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relationship with the shared set, the indefinite article 

could not refer to that object, and the hearer had to search 

outside the shared set in order to locate the correct 

referent. In Hawkins' example, I bought a book and talked 

to an author about it, the NP, author, had a potential 

uniqueness relationship with the shared set, the book. 

Therefore the would be the expected choice of article. 

However, since the speaker chose an author, the correct 

referent could not be the author holding the uniqueness 

relationship with the shared set, the author of the book in 

question; consequently, the hearer had to search outside the 

relevant set to find the correct referent, the author of 

some other book. Unlike the definite article which to 

referred to ALL the relevant members of a set, the indefinite 

article either referred exclusively outside the shared set 

(to the author of some other book) or, when there was no 

potential uniqueness relationship, it referred exclusively 

to a subset of the shared set (some of the wickets). 

Summary 

Except in the case of Russell, all of the foregoing 

discussions bore on issues of reference and speaker-hearer 

knowledge. Russell argued that the asserted uniqueness and 

existence; Strawson replied that it referred to a uniquely 

existing object. Jespersen hinted at speaker-hearer 

knowledge; Christophersen elaborated on common bases of 

understanding, or "familiarity" conditions by which a 
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speaker could know a hearer's mind. Searle maintained that 

speakers used the definite article to communicate uniquely 

existential propositions (facts). He defined referring as 

the act of picking out an object, then saying something 

about it. For Hawkins, the definite article instructed the 

hearer to locate the referent in a shared set of objects. 

The sentence referred to all the objects in that set, which 

had already been pragmatically delimited. The aim of the 

next section is to show how Gricean principles of 

conversation caused Hawkins to revise his theory. 

II. LATER PHILOSOPHIES 

Grice 1975 

In an influential paper in 1975, H.P.Grice put forth 

his view of language use as a manifestation of human 

cooperation. One feature of this view was that speakers 

were able to convey (and intended to convey) more 

information than they actually uttered. This was because 

hearers naturally expected speakers to make statements that 

showed a spirit of cooperative talk exchange, statements 

that were true, informative, clear, and relevant; and, when 

speakers seemed to fall short of these four maxims, hearers 

managed rich interpretations that fullf illed their 

expectations just the same (Newmeyer 1986). Put crudely, 

hearers filled in the gaps. An example was given by Kempson 

(1988): A: What's the new Pizza House like? B: The cooks are 
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Italian. B's response implied that the food was authentic 

and delicious yet inexpensive, that the coffee was good, 

etc. This response conveyed more information than a direct 

answer would have and was thus more relevant. Grice coined 

the term implicature to mean the information conveyed by an 

utterance over and above its propositional content. In 

Kempson's example, the propositional content was that the 

cooks were Italian. The implicatures were that the food was 

delicious yet inexpensive, the atmosphere was relaxed, or 

whatever else the hearer employed to satisfy the Maxim of 

Relevance, the maxim that seemed to have been violated by 

the indirectness of B's response but in fact was not. 

Relevant information was implicated by B, inferred by A. 

As Sperber & Wilson (1986) noted "Grice put forward an idea 

of fundamental importance: that the very act of 

communicating creates expectations which it then exploits" 

(p. 37). 

Not only could the meanings of whole utterances be 

better understood in terms of implicatures, but individual 

words could, too. For example, it was observed that logical 

connectives such as and, or, if ... then, not made richer 

contributions to natural language utterances than could be 

represented by their logical denotations. These richer 

meanings could be explained in terms of implicatures. For 

instance, the conventional lexical entry for the word and 

was its function as a logical conjunction. But in the 
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sentence put the gear shift into neutral and turn the key in 

the ignition, the word and would be enriched to and then 

by the Maxim of Manner, "be orderly," or "be sequential." 

After the publication of Grice's paper, linguists 

continued to develop implicature theories of increasing 

subtlty to explain regularities of language use that 

semantic and syntactic theories had failed to capture. The 

contrast between the and a would be one such regularity. 

Critiques of Hawkins' 1978 theory led him to write an 

article which he published in 1991, wherein he revised his 

theory and incorporated many of his critics' ideas. In this 

revised article, entitled "On (In)definite Articles: 

Implicatures and (Un)grarrunatically Prediction" (1991), 

Hawkins drew on the works of many authors (Sperber & Wilson, 

Levinson, Kempson, and Horn) to create a "neo-Gricean" 

implicature theory of article usage. 

Reviews of Hawkins 1978 

Many of Hawkins' critics found that some of the 

functions he attributed to conventional meanings of the 

articles were actually the result of Gricean implicature. 

For example, Hawkins had claimed that definite 

reference to a set meant reference to all of the objects in 

the set satisfying the descriptive predicate or context. 

Declerk (1987) disputed such a comprehensive definition of 

the definite article. He argued that the meaning of the 

could be split in two. In its conventional meaning, the 
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meant reference just to a (shared) set, whereas in its 

conversational meaning, the meant reference to all the 

objects in the set unless pragmatic factors excluded some 

of the objects. Declerck contended that the former meaning, 

which in essence was Hawkins' instruction to "locate" a 

shared set, was inherent to the definite article, whereas 

the latter meaning followed as an implicature from its use. 

The origin of this implicature was Grice's Maxim of 

Quantity, which said that the speaker must make his 

contribution as informative as required for the purposes of 

the comunicative exchange. If the speaker wanted to limit 

the set to a subset, he had to do so explicitely (bring in 

three of the wickets), but if the speaker did not 

explicitely limit the shared set, the hearer had the right, 

by the Maxim of Quantity, to assume that the speaker had 

been as informative as necessary and that, therefore, 

reference was to the whole shared set, e.g., to "all the 

wickets." Thus, for Declerck, "inclusiveness" within the 

shared set, (i.e., delimitation to a subset), was a 

pragmatic function of the rest of sentence (or context) in 

conjunction with the definite article, but was not, as 

Hawkins had claimed, an inherent function of the definite 

article itself. 

Ewan Klein saw implicature theory as an alternative to 

Hawkins' analysis of the indefinite article. He observed 

that the was logically stronger than a and that by Grice's 
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Maxim of Quantity a speaker should use the if he were in a 

position to do so. Therefore, if he used a, he was 

conversationally implicating that he could not make the 

"inclusiveness" claim associated with the. 

D.A. Cruse also suggested conversational implicature in 

the use of a: "First, we need to assume a general 

conversational principle that a speaker MUST use a definite 

article if he can do so appropriately" (p. 314). 

John Hawkins 1991 

In 1991, John Hawkins revised his location theory to 

include, among other changes, conversational implicatures. 

But first, he redefined several terms. He resurrected and 

updated Bertrand Russell's 1905 claim that use of the 

asserted existence and uniqueness. He updated it by saying 

that the claim only held within certain pragmatic 

parameters, or P-sets, as he called them. The P-sets were 

similar to Hawkins 1978 "uses" and to Christophersen's 

"bases of understanding." They were: 1) physical setting 

[of the utterance] set; 2)"linguistic" community set; 3) set 

resulting from bridgingl3; and, 4) previous discourse set. 

Existence and uniqueness were asserted by the, but were only 

definable relative to a P-set. 

