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ABSTP.ACT 

AN ABSTRACT DF THE THESIS OF Molly K. Emmons for the Master of Arts 

rn TESOL presented on May 10, 199!3. 

Title: AN ASSESSMENT OF THE NEEDS OF INTERNATIONAL ~3TUDENTS FOR 

:3TUDENT SERVICES AT SOUTHERN OREGON ~.TATE COLLEGE 

International students at our institutions of higher education 

have educational and personal needs which extend beyond the 

classroom. These needs are supposedly provided for by student 

personnel services, but little data has been collected which examines 

how international students use student services, and if their use 

differs significantly from use by American students. If their 

perceptions of students services and use of these resources does 

differ, what does that ~3ignify? 

This study measures the use and perceptions of student services 

by international and American students at Southern Oregon State 

College. Twenty-one philosophical objectives were examined for 

levels of importance, effectiveness, and resultant need. A list of 

twenty resources at the College were compiled and respondents were 

asked to rate the helpfulness of each resource. Demographic data on 

students included residence, length of time on campus, involvement in 

extracurricular activities, and other characteristics and was 

compared to knowledge of student services resources. International 

students were asked to identify their English language proficiency 

and this was compared with their need for student services 



objectives. 

All three hypotheses that there would be no differences between 

American and international student~; in their perceptions cf the;:, 

importance, effectiveness, and helpfulness of student services were 

rejected at the . 05 level of significance. International studen+~s 

found three objectives to be ineffective, and the focus of these 

objectives suggested that cultural differences may contdbute to 

student problems. A correlation between self-reported English 

language proficiency and satisfaction of needs for student servL~es 

objectives was noted, while no relationship between TOEFL score and 

satisfaction of needs was found. 

Southern Oregon State College may want to reconsider its 

orientation procedures in light of the number of "don't know'' 

responses from students when asked about a variety of student 

services. Awareness of student services and the effectiveness of 

those services for both American and international students <"OJ.re 

issues which this study aims to help the college address. 
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f 1REFACE AND ACKNOWLED<}EMENT;:~ 

The thesis that follows has charted an intricate course. fa!· 

from what I first imagined it to be. Hy original interef.::t was in the 

academic experiences of international students outside cf the.i ~, 

·~lassrooms which caused them difficulty. I focused c1n tb:~ir 

experiences in tutoring situations and ;:J.etermine·-_i that I wr:i;_! 1d 

researc-h whether more plentifu 1 and sophisticated t.utor~.ng wgs 

indicated. 

This led me to the proposed Writing Center at the Uni vt-:r:.=:j. ty ~:::·f 

Portland, where I was an instructor, and where an ESL component was 

planned. I proposed to use a faculty survey to discover which 

academic and other difficultie::=; of international. students couJ..::-1 b!'-;· 

identified for the purpose of designing the ESL tutoring; comp1::-in~n+-. 

After an extended hiatus (four years) I resumed work c:n rn.y 

thesis only to discover that the Writing Center--and its ESL 

component--·were up and running and had been for two years. What 

followed was a perplexing attempt to salvage my foundering thesis. 

I went back to my original area of focus to delve into what had 

interested me to begin with. I realized that I wanted to focus on 

the needs of international students outside of their classes. As an 

ESL instructor for the last seven years, I have served time and again 

in the capacity of advisor and counselor to international students 

who are lost in the American college environment. These students 

lacked information about resources available to them on campus.; I 
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decided to focus my study in this area. I feel this study provides 

importar1t information about how international students perc:·::>ive and 

use student services a.s well as the extent of their knowledgF? of 

student resources, especially in comparison with Americ.an students. 

I am extremely grateful for the learning opportunity which has 

come my way in the writing of this thesis. I teach my freshman 

composition students that good writing has "resonance"; like a stone 

dropped in a pooL it must create ripples which spr€·ad out from 

itself to touch others and it must receive those same ripples back 

again. I can sincerely state that this thesis has created and 

undergone that effect. Many individuals can account for this claim. 

The faculty in the Department of Applied Linguistics at 

Portland State University have experienced my trials with creating a 

successful study and have implemented policy changes as a result of 

them. Hy thesis advisor, thesis committee, and the excellent 

personnel in the Graduate Studies Off ice have graciously stretched 

all boundaries to allow me every opportunity for success despite 

multiple obstacles which seemed to pile themselves perversely upon my 

efforts. I have learned as much from my personal interactions in 

this process as I have from any other facet of my work. 

This thesis has resonated into the composition courses I teach 

at Rogue Community College. My students more fully understand the 

idea behind primary research; I have taught them firsthand how to 

research literature and use the library resources. Several of my 

students are emotionally invested in the success of my thesis. 
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This thesis has resonated onto the campus at Southern Oregon 

State College.• where I conducted the study with the help of former 

colleagues and new friends. Administrative personnel are 

anticipating receiving the results of the study. 

This thesis has resonated strongly in my personal life, in my 

relationship with my family, my husband and son.1 my mother and 

father. My friends as well have become interested and involved as I 

have struggled over the last several months to create a study of 

worth. All of their efforts, their patience.• their support are 

integral to any success I may achieve. 

This thesis resonates most strongly within me. Hy sense of 

self-esteem has plummeted and soared with my writing experiences, and 

I am a stronger and more learned person for having undergone every 

difficulty. I have forged within myself a determination and desire I 

didn't know I possessed. I have found courage and fortitude which 

have gone unneeded for many long years. 

Conducting this study and writing this thesis ha.s affected 

every aspect of my life--all for the better, I realize. I have also 

come to realize that knowledge arrives in great and painful bursts 

sometimes, and that too resonates. I have been the amazed recipient 

of several such bursts of knowledge in my journey toward completing a 

master's degree. It is my fervent hope that the reading of this 

thesis will resonate a small amount of that knowledge to others. 
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Holly Emmons 

April 1996 



TABLE OF CONTENTS 

PREFACE AND ACKNOWLEDGEMENTS 

LIST OF TABLES 

CHAPTER 

I 

II 

INTHODUCTION . 

Purpose of a College Education . 

Definition of Student Services 

Statement of the Problem 

Purpose 

Significance of the Study 

Method of the Study 

Single Institution Study 

Limitations 

REVIEW OF THE LITERATURE . 

Purpose of the Literature Review 

Needs Assessment Survey Development 

Studies of the Problems and Needs of 
International Students 

Academic Supports and Models 

English Language Proficiency Studies 
Relating to Academic Success 

vi 

PAGE 

iii 

;( 

l 

3 

3 

4 

6 

;j 

8 

10 

11 

12 

12 

13 

15 

17 

18 



III 

IV 

METHODOLOGY 

Population and Sample 

Data Collection . 

Instrument Development 

Issues of Reliability and Validity 

Piloting the Instrument 

Treatment of the Data . 

"Importance" of Objectives 

"Effectiveness" of Objectives 

"Needs" of Students Regarding 
Objectives 

"Helpfulness of Resources" 

English Language Proficiency Factor 

RESULTS 

Sample Returns 

Importance of Objectives 

Differences between International 
and American Students . 

Rank Order Interpretations for 
Each Group and a Comparison 
Between the Two Groups 

Demographic characteristics 

Effectiveness of Objectives . 

Differences between International 
and American Students . 

Rank Order Interpretations 

vii 

··")":) 

"".:,. ~-·' 

23 

25 

')O 
.:...U 

34 

:3Ei 

37 

:39 

41 

43 

45 

47 

49 

50 

50 

51 

51 

56 

56 

57 

61 



v 

International Students 

Americsn Students 

Comparison of the Two Groups 

Demographic Characteristics 

Needs of Students 

International Students 

American Students 

Comparison of American and 
lnternational ::.tudents Hegard ing 
Need 

Helpfulness of Hesources 

Differences between American and 
International Students 

Hank Order Differences for American 
and lnternat. ional Students and a 
Compari.son i:if Br:.ith . 

Student listed resources 

Demographic Characteristics 

English Language Proficiency 

Summary of Findings 

DISCUSSION 

Findings 

Importance of Objectives 

Effectiveness of Objectives 

Needs of Students 

Helpfulness of Resources 

Demographic Characteristics 

viii 

·~ 1 b .. L 

e:~: 

0::1 

6t'. 

l36 

6ti 

CJ? 

7U 

71 

71 

~,? }_ 

~· c:.. I._, 

70 

(.~~ 1 
,) L 

3:3 

87 

88 

88 

89 

91 

92 

93 



REFERENCES 

APPENDICES 

A 

B 

c 

English Language Proficiency 

Conclusions and Implications 

Comparison of Results with Agler Study 

Recommendations 

Limitations 

Suggestions for Revision of the 
Questionnaire 

Suggestions for Further Research 

Student Services Questionnaire . 

