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The significant increase of Japanese students studying
in the United States suggests an increase in interactions
with Americans. However, it does not mean that Japanese are
aware of intercultural communication. They may experience
stress in their interactions and their acculturative process
because of cultural differences. They also may try to cope

with the stress in their own way. Their stress and coping



strategies may affect their academic performance, which is
the most impprtant aspect in their student life.

The purpose of this study is to examine whether there
is any relationship among communication stressors, coping
strategies, perceived academic self-efficacy, self-statement
of grade point average (GPA), and biodemographic variables.
The questionnaire was handed to 100 Japanese university stu-
dents studying in Portland, Oregon and Vancouver, Washington.

Significant results emerged. Of the subjects, 81% had
no previous training in intercultural communication. Japa-
nese students reported that their communication stressors
concern mainly academic tasks and in-class interactions.
They also reported frequent use of emotion-focused coping
strategies. Positive correlations emerged between emotion-
focused and problem-focused coping strategies. This suggests
that both emotion-focused and problem-focused coping strat-
egies affect Japanese students.

The lack of language proficiency and academic experi-
ence in the United States may be factors adding to academic
stress. Also, in-class interaction stressors may come from
the culture differences. There are great differences
between Japanese and American classroom behaviors and com-
munication styles. This can be explained using high-context
and low-context culture differences. 1In terms of Japanese
students' stressors, it is speculated that previous training
in intercultural communication is perhaps as meaningful as

acquiring language proficiency and academic experience.



It is suggested that Japanese students often use
emotion-focused coping strategies because they may perceive
problematic events or situations personally and emotionally.
It is not easy for Japanese to separate the conflict from the
person. They seek social emotional support to cope with
their stress. At the same time, they use problem-focused
coping strategies. The interrelation between emotion-focuseqd
and problem-focused coping strategies seems to be related to
Japanese cultural values. Japanese emotional support usually
encourages self-discipline, which is highly valued in the
Japanese culture. Self-discipline requiring hardship, endur-
ance, and effort promotes problem-focused coping strategies.
On the other hand, Japanese may use emotion-focused coping
strategies after they have tried problem-focused coping
strategies. "Akirameru" (to resign oneself) for the irre-
versible situations against one's wish can be proof of
maturity and wisdom in the Japanese society.

Some factors need to be taken into consideration if
this research is to be replicated. The language used in
questionnaires should be presented as simply as possible.

The length of questionnaires should not be so long as to
frustrate respondents, and the scale would need to be set up
to allow respondents to answer more readily.

Further research should be designed based on clari-
fying the subjects' social networks because this may affect
their stressors, coping strategies, perceived academic self-

efficacy, and GPA. Research addressing stress and coring



4
strategies also needs to be designed longitudinally since the
positive aspect of stress may affect their degree of stress
and specific coping strategies, and it may suggest positive

factors in their acculturative process.
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CHAPTER I
INTRODUCTION

The number of Japanese coming to the United States to
study is increasing. The number of Japanese in Portland
(e.g., students, professors and families) increased from
215 (95 males, 120 females) in 1986, to 475 (195 males,

275 females) in 1988, according to the "Survey of Japanese
in the United States,”™ done in 1986 and 1988 by the Japanese
consulate in Pbrtland. That represents a 100% increase in
the number of Japanese moving to Portland in a two-year
period. The number of Japanese students attending Portland
State University also has increased--from 63 in Spring 1981,
to 106 in Spring 1989. This is a 68.25% increase in Japa-
nese students within three years, as reported by the Office
of International Students Service at Portland State University
in the Spring of 1981 and 1988. According to the Committee
on Foreign Students and International Policy, an arm of the
American Council on Education, the number of international
students in American higher education will increase to over
one million in the early 1990s (Scully, 1981).

