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CHAPTER 1
INTRODUCTION
PROBLEM AND PURPOSE

The term adolescence derives from a Latin word

meaning '"to grow up".1

This growth from childhood to
adulthood is both physical and psychological, and it is
the psychological growth which often baffles parents,
teachers, and the young adults themselves.

The psychological changes are sometimes manifested
by the young adults' preoccupation with music,.the super-
natural, or religion.2 The young adult is also curious
about people he knows or may dream of meeting, and about
places he'd 1like to visit. This curiosity indicates the
young adult is involved in a search; a search for identity.
Young adults are reaching out into new relationships and
recognizing, sorting out, and accepting new identities.3

1William Morris, ed., The American Heritage Diction-

ary of the English Language (Boston: American Heritage and
Houghton Miflin, 1973), p. 17.
2Carolyn W. Carmichael, Books to Meet the Needs of

Teenagers, U.S., Educational Resources Information Center,
ERIC Document 079 709, 1973, P.9.

3Beverly Haley, The Basics of/and Individualizing

Adolescent Literature for 150 Kids, More or Less, U.S.,

Educational Resources Information Center, ERIC Document
ED 123 628, 1976, p. 5.




As a young adult searches for his identity he tries
on new roles. He may have been a son, a brother or a
friend but as he moves through adolescence, he may become
a member of a rock band or a religious cult, a boyfriend,
or part of a special group. He may try to be just like
everyone else only to later reject that role to become
an eccentric individual. He accepts responsibility for
his decisions and his behavior and may suffer or rejoice
in the freedom of that responsibility.

Why, in the midst of this search? does a .young adult
hide a paperback behind his science text, read until three
a.m., or use the same book year after year for book reports?
For many young adults, reading is part of the search.

G. Robert Carlsen has presented several stages which
describé what the young adult is looking for when he
reads.% A junior-high school student seeks vicarious
experience. With no personal risk, he can experience the
thrill of an adventure. Later he is so concerned with his
own identity that he seeks books in which he sees himself.
In these books he can meet others who share his problems
and gain insight into how these problems might be solved,5

4G. Robert Carlsen, '"Literature Is.", Young Adult

Literature in the Seventies, ed. by Jana Varlejs (Metuchen,
N.J.: Scarecrow Press, 1978), pp. 9-16.

Patricia Jean Cianciolo, "Children's Literature Can

Affect Coping Behavior," Personnel and Guidance Journal,
43 (May, 1965), p. 897.




yet he need not suffer any consequences.

Reading, then, can help young adults make decisionms
and "try on" new roles. Lang contends that "Cognition and
affective behavior can be considerably increased or

altered through . . . reading."6

Reading can not only
provide assistance in decision making, but can strengthen
the reader's understanding of human motives and circum=~
stances.’

In literature, young adults are often depicted in
situations where they are held responsible for their
actions, whére they must make difficult decisions, or
where they are reéponsible for the welfare of others.
Young adults often take on parenting responsibilities in
situations where they are responsible for the welfare of
brothers, sisters, or other youngsters.

If the young adult is seeking role models, solutions,
ideas, or examples when he reads; if literature does pro-
vide these; and if reading does affect behavior; it is
imperative that young adult literature provide realistic
pictures of life. Real life is not filled with fairy tale

characters and situations. Edwards states, "It is a dis-

service to a young person . . . to acquaint him with only

bHelene Lang, Literary Models for Adolescent Behavior,
U.S., Educational Resources Information Center, ERIC Docu-
ment ED 076 954, 1973, p. 6.

7Anne Snyder, Realistic Fiction for Youth, U.S.,

Educational Resources Information Center, ERIC Document
157 050, 1978, p. 7.




good, innocuous people in ideal situations."8

Evaluating realism in young adult literature is a
very subjective task. The purpose of this paper is to
provide a concrete means for librarians or evaluators to
use when trying to determine realistic qualities of a book.

This paper will study realism in young adult liter-
ature, focusing specifically on those books in which young
adults accept parenting roles. First, professional litera-
ture about realism will be reviewed from a historical
perspective, then criteria for realism will be examined.
New criteria will be synthesized and applied to six novels.
An annotated bibliography of novels in which young adults

accept parenting roles will be presented.

