the study. Thgse results are

found in Table 1IV.

TABLE IV
. MEAN SCORES OF PARENTS
~ Agree  Disagree Opposite

Mothers A 6 9.9 3.1

Fathers 5.8 10 3.2

Anigxtended median test qu each category of‘Ag;ee, Disagree, and
Opposité'with the variables'éf education, age, and for mothers and for
fathers showed no significant differencés from chance at the ;05:level.

Pargnts were separated according to level of education by ﬁlace—
ment in one of'tﬁree categories denoting highest level. of achievemént.
These categories weré: up £o but not including Bachelor's Degree, up
to but not including Master's Degreé, and Master's Degree and abovg,

Chi square examinations for both fathers ana mothers:showed no signifi— '
canf differencéstas to their scores with reference to level of educa-

"tion. Parent distribution of educational level is shown in Table V.

TABLE V
. EDUCATION LEVEL OF PARENTS
“To Bachelor's Degree To Méster's Degree Master's

Degree and
"Above -

Fathers - 13 - 12 5
Mothets 16 . - ‘ 12
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Examination of parents' age was made in a similar manner‘with
parents being placed above or below an extended median of age, and com-
pared to parents' placenent above or below an extended median of scores
of Agree, Disagree, and Opposite. Chi square examinations agaln showed
no significant difference from chance. Ages of mothers ranged fron
twenty-seven to forty-five, with sn extended median age of thirty-four.
Ages of fathers ranged from twenty-nine to fifty4four with an extended
median of thirty—five. |

A statistical test was not used for examination of the ordinal
placement of children and parent scores because an inspection of the
data revealed no significant differences. |

The degree of correspondence oprarent with.child varied greatly
on individual questions; Percentage scores of the parents for sone of
the questions are shown in Table VI. In question number five of the
schedule, only 13. 3% of the parents agreed with their children, while
in question number ten, 71.6% agreed Question number nineteen had
76.6% of parents disagreeing,-with no responses of an opposite nature,
while question number nine had 46 6% of the parents choosing a feellng'v
opposite in tone to their child's response. Question number five had .
the largest number of opposite responses by parents with 58.3% respond-
ing in an opposite feeling tone to that of their child. All parents |
were able to oreuict the feeling tone for ouestions number one, six,
eight, annvnineteen. Questions'one and eight hadAéll Positive responses
by children, and'questions six and nineteen hae all negative responses.

Most of the questions showed a variet& of responses from the chil-
dren, ‘although there was some similarity in some.of the questions;.

Children's responses to some of the questions are shoWn in Table VII.
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TABLE VI

PERCENTAGE DISTRIBUTION OF PARENT RESPONSES
TO SELECTED SCHEDULE QUESTIONS

Question Number Agree ‘ »Disagrée | ) Opposite

4 - 45 35 | 20

5 ©13.33° 28.33 . 58.33

6 26.66 ..  73.33 L -

9 2333 - .0 30 - 46.66
10 o ILee o 0 2333 . . i 5
1 o 26.66 . 66.66 .';}‘r;:ﬁ =

15 4333 . 35 L - 2166
17 o33 2333 43.33

19 23.33 76.66 - -

Qualitative Analysis

It was intefgs;;ng ;6 this writer to note that the two questions
of the schedule that'degli Epecifically‘witﬁ siblings, one<of which had
a sibling winning a swim race, and thé'oﬁher which dealt wi;hAsharing
a cookie with>a s;biingQ were two of the three questions which had the
largest percentage of Opposite séores By parengs. Oﬁe mothef's comment
following her completion of the schedule about these t;o questiQns was
that she félt parenté felt a conflictldf<desperately waﬁting their chil~
dren to feel one thing and not waﬁting to know that the children feelv‘
another. In question number nine when the child was asked what he/she
would feel if the brother won a swim race, twenty-one of the thirty
children responded with jealous or sad,;whileAnine responded'happy,,ex—4
gited, loving, or proud. Almost forty—sevén per cent of the pérents haé.