13The term bridging was first used by Clark and Haviland (1977) to describe certain inferences that the 
speaker intends the hearer to draw in order to compute the intended antecedent. The hearer bridges, or 
constructs certain implicatures to compute the antecedent. Consider, I looked into the room. The ceiling 
was high. Since all rooms have one ceiling, the ceiling can be definite provided the hearer constructs the 
following bridge, or implicature: The room mentioned has a ceiling; that ceiling is the antecedent of the 
ceiling. 
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A second change in Hawkins' revised theory was to 

expand the definition of uniqueness. Since the term unique 

connoted one, it worked well when Russell had applied it to 

singular nouns such as the father of Charles II. But when 

applied to plurals and mass nouns, unique was a 

contradiction in terms. To avoid this problem in his 

original theory, Hawkins had used the term "inclusiveness", 

i.e. the referred "inclusively" to ALL the relevant 

object(s) or mass in a shared set. In the 1991 revision, 

Hawkins went back to Russell's term, unique, but broadened 

it so that all uses of the term unique were to be 

understood as unique maximal set, a suggestion made by Klein 

(1980). In this way, plurals such as the bridesmaids would 

comprise a unique maximal set of bridesmaids and the cake 

would comprise a unique maximal amount of cake in a P-set 

such as a wedding. 

A third change in Hawkins' 1991 theory was to abandon 

the term shared knowledge 14 in favor of Sperber & Wilson's 

(1986), mutual manifestness and mutual cognitive 

environments. The term shared knowledge had implied an 

epistemological knowledge that was shared a priori. The 

term had failed to accomodate first-mention uses of the, 

uses where the hearer had no knowledge of the referent 

before its initial mention. These, according to Hawkins, 

14 The term mutual knowledge is found throughout the literature on definiteness (xxx), but as Sperber 
& Wilson (1986) argue, the term has problems of infinite regress, e.g., She knows that he knows that she 
knows that she doesn't see what he sees, etc., ad infinitum. In other words, knowledge can only be 
mutual after an infinite number of regressions, hence mutual knowledge is an insolvable paradox. 
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were the vast majority of instances in English. Hawkins' 

new terms, mutual manifestness and mutual cognitive 

environments, broadened the kind of knowledge that definite 

reference would allow by making it cognitive rather than 

epistemological. If a fact or an assumption were manifest 

to an individual, he was capable of representing it mentally 

and accepting it as true or probably true. An indivdual's 

cognitive environment consisted of all the facts and 

assumptions that could be perceived or inferred because they 

were manifest. The expression mutual cognitive environment 

referred to all of the facts and assumptions manifest to 

speaker and hearer: "Peter and Mary are talking to each 

other in the same room: they share a cognitive environment 

which consists of all the facts made manifest to them by 

their presence in this room. One of these facts is that 

fact that they share this environment" (p. 41) . 

With the concept manifest knowledge it was now 

possible to explain how a speaker could use the even though 

a hearer had no prior knowledge, in the epistemological 

sense, of the referent. As Christophersen (1939) had 

observed, these were cases when "the [author] preferred to 

jump in medias res and leave the reader to find out for 

himself what [was] meant ... Example: Wells (The Invisible 

Man) The stranger came in February" (p. 29). A reader could 

"mentally represent," or imagine, a unique and existing 

stranger on the author's word, without previous mention of 
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one.15 Mutually manifest knowledge could account for all the 

counterexamples to the prior-mention-takes-a-subsequent-

mention-takes-the notion because a speaker could say the 

whenever he judged a noun to be mutually manifest to himself 

and his hearer. 

The most important change in Hawkins' theory was to 

explain (in)definite reference in terms of Gricean 

implicatures. Instead of referring directly to an entity, 

the article+NP+context framework conversationally implicated 

pragmatic parameters (P-sets) and uniqueness values relative 

to which an entity could be located and identified as the 

entity meant. In the case of the definite article there was 

also a conventional implicature, which functioned 

independently of conversational analysis. A conventional 

implicature was "essential to the meaning of [a word], 

rather than derived from that meaning by means of 

conversational principles" (Leech 1983, p. 90). In Hawkins' 

revised system the conventionally implicated that there was 

some set of entities, {P}, in the universe of discourse 

which was mutually manifest to speaker and hearer on-line 

and within which definite referent(s) existed and were 

unique. 

15 Brown (1973) also observed the use of the definite article in medias res . "It seems as if the speaker 
when he knows more about a given stable part-whole relation than his listener sometimes speaks from his 
own information letting his choice of article instruct the listener" The part-whole relation he referred to was 
in the example The tenor soloist in Verdi's Requiem. A hearer might not have prior knowledge of Verdi's 
Requiem having only one tenor soloist; nevertheless, a speaker might choose the as a kind of instruction 
to the listener. (p. 347). 
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In addition to inducing a conventional implicature, the 

could also induce one conversational implicature--by the 

(I)-Principle. Inducing no conventional implicatures, 

a/some could induce only conversational implicatures--by 

the {Q)-Principle and the (I)-Principle. Both the (Q)- and 

the {I)- Principles were adapted from Levinson's (1983, 

1987) refinements of Gricean Maxims. The {Q)-Principle 

required the speaker to not provide a statement that was 

informationally weaker than his knowledge of the world 

allowed. The hearer's corollary to the {Q)-Principle 

required the hearer to take the speaker's statement as the 

strongest statement the speaker could make consistent with 

what the speaker knew. If the speaker said some of my best 

friends are academics, the hearer should take it that not 

all of my best friends are academics because the stronger 

statement, all of my best friends are academics was not 

used, and therefore its negation was implicated. 

The (I) Principle required the speaker to say as little 

as possible (produce the minimal linguistic structures) to 

achieve his communicational end. The hearer's corollary 

required the hearer to enrich the content of the speaker's 

utterance by finding the most specific likely 

interpretation. If the speaker said if you mow the lawn 

I'll give you $20, the hearer should infer if you mow the 

lawn, and only if you mow the lawn, I'll give you $20. 
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There was an obvious tension between these two 

principles: the speaker should make the informationally 

strongest statement by the (Q)-Principle, yet should also 

make the minimal linguistic statement by the (I)- Principle. 

But the two could function at once, according to Levinson, 

because Q-implicatures were calculated first and were 

limited to a small set of linguistic expressions on Horn 

scales such as <n, ... 5,4,3,2,1>; <all, most, many, some, 

few>; <excellent, good>. The selection of a weaker item on 

the right of a scale would induce implicatures negating all 

items to the left. Thus, the meal was good would (Q)­

implicate that the meal was not excellent. If the (Q)­

Principle applied, then the (I)-Principle did not apply. If 

the (Q}-Principle did not apply then the (I)-Principle 

could. 

Hawkins argued that the articles were also arranged on 

a Horn scale, <the, a>. The selection of a implied the 

negation of the, provided the could have been used. If 

the could not have been used, then the (Q)-Principle would 

not apply. For example, in an American newspaper headline 

such as a president has resigned, the stronger form, the, 

could have been used because there is a unique American 

president. But because the writer chose the informationally 

weaker form, a, he effectively negated the and thereby 

induced the (Q)-implicature not the president [of the 

country] has resigned [but the president of some other 
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country]. On the other hand, in the headline a senator has 

resigned, the could not have been used because the 

uniqueness requirement did not obtain (i.e.,senator is not 

unique). Therefore, the (Q)-Principle did not apply (and 

its implicature, not the, did not apply). Instead, if a P-

set existed in which the referent could exist (in this case 

a set did exist in the set of U.S. senators), then the (I)-

Principle induced the richer statement one of the senators 

has resigned. To select the correct implicature for the 

indefinite article, the hearer had to first determine 

whether or not the could have been used. If it could have 

been used (because the referent was a unique maximal set and 

because there was mutual manifest knowledge), then the (Q)-

Principle applied and a meant not the. Conversely, if the 

could not have been used (because either uniqueness or 

mutual manifest knowledge or both did not obtain), then the 

(Q)-Principle did not apply; instead, provided a P-set 

existed, a was enriched by the (I)-Principle to one of the. 