EXPLANATION OF TERMS

1. young adult---person between the ages of 12 and 20.
This paper will focus on the younger ages, 12-14.

2., young adult literature---materials freely chosen for
reading by people between the ages of 12 and 20.9 It
can mean literature written especially for the

8Margaret A. Edwards, Fair Garden and the Swarm of

Beasts: The Library and the Young Adult (New York:
Hawthorn Books, 1974), p. 71.

9Kenneth L. Donelson and Alleen Pace Nilsen,
Literature for Today's Young Adult (Glenview, Illinois:

Scott, Foresman, 1980), p. 5.




teenager, or books that adults read, which teenagers
] 10
turn to and enjoy.
3. The terms "realism", "realistic fiction", and
"realistic literature" are used synonymously.

4, The pronoun "he" is used for simplicity in writing

style.
PROCEDURES

The following techniques and procedures were used in
researching this paper.
Titles of young adult-books in which a young adult

assumes a parenting role were collected from The Bookfinder

by Susan Spredemann Dreyer, Washington Library Network
subject listings, a survey sent to selected young adult
librarians in Washington, seleécted bibliographies, and
recommendations from students, teachers, and librarians.
To obtain information about realism and to determine
if any similar studies had been conducted, computerized
SMERC and KNOW-NET searches were run. Manual searches of

Eric, the Education Index, and Library Literature were

completed.
The Port Townsend Library, a member of the Washington

Library Network, was used for many Inter-Library Loan

10G. Robert Carlsen, Books and the Teenage Reader,
2nd rev. ed. (New York: Harper, 1980) , p. 1.




transactions , and the extensive University of Washington
microform department was used for obtaining dissertations
and other documents.

Human sources included Dr. Sam. Sebesta of the
University éf Washington who was contacted by phone, and
Betsy Byars, Mary Stolz, and Vera Cleaver who responded to
letters. Walt Morey's comments about realism are from a
recent conference in Port Townsend where he spoke.

Copies

of the above are found in Appendix A.
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CHAPTER II
BACKGROUND STUDY

REVIEW OF THE LITERATURE ABOUT REALISM---
HISTORICAL PERSPECTIVES
As early as 1935, readers and critics of young adult
literature called for more realism in the genre. Margaret
Thomsen Raymond and Alice Dalgleish were among the propo-
nents of realism. Raymond believed such literature would

1 The

depict the contemporary American scene with honesty.
value of realistic books was that they could help young
adults understand their roles in society while learning
about the roles of others. Raymond called realism '"the
bread of literature" because of its potential to help
youngsters grow.2

Alice Dalgleish also recognized situations which
confronted young adults that would be realistic for novels.

She advocated books with young people in them who seemed

like real young people, problems that seemed like real

1
Margaret Thomsen Raymond, "Bread for Adolescence",
Horn Book, 11 (September-October 1935), p. 300.

2Raymond, p. 301.



10

problems. Writing in 1934, she stated, "only real life
will keep readers of this age interested in books."3
Ironically, the young adult literature published in
the next twenty years, the 1940's through early 1960's, has
been heavily criticized for not portraying real life.
These were the teenage romance type of novel, filled with
white, middle class values and morality. They have been
charged with having such unrealistic qualities as
Cinderella plotsa, unrealistically easy solutions to pro-
blemss, and stereotyped characters. Parents were nice,
concerned, perfect people with little to do except worry
about housekeeping and how things were going at the office.
Boys were preoccupied with sports and cars and definitely
did not understand girls, who were busy worrying about
hairstyles, clothes, and dates. A typical plot would have
centered around a girl's attempts, using hairstyles and
clothing but not intelligence, to drag a boy away from his
car or sport to take her to the prom. The situation may
have been complicated by another boy or girl, and may have
looked hopeless for a while, but in the end the girl would

3Alice Dalgliesh, "Books for Today's Children," New
York Librarian, 14 (November, 1934), p. . 131.