Respondent Debriefing Letter. 

Table XIV, American and International 
Student Demographic Data . 

ix 

94 

94 

:3;:\ 

88 

101 

104 

106 

. 108 

112 

113 

123 

. 125 



~~I~:~:r (JF TliE1,LES 

TABLE ~·-1\(:E 

I Significant Differences of Perceptions of 51 
Importance and Effectiveness of Ob,j ect i ves by 
Respondent Groups 

II International Student Perceptions of Importance 
of Objectives by Rank Order 58 

III American Student Perceptions of Importance of -~<3 
Objectives by Rank O~Jer 

IV International Student Perceptions c1f f3::; 
Effectiveness of Objectives by Rank Order 

V American Student Perceptions of Effectiveness 64 
of Objectives by Rank Order 

VI Needs of International Students by Rank Order 68 

VII Needs of American Students by Rank Order 69 

VIII Significant Differences Between American and 72 
International Students of Perceptions of 
Helpfulness of Available Resources 

IX International Student Perceptions of Resources 76 
by Rank Order 

X American Student Perceptions of Resources by 77 
Rank Order 

XI Demographic Comparison of International and 80 
American Students by Knowledge of Resources 

XII Relation Between Self-Reported English 82 
Proficiency and Extent to Which Needs are Met 
for International Students 

XIII Relation Between Self-Reported TOEFL Score 82 
and Extent to Which Needs are Met for 
International Students 

XIV American and International Student Demographic 122 
Data 

x 



CHAPTER I 

INTRODUCTION 

In 1992 I was hired by the English Department at Southern 

Oregon State College to teach a variety of composition and literature 

courses. Hy offer of employment was based on an old resume which did 

not include information pertaining to my graduate studies in Appliej 

Linguistics in the field of teaching English to speakers of other 

languages (TESOL). When I informed the department of my training, I 

was almost inunediately considered for a position as an ESL specialist 

teaching composition courses restricted to ESL students. At SOSC, as 

well as at many other American institutions of higher learning, fully 

admitted international students are tested by a combination of 

discrete grammar questions and a holistically-graded composition. 

Those who fail to achieve the standard for freshman composition 

(Writing 121 at Oregon's public colleges) are placed in the Writing 

101, 102, 103 series or its equivalent. These three classes 

currently (Spring 1996) enroll more than 25 percent of the admitted 

international students on the SOSC campus; these are students who 

have passed the Test of English as a Foreign Language (TOEFL). 

As a concurrent employee of the American Language Academy, 

which serves as an English language institute for Southern Oregon 

State College, I was in an excellent position to observe 

international students as they completed the highest level of English 

language classes and ma.de the transition to regularly admitted status 
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at the college. At the time, I was the only employee who wm:-ked in 

both capacities as an ALA instructor and as a regular instructor at 

the college. As a result, I was asked to lecture each quarter to the 

assembled ALA students about the coming challenges and difficulties 

they would face as American college students. 

In short, I was amazed by what these students did not know. As 

they were likely to enter regular status at SOSC at the beginning of 

any quarter, chances were quite high that they would not go through 

freshman orientation, which is offered only at the beginning of each 

academic year. As may be expected, they were unfamiliar with many 

American college classroom procedures and with most of the resources 

and personnel. In some cases my lecture was the only orientation 

these students received. As I fielded the same questions term after 

term during these lectures, I became apprehensive about the 

experience these students--and any international students coming to a 

new American campus--would have. They clearly had the ability and 

the ambition, but they needed knowledge about the resources available 

to them. 

American students face many of these same problems as they 

begin their college careers. But the difficulties of international 

students are compounded by the language proficiency factor as well as 

several others--cultural, religious, even technological. Although 

they are entitled to the same richness in a college experience as 

American students, it is possible that this experience becomes unduly 

restricted to knowledge imparted. in the course work. 
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Purpose of a college ed.ucation 

The goals of higher education go beyond the intellectual to the 

personal development of students. Mcintyre (1975) indicates that an 

effective student personnel program can be instrumental in achieving 

a conununity spirit and high student morale. It is "not a matter of 

convenience or luxury; it is a matter of necessity" (61). Agler 

(1980) adds that student personnel services and instructional 

services together form the educational program of an institution. 

International students and American students have equal access to 

both instructional and student personnel services when they are 

admitted to institutions of higher education; if a lack of community 

spirit and low student morale is detected in the international 

student group as a whole, both student personnel services and 

instructional services should be examined as factors. 

Definition of stucient services 

Student personnel services can be defined in several ways. 

These include the philosophical point of view of student personnel, 

as well as the philosophy of student development. Another essential 

feature of student personnel services is the functions or services 

which may be coordinated by personnel workers under the direction of 

the college. These functions vary according to the particular needs 

of different institutions. College and university bulletins may be 

used to determine which services are provided at a particular 
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institution. From these, lists can be compiled which represent 

services offered by most colleges and universities. In this study, 

which focuses on Southern Oregon State College, these include: 

Academic Resource Center., including 
Counseling 
Academic Advising 
Career Placement 
Workshops and Labs for 

remedial reading 
study habits 
test-taking skills 

Admissions criteria 
Discipline 
Financial Aid 
Health Services 
Housing and Food Service 
Special Services 

student orientation 
foreign student program 
religious activities 
women's center 
disabled student advisor 
minority student affairs 

Student activities 
Writing Center and Math Center 

Statement of the problem 

The majority of students . . . arrive in the United 
States with very little idea of the organization of 
American institutions of higher education, let alone with 
an understanding of the cultural adjustment problems they 
will face (Lee et al., 1981, x). 

International students who have been fully admitted to the 

college are presumed to have undergone the same orientation procedure 

as American students and to be aware of the variety of student 

services offered. But are they using the services to the S81lle extent 
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as American students? If not, is language proficiency affecting 

their use of student services? 

With the growing diversity of student backgrounds during recent 

years, there is a need to re-evaluate student services programs in 

order to adequately meet the needs of the students. According to 

Joan Jackson, Associate Dean of Students at Southern Oregon State 

College, a campus-wide survey currently being conducted in 

preparation for accreditation in the 1996-97 academic year is being 

used for the purpose of gathering raw data on all aspects of the 

student experience. The College Outcomes Suryey (1995) being used 

includes a section on use of student services. Jackson points out 

the importance of basing evaluations on raw data rather than on 

unmeasured assumptions as had been done in the past. This is no 

longer acceptable to administrators at SOSC. According to .Jackson: 

"We can't keep relying on what's always been done." 

There have been few efforts to determine whether the needs of 

international students are being met by student personnel services, 

as regards the extent of their use of existing services. Even the 

accreditation survey for SOSC will not provide data in this area. 

One SOSC student (Tanaka 1994) did conduct an independent survey of 

international students at the college in which questions about use 

and awareness of the counseling services at SOSC were included. 

Tanaka found that 83 of the 91 international students surveyed were 

not aware of the counseling services. As a result, counselors in the 

Academic Resource Center at SOSC are creating and promoting a new 

5 



group counseling session to be held regularly for international 

students. This lack of awareness supports the hypothesis that 

international students do not use student services to the extent that 

they are used by American students at SOSC. The response by the 

counselors indicates an openness to revising existing programs in the 

area of student services based on new data. Further surveying of 

students may provide data for further positive changes if they are 

indicated. 

Purpose 

If the personnel at an institute of higher education who work 

with international students become concerned about the performance of 

those students, they must ex.amine a variety of factors to determine 

which are having a negative effect. In addition to the instruction 

itself and the abilities of the individual students, an important 

component of the college experience is the services provided outside 

of the classroom. 

College instructors at Southern Oregon State College, 

consistent with faculty at other institutions, have complained that 

international students are not perf ormi.ng at the level of American 

students. Many of the international students themselves admit that 

they are having a number of difficulties with their college 

experience; these are common complaints at American colleges. 

"Difficulties are expected," says Johnson (1971), "and consequently 

programs and university personnel are often provided to ease the 
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adjustment process" (61). To determine whether and to what extent 

the use of student personnel services by international students is a 

major contributing factor, the general literature pertaining to 

assessment both of the needs of international students and of the use 

of student services should be explored, as well as literature 

describing studies of the use of student services by international 

students, if that is available. The conclusions made in these 

studies will help in making policy decisions regarding the educatic1n 

of international students. At Southern Oregon State College, 

international students have never been surveyed regarding their 

personnel needs, and previous studies have not been examined for data 

or conclusions which would suggest alternatives to the present 

procedures for answering those students' needs. 

To assess the use of services for students at Southern Oregon 

State College by international students, the following questions will 

be addressed in this study: 

1. How important is each objective of Student Services at 

Southern Oregon State College for international students when 

compared to American students? 