Enrichment to one of the was only implicated if pragmatic 

information allowed (i.e., if a P-set existed in the 

conversational context). If pragmatic conditions did not 

allow enrichment, then a would simply remain a and the NP 

would be interpreted as non-unique and not a P-set member.16 

16 The statement I am fascinated by an idea that George mentioned to me can be interpreted three 
ways in terms of implicature theory: Interpretation 1) if the could have been used (because the 
requirements for its conventional implicature obtained, that is, the hearer knew there was a unique idea 
and that George mentioned it), then use of an would (Q)-implicate non-uniqueness, i.e., not the idea in the 
P-set but some other idea outside the P-set; Interpretation 2) if there were a P-set in which the referent 
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While the indefinite article induced either a (Q)- or 

(I)-implicature, the definite article induced either the 

conventional implicature or, in cases of bridging, an (I)-

implicature. The (I)-implicated that if a P-set existed in 

which it were possible for the NP to be unique, then the NP 

was indeed unique within that P-set. For example, mention 

of the class allowed mention of the professor because 

there was a P-set, the class, in which the professor could 

be unique. The (I)-Principle enriched the professor to the 

professor of the class. All cases where the (I)-implicated 

were cases of bridging. 

To summarize, the implicature induced by a/some of non-

uniqueness ("not the") resulted in non-P-membership of 

unique entities (not the president) by the (Q)-Principle (do 

not say more than you know) . The implicature induced by 

a/some of P-membership ("one of the") for non-unique 

entities (a senator) was made possible by the (I)-Principle 

(do not be prolix). The (I)-implicature (induced by the) of 

P-membership ("of the") for unique entities (the professor) 

was possible if there was a P-set (the class). Finally, the 

conventional implicature (induced by the) meant that there 

was a mutually manifest P-set within which the NP existed 

and was unique; the hearer should locate it. 

could exist (i.e.,the hearer knew that George had mentioned several ideas to the speaker), then use of an 
would (!)-implicate P-membership. That is, this idea was one of the ones George mentioned, and an would 
be enriched to one of the ideas; Interpretation 3) if there were no P-set (i.e., the hearer had no knowledge 
of George's mentioning any ideas to the speaker), then use of an would implicate non-P-membership, and 
the hearer would not be able to infer if an were unique (an idea) or not unique (one of the ideas). 



John Hawkin's implicature theory will serve as the 

theoretical background for the design of the tutorial, 

illustrated in Chapters IV and V. 
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CHAPTER IV 

THE VISUALS FOR THE TUTORIAL 

The illustrations on the following pages should be 

considered visual aids to understanding the sampling of 

story scripts in Chapter IV. Each illustration represents a 

frame excerpted from the story "Eric Opens a Window." The 

illustrations show what a user would see on the screen: the 

command options in the margins and the visual gimmick for 

the characters' "asides"--the small screen with a small Kato 

and Eric surrrounded by the "real" screen with a large Kato 

and Eric. 

In an actual tutorial, a brief introduction to the 

pragmatics of article function would precede the stories so 

that terms in the explanations such as unique and manifest 

would have clear meanings to the user. 

The grammatical explanations are complex and well 

beyond the level of the average high school student, even in 

translation. The intended audience is college and graduate­

level students. Teachers of ESL, both English-speaking and 

Japanese-speaking, could also find the explanations 

insightful. 
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THE 

ENGLISH 

ARTICLES 

For a Japanese translation at any time, click 
on the Rising Sun symbol. Press the Return 
Key to continue. 
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We will use THE in some sentences and 
A in other sentences. We will explain 

From now on, the right arrow will take 
you forward. The left arrow will take ._ 

'= II you back. When you see this>> at the 
....... ______ .,. end of the text you are reading, it's a 

reminder to click the right arrow to 
continue. 
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Eric, would you please 
open the window? 

14114 

was referring to was unique in this , • 
room and because it was manifest 
to Eric - he could see it. 

Click on ## to see if a noun is 
singular or plural. Click on ##now. 
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ABC#~ 

'~· ... + 

PLURAL 

windows 

a window 

~ 
THE-FORM I the window 

Click on ABC for sample sentences. 



ABC##OCj 

Good windows let in light and keep out cold. 

My office doesn't have a window. 

Some windows are impossible to open. 

The baseball went through the bay window. 

The windows in the basement need cleaning. 

SINGULAR PLURAL 

-, Fl 1 
ZERO-FORM windows 

• 
AlsoME-FORM a window some windows 

THE-FORM the window the windows 
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To the left of some scenes, you will see 
one or more objects. When you click on 
an object, the scene will change slightly. 
The new scene will cause the speaker to 
change his choice of article. Click on the 
[window] object now. 
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0 K, I'll open this one. ITE1l 
~ 5"T 

... + 

Eric, please open a window 

~ I wanted Eric to open just one 
of the two windows, so I used 
the singular form, WINDOW. I 
couldn't use THE because there 
was no unique window in the 
set of windows that could be 
opened. Either window could 
be opened (THE is unable to 
refer when no unique set 
exists). I had to use A as the 
short form of ONE OF THE. If I 
had said, "Eric, please open the 
window, " Eric would have 
said, "Which window?" 

That's right Kato. 
Because there were 
two windows that 
could be opened, I took 
A to mean ONE OF THE. 
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• • 

if I 
Eric, would you open 
the windows? 

I wanted Eric to open both 
windows, so I used the 
plural form WINDOWS. I used THE 

because I meant the unique maximal 
set of windows manifest to Eric that 
could be opened. 

74 

ABC ##L_j] 
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ABC##OO 

\'IOV. 
19'14 ~~ 

The small window is 
+ 1 stuck for good, Kato. 

-. -. 
Eric, would you open 
the windows? 

,,,. 

windows in this room has only 
one member, I used the singular 

..., • ' form, WINDOW. I used THE 

because I was referring to the 
unique member of the set. 
Now, click on [November's 
calendar]. 



NOV 
19'14 

Eric, open the window. 

ABC##~ 

••••••• Even though there are 
two windows, I knew, 
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Even though there are two 
windows, I said, THE 

WINDOW because Eric and I 
have lived together for 
several months now, and 

when Kato said, 
1
,. _ ,, 

"Open ... ," he meant the 
big window because 
that's the only window 

we both know that we open \ we ever open. 
only the big window. 
Since the small window is not a member of 
the set we always open, the full set that I 
referred to had just one member - the big 
window. Since there was just one member, I 
used the singular form WINDOW. I used THE 

because the member was unique and manifest 
to Eric. 



Eric and I are no longer in our 
room; however, since Eric 

stories ABC ## [j] 
Yes, I'm glad the windows 
face west because I love 
California sunsets. 

referred to our room in his question, I could 
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then go on to talk about any unique items in .., _________ ,,, 
our room using THE. In my answer to Eric, I 
was referring to the full set of windows in 
our room that face west. Therefore, I said 
THE WINDOWS. 



stories ABC ## l e I 

• Eric opens a window 

• Kato and Eric find their way around campus 

• Kato and Eric work out 

•Kato and Eric in Japan 

• Quit THE ENGLISH ARTICLES 

78 



CHAPTER V 

OTHER DESIGN ASPECTS OF THE TUTORIAL 

I tried to learn articles, but it was impossible, 
so now I never use any! They are magic, and only 
Ameri~ans know magic trick. (Yasuhiro Misaki, 
personal corrununication, 1989). 