4Anne Emery, "In Defense of the Junior Novel" Top of
the News, (May, 1961), p. 23.°

5Al Muller, "Thirty Popular Adolescent Novels,"
English Journal, (September,1974), p. 98. '
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triumphantly parade off to the prom on the arm of her
knight in shining armor. Alice Krahm wrote in 1961 that
this type of novel was only a game.6 It didn't depict
broad human experience, but dealt with some trivial
problem. This shortcoming will later be incorporated into
the definition of realism and criteria for realism used in
this paper.

Young adult literature changed in the early 1960's
as ideas once considered taboo were the topics of books.

Emily Neville's It's Like This, Cat won the 1964 Newbery

Award and shocked some people because the parents in the
book were not characterized as the '"perfect parents" of
earlier young adult literature. Dave, the l4-year-old boy
in the story, frankly comments on his parents' shortcomings.

Ursula Nordstrom quotes Emily Neville's acceptance
speech:

"The real world with its shadings of light
and dark is so much more beautiful than the real
world of good and bad. It is also more confusing.
I think the teenage reader is ready for both."
Neville's statement depicts a change from the good/
bad, black/white world of the 1940's, 1950's, and early

1960 literature in which values and morality were strictly

6atice Krahn, "The Case Against the Junior Novel,"
Top of the News, (May, 1961), p. 20.

Tursula Nordstrom, "Honesty in Teenage Novels",
Top of the News, (November, 1964), p. 35.
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defined and the heroes and villains easily identified.
This change is another quality which will later be incor-
porated into the definition and criteria for realism used
in this paper.

Other formerly taboo topics to appear in the 1960's
were drugs, sex and sexuality, poverty, and desertion.
Mothers had affairs and didn't get married, daughters got
pPregnant, sons rebelléd against their fathers.8 The books

which dealt with these formerly taboo topics, these problems,
became known as '"problem novels'", and because these

problems were supposedly the real problems facing young
adults, this genre of problem novels was termed '"New
Realism".? Root defined the New Realism as "that fiction

for young adults which addresses itself to personal

problems and social issues heretofore considered taboo for
fictional treatment by the general public."10 Root's
definition of the New Realism indicates that real problems,
personal problems, were indeed part of realistic fiction,

but these problems could not be trivial nor unique to one

individual.

8Lou Willett Staneck, '"Real People, Real Books:
About Young Adult Readers," Top of the News, 31 (June,
1975), p. 417.

]

9Donelson, p. 181.

10sheiton J. Root, Jr., "The New Realism--Some

Personal Reflections," Language Arts, (January, 1977),
p. 19-24,
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These topics were indicative of the problems
facing young adults in the 1960's, but many books were
still criticized for being unrealistic because of the way
the topics were treated. Engdahl wrote that a novel was
not realistic just because it dealt with a contemporary
problem,\11 and Mertz believed that New Realism masked a
lot of traditional values.l?

Characters involved in formerly tabooed behavior
(for novels) usually suffered consequences for their indul-
gences. Examples of such behavior would be sexual rela-
tionships, experimenting with drugs, drinking, running
away from home, and disobeying parents. Rinsky stated
that tabooed behavior with consequences was not realistic,13
because obviously not all young adults were doomed in the
1960's because they tried drugs or had sex.

Later, Lou Willett Staneck specifically defined what
was unrealistic about many of the problem novels: a new
formula had emerged. She applied John Cawelti's formula
for study of popular culture to young adult novels, with
the following results: The formula fiction begins with the

11Sylvia Engdahl, '"Do Teenage Novels Fill a Need?",
in Young Adult Literature: Background and Criticism, ed.

by Millicent Lenz and Ramona M. Mahood, (Chicago, ALA,
1980), p. 41-48.

12Maia Pank Mertz, "The New Realism: Traditional
Cultural Values in Recent Young Adult Fiction, Phi Delta
Kappan, 60 (October, 1978), p. 102.