2. How effectively is each objective performed at Southern 

Oregon State College for international students when compared to 

American students? 

3. To what extent are the various ob,jectives performed as 

needed as Southern Oregon State College? These needs emerge out of 

the perceived importance and effectiveness of objectives. 
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4. How helpful are the resources available to students outside 

the classroom at Southern Oregon State College? 

5. To what extent do American college students differ from 

international students in their use of student services at Southern 

Oregon State College? 

6. Does English language proficiency play a role in the use of 

student services at Southern Oregon State College? 

These questions will be examined through noting a variety of 

differences between the students. Selected questions will be 

examined by distributions of year in school, length of time at the 

college, English language proficiency, and extent of participation in 

extra-curricular activities. 

Significance of the study 

The objective is to determine the effectiveness of student 

services for international students at Southern Oregon State College 

and to identify needs that result from the effectiveness assessment. 

One of the tasks is to work with several segments of the college-­

including personnel services employees, deans, department heads, 

instructors, and the students themselves--to ensure that their 

perceptions of the basic objectives are compatible with each other. 

Including all constituencies leads to "improved understanding of the 

personnel point of view and of its potential contributions to 

institutional philosophy and activities" (Brunson 75). 

This study will modify an instrument previously used primarily 
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for assessing the effectiveness of student services for American 

students (Agler 1980). The instrument assesses not only the 

philosophical objectives of student services, but also assesses 

specific resources available to students outside the classroom. 

However, any relationships between specific objectives identified in 

Section I of the questionnaire and specific resources identified in 

Section II are not intended or identified. Host of the objectives 

correspond with facets of several resources. 

Methcx:i of the study 

International students must comprise some portion of the 

college students who use student services. Do they use the services 

as successfully as American students? One hypothesis to be tested is 

that international students are not using student services as much as 

American students. Utilizing a questionnaire developed for American 

students at the University of La Verne, a private parochial college 

in southern California, the use of and need for student services by 

international students can be compared to its use by American 

students at Southern Oregon State College. This questionnaire has 

been revised by having it examined for relevance by student services 

personnel at Southern Oregon State College, who determined which 

questions were not applicable and suggested additional student 

resources. After the questionnaire was revised, it was distributed 

in classrooms to groups of students at all levels from freshman to 

senior. Thirty percent of the international students at Southern 
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Oregon State College are represented, all of whom are regularly 

admitted students who have passed an English language proficiency 

threshold. These international students were asked to report their 

last TOEFL test score and to label their own English language 

proficiency on a scale. Both measures have been indexed with the 

fulfilled and unfulfilled need of student services to determine if 

English language proficiency affects the use of student services. 

According to Lee et al. (1981), self-perceived English 

proficiency is a strong predictor of satisfaction in progress toward 

achieving both primary and secondary goals as well as in facilitating 

course work. It is important for international students to be 

confident about their language skills in order to interact with 

native speakers and compete in an academic program (xv). 

Single institution study 

The single institution evaluation process was selected for this 

study. As Berry (1967) points out, "the only way to insure even 

approximate accuracy is to examine each campus in its own setting" 

(3). 

Southern Oregon State College was selected because of its 

proximity to the researcher and because of its relatively high 

enrollment of international students (160, or 3.5% of the student 

population, which is the highest enrollment of international students 

at any college in southern Oregon). To combine data between varying 

institutions would "muddy the results" (Agler 13). The college also 
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contracts its ESL program with the American Language Academy, which 

brings international students from a variety of cultures and 

countries and with a range of English language proficiency to the 

campus. 

Limitations 

The study is limited to respondents of the main campus who are 

officially enrolled at the college. 

The study is limited to the perceptions of specified student 

services objectives identified. in the questionnaire and is also 

limited to responses concerning the helpfulness of identified 

resources for students. 

Since this study is descriptive only of Southern Oregon State 

College, generalization of findings beyond the college is 

unwarranted. 
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CHAPTER II 

REVIEW OF THE LI'I'ERATURE 

Purpose of the literature review 

What are the ways in which the use of student services by 

international students have been effectively measured? The answer to 

this question will provide the essential background to measuring the 

use of student services by international students at Southern Oregon 

State College. But before this question can be answered, its 

components must be examined. The concept of student services itself 

needs to be defined. In general, how have student personnel services 

been evaluated? What factors are involved in the college experience 

of international students which may be an important consideration of 

their use of student services? New research into the use of student 

services, particularly as it relates to international students, does 

not come into existence from a vacuum of background information. The 

relevance of previous studies in these areas is discussed here. 

This chapter presents a historical perspective of the 

evaluation of student personnel services in the United States, both 

in general and as it applies to international students; in this 

respect, the factor of language proficiency is taken into account. 

This review is divided into the development of survey and 

evaluation instruments, studies involving the problems and needs of 
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international students, examination of some academic support prof~rams 

and mlXlels, and a discussion of how academic success relates to 

language proficiency. 

Needs assessment survey deyelogmeot 

One early survey of student personnel services was conducted by 

Hopkins in 1926 and measured personnel procedures in five general 

areas at thirteen institutions of higher education. Cowley developed 

a survey in 1931 asking about nineteen personnel functions at the 

university, with a focus on whether the function was in need of 

development. 

In 1932, Brumbaugh and Smith evaluated ten major divisions they 

found essential to personnel, developing a point scale with the 

assistance of experts in the area of student personnel work from a 

variety of colleges and universities. 

Wrenn and Ka.mm (1948) constructed an Evaluation Re~ort Form for 

student services at the University of Minnesota, focusing on fourteen 

personnel services which correspond remarkably closely with the 

services studied in the most recent surveys. This survey dealt with 

the administrative attitude toward the services. Kamm (1955) was the 

first to develop a student services evaluation which evaluated the 

students' point of view, to be used in conjunction with the survey 

created with Wrenn. The survey had 60 items and allowed. students to 

respond with a 11 yes" to indicate that services were functioning 

adequately and a ''no" if the service was inadequate. 
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In 1962 Fitzgerald developed T.lliLS_tudw.~.s~.mne.L.S.aaic.P& 

Questionnall:e which has been used extensively and in several modifis-0 

forms in subsequent studies (Agler 1980). The survey contained forty 

statements and asked faculty for perceptions of specific personnel 

functions in terms of a range of the importance of each function. 

McDavis (1974) developed a Survey of Student Personnel 

Objectives to determine whether an institution's student personnel 

services were achieving minimally essential objectives. The survey 

was divided into two sections; Part I asked if student personnel 

services were providing various services to help students, while Part 

II asked if student personnel services were actually assisting the 

students in various ways. Respondents could respond "yes," "no, or 

"don't know," and results indicated that the instrument could be used 

with diverse populations such as students, faculty, and 

administrators in evaluating the effectiveness of an institution·s 

student personnel services. 

Agler (1980) summarizes several single institution studies and 

has determined that since the Hopkins survey in 1926, eight 

instruments to evaluate student services have been developed and used 

in multiple surveys, with the Fitzgerald instrument used most 

frequently (43). Agler uses these studies in analyzing the 

definition of needs assessment. The most general definition is that 

of the process to be used in identifying "the gaps between what is 

and what ought to be" (22). Emphasis is put more on the respondent's 

perception of needs rather than the assessor's perception. Agler 
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modified her needs assessment from the McDavis instrument so that 

there existed a comparison of "what is" (as quoted above) with 

"effectiveness" and "what ought to be" with "importance" (underline 

added here for emphasis). That comparison is also made in the 

present study. 

The present study continues the trend of surveying students 

while maintaining the range of personnel services established by some 

of the earliest studies. The most important change in the present 

study is that it compares the use of personnel services by American 

college students with the use of services by international students 

with the underlying assumption that international students have 

differing problems and needs. 

Studies of problems and need.s of international stuctents 

Hull (1978) and Flack (1976), after reviewing an extensive 

amount of literature, concluded that the major reasons international 

students came to the United States were the following: to get an 

advanced education or training not available at home, to acquire 

prestige through a degree from a U.S. institution, to take advantage 

of available scholarship funds, to escape unsettled political or 

economic conditions, and to learn more about the United States. 

Lee et al. (1981) cited an unpublished study by Forrest G. 

Moore (1965) in which he suggested that dissatisfaction of 

international students with their American experience was with the 

specific details of college life and not the general college 
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situation. Moore delineated the following international student 

problems: 1) problems related to proficiency in English; 2) problems 

caused by differences in the educational systems; 3) problems of 

adjustment to the American culture; 4) problems related to the 

complexity of the situation in terms of the number of adjustments 

required and the time allowed for making them; 5) problems of legal 

impediments to study abroad; 6) problems of academic performance; 7) 

problems of inadequate resources; and 8) problems of social 

adjustment. 