an Opposite score for this question. In question number-seventéen,=‘



Question Number

TABLE VII

EXAMPLES .OF CHILDREN'S RESPONSES:
TO SELECTED SCHEDULE QUESTIONS

Negative Responses

23

Positive Responses

happy -

2 1 scared - 10
excited =~ 3 angry - 4
loving -1 sad - 11
5 25
4 caring - 4 '~ scared - 19
‘ helpless -3
discouraged 2
sad -_2
- 26
5 proud -5 bored - - 6
strong - 9 scared - -1
happy -5 -angry -1
excited - 3 - 8
. 22 B
9 happy - 4 sad - 4
' excited - 2 jealous - 17
- loving -1 o 21
proud - 2 ‘
9
10 scared - 247
sad - 3
helpless - _3
) 30
15 helpful - 4 angry --14
sad -12
‘ 26
17 caring - 8 angry - 11
peaceful 1 mean .= 9
‘ 9 jealous - 1.
. 21

which dealt with sharing a cookie with a brother, twenty-one children

responded with jealous, angry, or mean, while nine responded with car-

ing or peaceful.

the parents had an Opposite score. No effort was made to determine if

For- this queétion, more than forty-three per cent of
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the nine children who responded positively for both of these questions
were the same or different for each question.

The other question which caused more than fifty-eight per cent
of the parents to respond with an opposite feeliﬁg tone, was question
number five, which dealt with beginning music lessons and practicing.
Here twenty-two of the thirty children responded with a posi?ive re—
ponse of proud, strong, happy, or excited,iwhile éigﬁt had a response
of bored, scared, or angry.

Children's responses to questien number ten, which dgalt with
‘having a tonsillectomy, showed twenty-four children responding scared,
thrgeAstating sad, and three stating helple;s. On thié question élmé&t‘;
seventy—twé per cent of the parents agreed with the child. |

- Several obser@atioﬁs of a subjective na£ure were méde during the
collection of the data for thé study. It was felt by the invéstigator
that although the children were‘uéuélly a little anxious Qr nervoué
about taking éart in the study before completing the schedule, they
responded well to reassurance aﬂd éfte? readiné the instructions and
answering the s;mple questions, they_seémed'to relax and to a large ex-
tent seemed to enjoy taking part in the study. Their responses to the
final question on the schedule suppoftéd ﬁhis observapion. They ﬁere
often talkative with the investigator upon completion of the schedule
and showed interest in the results of the sfudy. AThey were often also
interested in talking with their parents upon their completion of the
schedule, and generally seemed pleased to be the'objec?nof the time and
attention of both examiner and parents, énd that their responses about
how they feel éhould be important enough to be the subjecé of a study.

Some children responded quickly to almost every question, and others’
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seemed to take quite awhile in thinking over their response before
selecting an answer. Some children séemed barely to glance at the pic-
tures, while others seemed to examine them thoroughly. All seemed in-
teresfed, however, to see what each picture depicted.

Parents seemed generally more anxious than the children prior to
completing the schedﬁle and expressed more difficulty in responding.
They frequently commented that it was difficult to separate what they
" themselves would feel from what they thought their child woqld ﬁeell A
few parents seemed. concerned that they would not have a "high score," -
and all'wefe reassured that the study was exploratory in natufe, All
parents‘stated that they would bg interested in receiving a summary<of.
the completed study, and many 6f them wished tha£ they.éouid see gheir
individual results and their child's. Parenté wére told that ;hef'would»
" be given generél fotalé for their individual responses, but not specific
‘ans@ers to specific questions. . A

Many parents commented'that they felt that by beipg a parﬁ of the
study they had increased their awareness,of‘concern‘aboﬁt their child's
feelings and'felt more inclined to encourage their child to express
his/her feelings. All parents who were in fersonal contact with the in%
vestigator commented that manj times they believed they knew whaf their
children were feeling, and‘beéau;e'of‘this ﬁhéy did not ask their chil-
dren to express éhese féeiings.A After takiné part in the study, many
parents stated ;hat ﬁhey we;e curious ;s to whether their assumptions
- about their children's feelings have been correct.