This significant increase of Japanese students living
in the United States also suggests an increase in intercul-
tural interaction. The language barrier is often cited as

|

the biggest difficulty for international students in their |



interaction with Americans and in academic performance
(Cieslak, 1955; Bois, 1956; Selltiz, Christ, Havel, and
Cook, 1963). However, in terms of intercultural communica-
tion, cultural differences, other than language, are possibly
as influential on the success of these interactions.
L.anguage is a vehicle in verbal communication, but
culture is the foundation of communication (Porter and Samo-
var, 1988). When persons from different cultures communi-
cate, basic cultural differences émerge. This may affect
the interaction process and increase communication diffi-
culty.? Intercultural sojourners experience stress during
the péocess of adjustment to a different culture (Lazarus,
1969). While intercultural sojourners lack knowledge about
culture and appropriate social skills (Furnham and Bochner,
1982), the act of interacting itself may be a stressor.
Though several researchers have commented that stress
affects the sojourners psychologically and physically
(Barna, 1976, 1983), there is little research about what
specifically causes stress, how to cope with it, and whether
there is any relationship between stress level, coping, and
academic performance. According to Bandura (1977), the
gxpectations of self-efficacy determine the initiation of
coping behavior, the effort toward achievemeﬁf, and over-
coming cultural obstacles. Perceived academic self-efficacy
may influence stress levels and coping factors (Dinges and

Lieberman, 1989).



International students employ "coping strategies . . .
to either obyiate or decrease the impact of stressors"
(Dinges and Lieberman, 1989, p. 1). Possibly, Japanese stu-
dents may employ culture-specific coping strategies aimed at
reducing communication stress and achieving academic goals.

The purpose of this research is to examine whether
there is any relationship among communication stressors, per-
ceived academic self-efficacy, coping strategies, and aca-
demic performance (grade point average) among Japanese uni-

versity students in the United States.
JUSTIFICATION

The study of Japanese students' communication stressors
and coping strategies might be a step toward understanding
communication difficulties for Japanese students and sug-
gesting ways of dealing with stressors in their adjustment
process to the United States. Examining the relationships
between communication stressors and coping strategies might
offer information for developing structured programs addres-
sing international students, i.e., international students'
orientation programs or pre-sojourn training programs for
students coming to study in the United States. Also, the
examination of the possible relationships among communica-
tion stressors, coping strategies, perceived academic self-
efficacy, and academic performance can provide some informa-
tion for advising international students. The results of

this research will offer further information regarding



communication stress and adaptation of Japanese university
students in the United States. Biodemographic wvariables may
provide specific information for intercultural counseling.
Possible correlations between biodemographic variables,
communication stressors, and coping strategies might offer
suggestions to an intercultural orientation program for the
Japanese students in particular or international students in
general. Thus, this research might give more information to
those who interact professionally and personally with inter-

national students.

DEFINITIONS

1. Stressor: Selye (1983) defines stressor as a con-
dition which causes stress. The stress-producing factor is
a "stressor." According to Lazarus (1971), stress is defined
as the reaction to environmental stimulus depending on indi-
vidual interpretation of the significance of a harmful,
threatening, or challenging event. Stressors are threatening
stimuli in everyday interaction (Spradley and Phillips,
1972). Based upon these definitions, stressors are the
factors in one's environment which produce stress.

2. Communication stressor: according to the inter-

actional and psychological definition of stress (Lazarus,
1971), communication itself may be a stressor. Communication
stressors are defined as specific interactions producing

stress.



3. Coping strategies: coping strategies are defined

as ways of dealing with stress. Coping strategies are either
to obviate or decrease the impact of stressors (Dinges and
Lieberman, 1989).

4. Perceived academic self-efficacy: according to

Bandura (1977), self-efficacy determines coping behavior:

how much effort and time one expends to cope with some sit-
gé?ipns. An efficacy expectation is the conviction that one
can execute the behavior required to produce the outcomes
(Bandura, 1977). Perceived academic self-efficacy is defined
as the perceived expectations of self-efficacy to accomplish
one's academic performance/achievement.

5. GPA: GPA stands for cumulative grade point average.
Cumulative grade point averages include credits and points
earned at a university after admission. The GPA is computed
based on the following scale: A =4, B=3, C=2,D-=1,

F = 0 (Portland State University Bulletin, 1988-1989).