131ce Rinsky and Roman Schweikert, "In Defense of the
New Realism for Children and Adolescents", Phi Delta Kappan
59 (February, 1977), p. 474.
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confronting a problem, some event precipitates a crisis to
which the protagonist reacts, and as the protagonist is
suffering the consequences of his behavior, a transcendent
character steps in and provides insight. The problem is
resolved when the protagonist conforms to traditional

values and behaviors.l4

She sites as specific examples the
books about teenage sex. The girls most often suffered
consequences for their behavior: they became pregnant,
causing enormous problems for themselves, the boys, and
both families. The psychological relationship between the
girl and the boy was often undeveloped and the parents

were depicted as incompetent or uncaring.15 Staneck's

adaptation of Cawelti's formula can be applied to most

types of problem novels of the early 1960's.
DEFINITION OF REALISM

The problem novels, realistic or not, did contribute
to the definition of realism. Readers and critics dis-
covered that many books about teenage problems, for which
they had been pleading, were not realistic, but were
didactic, moralistic tales, or sensationalism. Presenta-
tion of a problem did not dictate a realistic novel, unless
that problem was dealt with realistically by characters

who behaved realistically. This hints that plot and

lé1ou Willett Staneck, "From Gestation to the Pill,"

School LibrarZ‘Journal, 19 (Deqember, 377a), Pr 334
15Lou Willett Staneck, p. 36-38.
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character development must be included as qualities of
realistic fiction. Charlotte Huck quotes C.S. Lewis's
discussion of realism. He said "reality of presentation"
was the art of bringing something close to the reader,
making it palpable and vivid by sharply observed or
imagined detail, and to achieve this, the plot, characters,
setting, world-view, and tone must all contribute.16
These qualities may indeed all contribute to a
realistic novel, but there is another problem in defining
realism. Steele inferred "One man's realism is another man's
science fiction."l7 Plot, setting, characters, world-view
and tone may seem real to the author, but will they seem
real to the reader? Stevenson furthered this idea by
writing "...reality, for each of us, is to some extent
subjective."18 1It's obvious that not every reader will
have had the same experiences as the book characters do.
Not every girl has sex and becomes pregnant. Everyone is

not orphaned and left to raise a family. Most readers

have experienced neither Benjy's lifestyle in Alice

16Charlotte Huck, Children's Literature in the Ele-

mentary School, (New York: Holt, Rinehart, Winston, 1976),
p. 216.

17Mary Q. Steele, "Realism, Truth, and Honesty",
Horn Book, 47 (February, 1971), p. 17-27.

18Gordon Stevenson, "On Constructing Useful Reali-
ties: 1In the Uncertain World of the Adolescent", in Young

Adule Lieapapupd, &d. by Millicent lenz and Mamona M.
Mahood, (Chicago: ALA, 1980), p. 107-117.
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Childress's A Hero Ain't Nothing But a Sandwich, nor Steffie's

in Steffie Can't Come Out to Play, by Fran Arrick, yet these

books can seem real to the reader.

According to Huck, C.S. Lewis described three kinds
of "realism of content" the reader encounters: something
that usually happens, something that might conceivably happen,
and something that may have happened once.19 In corre-~-
spondence with the writer, Betsy Byars expressed a similar
opinion about realism. In her letter, which is found in the
Appendix of this paper, she said the author 1is asking the
reader to believe not just that something could happen, but
that it did. To create such realistic situations, she usually
draws upon real experiences she has had or heard about.

The reader's feeling about the total work, especially
the combination of plot and characters, must be a feeling
of involvement. Realism must make a person think.20 There
must be something in the character, in the situation, that
the reader finds in himself. The realistic book cannot be
narrow or shallow, because it will not allow the majority
of readers to identify and for too many readers the situation
will not seem like something that could conceivably happen

or did happen. This reflects Dalgleish's earlier statement

about books avoiding trite personal problems.

19Charlotte Huck, p. 216.

20Steele, p. 20.
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The key here is that realistic books must deal with
the reality a young adult faces, in daily life, but also

21 Realism transcends

with the reality humanity faces.
social, economic and racial borders to present universal
problems. These problems are man's quest for a place and
identity for himself in a family, a peer group, and the

22

larger society. Realistic fiction presents an environ-

ment in which the young adult can continue his search for
identity.

