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pre-referral strategies that are research based available to school districts though the
participants in my study had no exposure to these valuable tools.

Conclusion

Throughout the history of special education, there has been documentation and
discussion regarding the disproportionate number of CLD students including ELL
students placed in special education and this has been linked to issues of equity and social
justice, "Over representation is a multidimensional predicament with deep historical and
systematic roots.” (Artiles, 2003, p. 175). The purpose of this study was to describe
special educators’ experiences teaching students currently or previously enrolled in the
English language learner program who are receiving special education services, by
exploring their views of what supports, resources and strategies contribute to student
success and teachers’ views of the eligibility determination and referral process. The fact
that no resources in the form of professional development, resources and instructional
strategies were provided to the participants was an indication that these students and their
teachers are marginalized. They were also not included in the referral and placement
process for ELL students though they possess expertise in disability issues. Though my
sample was smaller than anticipated, the results were strikingly consistent. Through my
interviews with the participants | found that their persistent attempts to seek collaboration
and resources from both the special education and ELL departments were ignored and
illustrates how the participants and their students are not valued by administrators who
have the authority to provide the necessary resources. What | discovered was that a

segregated system still exists in which these students’ academic needs were not only
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dismissed but consistently ignored over time. Artiles (2003) explained that special
education is a historically segregated system that has been used over decades to
marginalize students deemed problematic.

Mueller, Singer and Carranza (2006) conducted a national survey of 375 special
educators serving ELL students with disabilities to assess the teachers’ instructional
practices. The majority of the respondents reported they were underprepared to work with
ELL students because of a lack of resources and support and lack of knowledge of
language development and the cultural differences that intersect with family involvement
in the process. My results are in alignment with their findings.

Qualitative interview studies, such as the one I conducted, reveal what seems to
be most salient or important phenomena and can provide the needed direction for
subsequent quantitative research such as developing questions for survey research with a
larger sample (Maxwell, 2005). Now that I found deficiencies in the areas of supports,
resources, instructional strategies and pre referral practices for educators working with
students currently or previously enrolled in the English language learner program who are
receiving special education services for students, my interest to explore this topic has
grown. [ would like to rewrite my interview questions as survey questions and send a
survey to special educators in the states in the U.S. with the highest number of ELL
students.

I found that the acculturation process was not discussed in the research focusing
on ELL students and special education. Knowledge of the acculturation process is

essential when deliberating over the academic needs of ELL students who may be



111
struggling. I would like to pursue this topic and include questions about special
educators’ knowledge of this process in my survey.

According to the American Community Survey Report published by the United States
Census Bureau in 2011, out of population of 291.5 million people aged 5 and over, 60.6
million people (21%) spoke a language other than English at home. They further
reported that in 1980, 23.1 million people spoke a language other than English compared
to 59.5 million people in 2010, this represents a 158% increase and illustrates how the
United States continues to become more diverse (Ryan, 2013). It is of utmost importance
that we as educators are prepared to adequately determine when special education would
be appropriate and beneficial for ELL students and have the knowledge and skills
necessary to address their unique academic needs when these students do require special

education.
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APPENDIX A

Study Information Letter

Dear Colleague,

There is very little known about the experiences, views, preparation, support and teaching
strategies of special education teachers as we find an increasing number of English language
learner (ELL) students placed in our classrooms. My study will help find out what training and
support we receive and what methods we find effective. I am pursuing this topic as a doctoral
student at Portland State University; this study is part of my dissertation. As a peer, | know we
have a vast depth of knowledge based on our experiences and it is untapped.

The purpose of this study is to describe special education teachers’ experiences teaching
students currently or previously enrolled in an English language learner program who are
receiving special education services by exploring their views of what supports, resources and
strategies contribute to student success and teachers’ views of the eligibility determination and
referral process.

I hope to a conduct a 60-minute interview at your convenience sometime in June, July or
August at a location of your choosing. Field notes will be taken during the interview and at the
conclusion, I will summarize my notes and ask you to confirm that they accurately reflect your
comments. At this time you can clarify or add further comments. The interview will be recorded
digitally on an Ipad and after the interview, all information that could identify you will be deleted
and the audio file will be renamed with a code name. The interview will be transcribed verbatim
only after all identifying information is deleted and this transcript file will also be given a code
name. During the interview you can choose to not to answer any question and/or leave the study
at any time.

I am seeking participants who:

*  Are currently certified in special education in the state of Oregon.

* Are currently employed as a special education teacher in one of two school
districts in Oregon.

* Have three years or more of employment as a special education teacher.

¢ Have one-year minimum experience serving one or more students with
eligibilities for both special education and ELL.