CHAPTER 11
REVIEW OF LITERATURE
CULTURAL DISTANCE

Porter and Samovar (1988) state, "Culture and communi-
cation are inseparable. . . . Culture, consequently is the
foundation of communication. And, when cultures vary, com-
munication practices also vary" (p. 20). 1In this sense,
intercultural communication may have added difficulties
because of cultural diversity. Triandis and Vassiliou (1972)
stated that the degree of cultural differences correlates
with the degree of difficulty in interactions. Furnham and
Bochner (1982) also said that the degree of difficulty in
sojourners' everyday interaction is directly related to their
disparity (or cultural distance). Cultural distance accounts
for the amount of distress experienced by people from one
culture 1living or staying in another (Furnham and Bochner,
1986). The degree of alienation, estrangement, and con-
comitant psychological distress is a function of the distance
between one's own culture and a host culture.

According to Graham (1983), the more cultural differ-
ences international students experience, the greater their
acculturative stress. There is maximum cultural distance

between "Asians" (Japanese) and "Westerners" (Americans),



and it suggests there is maximum communication disparity and
difficulty between these two cultures (Porter and Samovar,
1988). Thus, Japanese studying in the United States may
experience high stress because of the great cultural differ-
ences. Graham suggested that Japanese students, in compari-
son to other students, at Brigham Young University, Hawaii
campus, express the widest range of complaints, a factor
which may reflect a lower tolerance for cultural diversity.
This implies that Japanese students may have greater stress
and more difficulty adjusting when interacting with Americans

than they would in other cultures.

High-/Low-Context Culture

According to Hall (1976),

A high-context (HC) communication or message is one

in which more of the information is either in the

physical context or internalized in the person, while

very little is in the coded, explicit part of the

message. A low-context communication is just opposite:

i.e., the mass of information is vested in the explicit

code (p. 79).
Japanese culture is basically high-context. 1In Japan one
communicates with another by using little information and
putting stress on nonverbal behavior, whereas in America one
is basically low-context. Americans need a lot more infor-
mation to communicate; verbal messages are stressed rather
than nonverbal ones. According to Gudykunst and Nishida
(1986), "the level of context influences all other aspects

of communication” (p. 527). The different context level,

either high-context or low-context, is reflected in communi-

cation styles. There are two specific differences between
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Japanese (high-context) and American (low-context) communica-
tion styles: one is nonverbal vs. verbal; the other is
indirect vs. direct.

Nonverbal Communication vs.
Verbal Communication

Theorists advocate that verbal communication in high-
context cultures does not carry as significant a message as
nonverbal communication (Hall, 1976; Gudykunst and Nishida,
1986). On the other hand, more verbal interaction is needed
in the low-context cultures for clearer understanding of the
message. Ramsey (1985) described these differences as fol-
lows: the Japanese communication style is "hear one and
understand ten" (p. 312), while the American's is "say ten
thoughts with ten thoughts” (p. 311). This suggests that
the Japanese tend to understand and communicate without
verbalizing every thought, whereas Americans tend to verba-
lize more thoughts in their communication. Ishii and
Klopf's (1976) report empirically supported this difference:
the average American devotes about twice the time to verbal
interaction (6 hours, 43 minutes) than do the Japanese (3
hours, 31 minutes) in a day.

In Katayama's (1982) research he cited 320 Japanese
proverbs on the negative values of language, such as:

"To say nothing is flower," "Those who know do not speak,
those who speak do not know," "Silence is gold, eloquence is
silver," "Out of the mouth comes all evil." Mistrust of

of words and their limitations can lead people to rely on



nonverbal communication, such as manners etiquette and form
(Ramsey and Birk, 1983).