This student, Yasuhiro, earned a score of 550 on the 
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Test of English as a Foreign Language (TOEFL), a score high 

enough to earn him entrance to Stanford University's School 

of Business. The following prototype for a computerized 

tutorial was designed with Yasuhiro in mind as the typical 

user. The user would be intelligent, advanced in English, 

exasperated with the article system yet still curious about 

how it works. 

The tutorial consists of a series of short "stories" 

featuring two characters, Kato and Eric, who are roorrunates 

at UCLA. All uses of the articles are non-generic. The 

uses are contextualized in these stories in order to capture 

past shared knowledge, and shared recent discourse and 

experience of the two characters. The emphasis is not on 

forms (mass, singular, plural) but on what John Hawkins 

called "pragmatic sets" in the real world. These, along 

with uniqueness, and the conversational implicatures 



described in Hawkins' theory are explained every time a 

character uses an article. 
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Unlike most English textbooks, which tend to simplify 

explanations to suit students' readering level, this 

tutorial uses advanced English syntax and terminology in its 

explanations. This advanced level should not be an obstacle 

to any user since Japanese translations are available at any 

time through a command option. The sole focus of the 

tutorial is article usage, not readability. 

Wherever possible, "click objects" in the screen 

margins may alter the context of an utterance. When a user 

clicks an object, the change in context may cause a 

character to change his choice of article in the same 

sentence frame. This interactive aspect of the tutorial is 

crucial to showing how the articles are dependent on 

contexts wider than a sentence. 

STORY: "Kato and Eric Find Their Way Around UCLA" 

FRAME: Kato and Eric are leaving their dorm room. 

SMALL ERIC: "Let's go to the bookstore--I need to buy my 

Algebra II textbook." 

BIG ERIC: I said the bookstore because each university has 

a unique bookstore where students buy their textbooks. 

Since the P-set of my utterance is a linguistic community 

(the university campus), my use of the can refer 

unambiguously to the unique UCLA campus bookstore. [P-set = 

Linguistic Community; +manifest +unique; the induces 



81 

conventional implicature (there is a subset of entities, or 

bookstores, in the universe of discourse which is mutually 

manifest to speaker and hearer and within which the 

referent, bookstore, exists and is unique. The hearer should 

locate it)]. 

FRAME: Eric and Kato are walking across the campus. A 

stranger, who appears to be a student, is walking toward 

them. 

SMALL KATO: "Let's ask this student where the bookstore is." 

SMALL KATO: "Do you know where the bookstore is?" 

STUDENT: "You must mean the UCLA bookstore. No, I don't, 

but I know where a bookstore is; you could go there and ask 

for directions to the bookstore." 

BIG STUDENT: I said a bookstore because I meant not the 

unique UCLA textbook bookstore. Because I am on a campus, 

the definite article would be expected with the word 

bookstore. Since I have instead used a, my referent is 

unambiguously another bookstore, not the UCLA bookstore. [P­

set = Linguistic Community; Because the could have been 

used (the bookstore being +manifest and +unique), use of a 

Q-implicated (made the strongest statement consistent with a 

speaker's knowledge) not the since a and the are on a 

horn scale, <the, a>]. 

SMALL ERIC: "Thanks anyway. " 

FRAME: The stranger goes on his way as Eric and Kato 

approach a taco cart. 



SMALL ERIC: "Umrmn ... I need a burrito." 

BIG ERIC: I said a burrito because the P-set is the set of 

burritos on the cart. By using a when there are many 

burritos, I am implying one of the burritos. The could not 

have been used; therefore, since a P-set exists in which 

burrito could exist, use of a I-implicates (enriches to) 

one of the]. 
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[P-set = Irrunediate Situation; +manifest -unique; use of a I­

implicates (enriches to) one of the]. 

FRAME: Eric and Kato are walking along carrying their 

burritos. Across the street, a football field, comes into 

view. 

BIG ERIC: "Let's sit on the bleachers and watch the players 

practice." 

BIG ERIC: Bleachers is always plural, so I used the plural 

form, bleachers. I said the bleachers rather than some 

bleachers because I meant the unique group of bleachers 

within the immediate situation of my utterance, the 

bleachers before us, manifest to Kato, which we could sit 

on. [P-set = Immediate Situation; +the +manifest +unique; 

the induces conventional implicature, i.e., there is a 

subset of entities, or bleachers, in the universe of 

discourse which is mutually manifest to speaker and hearer 

and within which the referent, bleachers, exists and is 

unique. The hearer should locate it]. 

CLICK ##: 
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SINGULAR PLURAL 
ZERO-FORM 1. - 2. bleachers 
A/SOME-FORM 3. - 4. some bleachers 
THE-FORM 5. - 6. the bleachers 

CLICK ABC: 

2. Bleachers are uncomfortable. 

4. Some bleachers are steep. 

6. When we get to the stadium, let's climb to the top of the 

bleachers. 

CLICK OBJECT: DELIVERY VAN 

FRAME: A delivery van obstructs Kato's view of the football 

field and the bleachers across the street. 

SMALL KATO: "What bleachers?" 

FRAME: The delivery van moves out of the frame. 

SMALL KATO: "Oh, the bleachers over there." 

BIG KATO: I said, "What bleachers?" because Eric made a 

reference (the bleachers) that was not manifest to me--my 

view of the bleachers was obstructed by the van. [The P-set 

intended by the speaker (Immediate Situation) could not be 

correctly assessed by the hearer]. When the van moved away, 

I realized that Eric meant the bleachers that were visible, 

across the street. [P-set = Immediate Situation; +manifest 

+unique; the induces conventional implicature]. 

FRAME: Eric and Kato are again walking on the campus. 

SMALL ERIC: "I'm beginning to wonder if this school has a 

bookstore!" 
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BIG ERIC: I said a bookstore because the verbs have and be 

actually define the membership of the relevant objects 

within a pragmatic set. They assert what the definite 

article presupposes, that certain objects exist within a P­

set. In this case, the P-set is this school. Use of has 

asserts that bookstore is a unique member of this pragmatic 

set. 

FRAME: Up ahead, a sign says, "Pegasus Books." 

SMALL ERIC: "Look! A bookstore!" 

BIG ERIC: I said a bookstore because I was directly 

referring to NOT the unique campus bookstore. [P-set = 

Immediate Situation; +manifest +unique; the could be used; 

therefore, a Q-implicates not the]. 

SMALL KATO: "But it's the wrong one." 

CLICK OBJECT: BOOKSTORE 

SMALL ERIC: "Look! The bookstore!" 

BIG ERIC: I said the bookstore because I was directly 

referring to the unique campus bookstore. [P-set = 

Immediate Situation; +manifest +unique; the induces 

conventional implicature] . 

FRAME: The former Pegasus Bookstore is now called The UCLA 

Bookstore. 

FRAME: Eric and Kato are walking away from the bookstore. 

Kato is carrying an algebra book. 

SMALL ERIC: "Let's go to the library." 
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BIG ERIC: This reference, the library, is just like the 

bookstore. Campuses always have a library. Since I am on a 

campus, my use of the library refers unambiguously to the 

unique UCLA undergraduate library, not to the Los Angeles 

Public Library or some other library. [P-set = Linguistic 

Community; +manifest +unique; the induces conventional 

implicature] . 

FRAME: Kato and Eric are studying at a library table. 

SMALL KATO: "Kato, I'm going back to the room to get my 

biology book." 

BIG KATO: I said the room because the P-set is the set of 

rooms, known to my hearer, Eric, that contains my biology 

book. This set of rooms contains one mernber--our unique 

dormitory room. The only article possible is the. If I had 

said I am going back to a room to get my biology books, I 

would have been referring to not our dormitory room, and 

Eric would have wondered what room I was referring to. [P­

set = Linguistic Community; +manifest +unique; the induces 

conventional implicature] . 