Frdm'the results of Eﬁis study it seems éviden; that chilaren”s
feeling reactions to the saﬁe objective situation vary:considgrably.="

For parents attempting to predict these reactions there are additional
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problems. Besides the variation in individual responses by children,
parents must also consider that their own feeling response may influ-
ence how they think their child would respond. Parents' desires or
hopes may also affect the way they judge their childrep's feelings.
Such problems compound and make the task of predicting children's feel-
ings a difficult one, yet one that many parents believe they often at—'
tempt to do. It would seem important then for social workers to be
constantly aware of the great diversity of feelings to the same situa-

tion and the need for clarification of feélings.



CHAPTER IV
CONCLUSIONS

Because this study was exploratory in nature, it was‘scmewhat
difficult to draw many specific conclusicns. lEven;Befcre‘tne dsta
was analyzed it was the’ 0pinion of this writer after conducting the-
study and llstening to the comments of the parents involved, that the
subject of parents predlcting or assuming that they know the feelings
of their children, is one that warrants more reSearch and concern
Social Work continues to be interested in family life, parent-child
interaction, elements of good commpnication,.and the,awareness~and
expression of feelings. This stndy toncnes on sllvottthese areas -of }
concern. | |

Results of tne data show that'mnch‘of the time;pafents are able
to predict: whether their chiidren would feel positive%ytqr negatively
toward a specific situation; but are not well anle‘to predict Snecific
feelings. This may conttibute tc the idea tnat a parent thinks he knows
what his/her child istfeeling or will feel, while the child nay be feel-
ing that his/her parents don't really understand them. éocial Work is
interested in such gaps in understsnding as well as the problems they
lead to in communication between parent and child. Social workers.are‘
in the position of being ab;e to'abpl&'the knowledge of the need for
accurate perceptions of»speCific‘feelings. Parents could Be.helped to
see the needAof ascertaining specific feeling responses of their chil-

dren. By parents probing for more exact expression of feelings,
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children might be helped to become more awate of their own feelings, as
well as increase their ability to express their feelings. Sneh a basic
element in good communication, if'learned and practiced while children
are young, could perhaps be'carriee over into other communication with
peers and eventually into adult 1ife.. Such could hold’ true for others
workiné with children, such as teachers.‘-

In stating that parents in this stud& were able to predict the
feeling tone of their child for eignty;three per cent of the Situatione,
this writer felt that she was being particularly generous to the- par—:
ents. It seemed approprlate to credit the parents for recognitionaof
the feeling tone.when the‘responses were of a positive natute.? It‘is
donbtful that it ﬁould be of.much importance to eistinguish betweenA)
whether a child is feeling happy or excited or helpful or carlng.
However, there seems to be much difference in the psychological dynemlcs
between many of the negative responses, and ;t is this wx;ter<s opinlon
that it is of much impottance to distinguishibetween them. There‘is
considerable difference between feeling angry end sed, ot in-feeling
helpless or mean, guilty or bored. Qne suggestion for'fntute study
would be to examine parente’ perceptions of specific negative feelings.

of particular interest to this writer was the study data which
showed that parents are less able to predict the feelings of their soms
than of their daughters. One might hypothesize that ten-year-old boys
_in our culture have already become -adept at hiding their feelings, even
from their narents, or that parents pay less attention to the feelings
‘of their sons, or tend to stereotype boys' feelings more than girls’.
This difference between sons and daughters was markedly illustrated in

two subjects of the study who were ten-year-old brother and sister
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twins. The combined Opposite scores of both parents for the twin girl
was three, while the combined Opposite scores for ;he twin boy was
eleven. For Social Work f.his could indicate a need for increased aware-
ness and effort in examining the repressioﬁ of feelings for males of
all ages.