The classroom setting is a good example for measuring
the emphasis on either nonverbal communication or verbal
communication in the two cultures. It is surprising for
Japanese students studying in American universities to see
the professors in jeans and sitting on a desk or the students
coming to class late, passing in front of their professors,
stretching their 1legs, chewing gum, eating popcorn, and going
out from class in the middle of the lecture (M. Joraku,
personal communication, March 8, 1989). These nonverbal
behaviors are not seen in Japanese classrooms, because Japa-
nese perceive the behaviors as lacking respect, and the Japa-
nese are expected to assume respectable nonverbal role
behavior (teacher/student). 1In this case, it would be (1)
arriving on time, (2) dressing formally, and (3) not eating
in class. Some students may not listen to the lecture but
their definitions of good manners are required. When they
exhibit "good manners," they are perceived as good students.
"Good manners" are defined as those behaviors which do not
upset the atmosphere in the classroom. On the contrary,
American students, within the American setting, chewing gum
or eating popcorn, are not perceived as disrupting the class.
As long as they are listening, asking guestions, and giving
their opinions, they are perceived as good students (N. Naka-

gawa, personal communication, April 1, 1989).
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Japanese students are less inclined to initiate and

maintain conversations than are American students. In gen-
eral, Japanese speak less frequently and for a shorter time
than American students (Ishii, Klopf, and Cambra, 1979,
1984). It is difficult for Japanese students to ask ques-
tions freely, state their opinions, argue, and criticize as
much as Americans (Ulrich, 1986). Thus, the strong emphasis
on verbal communication in the American classroom environment
could be a stressor for Japanese.

Indirect Communication vs.
Direct Communication

Hall (1976) stated that people raised in high-context
cultures expect that others will understand what they are
communicating. Thus, people in high-context cultures will
speak indirectly, implicitly, and ambiguously (Gudykunst and
Nishida, 1986).

One of the concepts that promotes indirect communication
styles in Japan is "sasshi-enryo." "Sasshi" as a noun means
conjecture, surmise, guess, judgment, and understanding what
a person and a sign means (Nishida, 1977). The speaker
depends on the listener to surmise the meaning of the message
through context and nonverbal behavior. "Enryo" is the
message-screening process in which ideas and feelings that
may hurt the other person or damage the atmosphere are sent
back for re-examination in an internal self-feedback process.

When both speakers and listeners have consideration of the
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other person and the context, they use "sasshi-enryo" (Ishii

and Bruneau, 1988).

Ueda (1974) says that the Japanese must think of the
feelings of others and avoid hurting those feelings in their
interpersonal communication. She discusses the 16 ways to
avoid saying "no" in Japan. Each of the 16 ways is indirect,
such as silence, counter question, tangential responses,
delaying answers, and so on (pp. 186-188). This seems to
depend on the reciprocal relationship between "sasshi" and
"enryo." "Sasshi," in this context, means a speaker expects
that a listener will guess the message "no," even if the
speaker says nothing direct. "Enryo" means a listener thinks
that he should avoid asking another question to make sure
whether the message means "yes" or "no." This is because
indirectness comes from the speaker's consideration in not
hurting the listener's feelings. Thus, for example, when
a friend is asked if she would like to see a movie, and she
says, "Maybe" or "I'll think about it," the message usually
means "no," based on the lack of commitment, the context, and
her nonverbal behavior. This is the first person's "sasshi"
and the second person's "enryo."

The listener is expected to guess and develop the mes-
sage ("sasshi"), and the speaker expresses himself/herself
through his/her self-feedback process to avoid hurting the
other's feelings and damaging the atmosphere. }Ihdirect forms
of communication in Japan are related to the value of inter-

dependence and harmony in a group (Okabe, 1983). According
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to Condon (1974) using Rogelio Diaz Guerrero's notion, the
Japanese place value on "interpersonal reality" which is more
important than "objective reality.," that is, feelings are
greater than mere facts. This cultural value may be related
to saving face. Since they care about others' feelings more
than facts, they may use particular communication strategies
to save face. "Sasshi-enryo" is functional in saving face,
which is necessary to maintain the interdependence and good
harmony in a group. \Egairect communication style seems to
come from considering interdependence and group harmony.

On the contrary, American communication styles are
more verbal and direct, and focus on information specific to
the individuals (Gudykunst and Nishida, 1986). The differ-
ence between directness and indirectness is significantly
marked in the level of directness and indirectness. Accord-
ing to Okabe (1983), an American might say, “"The door is
open," as an indirect way of asking the listener to shut the
door. In Japan, instead of saying, "The door is open," one
often says, "It is somewhat cold today." This is even more
indirect, because no words refer to the door. The Japanese
communication style comes from Japanese cultural wvalues,
which keep harmony in a group based on interdependence, while
American communication styles are more direct and individ-
ually focused because their cultural values are individua-
listic and independent.