For further use in this paper, realism will be
defined as: a combination of characters and situations
which will seem possible (real) to the reader and that

depict universal problems on an individual level.
CRITERIA FOR REALISM

Evaluating books to see if they meet the definition
for realism which has been developed is very subjective
and difficult. Donelson, Root, and Wald have separately
developed guidelines which make such evaluation less
subjective. Although Donelson and Root speak specifically
to New Realism and Wald addresses a young adult classic,

2lgenneth L. Donelson, "Growing Up Real: YA Litera-

ture Comes of Age'", in Young Adult Literature, ed. by
Millicent Lenz and Ramona M. Mahood. ©p. 65.

22Charlotte Huck, p. 217.
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Island of the Blue Dolphins by Scott 0'Dell, their guide-

lines are the most realistic presented. Other writers hint
at, or deal partially with, the same criteria Root, Donelson,
and Wald set down. These criteria can be applied to young
adult literature from the 1940's through the 1980's and
from them a means for assessing realism can be developed.
Rhoada Wald discusses realistic fiction with the‘same
approach as C.S. Lewis. When reading a realistic book, the
reader should be able to say "I have experienced (or could

n23 She includes in her discussion

have) this same thing.
of realistic fiction specific qualities for plot, setting,
and characterization.

Wald states that time and setting must be established
as the author knows them in the real world, and the narra-
tive must occur at a point in'time.24 Fantasy and futuris-
tic literature is eliminated unless the stories depict time
passing at the same rate, and in the same matter, as the
authors and readers of the twentieth century experience it.
Accordingly, historical fiction could be included.

The portrayal of culture is important to achieve a

realistic setting. The material culture includes the

buildings, plants, animals, cars, clothes, and food of the

characters. The non-material culture is the beliefs,

23Rhoada Wald, "Realism in Children's Literature,"”
Language Arts, 52 (October, 1975), p. 938.

24yald, p. 940.
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traditions, ideals and feelings of the people, and Wald
infers portrayal of non-material culture is absolutely
necessary.25

Characters in realistic fiction must not be stereo-
typed, but rounded. There must be exploration of motiva-
tion, attitudes, ambivalences, and alternate choices.
Growth and change in a character must reflect cause-and-
effect behavior, which is dependent upon character develop-
ment .26

The plot develops logically out of the way the char-
acters react to the complex situations; again cause-and-
effect behavior. Wald says realism depicts what is possi-
ble and plausible in life and because there is a lack of
plot in life, realism does not concentrate on symmetry in
plot. It is a direct reflection of character develop-
ment .27

One of Wald's major criteria for realism is theme.
She belieVes realism must delve into the value system (non-
material culture) upon which the human condition is centered,

and her examples for theme in Island of the Blue Dolphins

are '"nmeed for human companionship" and "strength of the

human spirit."28 Many other situations could be used to

25ya1d, p. 939.

264414, p. 940.

274a14, p. 940.

28Wald, p. 941.
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depict these same themes. Wald means that the human condi-
tion must be individuali;ed so that the reader caﬁ identify
with it, and there are many ways an author can accomplish
such individualization. The reader must feel that this
state of the human condition is something that he could
be involved with; he need not necessarily be the victim
but should at least feel empathetic.

Shelton J. Root introduces New Realism as fiction
that deals with formerly taboo topics and personal pro-
blems.29 He begins his discussion saying New Realism is
not new to adult literature.30 Literature for adults has
changed constantly in language and content, sometimes
shocking readers with its treatment of formerly taboo
topics. Now changes occurring in adult books are also
manifested in young adult books, often shocking adults.

Root believes that young people should confront life
through books because of vicarious experience. He believes
reading can help young readers rethink and reassess their
own values and become more sensitive and humane.3!

First, Root states that realistic fiction must meet

all the basic criteria that any other form of fiction should

meet .32

29Shelton J. Root, Jr. "The New Realism---Some Person-
al Reflections," Language Arts, (Jan. 1977), p. 19-24.

30Root, p. 19.

31Root, p. 20

32Root, P. 23.
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Next, realism should reveal personal and social
values central to the culture,33 which coincides with
Wald's portrayal of non-material culture. The reader's
understanding of the values which affect the characters'
decision making is important.