Securing good academic advice, financial difficulty, 

insufficient orientation, and lack of social and personal guidance 

were found to be the major problems by Ursua (1969). Johnson (1971) 

suggested, by comparing responses of international students and those 

of American students, that the academic problems of both 

international students and American students were basically the same 

except for the language problem. 

Lee et al. 's (1981) extensive review of studies measuring 

problems faced by international students revealed. that many found 

inadequacies related to areas covered in student services. 

The problems and needs of an international student seem to 

change over time. Klein et al. (1971) reported that early problems 

were those associated with loneliness, followed by academic problems, 

and later by emotional and interpersonal problems. They also found 

that self-confidence was a major factor in meeting social needs of 

international students. They suggested a shift be ma.de from concern 
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with the foreign aspect of international students to the aspects 

shared by all students. 

Walter (1978) states that the use of counseling services by 

international students has been minimal, because American counselors 

have not been trained to provide effective support for them. 

The problems and needs of international students may be grouped 

into three main themes. Lack of language proficiency as the 

recurring problem is cited throughout the history of these studies. 

A variety of other problems and needs specific to international 

students have been identified. But another, humanistic theme emerges 

in the later studies discussed above which focuses on the 

similarities between American and international students--even in the 

area of their problems. For this reason, the use of student services 

by international students compared to American students is especially 

relevant. If language proficiency is a determining factor in the use 

of student services by international students, then a stronger link 

is forged between the language-based findings of the earlier studies 

and the more humanistic themes of the later studies. 

Yet those problems and needs of international students which 

are peculiar to them are recognized in our institutions of higher 

education, as demonstrated by the support programs provided for them. 

Academic support programs and mod.els 

Support services in the form of counseling, workshops, tutors, 

writing centers, protected courses, etc. are offered to help 
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international students in universities across the United States. 

Nevertheless, Snow and Brinton (1988) say that "what is occurring is 

that the university system is generally unprepared to assist 

[international] students in attaining academic success by providing 

the necessary support system" (554). They ask educators to recognize 

what students need to be able to do at a university in order to 

prepare them to meet academic demands. 

Hargett and Olswang (1984), having noted the problems the 

University of Washington was having with international students who 

had been admitted relying on English proficiency exams, suggest a 

variety of support services in addition to raising the minimum TOEFL 

level for full-time unrestricted admission to 580. These support 

services include asking faculty to take a more humanitarian approach 

to teaching international students. Hargett and Olswang feel this 

approach is particularly suited to the small liberal arts college, 

which is characterized by personalized instruction and individualized 

services. 

No matter how sensitive a college is to the needs of the 

international student, the hurdle of language proficiency must be 

passed, and where this hurdle is placed (and how high it should be, 

and even how many there should be) is of some debate. How connected 

is it with the other problems encountered by international students? 

English laoguage prof icieocy studies relating to acad.emic success 

The majority of the research findings agree that proficiency in 

18 



English is positively related to academic performance (Lee et al. 

1980, 13). Lack of proficiency with English is often thought of as 

the source of international student social problems. Morris (1860) 

found that difficulty with English was negatively related to 

international students' satisfaction with their stay and contact with 

U.S. nationals. Nenycd (1975) concluded that some social, housing, 

and focd problems were due to lack of proficiency in English. 

Spaulding and Flack (1976) concluded that. students who had 

difficulties with oral or written English tended to havi:' both 

academic and social adjustment problems. 

Lee et al. (1981) examined literature which found that 

international students who attended. orientation programs had 

significantly higher knowledge of the university's regulations than 

those who did not. This insight into international students· use nf 

student services relates to their findings that international 

students who attended an orientation program had higher Eng1ish 

language test scores and higher academic performance (19). Lee et 

al. concluded that self-evaluated command of English was a 

substantial predictor of satisfaction in a variety of needs. In 

order for students to feel satisfied with their stay, a sound 

preparation in English skills is a must ( 131). Lee et al. measure 

that satisfaction in several ways: 

Those students who reported a greater command of English 
skills tended to be more satisfied with the university 
environment; i.e. measured as a composite of 
understanding the grading system and course requirements, 
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opportunities to discuss course work with faculty 
members, getting advice from academic advisors, [etc.] 
(Lee et al., 1980, 80). 

Researchers have been interested in the link between the level 

of English proficiency required for international students to fully 

attend American universities and those students' actual performance 

once admitted. Greis (1984) discusses the dichotomy between language 

proficiency and academic competence. He notes that the 1883 TOEFL 

Manual assumes "that once non-native English speakers have achieved 

language proficiency they will somehow automatically make a smooth 

transition to their academic courses" (4). Verts (1994) concurs, 

adding that "just because a student has acquired an arbitrary level 

of English competence does not mean that he or she is ready to 

compete at the university on a level equal to the native speaker" 

(1). Verts adds that ESL students don't want to hear that they need 

to do more to prepare for university work besides learn English. But 

she lists several tasks ESL students in her program need improvement 

in: rhetorical style, classroom behavior, approach to teachers, and 

the importance of timelines and deadlines. Personal adjustment and 

socialization is difficult. She stresses that to admit a student 

into the university based on TOEFL scores, register him/her for 

classes, and then abandon that student to the ''storms of the campus 

is nothing less than immoral" ( 3) . 

Light, Xu, and Mossop (1987) feel that "academic success may 

require different levels of language skills at different campuses and 
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for different academic majors" (253), but that international students 

with below-standard TOEFL scores who are nevertheless admitted for 

other reasons often outperform students whose TOEFL scores were rn 

the acceptable range. Compounding this apparent contradiction, 

Graham (1987) says that universities assume that a certain level of 

English proficiency is necessary for successful college work, and 

that they further assume that an ESL professional should know what 

that level is. But in her research of existing studies, she 

discovers that the link between English language proficiency and 

academic success is "murky indeed" (506) and that some researchers 

say there is no link. She questions whether the TOEFL actually 

measures conununicative competence, since institutions admit only 

those students who have demonstrated a high level of language 

competence; this high English proficiency can not be measured against 

the low English proficiency of students who were refused admittance 

as a factor influencing academic success. She adds that ''one would 

expect that general intelligence and academic skill . . . would have 

an effect on academic performance" (515-516). Graham thus recommends 

that admissions offices adapt English proficiency requirements to the 

number of ESL support services available on a particular campus. 

This recommendation may reflect on studies such as the present study 

at Southern Oregon State College if a relationship between number of 

support services provided for (and used by) ESL students and academic 

success is established in future research. 

Language proficiency studies look most closely at what is asked 
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of ESL students before they begin their academic work in contrast to 

their later success. But what is provided for these students after 

they have passed academic proficiency standards? In most cases they 

are treated like American students with the exception of access to a 

Foreign Student Advisor and invitation into some kind of 

international club or group. All other student services and 

resources are provided to a general campus population or other 

specific groups such as minority or disabled students. Measuring how 

these resources are perceived and used by international students is 

the focus of the next chapter. 
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CHAPTER III 

METHODOWGY 

This chapter will introduce and explain the methcdology used in 

this study, including the population and sample used·' how the data 

was collected, how the instrument was developed including factors of 

validity, reliability and piloting of the instrument, and how the 

data is treated. 

In the case of the present study, the most appropriate 

instrument (Agler 1980) was revised partly by reviewing information 

taken from other sources, especially Lee et al. (1981). The results 

of the revised survey and any conclusions which may be drawn should 

provide information ·to the personnel services at Southern Oregon 

State College which will allow them to better assist international 

students. 

Population and sample 

The population of Southern Oregon State College is comprised of 

4515 full-time and part-time students who were enrolled during the 

Spring quarter of 1996 at Southern Oregon State College. The number 

of international students enrolled at Southern Oregon State College 

in 1995 (SOSC Bulletin 1995-96, 2) was 160, which is 3.6% of the 

total number of students on campus. Only those students who have 

attended Southern Oregon State College for at least one quarter are 
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included in this study. 

In drawing the sample an attempt was made to reach 30 percent 

of the international students currently enrolled. This sample size 

was considered sufficient due to stratified selection which 

accomplished a representative sample. The 30 percent figure resulted 

in the need for approximately 53 international students. Since 

international students are found in higher proportions in the 

sciences, courses from these departments were chosen for sampling of 

upper-division courses. Composition and restricted writing courses 

provided the remainder of the ESL students sampled. 

The task of sampling 30 percent of the entire student 

population at Southern Oregon State College would require that a 

total of 1500 students be included in the survey. Since the 

hypothesis being tested is that international students would use 

student services less than American students, it was not necessary to 

maintain a ratio of American students sampled to international 

students equal to that of the college enrollment. For this reason, a 

nearly 1:2 ratio was used, with a total sample of 95 American 

students. 