One comment occasionally expressed by parepté was thét although
they felt they often did assume that they knew what their chiid‘was
feeling, in real life éituations they based such assumptions on'dﬁser—'
vations of the child'é behavior and ﬁon—vepbal clues. It is this
writer's opinionhthat such things may help in ascertaining a feeiigg,
but may also add to confusion and.misunderstanding'of feelings as Well;A
Tears can often indicate other feelings théﬁ sadngss. Aggreséi@e,
acting out behavior cén often mask other feelings than anger. While
examinétion of feelings by use of a schedule is a contrived situationm, a.
real-life situation may also make more difficuit the parents' predic-
tions of their children.

A critique of this study would reveal several observations. No
effort was made to evaluate the honesty and consistency of the chil-
dren's responses and this effect onuthe‘study's validity. One sugges-
tion would then be to repeat the schedule with the children at a later
time. Another problem that may have affected the study results would
concern a possible temporal bias. Interviews with children and parents
were conducted over a six week period, allowing for some discussion of
the schedule amongst the children, although they were instructed not to
do so. Another suggestion for future study would be the selection of a

random sample, rather than a cluster sample of children.
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Summary
For the sample studied, the results of this study could be
summarized by the following:
1. Parents were able to predict the general feeling tone of their
children in about eighty-three per cent of the study situations.
2. Parents were able to predict the exact feelings of their children
in about thirty per ceht of the.study situations.
3. Fathers and mothers were equally good predictors of their children.
4. TFathers and mothers of daughters were better able. to predict their
children's feelings than were fathers aﬁd mothers of sons.
5. éhilaren's feeling responses go the same objeétive situations .
varied considerably, often in opposite”directigns.:
6. Parents' ability to predic; was greatér for séﬁe situations than
for others.

Such findings indicate the need for further study of the types of
situations in which parents are mofe or less able to‘ﬁredict. It is
also apparent that childreﬁ's feelings can not be stereotyﬁed and that
further studies are needed in examining the consistency and variability
of children. There were also many historical and intérvening variables"
that were not examined in this study that indicate the need for further
research, such as maturity, family style, intelligence, verbal ability

and critical incidents, both singly and together.
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Children's Feelings Survey

Children's Responses

No.

Present age

NS

Sex

Number 5? older bkrothers in ﬂha home
Number of older sisters in-the hpma§

- Number of yéqug; hrofﬁers iﬁ'thé hﬁﬁev
Number of yhunger sisters in fha home

o L.
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INSTRUCTIONS

Thank you for taking part in this study. It is about children's
feelings. It is NOT a test and there are NO right or wrong answers to
these questions. Please DO NOT put your name on fhis paper;. Your
parents will also be answe;ingdthSéLqugstions. Neither you nor your
parents will be allowed to .see the completed questions. ,Take your time
and try to aﬁsgsfvall qqest;oqslhonastly. After readlng each questlon,
stop for a moment agd}fhink aboutvyour feellngs. Then look on the "LIST
OF FEELINGS" on the oppasxte page, and choose one word that best
describes how you faal. erte that word in the -blank space.: Do NOT

answer how you th:nk you should feel, but answer how you do feal. If no

e ~
“ .

word on the list descrzbes your feellngs, chnose the ward that comes
closest to what you feel. If you have any questions at any tlme,‘be‘

sure to ask. 'CarefuLly régd throﬁgh“the "LIST OF FEELINGS“ now.,

EXAMPLE‘.
1. Look at picture #1. It is.Jané‘é birthday today. Jéne.hgs been
wanting a special set o% dolls, aﬁd‘hoped that her parents Qould'get
them for her. When she opened the gift from her parentshshé saw the

dolls that she wanted, Pretendrthat you are Jane. What are you feeling?

1'
2. Look at picture #2. John and his brother and sister went fishing

with their father. John had never caught a fish béfofe. Today John

‘gaught a fish and his father caughf two fish., . Pretend that you-are

John. What are you feeling? ‘ o 2.
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1. Look at picture #1. Joan and her family have gone to the beach for
the day. They decide to build a sand castle on the beach. They all work
very hard and build a big castle. Pretend that you are Joan. What are

you feeling? S

2. Look at picture #2. Pretend that your father Kas takien a new job and
you and your family must move to a different city. On movihg day. you
come hame from school and flnd all the furniture moved out of your house.

What are you feellng? 44‘ ' . 2.