He specifies that language and syntax should reveal
the background and nature of the characters and situa-
tions.34 Obviously a black ghetto reader would not be
bluffed by incorrect slang just as a '"preppy" could detect
any inconsistencies in boarding school language. Correct
language institutes authenticity for the reader. Language
and syntax could also be considered part of the non-
material culture Wald discussed.

New Realism, according to Root, should be honest in
its treatment and avoid sensationalism, which concurs with
the idea of '"trite personal problems" versus portrayal of
the human condition.35 Realism should not dwell on the
sensational details of plot in order to shock or entice
readers.

New Realism should have faith in the reader to draw
conclusions from the evidence presented.36 Root again

is saying books should not sensationalize, but also

33
Root, p. 23.

34Root, p. 23.

34Root, p. 23.

35Root, P- 23.
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hinting at the idea realism must leave the reader something
to think about.

In his next criterion, Root states New Realism should
"recognize that the young reader is in the process of
growing toward adult sophistication, and handle subject
matter accordingly."3 This is a repeat of content con-
tained in Root's other criteria; if a book met Root's
other criteria, it would automatically fulfill this one.
Also, Root's use of "accordingly" is too subjective.
Because of those two faults, this criterion is judged
unnecessary and invalid.

The final criterion is that New Realism be written
in a hopeful key, but not have an unreal, "happy forever
after" ending.38

Ken Donelson devotes one chapter of his book Litera-

ture for Today's Young Adult to New Realism, in which he

suggests criteria for evaluating problem novels, and another
chapter to literary aspects of young adult novels, in which
he suggests ways of evaluating various elements of young
adult literature. His criteria for evaluating problem
novels correlate with his means of evaluating the various

elements, as he proposes criteria for evaluating setting,
plot, characters, style, and theme.
He believes the setting could be either an integral

37Root,Ap. 23-24.

38Root, P. 24,


















CHILDRFEN’S BOOK WEEK SUPPLEMENT

An Honorable Profession

By MARY STOLZ

For as long as she can remember
Muary Stolz has loved to write. “1 still
can fecl the sometimes almost unbcar-
ably exciting prospect offered by a sheet
of Dlunk paper and an idea . . .1 liked
anything that could be written about.”
Her published works include scveral
books and meny short stories for adults,
as well os sixleea populer (ee age not-
cls and ten books for younger children
(all published by Harper & Row). Many
of her books have reccived awards. See
puge 55 for review of her latest one,
“A Love or a Season.” —A.D.

) HAT makes a children’s book
3/ writer? \What nourishes the im-

agination and the pen of the
writer for young pcople, as distinct from
other sorts of writers?

It seems that few authors of children’s
books are agreed upon the answer. Re-
cently 1 read an article in which five
of themn expliined what, to them, makes
the breed, and I disagreed with every-
thing they had to say. Here were men

and women talking about the profession
I love in terms I found oversimplified,
odd, even astounding. In order to be
completely unfair, I shall oversimplify
in quoting from them.

They place great reliance on keeping
in touch with the audicnce. One writer
says he hangs around high schools, get-
ting atmosphere for his stories. This is
a method of research that would be ab-
solutely closed to me; T cannot imauine
how one would go about wandering
throngh a school, and can think of few
occupations that would seem less pro-
ductive.

A second writer, a woman, said she
bakes cookies, with which she tempts
ncighboring children into her house.
Once they are within her purview, she
becomes “as a picce of fumniture” and
cavesdrops, making mental notes of
their conversations and attitudes. She
also scouts playgrounds, supermarkets,
children’s rooms in libraries. Again, all
this seems to me impractical. To begin
with, there’d be all those, cookies to
make. And suppose the children came
when you wanted to write about them..




Forgo what may be a good wring
mood, or be abrupt with the young vis-
itors and so risk the loss of source ma-
terial? And how does a normally busy
person find time to dawdle in play-
ground, librgry, and market waiting for
children to say or do something usable
in the literary sense? I think all this
would lead one into the sort of dilemma
that thwarts creativity.

Still another woman offered the no-
tion that since children are going to be
the readers, children should be editors
and arbiters of books in progress. She
gives her manuscripts to her own chil-
dien for editing and comment; strikes
from the day’s work anything they fail
to respond to, and generally attempts
to steer her course according to their
livhts.