* And/or have one-year minimum experience serving one or more students with a
current eligibility for special education who at one time in their K-12 school
career had an eligibility for English language services that has since been
dropped.

If you have any questions and/or are interested in participating, please contact me at
edubois@pdx.edu.

Thank you for your consideration.

Sincerely,

Elizabeth DuBois
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APPENDIX B

Letter of Informed Consent

Dear Colleague,
I appreciate your participation in my study.

The purpose of this study is to describe special education teachers’ experiences teaching
students currently or previously enrolled in an English language learner program who are
receiving special education services by exploring their views of what supports, resources and
strategies contribute to student success and teachers’ views of the eligibility determination and
referral process.

This interview will be record digitally on an Ipad and transcribed verbatim only after all
identifying information is deleted. The transcript file will be given a code name to protect your
identity. During the interview you can choose to not to answer any question and/or leave the
study at any time.

You have met the following criteria:

*  Are currently certified in special education in the state of Oregon.

* Are currently employed as a special education teacher in one of two school
districts in Oregon.

* Have three years or more of employment as a special education teacher.

¢ Have one-year minimum experience serving one or more students with
eligibilities for both special education and ELL.

* And/or have one-year minimum experience serving one or more students with a
current eligibility for special education who at one time in their K-12 school
career had an eligibility for English language services that has since been
dropped.

I agree to participate and understand I may withdraw at any time.

(Your initials)

I agree to maintain the participants’ confidentiality.

(Researchers’ signature)

Date
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APPENDIX C

INTERVIEW GUIDE

Research Questions

Interview Questions

1. How are special educators
prepared to teach students
currently or previously
enrolled in an English
language learner program
who are receiving special
education services students?

Q1. Have you received training specific to ELL students?
Q2. What form has it taken?

Q3. Have you received Professional Development specifically
addressing needs of dual identified students?

2. What resources are
provided special educators
teaching these students?

Q1. What resources has your special education department provided to
you to serve these students?

Q2. When you have a question or want guidance about teaching ELL
students, to whom do you address it to?

3. What strategies do special
educators find promote
success for these students?

Q1. What strategies do you find promote the success of dual identified
students?

Q2. How did you learn of these strategies?

4. As reported by special
educators, how do special
educators and ELL teachers
collaborate to teach these
students?

Q1. How much time does your student spend receiving ELL services
from ELL teacher? Is that listed on the IEP?

Q1. How much time does the ELL teacher spend in consultation with
you? Is that listed on the IEP?

Q3. What does your collaboration look like with the ELL teacher in
your building?

5. What are special
educator’s experiences with
and impressions of the
referral and placement
process of ELL students into
special education?

Ql. I would like you to describe and reflect on your experiences with
the referral and placement process of ELL students into Special
Education. Would you share your impressions?

Q2. What parts of the process worked well?

Q3. What parts of the process can be improved?

6. What do special educators
think about the idea that there
is a disproportionate number
of ELL students referred to
special education?

QIl. Are you aware of the disproportionate number of ELL students
referred to special education?

Q2. What do you think this might be attributed to?
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APPENDIX D

A Self-Study Guide for Reflecting on Anti-Bias Curriculum Planning
and Implementation

A. Raising self-awareness:

1.

2.
3.

4.

5.

Am I aware of my own cultural identity and history? How comfortable am |
about who I am?

Am I aware about any biases I have?

Do I view diversity and exceptionalities as strengths and that all children can
succeed?

a. Am I able to give accurate, honest answers to children’s questions about
differences?

b. Am I comfortable admitting when I do not know the answer to a question?
a. Am | able to intervene with ease when I hear comments that exclude

someone, show bias, or are discriminatory?

6.

b. Do I model ways for responding to bias?
Do I have access to colleagues who can act as a trusted ally in my diversity

and anti-bias work, offering support ad challenges to my thinking and actions?

B. The physical environment:

l.
2.
3.

Are the materials and equipment in my classroom easily accessible ti o all?
Do all children have equal opportunity to participate in activities?

Does my classroom display pictures of the children, their families and include
materials that relate to their background and experience (i.e., pictures of
familiar places)?

Does my classroom provide equal representation of images and materials
reflecting:

a. Different cultures and ethnicities?

b. Different family styles and compositions?

c. Different age groups across different lifestyles?

d. Different genders in non-stereotypical roles?

Are their dolls and clothing that represent male/female and different
ethnicities/skin colors?

Is there a wide variety of art media that students can se to accurately represent
their physical characteristics?

C. The pedagogical environment:

1.