SMALL KATO: "The syllabus of my math course is on my desk. 

I'll go with you." 

BIG KATO: I said the syllabus because the following 

genitive, of my math course, created an NP, the syllabus of 

my math course, that defined the P-set within which the 

referent was unique and manifest. [P-set = Defined by 



Modifier; +manifest +unique; the induces conventional 

implicature] . 

FRAME: Kato and Eric exiting the library. 

FRAME: Kato and Eric at the door of their room. 

SMALL ERIC: "Oh no, I think I left my keys on the 

bleachers." 
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BIG ERIC: I said the bleachers because Kato and I shared the 

experience earlier today of sitting on bleachers at the 

football field. By saying the bleachers I am unambiguously 

ref erring to that unique set of bleachers where I could have 

left my keys. [P-set = Previous Discourse; +manifest 

+unique; the induces conventional implicature]. 

FRAME: Eric running down the hallway. 

SMALL PASSERBY: "Where is he going?" 

SMALL KATO: "He left his keys on some bleachers." 

BIG KATO: I said some bleachers rather than the bleachers 

because this passerby does not know about the unique maximal 

set of bleachers where Eric has left his keys; some (the 

plural version of a) is the correct choice. [P-set = none 

for this hearer; -manifest -unique; some is not enriched to 

some of the ] . 

THE END 

STORY: "Kato Works Out" 

FRAME: A side view of Kato jogging on a treadmill. 

FRAME: Top view of the treadmill (Kata's view) from where we 

see a printed message at the head of the walking platform. 
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It reads,"This treadmill is designed to provide quiet, 

smooth operation for aggressive workouts. A powerful motor 

delivers efficient operation for serious exercise programs. 

The sturdy handrail is securely mounted to provide support 

on the wide, smooth walking surface. The user-friendly 

console permits continuous monitoring of electronic 

functions. An adjustable elevation mechanism adds 

versatility to any workout program." 

BIG KATO: The writer of this advertisement knew that to read 

it, the reader would have to stand so that some parts of the 

treadmill were visible and others were not. All of the 

parts mentioned with the would be unique and visible to the 

reader (they would be manifest); all the parts mentioned 

with a would be unique but hidden from the reader (they 

would not be manifest): [P-set = Immediate Situation; 

+manifest and + uniques = the handrail, the surface, the 

console; -manifest and +uniques = an elevation mechanism, a 

motor; all uses of the induce conventional implicature; all 

uses of a]. 

FRAME: We see the side view again. Now Eric has walked into 

the frame and is watching Kato. 

SMALL ERIC: "Kato, you should increase the speed." 

BIG ERIC: I used the speed because speed is unique in the 

immediate situation (of Kato's jogging on the treadmill). 

Other uniques in this situation are the elevation and the 
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distance. [P-set = Bridging; +manifest +unique; the I-

implicates the speed of the treadmill]. 

SMALL KATO: "No thanks, 4 mph is a good speed for me." 

BIG KATO: I used a good speed because the verbs have and be 

define the membership of the relevant objects within a 

pragmatic set. They assert what the definite article 

presupposes, that certain objects exist within a P-set. In 

this case, the P-set is the speeds that are good for me. 

Within that set, use of is asserts that 4 mph is a member. 

CLICK ##: 

SINGULAR PLURAL 
ZERO-FORM 1.speed 2. speeds 
A/SOME-FORM 3. a speed 4. some speeds 
THE-FORM 5. the speed 6. the speeds 

CLICK ABC: 

1. People today expect to travel with great speed. 

2. Speeds of over 90 mph are harmful to your car's 
engine. 

3. A walking speed of 3.5 mph is good for the heart. 

4. Some speeds make the parts of this motor vibrate. 

5. The distance to the moon is measured by the speed of 
light. 

6. Each year, Olympic runners break the 
speeds of previous runners. 

FRAME: Kato and Eric trade places: Eric jumps onto the 

treadmill and turns up the speed. A clock appears on the 

wall and quickly moves ten minutes. Now Eric is exhausted 



but still running. In the background is a stack of folded 

towels. 

SMALL ERIC: "Would you get me a towel." 
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BIG ERIC: The P-set contains all the towels in the stack in 

this room. I said a towel because a conversationally 

implicates one of the towels before us. [P-set = Immediate 

Situation; +manifest -unique; a I-implicates (enrich to) one 

of the]. 

CLICK OBJECT: TOWEL ON ATHLETIC BAG 

FRAME: The stack of towels remains, but there also appears a 

single towel atop an athletic bag. 

SMALL ERIC: Eric says, "Would you get me the towel?" 

BIG ERIC: I said the towel because I was referring to the 

towel that Kato could get for me that is unique--the towel 

on the athletic bag. 

CLICK OBJECT: TOWEL ON CHAIR 

FRAME: Now there is a stack of towels, a single towel on an 

athletic bag, and a towel on a hook on the wall. 

ERIC: "Would you get me the towel on the wall?" 

ERIC: The P-set is defined by the prepositional phrase on 

the wall. Since the towel in the P-set of towels on the 

wall is unique and manifest, I said the towel. If I had 

said "Get me the towel," Kato would not have known whether I 

meant the towel on the athletic bag or the towel on the 

wall. [P-set = Defined by Modifier; +manifest +unique; the 

induces conventional implicature] . 
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FRAME: Kato hands Eric a towel. Eric mops his face and 

drapes the towel over the railing. Kato exits the scene. 

Eric follows. 

KATO, OFF SCREEN: "Don't forget the towel." 

FRAME: An arm reaches back and grabs the towel. 

BIG KATO: The P-set (towels that should not be forgotten) 

contains one member, so I used the singular form, towel. I 

used the because this towel is manifest to Eric--he just 

touched it, spoke about, and saw it--and because it is 

unique. [P-set = Previous Discourse; +manifest +unique; the 

induces conventional implicature] . 

CLICK ##: 

SINGULAR PLURAL 
ZERO-FORM 1. - 2. towels 
A/SOME-FORM 3. a towel 4. some towels 
THE-FORM 5. the towel 6. the towels 

THE END 

STORY: "Kato and Eric Go Camping" 

FRAME: Twilight. Kato and Eric resting by a lake in the 

mountains. 

FRAME: Eric's backpack is open. A trail map sticks out of 

the top. 

SMALL KATO: "Could I see the trail map?" 

BIG KATO: I said the trail map because I was referring to 

the unique map immediately in front of us, in the immediate 

situation of the utterance. [P-set = Irmnediate Situation; 

+manifest +unique; the induces conventional implicature]. 



CLICK OBJECT: BACKPACK 

FRAME: Eric's backpack is now closed. 

SMALL KATO: "What's in your backpack?" 

SMALL ERIC: "I have a flashlight, a compass, a trail map, 

and some food." 
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BIG ERIC: I used a and some with these items because they 

were not manifest to Kato. Only manifest (and unique) items 

can take the. 

SMALL KATO: "Could I see the trail map?" 

BIG KATO: I said the trail map because the map was unique 

in Eric's pack (remember, Eric said a trail map not some 

trail maps) and because it was manifest to both of us, 

having been mentioned in the previous discourse when Eric 

said I have a trail map. [P-set = Previous Discourse; 

+manifest +unique; the induces conventional implicature]. 

FRAME: Eric hands Kato the trail map. 

SMALL KATO: "The trail that we are on now, ends at a 

lookout." 