Condon and Yousef (1975) describe these cultural value

differences between Japanese culture and American culture
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with an example of the national flags. The individual stars
symbolizing each state in the American flag are equally

independent. On the Japanese flag, a single red circle on

a field of white represents national unity as a whole
including every individual person, which is supported by
interdependence and harmony within the circle (Condon and
Yousef, 1975). "All values are related in a culture" (Con-
don, 1974, p. 138). The different communication styles such
as nonverbal vs. verbal and indirect vs. direct between Japa-
nese culture and American culture come from their cultural
value differences. The cultural value differences between
the Japanese and American cultures seem to be almost pola-
rized and reflect a maximum cultural distance (Porter and
Samovar, 1988). Considering culture as the foundation of
communication, a maximum cultural distance may become a
maximum difficulty for effective communication. This
cultural distance may be the cause of numerous stressors in
intercultural interactions. 1In spite of a maximum cultural
distance, there is little research about identifying speci-

fic stressors in Japanese and American interactions.

STRESS

Stress has been defined in many ways. For the purposes
of this study, Lazarus and Folkman's (1984) approach to
stress is adopted. Lazarus (1971) has an interactional and
psychological view of stress, pointing out that both the

environmental stimuli and the reacting individual are crucial
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elements in stress. Lazarus and Folkman (1984) define stress
as "a particular relationship between the person and the
environment that is appraised by the person as taxing or
exceeding his or her resources and endangering his or her
well-being" (p. 19).

Stress goes by many names: anxiety, anomie, conflict,
uncertainty, frustration, and culture shock (Spradley and
Phillips, 1972). Adler (1975) defines culture shock as "a
form of anxiety which results from the misunderstanding of
commonly perceived and understood signs and symbols of social
interaction" (p. 13). When entering a new culture, one's
own familiar signs and symbols may be useless or dysfunc-
tional in interactions with people in a host country.
Cultural values, beliefs, roles, norms, and communication
styles do not always apply in a different cultural environ-
ment. This is where interactions may be the most stressful.
This feeling may be called "communication stress." Interna-
tional students may experience stress when interacting with
people in a host country. There are studies which report
the difficulty of international students adjusting to a new
academic environment (Wayman, 1984).

In Hofstede's (1986) research, he suggests cultural
differences in teaching and learning based on four cultural
dimensions: individualism, power distance, uncertainty
avoidance, and masculinity/femininity. The Japanese culture
is very different from the American in each of the four

dimensions. The marked differences may be the Japanese
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students' stressors. According to Hofstede (1986), Japanese
students generally speak up in class only when called upon
personally by the teacher, while American students generally
speak up in class in response to a general invitation by the
teacher. Neither Japanese teachers nor students should ever
be made to lose face, while face-consciousness is weak among
Americans. Respect for teachers is also shown outside class
in Japan, while teachers are treated as equals outside class
in the United States.

Stress is experienced throughout the university system.
Even when international students are alone in the 1library,
they encounter a different library system. Wayman (1984)
states that frustration and misunderstanding for both stu-
dents and librarians is no longer a minor problem, but a
major communication problem. In addition to these school
interactions, students have to adjust to life off-campus
encountering everything from finding a residence to social
interaction. Although it seems to be easy to speculate on
potential international students' stressors, there is lack
of research confirming the particular communication stressors.
There has been some research addressing stress in the commun-
ication settings (Cushman and King, 1986; King, 1987; Sorci-
nelli, 1989); however, except for Dinges and Lieberman (1989),
there has been little intercultural research focusing on
specific communication stressors in intercultural settings.
Dinges and Lieberman examined relationships between stressors

and coping strategies among international students studying
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at a Northwest university. However, the resea;ch was
culture-general and did not focus on one cultural group.
They concluded that subgroup differences based on the cul-
tural origin of the students are important and need to be
examined (Dinges and Lieberman, 1989).