Southern Oregon State College is currently considering revising 

its student services. The Student Services and Counseling Center 

has, coincidentally, created its own questionnaire for this purpose. 

In 1994, a questionnaire by an undergraduate student, Mitsuko Tanaka, 

collected the perceptions of international students on a number of 

aspects about SOSC, including their perceptions of student services. 
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One result was that international students now have drop-in 

counseling at the student center. The advisor for the questionnaire, 

Larry Nollenberger, Director of the Academic Advising program, also 

indicated that international students desired more information about 

student services. 

This study is a more formal evaluation of how extensively 

student services are actually used by international students as 

opposed to American students. The results of the study will be made 

available to the Dean of Student Affairs and Dr. Nollenberger and 

have been requested for use in conjunction with the information 

gathered in the accreditation survey. 

It was a concern of the Office of Student Affairs that this 

study, timed as it coincidentally was with their own, would produce 

survey fatigue in the students. This concern was addressed carefully 

by ensuring that the samplings did not overlap. 

Data collection 

Survey research has increased in recent years with the 

questionnaire or interview being the most conunonly used methods. The 

interview technique has the disadvantage of requiring a great amount 

of time in the collection of data. The disadvantage of the mailed 

questionnaire is nonresponse and the possibility of bias. According 

to Withey (1980), "Those who answer questionnaires differ from those 

who do not. Similarly, those who cannot or will not be interviewed 
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are different from those who acquiesce" (144.8). In order to maximize 

returns and obtain a representative sample of respondents, the 

questionnaire method was used in this study and given to a stratified 

sample of classes. 

Department heads were contacted to gain permission to 

distribute the questionnaires during class time. It was estimated 

that eight classes of more than twenty students each would provide a 

minimum of 100 samples without replication, with a high end of 200 

samples. Department heads in English, Engineering, Marketing, and 

Economics agreed to allow their departments to take part in the 

questionnaire and provided lists of instructors who taught courses 

with appropriate enrollments. These heads also assisted in making 

the initial contact with the instructors. Instructors were given a 

description of the study and asked to donate fifteen to twenty 

minutes of class time. 

Both lower-division and upper-division courses were chosen for 

distribution of the questionnaire in order to ensure that a broad 

range was represented in the sampling. The lower-division courses 

chosen were among those required for all majors, (two sections of 

Writing 123 and Speech 125), and the upper-division courses were 

divided equally among the other four schools or departments for 

several reasons: to avoid duplication of students as much as 

possible, to generate a broad range of majors in the sample, to 

lessen the burden of involvement in any one department, to avoid 

survey fatigue in students by not sampling courses targeted by 
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another concurrent survey at the college, and to increase the chances 

that international students, who tend to major in certain fields over 

others, would be included. The actual courses in which 

questionnaires were distributed were English 101 and 103 (2 

sections), Writing 123 (2 sections), Speech 125, History 453, 

Business 447, Economics 320 and Economics 202. Permission to survey 

several courses in Engineering and Computer Science was later 

with:lrawn by the Dean of Student Affairs due to a fear of the impact 

of "survey fatigue" upon an imminent campus--wide survey in which 

those classes were to take part. 

Two courses offered by the English Department, English 101 and 

103, were specifically included because they are restricted to fully­

admitted international students, who range in level from freshman to 

graduate student and include students who have been on campus from 

one term up to more than one year. 

Because of the need for willingness on the part of instructors 

to participate, along with the specific inclusion of English 101 and 

103, the selection of courses is not completely random. However, no 

specific students were chosen for the sample. 

The same person distributed the questionnaire in each 

participating class to ensure that directions given were clear and 

consistent and that the sampling procedure was stringently followed. 

That person (myself) made appointments to explain the questionnaire 

to each of the instructors who agreed to give up class time. 

Three days were set aside to administer the questionnaires. A 
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total of ten classrooms were visited over those three days. The 

completion of the questionnaire was allotted the first or last twenty 

minutes of class time, as determined by the preference of the 

instructor. I both passed out and collected the questionnaires 

myself, and answered student questions as well as gave directions for 

completion to the students. In the case of Writing 101 and 103, an 

additional ten minutes was provided for completing the questionnaire. 

In the case of Writing 123, an additional ten minutes was used to 

provide information about the focus of the study and the problem 

being examined to the students, who were being introduced to the idea 

of primary research. 

The number of responses received totalled 148, resulting in a 

30% sample of international students and a 3.4% sample of students 

overall at Southern Oregon State College. International student 

responses comprised 33.5% of the total responses received. 

Instrument development 

An instrument was used which not only assesses the objectives 

of student services, but also assesses resources available to 

students outside the classroom. There was no direct relationship 

intended between the objectives found in Section I and the resources 

identified in Section II. Fulfilling a specific objective is 

facilitated by a number of resources. 

Section I of the present questionnaire is taken from a study by 

Agler (1981), revised so that the vocabulary is more accessible to 
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international students. Agler's questionnaire in turn largely 

reflects a modified version of the Suryey__Q_f __ St.ud.ent __ E.e..rs.Qntl~l 

Objectives developed by McDavis (1974). His survey was based on the 

Inventory of s.tudent_l:'ersonnel Objectives. McDavis reports that the 

inventory was evaluated by a panel of student personnel researchers, 

educators, and practitioners. These "expert" judges selected fifty 

objectives to be retained from a pool of sixty. The criterion for 

retaining an objective was "relevance to student services" (6). At 

least three-fifths of the panel had to agree that an objective was 

relevant before being retained. 

For the purposes of Agler's (1980) study, 22 of McDavis's items 

in the survey were considered relevant because of their applicability 

to students. The omitted items from the McDavis survey considered 

irrelevant reflected services offered to faculty, administrators, and 

to other non-student members of the university community. Agler also 

added and subsequently pretested two items considered congruent with 

the goals and mission statement of the university where she conducted 

her study: "To provide well defined policies regarding standards and 

regulations" and "To provide disciplinary procedures which are growth 

experiences." The University of La Verne (in southern California), 

where Agler conducted her study, is a parochial school which promotes 

Christian values; while some of the items in the survey appear to 

focus more strongly on values than similar studies designed for non­

religious colleges, all of these objectives were taken from the 

McDavis instrument which was compiled through the input of a panel of 
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national experts in the field of student personnel services. Still, 

an important consideration would be whether objectives concerning 

personal values are appropriate for inclusion in a questionnaire 

administered. in a public institution. After the pros and cons of 

including this objective were weighed, it was included in the final 

form of the questionnaire in order to provide data about whether this 

was an important issue for international students at a public 

institution. At Southern Oregon State College, almost half of the 

students are from Mexico, where religious values generally hold a 

higher priority in the lives of its populace. Would the lack of 

association with such values be an important factor in the 

educational experience of international students? Yet international 

students may also feel that "developing a system of values" is a very 

private matter which should not be considered a part of a university 

education. It is difficult to determine the import of this question, 

and although the international students who piloted the instrument 

(all Japanese) expressed no discomfort, on the other hand, there was 

unfortunately no assurance that their understanding of the term 

"values" had the same import as that which was intended by a 

questionnaire originally devised for native speakers. This issue is 

discussed in further detail in the section on reliability and 

validity issues. 

Agler modified the response codes of "yes," "no," and "don't 

know" used in the McDavis study. For each of the objectives, two 

questions were asked regarding the inportance of a given objective as 
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perceived by the student, and the degree of ~_ffe.ctiYsm.ess. of a given 

objective as perceived by the student. The response alternatives 

which the student used to assess importance included "very 

important," "important," "of little importance," and "not important." 

The response alternatives which the student used to assess 

effectiveness included "very effective," "effective," "limited 

effectiveness," ''not effective," "not applicable at your level," and 

"don't know." This modification allowed the researcher to ccimpare 

the importance of the objectives with the effectiveness of those 

objectives as perceived by the students. The comparison of perceivr::~d 

importance with effectiveness allowed the creation of a "Need Index" 

which was used in determining the need for each objective and the 

degree of fulfillment of that need. The present study at Southern 

Oregon State College also uses the Need Index in· comparing the degree 

of fulfillment of needs of American students and international 

students as well as the factor of English proficiency. 

After her study, Agler recommended that the following 

objectives be dropped from the survey: "To assist in interpreting 

student actions to the local community," and "To assist in 

interpreting student actions to the university community." Due to 

respondents· confusion over the questions~ a large number of ··don 't 

lmow" and "not applicable" responses occurred, suggesting that these 

objectives were either irrelevant or unclear. These objectives 

therefore were not included in the present study. 