Vool

3. lLook at picture #3. Bob's mother just bought a new shirt“andgbair of
pants for Bob. He puts the new clothes on and goes out81de. When
playing baseball he gets two home runs, but gets’ hlS new clotheé dlrty.
Bob sees his mother when he gets home. Pretend that you.arg Bob.' What
are you feeling? o - 3.,

i e

4. Look at picture #4. Judy's parenfé wake up one night smailing smoke,
Their houseé was on fire. ' -Judy's parents got her out of bed and the

fahily quickly runs outside. Pretend that you are Judy. What are you

-

feeling? , ‘ : 4,

5. Look at picture #5. Eric is going to learn to play the drum. He
has taken one lesson, and will practice every day. Eric's mother reminds
him that it is time to practice his drum lesson. Pretsnd that you are

Eric. What are you feeling? 5,

6. Look at picture #6. Pretend that your mother asked you to do last
night's dishes when you get home from school. You plan to do the dishes
but get interested in a TV program and forget. . Mother comes home and

sees the dishes. What are you feeling? . 6.
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7. Look at picture #7. Sam and his friends zre playing ball. Sam hits
the ball which breaks the window of Mr, Jones! office. Sam and two
friends go over to Mr. Jones to get their ball back. Pretend that you

are Sam. What are you feeling? . i . .. . . T.

- ey s w-

8. Look at picture #8. Pretend that your.class af school hag gone on a
field trip to a big park. 0On a hike through thec park you are walking with

your best friend. What are you feeling? 8.

- -

9. Look at picture #9. ‘Preténd that you have a brother whoiis on the
park swim team.. Your brother s a fast sw;mmer and has just wap}hls race.

After the race you see your mother go gver to your brother. “What are |

Dokt

-

‘you feeling? S . 9.
10, Look at picture #103 Krls has had many SEECE th;oatg and the doctor
says that she must have her tonsils out. Today is the day her mother
will take her to the hosSifal to have her tonsils out. Kris' s_mothgr
says that it is time to-go.~~Pretend that you are Kris. What are you
feeling? 1ﬂ; |

11. Look at picture #11. Pretend that yob'and your friends are playing

in the park. One of the boys‘bfings out a pack of‘cigareftes and starts

o ry—— o

to smoke one. What are you feeling? 1.

12. Look at picture #12. Jim's father loves to play softbali. He gave

Jim a glove and ball for his birthday last year and frequently wants to

play catch with Jim. Jim does not like to play softball or catch, His
father has just asked him tp come out and play catch. Pretend that you

are Jim. What are you. feellng? 12.
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13. Look at picture #13, The teacher has'asked the class to read
Chapter 6 in the book. She says that anyone who has not read it should
stay in from recess to do so. Gary has not read the chapter but-goes
out to play at recess time. After Tecgess, the teacher says that she
will give a test on Chapter 6. Pretend that you are Gary. What are
you feeling? ' . A 13. -

.

14. Look at picture #14. Pretend that your class is putting on the _
play "Three Blind Mice" for Parents. Night. You were not éne of- thqse .

chosen to have a part in the play. What are you feal;ng?

14"'

15. Look at picture #15 Jane 's frlend has called and asked Jane to go L
to the beach todéy.‘ Jane 5 parents sald that 51nce Jane was 9one: last
weekend and unable to help at homa, she must stay home’ today and help

the family work in the yard.‘ Pretand that you" are Jane. What axe you

feeling? o S ‘ - 15,

16. Look at picture #16. Joe and three of his friends‘é?e wé;king"homg
from school. The boys have a disagreement and Joe's three friends walk
off without him. Pretend that you are' Joe. ‘What are you feeling?

16.

17. Look at picture #17. Susie is hungry after school. "There is ohly
one chocolate chip cookie left., Susie's mother ‘sAyS that she must share

the cookie with her little brother. Pretend that you are Su51e. What

are you feeling? ; ‘ 17.

18. Look at'picture #18. ' Sharon and her family live on a farm. She. .
and her brothers help their father put the hay in the barn at harvest
time. Pretend that you are Sharon. What are you feeling?