Are my verbal and non-verbal messages free of stereotypes and hidden bias?

a. Do I effectively provide opportunities for students to value and explore
diversity in themselves and others?

b. Are the colors black and brown equally valued as other colors in my
classroom?
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c. Do I actively encourage critical thinking about differences, stereotypes
and biases?

d. Do I teach about minority and non-minority groups who have devoted
their lives to ending injustice?

2. Do I equally respect and acknowledge all children on their efforts and

accomplishments?

Do I hold and convey high expectations for learning for all students?

4. Do I see and treat each child as an individual and as a member of different
social and cultural groups?

5. In my communications and curriculum, do I recognize that children may be
cared for by various family members and/or have differing family
compositions?

6. Do I recognize and respect children’s individual and culturally based learning
styles:

a. Do I effectively differentiate instruction to reach diverse learning styles?

b. Do I integrate multiple methods of communication to support children’s
learning (visual, auditory,...)?

c. Do I use a variety of methods to evaluate children’s learning?

7. Do I promote cooperation between and among children from diverse groups
through curriculum and classroom routines?

8. Do I help children critically think about and problem solve fairness issues in
daily classroom activities and routines?

(O8]

. Relationships with families an community:

1. Do I initiate conversations in a culturally responsive way with all families?

2. Do I provide the option for providing translations of newsletters and at
meetings for families who do not speak English?

3. When food is provided at classroom functions, is it food that is reflective of
the community/families?

4. Do I support different transitions and care-giving routines while being aware
of school/center policies, responding to families requests respectfully and
fairly, and genuinely work to negotiate an agreement when there is a conflict
about childcare beliefs and goals?

5. Do I truly welcome family participation in my classroom? If they are unable
to come in, do I encourage it in other ways?

6. Do I include families in creating the learning environment for children?

7. Do I know enough about the local community to extend children’s learning
beyond the classroom walls?

8. Am I able to effectively use resources and other adults in the community to
enhance children’s learning about diversity and bias?
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Source: Chen, D. W., Nimmo, J., & Fraser, H. (2009). Becoming culturally responsive
early childhood educator: A tool to support reflection by teachers embarking on
the anti-bias journey. Multicultural Perspectives, 11(2), 101-106.



APPENDIX E

Culturally Responsive Referral Guide

~

Student:
Bilingual: Y N

Referred by:

Reason for Referral (one sentence):
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Primary Area of Concern:

Referral Body of Evidence: Provide referral material relative to each

cultural/linguistic item in the same class/grade

Cultural/Linguistic item

Minimum of eight data points showing that the ELL
student is functioning below benchmark for
age/grade/language proficiency

(i.e. assessment scores relative to

their peers)

Justification statement (one-two paragraphs)
describing the academic behaviors of the

ELL student specifically indicating why this learner

is being submitted for referral over other ELL students
receiving similar specific skill instruction in same
class/grade

Confirmation statement indicating that English
language development (ELD) is provided by/or in
collaboration with an educator(s) with formal training
and experience in teaching ELD

Statement describing how native language and
English are used in the acquisition of

content and skills as well as the acquisition

of English

Evidence confirming that Tier 1 instruction is
implemented consistently and accurately in
content area of need, including use of the
appropriate accommodations for teaching
ELL students (i.e. culturally responsive)

Statement (1-2 paragraphs) or other documented
evidence describing Tier 2 supports and inter-
vention(s) used to appropriately meet ELL
students needs in the content area of concern

Evidence (2-3 pieces) of class performance showing
that problem exists when using both native and English
languages in classroom and school activities

Source/Reporting Entity*

Progress monitoring scores/
Referring Team

Classroom evidence/
Referring Teacher

Teacher Records/
Building Principal

Coaching Activities/
Coach or Referring Teach

Coaching activities,
appropriate assessment/
Coach or Master Teacher

Tier 2 intervention plan/
Referring Team

Student work, Observations/
Referring Teacher, ELL
Teacher



8. Evidence that multiple sources are used to document Progress monitoring data,
ELL student’s academic and language progress Interviews, Student work/

including family/home
Referring Team, School Psych

9. Statement indicating the ELL students appears Classroom Observations,
to have at least two characteristics (based on District Checklist/
instructional evidence) typically associated School Psych

with a learning disability (short term memory,
social skills, disorganization, trouble working
independently or maintaining self-regulatory

behaviors)
10. Evidence that learning characteristics discussed in Observations, Work samples/
Item 9 appear during instruction delivered in both Bilingual Teacher

native and English languages, if bilingual
* Recommended educator to gather item material is indicated in italics in right column

Source: Hoover, J. J., & Erickson, J. (2015). Culturally responsive special education referrals of
english language learners in one rural county school district: Pilot project. Rural Special

Education Quarterly, 34(4), 18-28.
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