Section II, of the Survey of Services for Students 
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questionnaire, also taken from Agler, lists resources for students 

outside of the classroom and asks the student to select from among 

several response categories: "very helpful," "helpful," "of limited 

help," "not helpful," "not applicable," and "don't know." An 

opportunity is provided at the end of the survey for respondents to 

list any of the resources in which they would desire more help. 

Agler added the categories of "financial aid" and "campus security" 

to the list of resources in the original McDavis survey. She 

recommended in the final discussion of her study that students also 

be given the opportunity to indicate if they are disabled. 

An additional section on population characteristics in the 

questionnaire was designed to provide information in relation to the 

respondents' age, sex, marital status, full or part time student 

status, undergraduate level, length of time at the university, extent 

of participation in extracurricular activities at the College, and 

national/international status. 

Agler's questionnaire was modified for the study at SOSC in a 

number of ways. Four employees of Southern Oregon State College 

recommended revisions. These employees represent the scope of the 

staff at the college and include a counselor in the Student Resource 

Center, the Foreign Student Advisor, the Associate Dean of Students, 

and an instructor who teaches both American and international 

students. 

Two questions from Part I of Agler's study were deleted because 

they were found not to be relevant at SOSC. The terms "important" 
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and "effective" were the source of much discussion which resulted in 

a change of wording throughout Part I of the questionnaire. Agler's 

terms were compared to a similar section of the College 0.U..tQQID.e.s 

Survey published by the American College Testing Program, which asked 

students about their use of student services. In some ways, Agler's 

questionnaire is quite similar to the College QutcQllle_s_,S~Jl; 

however, while the term "important" was retained, the term "well" was 

used instead of "effective," so that the whole question was worded 

"How He..ll is this service performed?" instead of "How affectivelY- is 

this service performed?" This change was adopted in the present 

study. 

The staff reviewing the questionnaire also made recommendations 

about Part II, Resources for Students Outside of the Classroom. 

Several categories were deleted from Agler's study as they were 

services which are not provided at SOSC. Other categories were 

proposed and ultimately added, including "Women's Center," "Writing 

Center," "Math Center," and "Disabled Student Advisor." Three 

categories were combined and reworded as "Academic Resource Center." 

Three other categories were reworded for clarity. 

The questions on student demographics are almost unchanged from 

Agler's study, except that colleges and majors which do not exist at 

Southern Oregon State College were deleted. One of the questions was 

reworded to ensure that international students would understand the 

vocabulary. The term 11 objective" was changed to "goal. 11 

An additional page of questions was provided for international 
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students in the present study, asking for country of origin, first 

language, self-reported TOEFL score and a self-assessment of English 

proficiency. These last two questions were inspired by Lee et al. 

(1981), who found a correlation between self-reported English 

proficiency and satisfaction with needs being met, but found no 

correlation between_needs being met and TOEFL score. There is a full 

sample of the questionnaire in Appendix A. 

Reliability and validity issues 

Would this study be replicable at another institute of higher 

learning? The instrument would have to be examined for relevance as 

far as the objectives in Section I being in accordance with the 

mission statement of the college or university, and as far as the 

resources listed in Section II being provided at the college or 

university. With appropriate additions and deletions made in these 

cases, the study should be replicable as long as there is an 

international student population present. However, the results of 

the study might be quite different. This study is not meant to 

provide data about institutions of higher education in America in 

general, but only about the population at Southern Oregon State 

College. The data should not be extrapolated to have importance 

beyond that institution. 

The instrument can be tailored to an individual institution and 

efforts were made to ensure that it did fit the objectives and 

resources provided at Southern Oregon State College. The study 

34 



itself is being conducted concurrently with the CQllege_Du_t!;~me.s 

s~, which is intended to provide a much broader spectrum of 

demographic and college-related data but still focuses in part on the 

use of student services. Administrative personnel have requested the 

opportunity to compare the results of the data in this study with the 

data in the College Outcomes Suryey. If the results of questions in 

the College Outcomes... Survey which are similar to those in this study 

concur in both cases, reliability would be suggested. 

In discussing the instrument with college personnel at SOSC, 

vocabulary issues were addressed to ensure that international 

students would understand objectives in the same way that they were 

understood by American students. The SOSC personnel panel pointed 

out problematic words and phrases, and a consensus for alternative 

language was agreed upon; the students who subsequently piloted the 

instrument expressed no difficulty in understanding the terms. 

However, their comprehension was not back-tested; they were not asked 

to define these terms. Agler's study did not address any issues of 

reliability or validity, especially in the area of how terms would be 

understood by individual students. Interestingly, although Agler 

complained in her study that Law School students at La Verne did not 

seem to define questions in the same light as undergraduate and 

graduate students, she did not make recommendations for checks on 

content validity in her discussion. The present study lacked in­

depth checks as well. For example, the SOSC panel did not focus on 

the subjective conception of the term "values," especially as it is 
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expressed in one objective, "developing a system of values." Whether 

this term is understood equally by international and American 

students was not established, raising a question of content validity. 

Because the panel did examine the questionnaire and the piloting 

students did discuss difficulties with vocabulary, the instrument 

does possess face validity. 

Piloting of the instrument 

For the purpose of this study and its application to Southern 

Oregon State College, a piloting of the instrument was conducted. 

The questionnaire was pretested by administering to an undergraduate 

group of ten students, including 5 international students who agreed 

to participate as a sign of friendship for a former SOSC instructor. 

A sample testing was needed in order to provide participating 

instructors with a time-frame to allot for the administration of the 

questionnaire. The sample students were asked to take the 

questionnaire at normal speed in their classroom environment. The 

slowest student took 30 minutes to complete the questionnaire. This 

total included minutes needed to administer directions and answer 

questions. The sample testing was found to be especially useful 

since five of the participants were international students. The 

question of whether or not they would have difficulty with the 

vocabulary or time allotment to answer their additional page on 

demographics was answered. On the average, the five international 

students completed the questionnaire within 18 minutes, while the 
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American students took ltl minutes. On the basis of student. questions 

about the questionnaire. the following changes were made: the terms 

"commuter," "values," and ''not applicable" were briefly explained 

before administering the questionnaire, and the purpose of the study 

was described in general terms. The importance of answering every 

question in some way was stressed. 

Treatment of_the__d_ata 

The data were examined in two parts. The first part was 

student perceptions of objectives of student services, as indicated 

in Section I of the questionnaire, and the second part was 

helpfulness of resources outside of the classroom, as indicated in 

Section II of the questionnaire. 

The treatment of the data in many respects closely replicates 

the methcrl used by Agler (1980). Agler's intent in building the 

questionnaire was to analyze the categories shown in the following 

analysis column. A response was desired to determine, for instance, 

if a particular objective was important or not important. To 

facilitate students' ease in answering the questions, the response 

options were expanded, as indicated in the chart. To clarify, a 

student had the option of choosing responses ranging from "Very 

important," "Important," "Of little importance," and "Not important." 

The "Very important" and "Important" categories were tallied together 

under the category "Important," and the "Of little importance" and 
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"Not important" categories were subsequently tallied together under 

the category "Not important." A similar strategy was used for the 

responses concerning effectiveness and helpfulness. 

The data were tabulated yielding a frequency and a percentage 

distribution. After collapsing the categories, the data from the 

questionnaire were analyzed to determine the needs of students 

regarding objectives and to determine the helpfulness of resources. 

For determining needs, the responses of "importance" and 

"effectiveness" were examined first, followed by an examination of 

these two categories together which constituted a need index. 

Categories for Analysis 

Important 

Not Important 

Effective 

Not Effective 

Helpful 

Not Helpful 
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Very Important 
Important 

Of Little Importance 
Not Important 

Very Well 
Well 

Not Very Well 
Poorly 

Very Helpful 
Helpful 

Of Limited Help 
Not Helpful 



The following hypotheses were tested. In addition, student 

services objectives were rank ordered according to their importance 

and effectiveness, thus yielding their relative value. 

Importance of objectiyes 

1. Null Hypothesis: No statistically significant difference 

exists between American students and international students in the 

perceived "importance" of the various objectives of student services. 

Statistical Test: the data from the questionnaire are nominal; 

therefore, the Chi-square test was used to determine if there were 

significant differences between American and international students) 

with the 1evel of significance equalling .05. 