1 can't begin to think what a hindge-
podue this must make of her approach
to theme and structure, to say nothing
of Lier seM-confidence. My own belief is
that no manuseript should be seen by
anyone until completion. At that time
an cditor (a grown-up professional edi-
tor in a publishing house is what 1 have
in mind) can be and usually is of real
vidue in assisting a writer to stand away
a bit and refocus. The best writer, even
onc with 20-20 vision, tends to get
myopic in the presence of his own
product, and I believe that few writers
can dispeuse with an editor, meaning
scieane sound, literate, sensitive, ton,
awd grown up. The mind and spirit
bogele at the idea of delivering a day's
work into the lunds of childien. Any
dav’s work is the delicate, tentative
product of a writer's idea, his dream,
andd his skill at that time in realizing it.
So much conscious and subconscions
planning, pruning, altering, so mnch
growiug is required to make a book,
thut to subject it cach day 1o the per-
haps cursory, perlups biased, certainly
wzipe judgment of children seems to
we like pulling up the carrots to find
out if theyre thriving.

A FFOURTII writer, a man, took the
astonishing position that there is no such
thing as a child anyway, there are only
human beings of varying size and po-
tential. And these human beings, whom
he must imagine as whittled down
adults, are capable of grasping any idea,
responding to any theme, provided, he
says, it is presented to them by a writer
with “a supreme command of lan-
guage.” Presumably he means his own.
For my part, I would reserve the de-
scription. “supremne  command of lan-
@ guage” for a very few writers in all the
history of literature. And I most defi-
nitcly insist that there is a category of
hmman being properly labeled “child.”
I further insist that there are facts, con-
ezpts, and idvologies totally beyond this
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commanding the langmage.

This hunan being, this child, is en-
chanting, imaginative, flexible, sensi-
tive, intelligent, responsive, lovable—one
could go ou and on with happy adjec-
tives. ‘This child is also, as anvone who
has had even brief contact with him
knows, a barbarian, an untutored, sclf-
serving, limited creature without taste,
compassion, or more than the rudiments
of judgment, who must he taught, by
his elders and betters, how to conduct
himsedf with decency and civility in a
complex, frustrating world.

B\' elders and betters T do not imply
that all adults are better, or even, ox-
cept in a chronological sense, older
than all children. But, broadly speaking,
there is an advantage acoruing to age.
Something is gained throush the days
and the vears, through being educated
and taught disciplines of mind and
body; through loving, and soinctimes
losing those vou love; through learing
to live, for the most part, as if life were
good and mankind immortal. This ac-
cunlation of courage and experience
and, somctimes, wisdom is what makes
an adult, what distinguishes him from
the child, what gives him his quality,
The most charming, the most intelli-
gent, the most potentially valuable child
does not possess this quality.

This Lt writer also savs that he de-
plores the “patronizing phrase, Writing
for Children.” 1 find it a uscful and ac-
curate expression for a real :wnd some.
times cxalting profession that concerns
itself with a real person—the child.

I've tried to remember what the fifth
writer said, but cannot. However, since
one’s own type of shop talk is always
interesting, 1 have over the vears read
other accounts by and about authors of
children’s books. Many of them seem
to feel that it would be a good idea to
have a college degree and helpful to
have been a librarian, a sovial worker,
a teacher, a pediatrician. Quite a few
suggoest that it's as well to have children
of onc’s own; this scems practical, but
it is not always practicable. In some
cases, none of the foregoing is.

Now, suppose you have a person who
has not finished college, perhaps not
gone to one at all. Supposc he, or she,
has no children of his own. Suppose, to
be extreme, he doesn't even like chil-
dren. Can he still write for them?

I think he can.

Now I come to my own definition of
what makes a children’s book writer.
Assuming a talent for writing, T think
what is required is that onc be an ex-
child, with a genuine respect for the
condition and a long memory.