BIG KATO: I said the trail because the relative clause that 

we are on now names the P-set (trails we are on now) within 

which our trail is unique and manifest. I said a lookout 

because the referent, lookout, was not manifest to Eric 

before my mention of it. [P-set = Defined by Modifier; 

+manifest +unique; the induces conventional implicature]. 

SMALL ERIC: "I hear an owl." 



BIG ERIC: I said an owl because I don't believe that Kato 

heard the owl. In other words, I don't believe it was 

manifest to Kato. 

CLICK OBJECT: OWL [sound of an owl] 

SMALL KATO: "The owl sounds close by." 
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BIG KATO: I said the owl because I guessed that Eric 

probably heard the owl sound I just heard. I guessed that 

the sound was manifest to Eric and I assumed (rightly or 

wrongly) that the sound came from the same (unique) owl as 

before. [P-set = Previous Discourse; +manifest +unique; the 

induces conventional implicature] . 

SMALL ERIC: "I wonder if the moon will be out tonight." 

BIG Eric: I said the moon because I was referring to the 

earth's unique moon. [P-set = Linguistic Cormnunity; 

+manifest +unique; the induces conventional implicature] . 

CLICK OBJECT: MOON 

FRAME: Darkness with full moon rising. 

SMALL KATO: "Look, there's a full moon tonight." 

BIG KATO: I said a full moon because a follows existential 

there. 

CLICK OBJECT: SUN 

FRAME: It is daybreak with pale moon sinking in the west. 

SMALL ERIC: "The moon is gone. " 

BIG ERIC: I said the moon because I was referring to the 

earth's unique moon. [P-set = Linguistic Community; 

+manifest +unique; the induces conventional irnplicature] . 
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SMALL KATO: "But look, there's the moon and the sun, too." 

BIG KATO: In this sentence there is used to "point to" the 

moon rather than to state the existence of the moon; 

therefore, so I used the [earth's unique] moon, not a moon. 

CLICK ##: 

SINGULAR PLURAL 
ZERO-FORM 1. - 2. moons 
A/SOME-FORM 3. a moon 4. some moons 
THE-FORM 5. the moon 6. the moons 

CLICK ABC: 

1. 

2. Moons that have halos predict rain. 

3. A full moon means more crime in the city. 

4. Some moons have smiling faces. 

5. The moon is rising. 

6. The moons I like best are fragile crescents. 

SMALL ERIC: "I hope I catch a trout today." 

BIG ERIC: I said a trout because the P-set is all the trout 

in the lake that I hope to catch. A conversationally 

implicates one of the. [P-set = Bridging; +manifest 

-unique; a I-implicates one of the]. 

SMALL KATO: "The trout I catch will be my breakfast." 

BIG KATO: I said the trout because the P-set is the 

particular trout in the lake that I will catch. It is a 

one-member, unique and manifest P-set. [P-set = Defined by 

Modifier; +manifest +unique; the induces conventional 

implicature] . 



FRAME: Eating their trout. 

SMALL ERIC: "There's nothing like a fresh trout for 

breakfast." 

BIG ERIC: A follows existential there. 

THE END 

STORY: "Kato and Eric in Japan" 

FRAME: Kato and Eric in a kimono shop. A clerk is showing 

them a kimono. 

SMALL SALESCLERK: "Would you like to see an obi for this 

kimono?" 
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BIG SALESCLERK: I said an obi because a wearer may choose 

any obi to go with a kimono. A kimono does not have a 

unique obi designed just for it. If there had been a unique 

obi just for that kimono, I would have said the obi. [P-set 

= Defined by Modifier; +manifest -unique; an I-implicates 

one of the obis]. 

FRAME: Kato and Eric leaving the shop with a package. 

SMALL KATO: "I really want to go to a snow festival." 

BIG KATO: I said a snow festival because I knew there were 

two--one at 0-dori Park and one at Makomanai. My use of a 

meant one of the. [P-set = Linguistic Community; +manifest 

-unique; a I-implicates one of the]. 

SMALL ERIC: "After the snow festival, let's pick up an 

English-language newspaper." 

BIG ERIC: I said an English-language newspaper because there 

are approximately four different English-language dailies to 



choose from. [P-set = linguistic community; +manifest 

-unique; a I-implicates one of the]. 

SMALL KATO: "When we return to Tokyo, let's stop in at the 

the JNTO (Japan National Tourist Organization) Center." 
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BIG KATO: I said the JNTO because, although there are 

several JNTO off ices in Japan, there is only one JNTO Center 

in Tokyo. Since this office is unique to the city of Tokyo, 

it is unique in its P-set. [P-set = city of Tokyo; +manifest 

+unique; the induces conventional implicature 

SMALL ERIC: "Yes, maybe the JNTO guides can tell us how to 

get to the Ibusuki jungle bath." 

BIG ERIC: I said the Ibusuki jungle bath because there is 

one such jungle bath in Ibusuki; therefore, it is unique in 

this modifier-defined P-set. [P-set = Defined by Modifier; 

+manifest +unique; the induces conventional implicature.) 

THE END 
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CHAPTER VI 

CONCLUSION 

Authors of the performance studies frequently mentioned 

the problem of being unable to determine, in cases where 

more than one article fit a sentence frame, whether the 

article chosen matched the student's intended referent or 

not. A similar problem may arise when students decode. 

When there seems to be more than one possibility, students 

may not know which entity an article is referring to because 

they do not know how the articles function, or what they 

"mean." The aforementioned tutorial addresses the decoding 

problem by exhaustively explaining the choices that English 

speakers make in given situations. It shows how speakers 

silently exploit mutually manifest, real-world situations, 

cordoned off as "P-sets, 11 to establish the uniqueness of 

entities. Once uniqueness is mentally established, they 

then use articles to induce implicatures and thereby refer 

unambiguously. 

The tutorial is designed to emphasize these pragmatic 

aspects of article usage. Whenever possible, contexts are 

manipulated to reflect the contrasting uses of the and a 

in the same sentence frame. A speaker's choice of article 
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is explained from the speaker's point of view as an actor's 

"aside", rather than from a third-party, or author's 

perspective. Traditional terms such as specific and 

definite, whose Japanese counterparts may connote different 

meanings, are avoided. And, since the target structure is 

just the articles rather than other vocabulary, a "command" 

option offers Japanese translation of all text. Mechanical 

aspects such as mass, singular, and plural forms are also 

handled as command options. The culture-bound aspect of the 

uniqueness of noun phrases is illustrated with examples 

situated in Japanese culture. 

Although the tutorial presents a variety of situational 

contexts for definite and indefinite reference, it is, as it 

stands, only a prototype. To have serious pedagogical 

value, the number of examples would need to be greatly 

increased. In addition, a complete tutorial would need an 

intensive section on premodified noun phrases, an area that 

is difficult for Japanese students (Iwasaki 1990) and one 

that has been almost universally neglected by textbooks. 

That section could be incorporated relatively easily, as it 

would likely resemble a traditional textbook drill. 

Since the tutorial emphasizes decoding, the question 

arises whether students could ever learn to encode, or 

actually produce articles on-line. The rate of speed used 

for speech would seem to make the feat impossible. Yet, as 

complicated as the articles are, students may still learn to 
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produce them on-line if they first learn to interpret the 

articles they hear in terms of uniqueness relative to 

mutually manifest P-sets and the implicatures that the 

articles induce. By using these tools, and by taking the 

time to reflect on sentences recently heard or seen, 

students may arrive at the correct interpretations. Once 

they learn to interpret correctly when they decode, they may 

eventually learn to encode correctly as well. 