2. Rank Order of "importance" of objectives: the responses of 

international students and American students were examined further in 

order to determine the extent of differences among the ob.jectives. A 

ranking process was used. The following categories were established 

for this purpose. 
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Obie.c.tiv..e.s 

Degree of Importance 

Excegtionally Important 

80% or greater "important" responses 

Important 

50% through 79.9% "important" responses 

Moderately Important 

40% through 49.9% "important" responses 

Not Important 

40% or greater "not important" responses 

In Agler's (1980) utilization of this rating scale; for each 

objective the highest percentage of responses in a category had to be 

at least ten points higher than any other response in that category 

in order to qualify for listing in the table. A simple majority 

would not have allowed for the more important responses to be 

included. Since the data were dichotomous, binomial tests were 

conducted to determine what the level of discrepancy would be between 

response categories to achieve a statistically significant 

difference. Agler's analysis indicated. that a 10 percent 

differential would be sufficient when analyzing data from a sample of 

from 100 to 300 respondents, and a 16 percent differential would be 

needed for a sample of between 40 and 50 responses. However, Agler 

applied the 10 percent differential to all her samples for the sake 

of consistency (55). The 10 percent differential is applied to this 
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study as well, since the total number of respondents 048) falls into 

the range used by Agler. 

Agler chose a minimum of t1Q percent of "important" responses as 

required for inclusion in the listing; less than 40 percent was 

judged to be an insufficient percentage for listing; this number 

represented a reasonable degree of support, allowing one dominant 

response to emerge for a particular objective, whereas 30 percent 

would allow more than one response to emerge and 50 percent would 

allow too few to be recorded. 

3. An analysis of the demographic characteristics was made 

regarding "importance." Since the demographic data relating to these 

characteristics were frequently sub-divided into several categories 

(for example, the length of time the students had been attending the 

college), the number in each category was often too small to be 

measured through the Chi square statistical analysis; therefore, the 

following two-step measure established by Agler was followed: A 

minimum of 40 percent in any response category was essential; in 

addition, the 40 percent or above measure had to be at least 10 

percent higher than the next largest category. 

Effectiveness of objectives 

1. Null Hypothesis: No statistically significant differences 

exist between American and international students in the perceived 

"effectiveness" of the various objectives of student services. 
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Statistical Test: The data from the questionnaire are nominal; 

therefore, the Chi-square test was used to determine if there were 

significant differences between American and international students, 

with the level of significance equalling .05. 

2. Rank Order of "effectiveness" of objectives: American and 

international students as groups were examined further in order to 

determine the extent of differences among the objectives. A ranking 

process was used. The following categories were established for this 

purpose. 

Objective 

Degree of Effectiveness 

Exceptionally Effective 

80% or greater "effective" responses 

Effective 

50% through 79.9% "effective" responses 

Mcd.erately Effective 

40% through 49.9% "effective" responses 

Ineffective 

40% or greater "not effective" responses 

Not Applicable 

40% or greater "not applicable" responses 

Don't Know 

40% or greater "don't know" responses 
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3. An analysis of the demographic characteristics was made 

regarding "effectiveness." Since the demographic data relating to 

these characteristics were again too small to be measured through the 

Chi square statistical analysis, Agler' s two--step measure was 

followed: a minimum of 40% in any response category was essential. 

In addition, the 40 percent or above measure had to be at least 10 

percent higher than the next largest category. 

lie.ed__..Qf_.s_tudents regar.ding_c,jb.ie_c:lli.~ 

To determine "need," an index was established based on Agler· s 

methods, through a combination of "importance" and "effectiveness" 

ratings for objectives. Based on this information, a rank order was 

established yielding the extent of need from greatest to least. 

1 . Need Index: 

a. If an objective was perceived as being "important'' 

and "effective" by a respondent, the need was 

considered fulfilled. 

b. If an objective was perceived as "not imporbmt" 

but "effective," the objective was considered over­

emphasized. 

c. If an objective was perceived as "important" but 

"not effective," this was considered as an 

unfulfilled need. 

d. If an objective was perceived as "not important" 
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and ''not effective,'' there was no nc:(Xi for. meeting 

the objective. 

2. Rank Order of "needs" of students: American and 

international students as groups were examined further in order to 

determine the extent of need. A ranking process was used. The 

following categories were established by Agler for this purpose and 

are used in this study. 

lieed 

Degree of Fulfillment 

Exceptionally Fulfilled. 

80% or greater "need fulfilled" 

Fulfilled 

50% through 79. 9% "need fulfilled" 

~ately Fulfilled 

40% through 49.9% "need fulfilled" 

Unfulfilled 

40% or greater "need unfulfilled" 

Not Applicable 

40% or greater "riot applicable" 

Don't Know 

40% or greater "don't know" 

3. An analysis of the demographic characteristics was made 

regarding the index of need since the data relating to these 
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characteristics were too small to be measured through the Chi square. 

Helpfulness Qf resources 

1. Null Hypothesis: No statistically significant differences 

exist between American and international students in the perceived 

"helpfulness" of the various resources available to students. 

Statistical Test: The data from the questionnaire are nominal; 

therefore, the Chi square test was used to determine if there were 

significant differences between American and international students, 

with the level of significance equally .05. 

2. Rank Order of "helpfulness" of resources. American and 

international students were each examined further in order to 

determine the extent of differences among the resources. A ranking 

process was used. The following categories were established for this 

purpose. 
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fte.sQlll~..f)_s 

Degree of Helpfulness 

E.Aceptionally Helpful 

80% or greater "helpful" responses 

Helpful 

50% through 79 . 9 11 helpful 1' responses 

Moderately Helpful 

40% through 49.9% "helpful" responses 

Not Helpful 

40% or greater "not helpful" responses 

Not Applicable 

40% or greater "not applicable" responses 

Don't Know 

40% or greater "don't know" responses 

3. An analysis of the demographic characteristics was made 

regarding "helpfulness" of resources. Since the data relating to 

these characteristics were too small to be measured through the Chi 

square statistical analysis, the following two-step measure was 

established as used by Agler: a minimum of 40 percent in any 

response category was essential; in addition, the 40 percent or above 

measure had to be at least 10 percent higher than the next largest 

category. 

An additional analysis of several of the demographic categories 

was based on the total of "don't know" responses to measure lack of 
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knowledge. Lack of knowledge was determined by tallying "don't know" 

scores in Section II for each questionnaire, then dividing the total 

from all questionnaires in each demographic category by the number of 

students in the category to create an average of number of "don't 

lmow" responses for students in each demographic group. 

English language 12rof iciency f acto:r 

In order to determine whether proficiency in English affected 

the use of student services by international students, international 

respondents were asked to both report their last TOEFL score if they 

had taken the test and to give a self-evaluation of their English 

language ability in eight areas of academic proficiency along a range 

of 1 to 4, 4 being the highest. These self-reported scores were 

added to create a raw number for each international respondent, which 

was then compared to the need index for each student. The TOEFL 

scores were also compared to the need index, with the hypothesis that 

there would be a correlation between fulfilled needs of student 

services and English language proficiency. To create the 

correlation, the self-reported scores were divided into 5 ranges, 

from 32-30, 29-27, 26-24, 23-21, and 20 and under. The ratio of 

fulfilled needs as determined by the Need index was compared to the 

unmet needs and "don't know" responses. This same formula was 

applied to a range of the TOEFL scores, which were divided into 3 

ranges as a result of the scores provided: 400-500, 501-550, and 
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CHAPTER IV 

RESULTS 

This chapter presents an analysis of the data. Section I is a 

description of the sample returns, including examination of 

population characteristics of the respondents. The importance and 

effectiveness of the twenty-one objectives of student services are 

examined by noting statistically significant differences between 

international and American students, followed by an examination of 

the objectives for international students as a group and for American 

students as a group, noting specific student characteristics where 

relevant. 

The needs of students as they relate to the objectives were 

identified by examining the relationship of the importance and 

effectiveness ratings. The needs of American students as a group and 

of international students as a group are assessed, followed by a 

comparative needs assessment between American and international 

students, noting specific student characteristics where relevant. 

In the second section the findings in the area of helpfulness 

of resources is presented. American students are compared to 

international students. Demographic characteristics are examined to 

discover if lack of knowledge of student resources is related to 

specific student groups. 

In the third section international students' English language 
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proficiency as measured by both TOEFL scores and by self-reported 

ability is compared to fulfilled needs to determine if there is a 

relationship. 

Section IV presents a summary of the findings. 

Sample returns 

The results are tabulated from a total of 148 responses from 

American and international students, resulting in a 3.5 percent 

sample of the students, both full and part time. The responses 

number 53 from the international students and 95 from American 

students. 

Table XIII in Appendix C provides the percentage and number in 

each of the subgroups of population characteristics. Forty three 

percent of the respondents were female and 57 percent were male, 

while the college population is 48 percent male and 54 percent 

female. Fifty seven percent of the respondents were between 17 and 

23 years old compared to 84 percent of the population of the college. 