18.




19. Look at picture #19. John plays on a Little League Softball team.
John's team has two outs and it is his turn to be up at bat. John

misses the ball three times and strikes out. Pretend that you are John.

38

What are you feeling? ) 19.

. 20, There is no picture for this story. Bill is a boy who was asked to
take part in a special study'about children's feelings. Bill looked at
many pictures and answered many questions. Bill is now through with the
study. Pretend that you aie éill. that are you feeling? You may use
any word you like, it does not need to be on the List of Feelings.

20.
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Children's. Feelings Survey

Parents' Responses

No.,
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INSTRUCTIONS

Thank you for taking part in this study. It is a study of child=
ren's feelings and the parents' predictions of these feeclings. As such,
" there are NO right or wrong answers to. the questions. You are asked ta

respond to the questions gg.ybu fhihk'xggg_gnilg would respond. Please

do NOT put your name on these papers, All questionnairés will remain
anonymous and will be linked ‘with your child's rcesporses only by-a
coded number. A summary of the overall results of the study will be

sent to you upon its completion if you so desire. Take your time and

try to answer each question a2s you think‘ypﬁr child wouldtgggwér:i After
readibg'eachiquéstion, think ‘for a moment about h0wwyou;£hiﬁk*your child
would feel. Then choose one word from the "LIST OF #EEtINGS“*on;ihe
opposite page that best describes tha£ fealing; Write fhézWoid”in the
blank space. If no wo;d on the list'desﬁribes what. you %hink they feel,
choose the word that comes clossst to‘tha£ feeling. 'P;e%se réad through

the LIST OF FEELINGS now.

EXAMPLE

1. Look at picture #1. It is Jane's birthday today, Jane has been

wanting a special set of dolls, and hoped that her parents would get

them for her. When she-opened the gift fiQm her parents she saw the

dolls that she wanted. Pretend that you aie‘Jane. What are you feeling?
1.

2. Look at picture #2. John and his brother and sister went fishing
with their féther. John had never caught a fish before. Today John
caught a fish and his father caught two fish., Pretend that you are

John. What are you feeling? 2.
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RESPOND AS YOU THINK _YOUR CHILD WOULD RESPOND

1. Look at picture #1. Joan and her family have gone to the beach for
the day. They decide to build a sand castle on the beach., They all work

very hard and build a big castle. Pretend that you are Joan. What are

you feeling? AR I

2. Look at picture #2. Pretend that your father has taken‘a'néwfjob and
you and yourxr family'must moVe to a different city. On moving day. you

come home from school and find all the furniture moved out of your house.

What are yoy feeling? ‘ T 2.
3. Look at picture #3. Bob's mothe¥ just bought.a néw shirt,and,pair of
pants for Bab. He puts the new clothes on and. goes out51de. When
playing baseball he gets two home runs, but gcts his new clothes dlrty.
Bob sees his mother whep he gets home, Pretenq that you are<Bobm- What

are you feeling? SR P .3,

s g -

4. Look at pictﬁre #4. Judy s parents wake up one nlght smelllng smoke.,
Théir house.was an firg. .Judy's parents got hsr out of bed and the
family quickly runs outside. Pretend that’ ypu aré Judy.- What are you
feeling? . ' ) o "4,- ‘ |

5. Look at picture #5. Eric‘is'goinélto learn .to play the drum. He
has taken one lesson, and will practice every day: Eric's mother reminds

him that it is time to practice his drum lesson. Pretend that you are

Eriéi What are you feeling? : 5.:

6. Look at picture #6. Pretend that your mother asked you to do last
‘night's dishes when you get home-from school. You plan to do the dishes

but get interested in a TV program and forget. ‘Mothexr comes home and

sees the dishes. What are you feeling? 6,
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RESPOND AQ _YLU THINK YOUR CHILD WOULD RESPOND

7. Look at picture #7. Sam and his friends =re playing ball. Sam hits
the ball which breaks the window of Mr. Jones! officc., Sam and two

friends go over io Mr. Jones to get their ball back, Pretend that you

- 4 mwT ¢ eme ey — e e .

are Sam., What are you feeling? . ;.. . ... T.