In recent years, the field of TESOL has put forth 

research papers ending with "pedagogical implications," or 

advice on how to improve teaching materials based on 

findings. This project has been a response to those papers' 

recorrrrnendations and to the data of the performance studies 

which laid the groundwork for, what I hope, is an improved 

English article system for Japanese speakers. To the extent 

that the field of second-language learning adapts theories 

from other domains--psychology and linguistics--to the 

practical goal of teaching a second language, the field is 

an applied science. This project has undertaken to adapt 

recent discoveries in pragmatics to the practical problem of 

teaching article usage. Its efforts, as such, fall within 

the scope of second-language learning as an applied science. 
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TITLE AUTHOR DATE 

PUBLISHER 

English Alive: Fingado and 1982 
Grammar, Function, Jerome 
and Setting Little, Brown 

and Co. 
Exploring Through Raimes 1987 
Writing: A Process 
Approach to ESL St. Martins 
Composition 

Focus: Robinson 1989 
An ESL Grammar 

St. Martins 

Skills in Sequence Friedmann 1988 

St. Martins 

Grammar in Context Elbaum 1986 
Book Two 

Scott Foresman 

ESL TEXTBOOK SURVEY 

NUMBER NUMBER NUMBER ADVICE 
OF PAGES OF PAGES OF PAGES 
IN ON THAT 
GRAMMAR ARTICLES CONTRAST 
SECTION THE USES 

OF THE, 

A, AND0 

320 0 0 0 

318 6 6 "A specific reference is known by the writer and by the reader 
as something unique, specific, or familiar, or previously 
identified to the reader .... A nonspecific reference is not 
identified by the writer and by the reader as something known, 
uniQue, or familiar." 

324 3.5 2.5 "Use the article the with a noun when both the speaker and the 
listener know the specific thing(s) it is referring to .... Use the 
indefinite articles a, an, and some or no article to refer to 
items that have not been mentioned or identified before. Use 
the indefinite article if either the listener or the speaker does 
not know the particular item. Indefinite articles are often used 
to mention a noun for the first time." 

472 7 0 0 

317 0 0 0 

~ 
0 
lTl 



Grammar in Context Elbaum 1989 364 19 
Book One 

Scott Foresman 

Grammar Plus: DeFilippo and 1987 298 .5 
A Basic Skills Course Mackey 

Addison-Wesley 

How English Works: Raimes 1990 318 11 
A Grammar Handbook 
with Readings St. Martins 

Perspectives 2000 Chamot, et al 1992 179 0 

Heinle and Heinle 

4 

0 

11 

0 

"Indefinite Nouns. We use a/an to mean an indefinite one. 
It is not important to know exactly which one. I have a book. I 
need an eraser. 

Specific Nouns. We use the for specific things. Both the 
speaker and the listener know which one we are talking about. 
We know exactly which one for one of the following reasons: 
We share common experience, or there is only one in our 
experience. We identified the noun before. We specify 
exactly which one. 

We use the ... to talk about the group as a single unit. The 
hammer is a useful tool. We can usually use the 'zero article' 
and a plural noun, or a and a singular noun to express the 
same idea. In this case we are talking about all the members of 
the group or a typical member of the group. Hammers are 
useful tools. A hammer is a useful tool. However, the sounds 
more technical or scientific. 

Abstract Nouns. For an abstract or general idea, we use the 
'zero article' Do your friends give you advice? We can modify 
an abstract noun and make it specific. In this case we use the 
. Do you follow the advice of your friends?" 
0 

"Use the definite article the when a noun phrase ... makes a 
specific reference for your reader. The reader will know from 
information contained in the text what actual person, thing, or 
concept you are referring to .... We can also use the to refer to 
something outside the written text when we know the reader's 
own familiarity with the context will make the reference 
specific. 

When we refer to someone or something that will not be 
actual and specific for the reader or listener, we do not use the. 
Instead, we use ... a or an ... zero article ... some." 
0 

j-l 

0 
<1\ 



TheGrammar Feigenbaum 1985 358 8 
Handbook 

St. Martins 

The English Fingado, et al 1981 475 0 
Connection 

Little, Brown and 
Co. 

The Elements of Holschuh 1991 305 5 
English Grammar I 

St. Martins 

The Functions of Holschuh 1991 415 6 
English Grammar II 

St. Martins 

The Advanced Steer and Carlisi 1991 390 14 
Grammar Book 

Newbury House 

8 

0 

5 

6 

1.5 

"The indefinite article has the meaning of one or singular; 
therefore, it can be used only with singular nouns. 

The definite article is used when the noun being referred to in 
a statement is clear to the sender and receiver of a 
message .... [example] the is used because the noun was 
referred to before ... Context: a noun can be definite because of 
the common understanding of the people involved in the 
communication. Because they are living or thinking about the 
same situation, they know what to expect there." 
0 

" Indefinite articles are used in front of nouns to show that 
the nouns are not identified. That is, the speaker and the 
listener are not thinking about exactly the same item. 

The definite article the is used in front of nouns to show that 
the nouns are identified. That is, both the speaker and the 
listener are thinking about exactly the same item .... Often, the 
first time that a noun is mentioned, it indefinite. But the second 
time ... it becomes definite .... When a noun is identified by other 
information in the same sentence, it is often definite ... " 

When a noun is used in an indefinite sense, it refers to an 
object or a concept, but not to a specific object or concept that 
is known to both speaker and the listener. When a noun is 
used in a definite sense, it refers to a specific object or 
concept that is known to both the speaker and the listener. 
Both the speaker and the listener know the identity of the 
noun ... [which] can be established in many ways ... a) previous 
mention ... b) a following identifying phrase ... Be careful! A 
phrase or clause that follows a noun does not always identify 
it...c) shared knowledQe ... 
[The's] use indicates that the speaker ... and listener share a 
definite knowledge about the noun referred to .... the noun has 
been qualified by a prepositional phrase or adjective clause; 
the noun has been previously specified; the noun refers to the 
class or thing in general; there is a superlative; the noun is one 
of a kind. 

1-1 
0 
-...J 



Visions: A Pre- Lites and Lehman 1990 310 3 
Intermediate 
Grammar Prentice-Hall 

Regents 

English Structure in Davis 1987 379 8 
Focus: Book One 

Newbury House 
Basic English Azar 1984 284 0 
Grammar 

Prentice-Hall 
Understanding Azar 1989 411 4 
and Using English 
Grammar Prentice-Hall 
Second Edition 

A Competency-Based Kirn, E. 1989 180 7 
Grammar 

Random House 

Developing Basic Eichler 1981 166 0 
Writing Skills in 
English as a Second University of 
Lanauage Pittsburgh Press 

.5 

1.75 

0 

0.25 

.5 

0 

'Wan =we don't know which one. 
Prepositional phrases make nouns specific .... Use the with 
specific people or things ... When there is only one person or 
thing (the earth ... ) use the .... The first time you say a noun, use 
a/an or no article. After the first time, use the." 
"We use the when both the speaker and the listener know 
which item is meant.. .. Study the use of the as you continue in 
this book. You will find some other ways of knowing 'which."' 
0 

"indefinite nouns are actual things (not symbols) but they are 
not specifically identified. In I ate a banana, the speaker is 
not referring to 'this banana' or 'that banana you gave me.' ... A 
noun is definite when both the speaker and the listener are 
thinking about the same specific thing. In thank you for the 
banana, the speaker uses the because the listener knows 
which specific banana the speaker is talking about. .. Use the 
for the second mention of an indefinite noun." 
"General statements usually contain nonspecific nouns. A 
noun is nonspecific if you can't answer the question 'Which 
one or ones?' Food contain calories. A calorie is a unit of 
energy. A specific noun can be identified in a previous 
sentence or in the same sentence. A noun is specific if you 
can answer the question 'Which one or ones?' I avoid ice 
cream because of the calories. (Which calories? The calories 
in the ice cream). A noun mentioned for the first time is 
nonspecific if there are more than one in the context. Do you 
always keep a box of cookies on a shelf in a kitchen cupboard? 
Sometimes a specific noun needs no identification because it 
is clear from the context which one is meant. Look in the 
refrigerator. (Which refrigerator? There's only one in the 
context.)" 
0 