There is a sort of memory that does
not so much recall as re-experience.
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dren. If he has it, he needn’t eavesdrop
or bake cookies or otherwise attempt
to kecp in touch with his “audicuce.”
The audience, the child, is within him.
There is, we all know, a child in every-
one. In many if not most cases that
child has receded to the outposts of
one’s awareness, and probably this is all
to the good. But where the children's-
book writer is concerned, the child is an
immediately available, always present
being. T do not mean that such a writer
is a child, in that distasteful sense meant
by some people when they say “all men
are just grown-up little boys.” I mean
that he always has this child with him.

I can give examiples from myself. All
of us remember how long it scemed,
when we were children, hetween one
birthday and the uext, one Christmas
aud the next; how, if something glori-
ous were going to happen on Friday
and here it was only Tuesday, then
Friday was simply never going to ar-
rive. \WWe remember it. But I find, and
1 imagine most children’s-book writers
find, that the feeling still persists. If win-
ter comes, then spring is lost forever.

Or, again, when I see a child, espe-
cially a rebellious child, standing with
his feet planted firmly, his head thrown
back to eyc the looming creature of
authority before him, I can feel again,
physically, the fury and despair of be-
ing smaller than my aitagonist. The in-
ferior stature of the child is part of his
daily cup, along with other ingredicnts,
some delicious and exhilarating, some
bitter, but all sharply, intensely tasted.

The essence of childhood and youth,
I think, is this intensity of the present
experience. Time, taste, custom, fatigue,
expericnce—more briefly, a sense of rel-
ativity—limit us at length so that we
don’t suffer (should I say rejoice in? 1
don't think so) these violent extremes of
thought and feeling, We leam to judge,
to evaluate, to measure, to restrain our-
selves. This, again, is what makes us
adults, and therefore able, if we try, to
help children understand and cope with
their situation, which is so like early
man’s where every thunderclap came as
a threat, every night as the end, and all
that mattered was to keep this particu-
lar cgo and libido going somehow.

This child 1 have within me, with
me, undergoes from time to time what
might be called caveinan reactions, and
I sumetimes sufler the consequences and
sometimes ruc them. Still, I wouldn't do
without her, because she is my [amiliar,
from a world I've lost but am still fas-
cinated by.

Every writer writes as much for him-
self as for his readers, but some of us,

-it seems, are addressing not our present

sclves but some distant, unrelinquished
part of ourselves, which part is a child.

St/ November 7, 1964
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Dr. Sam Sebesta, Profeésor of Education at the
University of Washingtoﬁ,Ais well known in the Pacific
Northwest as an expert in children's literature.

He was contacted at his office at the University of
Washington in the Department of Curriculum and Instruction.

He did not offer any personal opinions about the
definition or criteria for realism, but suggested two
resources which he believed would be helpful. He
suggested "Constantino Georgiou's" book, and "Charlotte
Huck's most recent book."

Although he could not cite the title of either book,
he maintained that both were in the University collection
Both books were located and found to be excellent

resources.
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Walt Morey made a short after-dinner speech and
then spoke informally to a group of librarians on
March 11, 1982 at Fort Worden, in Port Townsend,
Waéhington.

He entertained the group with the tales of the
true experiences behind his many stories. He described
how he uses real places for the settings in his stories,
and usually bases his characters on real people. He
draws on his owm varied experiences to create these

people and places.



APPENDIX B

Novels Suggested For Study Which Were Rejectedl

Author & Title

Reason for Rejection

Butterworth, Under the
Influence

Edmonds, Two Logs Crossing

Head, Mr. and Mrs. Bo Jo

Jones

Johnston, Keeping Days

Knudson, You Are the Rain

Lee, The Rock and the
Willow

Major, Hold Fast

Peck, Secrets of the
Shopping Mall

Wood, Song of the Shaggy
Canary

Did not depict a young adult
actually parenting.

Unavailable.

Focused on teenage pregnancy
and marriage.

Did not depict a young adult
actually parenting.

The young adults were involved
in a struggle to survive, and
neither performed an actual
parenting role.

Did not depict a young adult
actually parenting.

The young adults were involved
in a struggle to survive, and
neither performed an actual
parenting role.

The young adults were involved
in a struggle to survive, and
neither performed an actual
parenting role.

The protagonist was an unwed
mother caring for her own child.

1Comp1ete bibliographic information is given in the

bibliography of this paper.