Klein (1977) stated that stress is a key element for
adjustment in intercultural interaction and that culture
rlays an important role in determining what a particular
stressor may be. For example, in Graham's (1983) research,
Japanese students identify "rudeness in public" and "apa-
thetic attitude" as annoying or irritating traits of others.
Lebra (1976) also says that direct verbal communication
causes Japanese stress. Thus, culture may determine what is
stressful in adjusting to a new cultural environment.
Furthermore, what causes stress may vary from culture to
culture. Examining specific stressors is a step toward

identifying potential culture-specific stressors.
ACCULTURATIVE STRESS

Marden and Meyer (1986) define acculturation as "the
change in individuals whose primary learning has been in one
culture and who take over traits from another culture”

(p. 36). A generalization about acculturation is that indi-
viduals exposed to changing culture experience psychological
disruption (Graham, 1983). Kim (1977) emphasized the impor-
tance of communication as the acculturation medium. This is

because communication in a new cultural environment may not
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be easy, and individuals may experience stress during the
process of acculturation. The concept of acculturative
stress is a‘particular set of stréssors which occurs during
acculturation, i.e., confusion, anxiety, depression, feelings
of marginality, alienation, and identity confusion (Berry,
Kim, Minde, and Mok, 1987). Japanese students studying in
the United States are no exception; they experience accultur-
ative stress in their process of acculturation. Adjusting to
culture change in a new environment is stressful, however, it
seems to promote cultural awareness and personal growth.
Adler (1975) discussed culture shock as a positive stress
reaction because one can experience new cultural and personal
discoveries through their transitional experience. Dyal and
Dyal (1981) pointed to "change in cognitive styles," "change
in self-esteem," "change in ethnic identification," and
"change in coping techniques" as some dimensions along with
which change is likely to occur as a result of acculturation
process (p. 306). According to Kim (1989), "Stress-Adapta-
tion-Growth Dynamics" shows a positive relationship between
stress and adaptation. This suggests that possibly the more
stress people experience, the more easily they can adapt to
a new culture. From these perspectives, stress may not only
have the negative aspect that many people in general try to
avoid, but also may have a positive aspect. It is a fact
that one can hardly avoid stress in the acculturative pro-
cess. The point is not how to avoid stress but how to cope

with stress in the process and also to perceive stress not
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only negatively but also positively. As stress experiences
are related to cultural awareness and personal growth, it is
crucial to do research about stress and coping from not only

a negative perspective but also a positive one.

STRESS REACTION IN ACADEMIC PERFORMANCE

Stress refers to a broad class of problems because it
encompasses physiological, social, and psychological demands
wvhich tax the system (Lazarus, 1971). According to Barna
(1983), "stress can cause all types of illnesses, psycho-
logical disturbances, and social maladjustments, including
obesity and poor academic performance" (p. 20). Academic
performance is one of the most important parts of the stu-
dents' life. According to Sharma's (1973) survey, 195
foreign students in North Carolina expressed that academic
difficulties rank as the highest anxiety producers. Academic
success is generally perceived as the most serious concern
among international students (Klineberg and Hull, 1979).

There are some symptoms which may reflect stress
regarding students' academic performance, such as irrita-
bility, compulsive sleeping, eating, and drinking, or loss of
ability to work effectively (Kohls, 1984). 1In an interview
of Tongan and Samoan students at Brigham Young University,
Hawaii campus, they identified their reactions to feelings
of depression: (1) not studying; (2) excessive sleeping:
(3) spending much time with sports; and (4) speaking with

their own cultural groups (Graham, 1983). This highlights
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the possibility that stress negatively affects academic per-
formance. On the other hand, in the same research done by

Graham in 1983, Chinese students faced with similar depres-
sion tended to concentrate on their academic goals, sublima-
ting their problems. Thus, cultures vary in coping strate-

gies in stressful situations.
STRESSORS

According to John Cassel (1970), there are specific

factors which cause stress in social situations: when the
outcome of important events is uncertain; when flight or
fight are inappropriate coping mechanisms; when the outcome
will be dependent upon constant vigilance; when aspirations
are blocked; and when meaningful human intercourse is
restricted. 1In short, uncertainty, inappropriateness, fear,
and restriction can be stressors. Rabkin and Struening
(1976) also stated that, "speed of change, prolonged exposure,
lack of preparedness, and lack of prior experience have each
been found to heighten the impact of stressful events"
(p. 1018). They perceive stressors from a psychological per-
spective; the cognitive process determines whether the event
will be stressful. Thus, stressors may include lack of per-
ceived control, a sense of helplessness, a threat to one's
ego or self-esteem, inability to predict outcomes, and social
isolation (Barna, 1983).