~ 
0 
00 



A Practical English Thomson and 1986 383 8 
Grammar: Martinet 
Fourth Edition 

Oxford 

Interactions I: A Kirn and Jack 1985 295 0 
Communicative 
Grammar McGraw-Hill 

Interactions II: A Werner and Church 1990 363 5 
Communicative 
Grammar McGraw-Hill 
Second Edition 
A Closer Look: Walker 1984 200 26 
An ESOL Grammar 
Work text Addison-Wesley 

Modern English: Frank 1986 236 21 
Exercises for 
Non-Native Prentice-Hall 
Speakers Regents 

Making Sense Pierson and Vik 1987 292 5.5 
in English 

Addison-Wesley 

4 

0 

0 

0.25 

0.25 

0.5 

"The definite article is used: When the object or group of 
objects is unique ... the equator, the stars ..... Before a noun 
made definite by the addition of a phrase or clause .... Before a 
noun which by reason of locality can represent only one 
particular thing: Ann is in the garden ... . Before superlatives ... 

Alan is used: Before a singular noun which is countable 
when it is mentioned for the first time and represents no 
particular person or thing." 
0 

"The has specific uses with proper nouns, especially with 
geographical locations. Because proper nouns identify 
specific places, the is often used. There are few exceptions 
to the rules. Study the followinQ chart .... " 
"The definite article is used if the meaning of the noun is 
restricted to a particular example." Other directions are for 
occasional uses, e.g., "The is not used when discussing the 
general purpose of a buildinQ." 
"The occurs with names for familiar persons or objects in the 
home and the community. It is also used with names for 
natural objects in the world and in the universe. In these uses, 
the limits a noun to the one specimen we are familiar with or 
that we have in mind, although other specimens in the class 
may exist....Keep in mind that a refers to one unknown or 
unspecified person or thing, and that it is generally not used 
with noncountable noun." Other directions are for occasional 
uses, e.g., "the with 'ranking' adjectives; the with words 
referrinq to historical events, qovernment, etc." 

"THE. The article the appears ... when that noun is clearly 
identified. The identification may be clear from the speaker's 
physical environment. There is often only one of a certain 
object in the speaker's environment. The identification may be 
clear from information in a previous sentence. Use a/an .. .in 
front of a noun the first time that noun is mentioned. Use the 
to refer to the same noun later. The identification may be clear 
from information in the same sentence. 

NOUNS WITH NO ARTICLES. To make general statements 
about all members of a group, use a plural count noun or a non-
count noun with no article." f-1 

0 
\..0 



Modem American Dixson 1992 154 
English 

Prentice-Hall 
Regents 

Gaining Ground Cake and 1986 310 
Rogerson 

Newburv House 
Communicate Pollock 1982 293 
What You Mean: 
Grammar for Prentice-Hall 
High-Level ESL Regents 
Students 
Grammar in Use Murphy 1989 267 

Cambridge 
University Press 

Scenario: English Kim 1984 211 
Grammar in Context 
Book3 Holt, Rinehart and 

Winston 
Scenario: English Kim 1984 237 
Grammar in Context 
Book2 Holt, Rinehart and 

Winston 

Getting Along: Brinton and 1982 276 
English Grammar Neuman 
and Writing Book I 

Prentice-Hall 
Getting Along: Brinton and 1982 306 
English Grammar Neuman 
and Writing Book 2 

Prentice-Hall 

0 0 

0 0 

0 0 

7 1 

0 0 

13 3 

3.5 0.5 

3 0 

0 

0 

0 

"We use a/an when the listener doesn't know which thing we 
mean. We use the when it is clear which thing we mean. Tom 
sat down on a chair (we don't know which chair). Tom sat down 
on the chair nearest the door (we know which chair). [also, 
first mention takes a/an/." 
0 

" A non-specific noun has no identification yet. The 
speaker ... or listener. .. doesn't know anything about it yet. At 
the first mention of a noun, it is usually non-specific. 

A specific noun has identification. Both speaker ... and 
listener ... already know something about it: 1. Sometimes a 
gesture identifies a noun. 2. Sometimes the identification is in 
the previous sentence. 3. Sometimes the identification is in 
the same sentence. 4. Sometimes a noun needs no 
identification because it is specific from the context. 5. 
Sometimes a noun needs no identification because there is 
only one of that noun in the context." 
"Use ... a/an ... when the noun is introduced or identified for the 
first time .... Use ... the ... when both listener and speaker know 
something about the noun." 

0 

1--1 
1--1 
0 



Grammar Badalamenti and 1993 331 9 
Dimensions-1 Henrer-Stanchina 

Heinle and Heinle 

Grammar Riggenbach and 1993 323 
Dimensions-2 Samuda 

Heinle and Heinle 

Grammar 1993 
Dimensions-3 

Heinle and Heinle 
Grammar Frodesen and 1993 403 18 
Dimensions-4 Eyring 

Heinle and Heinle 
Refining Composition Smalley and Hank 1990 496 17 
Skills: Rhetoric and 
Mannor for ESL Maxwell-MacMillan 
Students 
3rd Edition 

5 

0 

5.5 

"Alan is followed by a non-specific noun (The noun is one of 
many) ... [and is] used to introduce a noun phrase ... The is 
followed by a specific noun (the noun is known to the listener or 
reader) .... [The is] used when the noun phrase has already 
been mentioned." 
"The is used when the listener knows what specific thing or 
person the speaker is talking about. The speaker is thinking 
"you know what I mean" when he or she use the. The speaker 
thinks that the listener knows what she or he means in different 
situations: when the noun has already been 
mentioned=second mention ... when a related noun has already 
been mentioned=related second mention. We also use the 
definite article the when the noun is unique ... the place where 
you are speaking makes it clear ... there's only one of the thing 
mentioned ... a/an is used when the speaker first mentions a 
thing or person." 

"The most common use of the indefinite article .. .is to signal 
an unspecified item ... He wants a bicycle. Note that there is no 
attempt to make the noun specific. The noun is indefinite. 

The definite article the signals a specific or particular 
person, place or thing. Nouns can be mad~ specific in several 
ways: 1 ) ... when the noun is first mentioned, it is unspecified, 
so the article a is used. 2) The noun has a modifying phrase 
or clause ... that identifies it as a specific item. 3) The situation 
identifies the noun. When both writer and reader are familiar 
with the item that is being referred to, the is used. Often there 
is only one such item. 4)The noun is specific because it is 
unique. 5)The use of superlatives, ranking adjectives, and 
ordinal numbers makes a noun specific." 

~ 
~ 
~ 



Three Little Words: Claire 1988 62 62 
A Foreign Student's 
Guide to English Delta Systems 
Articles 

2.5 "The word the points out a definite person, place or thing or 
idea, or one that has been mentioned before .... Use the when 
the listener or reader already knows which things you mean, or 
when there is only one possible item you are speaking about. 
Use the with things that are the only ones of their kind. (There 
may be others in the same class of things, but we don't usually 
think about them) ... Use the definite article, the, when you want 
to point something out and make it definite ... Use the indefinite 
article a(an), with sinQular nouns that are not defintie." 

f--l 
f--l 
I\.) 
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