8. Look at pigture #86. Pretand that your class at school‘haé gone on a
field frip to a bigApark. On a hike through the park you -are wa%klng with
your best friend.. What are you feellng? 8. ' -

P

-

9. Look at plcture #9. Pr@tend that you. have a brothax who ig-on the
park swim team._ Your brnther 1$ a. fast sw1mmer and has Just wan - -his race.
After the race you see your mother go over to your brather. What are-

!

you feeling? ' s Ve "Eb“\frv‘

10. Look at picture #10 ' KIlS has had many soxe thnoats and thﬂ doctor

says that she must- have hsr tonvlls out. Today is the day her mother
will take her to the hospltal to have hervﬁons;ls out.. Kris's mother
éays that it is tipe to go.’ Pretena that you are Krié;' What are you
feeling? : 'é ‘ 10. ‘ ‘

. -

11. Look at picture #11. Pretend that you and your friends are playing

in the park. Qné of the boys brings out a pack of cigarettes and starts

|
!
i

to smoke one. ‘Mhat are you feeling? 11,

12. Look a2t p&étpre #12.‘ Jim's father.loves to play softball. He gave-
Jim a glove apd ball far his‘birthday last yepr and frequenfly wants to
play catch with Jim. Jim does not like to play softball or catch. His
father has just asked him to come’cut and play catch., Pretend that you

-

are Jim. What are you feeling?: :  ;1 12. .



RESPOND _AS_YOU THINK YGUR CHILD WOULD RESPOND

13. Look at picture #13. The teacher hes asked the class to read

Chapter 6 in the book. She says that anyone who has not read it should
stay in from recess to do so. Gary has not read the chapter but goes

out to play at recess time. fAfterﬁteceas;ffhe teacher says that she

will give a test on Chapter 6. Pretend that you are Gary. What are

44

" you feeling? : 13,

. ‘ . R
14. .Look at picture #14 Pretend that your class 15 puttlng an the
play "Three Bllnd Mice" for Parents Night,. You were not one of those

chosen to have a part in the’ play. . What are you feellng? :”lvv»
; ' ) 14. '

15. Look at plcture #15. :Jaﬁg's\friéhd‘has called éﬁdlaékeéuJaﬁéyto go
to the heach tuday. Jane's parents séid'thét’since Jaﬁe was'gohe last
weekend and unable to hglp.atﬁhomé; sﬁe*musf stay hohé:today'apq.halp
the family wofk;in the yara. .Pretend that yuu are Jane. .Whattafe you -

feeling? S o - 15,

16. Look at picture #16. Joe-and three of his friends are walking home
from school. The boys have a diéagreeﬁentAand Joe's three friends walk

off without him. Pretend that - you are.Joe. What are you feeling?

6.

17. Look at picture #17. Susié is ﬁungfy after school. fhere is only
one chocolate chip cookie left, 'Susie's mother says that she must share
the cookie with,he; little Brothar. Pretend that you are Susie.‘ What

are you feeling? - R 17.

18.. Look at picture‘#TB. Sharon and her family live on a farm. - She
and her brothers help their father put the hay in the barn at harvest
time. Pretend that you are Sharon. What are you feeling?

18.
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RESPOND AS_YOU THINK- YOUR CHILD WOULD_RESPOND

19, Look at picture #19. John plays on a Little League Softball team.
John's team hus two outs and it is his turn to be up at bat. John
misses the ball three times and strikes out; Pretend that you are John.

What are:you feeling? . 15. .

45

20. .Thereeis no picture for tEis sto;y; 'Bili is ‘a boy wﬁauwas ééked to
take part in a special btugy abdut'chiidren's‘fcelings; Bill looked at
many pictures and answered. .many questiops. . Bill ié{néw,thrpugh with the
study. Pretend thét you are Bill. What are you feeling? You may use
any word you like, itidoes not need to bec.on thé'List of Feelings.

20,
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