Many researchers say that ambiguity, uncertainty, and

unpredictability are the first and foremost causes of stress
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for sojourners (Barna, 1983). However, it is not determined
wvhat specific communication stressors are experienced by
international students or any one cultural group. There has
been a lack of research identifying specific communication
situations causing stress for Japanese students (e.g., asking
a question in class, registering for classes, having personal
contact with the faculty). The research focusing on communi-
cation stressors in one cultural group is an attempt to iden-
tify culture-specific stressors in the intercultural communi-

cation setting.
COPING STRATEGIES

Mental health researchers and counseling services on
campus have long been most concernéd with examining stress
and coping among college students (Befus, 1988; Higginbotham,
1979). Staff members assigned to counsel or give advice to
international students are aware of the importance of
obtaining multicultural perspectives and cultural sensitivity
in their communication (Higginbotham, 1979). The research,
however, has not concentrated on any one cultural group
(Furnham, 1987). It is uncertain which specific coping
strategies Japanese students most often employ. Furnham
pointed out that research addressing coping strategies and
stress in specific cultural groups among international stu-
dents is needed.

In research addressing "problems and sources of diffi-

culties" among students from 11 different countries, only
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Japanese students ranked "lack of personal counseling®" high
(Klineberg and Hull, 1979). This suggests that Japanese
students rarely use personal counseling as a coping strategy.
Even if they know that a counseling service is available on
campus, they probably do not use it as much as Americans,
because Japanese still have a strong prejudice against mental
health services in the private sector as well as in the
educational system (Hiraki, 1984). Thus, it is assumed for
the Japanese that personal counseling merely means to talk
about their stress/problems to someone personally. In this
sense, "lack of personal counseling" seems to have two fac-
tors: one is difficulty in disclosing themselves, and the
other is lack of close associates to talk to about their
inner feelings/problems.

According to Barnlund (1975), a Japanese person's pub-
lic self (accessibility to others) is smaller, and his pri-
vate self (the proportion not disclosed) is larger than
Americans. In other words, Japanese interpersonal distance,
which is measured verbally, is greater. Japanese tend to
talk only in general terms to their closest associates--for
example, their parents and intimate friends (Barnlund, 1975).
This Japanese self-disclosure pattern suggests that they have
more communication with close associates in their group such
as living/working/studying in the same place (Okabe, 1983;
Nakane, 1974). 1In other words, they self-disclose little
with others who are unknown or out-group. They have little

small talk. This communication pattern could be one of the
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reasons why counseling is unfamiliar to them and is not as
pervasive as in the United States. In general, when Japanese
have stress or difficulty, they go to their closest associates
such as their parents or intimate friends, instead of going
to a counselor.

This raises another aspect of the Japanese students'
coping: do Japanese students living in the United States
have intimate American friends to whom they disclose their
problems/stress? Separation between Americans and inter-
national students suggests that making American friends is
often difficult for international students (Mestenhauser,
1983). It may be particularly difficult for Japanese stu-
dents, because of their lack of communication initiation
and indirect, high-context behavior (Klineberg and Hull,
1979).

After all, "lack of personal counseling" seems to have
two meanings: one is that they may not have appropriate
people to whom to disclose their stress problems; the other
is that their small public self may prevent them from dis-
closing themselves, limiting the persons to whom they dis-
close. There seems to be a cultural reason why "lack of
personal counseling" is ranked as a problem.

Lazarus (1979) suggested two coping mechanisms for
intercultural sojourners: (1) preparatory coping (learning
the language and getting information about the country); and
(2) emotion-focused coping (consisting of various defensive

mechanisms, such as denial, intellectualizing, and avoiding
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