Section I 

Importance of Objectives 

Statistically significant differences using the Chi-square are 

presented, followed by rank order interpretations, and an analysis of 

differences grouped according to population characteristics. 
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D..if f.fil'__eUQ~~L.bfil.we.en_ .. iut_e.rnatiQna.Land_Ame_r_icarL.s.tud.ents 

Table I indicates that significant differences occur between 

the two groups in responses to 3 of the ob.jectives regarding 

importance, thereby rejecting the null hypothesis that there would be 

no significant differences in the pattern of responses when 

international students were compared to American students. Since all 

the objectives for the two groups were considered important by the 

respondents, differences appear to be in the degree of importance, 

with international students finding the objectives slightly more 

important than American students. Exceptions and additional findings 

are noted. 

Response differences occurred between the two groups for 

objectives in the following areas: understanding selves as 

individuals and developing a system of values. Both responses were 

positive, with international students reflecting the higher rankings. 

A response difference occurred between the two groups in the 

objective of developing leadership and organizational skills, with 

American students reflecting the higher positive response. 

Rank order interpretations for each group and__a__c_omparison between 
the two groups 

Both the American group and the international group are 

examined further for differences based on the rank order described in 

Chapter III. 

Tables II and III give these perceptions of importance showing 
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TABLE I 

SIGNIFICANT DIFFERENCES OF PERCEPTIONS OF IMPORTANCE AND EFFECTI'./ENESS 
OF OBJECTIVES BY RESPONDENT GROUPS 

N=International 53; American 95 

Groups = 
I (International) 
A (American) 

Not Not Not Don't 
Important Important Missing Effective Effective Applicable Know Missing 

% N % N % N %' N % N % N % N % N 

1. sosc provides opportunities rmioh help students 
understand th861Selves as individuals. 

I. 85 (46) 15 (7) 0 0 43 (23) 32 (17) 2 (1) 19 (10) 4 (2) 
A. 68 (65) 32 (30) 0 0 39 (37) 17 (16) 1 (1) 42 (40) 1 (1) 

2. SOSC provides opportunities which help students 
develop decision-ms.king skills. 

I. 92 (49) 8 (4) 0 0 45 (24) 28 (15) 2 (1) 21 (11) 4 (2) 
A. 86 (82) 11 (10) 3 (3) 48 (44) 24 (22) 0 0 24 (23) 6 (6) 

3. SOSC provides opportunities which help students 
develop a system of values. 

I. 81 (43) 11 (6) 8 (4) 28 (15) 40 (21) 0 0 26 (14) 6 (3) 
A. 74 (70) 26 (25) 0 0 21 (20) 38 (36) 6 (6) 35 (33) 0 0 

4. SOSC provides opportunities for students to be 
aware of' the values held by others. 

I. 85 (45) 9 (5) 6 (3) 21 (11) 47 (25) 0 0 27 (14) 5 (3) 
A. 88 (91) 9 (9) 0 0 47 (45) 26 (25) 1 (1) 26 (24) 0 0 

s. SOSC provides opportunities ffhich help students 
learn to relate to one another. 

I. 87 (48) 9 (5) 4 {2) 40 (21) 45 (24) 2 (1) 9 (5) 4 (2) 
A. 91 (88) 9 (9) 0 0 51 (48) 25 (24) 1 ( 1) 23 (22) 0 0 
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TABLE I (cont.) 

Not Not Not Don't 
Important Important Missing Effective Effective Applicable Know Missing 

% N % N % N % N % N % N % N ~~ N 

6. SOSC provides services which help students to 
develop their educational careers and goals. 

I. 94 ( 50) 2 (1 ) 4 ( 2) 62 ( 33) 21 ( 11) 0 ( 0) 13 ( 7 ) 6 ( 3) 
A. 100 ( 95) · 0 ( 0) 0 0 64 ( 61) 23 ( 22) 1 (1) 11 (10) 1 ( 1) 

I. 
A. 

I. 
A. 

I. 
A. 

I. 
A. 

I. 
A. 

81 (43) 
92 (87) 

83 (44) 
84 (87) 

74 (39) 
81 (76) 

81 (43) 
91 (86) 

91 (48) 
95 (89) 

7. SOSC provides opportunities for students to develop 
lesdership and organizational skills. 

15 (8) 4 (2) 
6 (6) 2 (2) 

47 (25) 
48 (44) 

30 (16) 
23 (21) 

2 (1) 
0 (0) 

15 (8) 6 ( :3) 
29 (28) 2 ( 2) 

8. SOSC provides opportunities for students to 
apply their leadership and organizational skills. 

11 (6) 6 (3) 40 (21) 32 (17) 0 (0) 17 (8) 11 (6) 
13 (13) 0 0 38 (36) 23 (22) 4 (4) 35 (:33) 0 (0) 

9. SOSC provides opportunities for students to 
participate on decision-making committees. 

21 (11) 5 (3) 42 (22) 19 (10) 4 (2) 30 (16) 6 ( 3) 
19 (18) 0 0 45 (43) 21 (20) 1 (1) 33 (31) 0 (0) 

10. SOSC provides a variety of social .. cultural, 
and recreational activities for students. 

15 (8) 4 (2) 66 (35) 21 (11) 0 (0) 7 (4) 6 CJ) 
8 (8) 1 (1) 72 (68) 12 (12) 1 (1) 13 ( 12) 2 (2) 

11. SOSC provides opportunities for students to 
receive individual help if they need it. 

4 (2) 5 (3) 58 (31) 28 (15) 2 ( 1) 6 (3) 6 (3) 
5 (5) 0 0 72 (68) 19 (18) 0 (0) 9 (9) 0 (0) 
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TABLE I (cont.) 

Not Not Not Don't 
Important Important Missing Effective Effective Applicable Know Missing 

% N 

I. 72 (38) 
A. 66 (63) 

I. 87 (46) 
A. 83 (79) 

I. 87 (46) 
A. 84 (80) 

I. 88 (47) 
A. 85 (82) 

I. 90 (48) 
A. 84 (80) 

I. 85 (45) 
A. 88 (82) 

% N % N % N % N % N % N Of 
10 N 

12. SOSC provides advice for student organizations. 

26 (14) 2 ( 1) 
34 (33) 0 0 

23 ( 12) 34 ( 18 ) 
28 (27) 12 (11) 

2 ( 1) 37 ( 20 ) 4 ( 2 ) 
3 ( 3 ) 55 ( 52 ) 2 ( 2 ) 

13. SOSC helps to develop a campus atmosphere which 
adds to the intellectual growth of students. 

11 (6) 2 (1) 30 (16) 42 (22) 4 (2) 20 ( 11) 4 ( 2) 
12 (11) 5 (5) 57 (54) 28 (27) 1 (1) 13 (12) 1 ( 1) 

14. SOSC helps to develop a C811Jl?US atmosphere which 
adds to the personal growth of students. 

11 (6) 2 (1) 47 (25) 28 (15) 2 ( 1) 15 (8) 8 ( 4) 
13 (13) 2 (2) 54 (51) 28 (27) 4 (4) 14 (13) tJ (l)) 

15. SOSC provides counseling for students with 
personal concerns. 

8 (4) 4 (2) 49 (26) 21 ( 11) 4 (2) 24 (13) 2 (1) 

15 (14) 0 0 43 (41) 13 (12) 3 (3) 41 ( 40) 0 (0) 

18. SOSC supports arm.reness of the individual 
needs of students. 

8 (4) 2 (1) 36 (19) 36 (19) 4 (2) 20 ( 11) 4 (2) 
15 (14) 1 (1) 32 (30) 32 (30) 2 (2) 33 (34) 1 (U 

17. SOSC orients new students to the c3.111Pus to make 
thSJIJ feel like they are a part of the college. 

15 (8) 0 0 57 (30) 34 (18) 2 (1) 7 (4) 0 (0) 
12 (11) 0 0 35 (34) 41 (39) 3 (3) 21 (19) 0 (0) 
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I. 
A. 

TABLE I (cont.) 

Not Not Not Don·t 
Important Important Missing Effective Effective Applicable Know Missing 

% N 

90 (48) 
94 (89) 

% N % N % N % N % N % N % N 

18. SOSC provides information to students about 
the available student services. 

8 (4) 2 (1) 
4 (4) 2 (2) 

51 (27) 
40 (38) 

34 (20) 
50 (48) 

2 (1) 
2 (2) 

~3 (:3) 4 (2) 
6 (6) 1. (1) 

~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~-~~~~--~~-

I. 85 (45) 
A. 86 (82) 

I. 75 (40) 
A. ·as (84) 

I. 78 (42) 
A. 75 (71) 

19. SOSC encourages students to use the av-ailable 
student services. 

13 (7) 2 (1) 51 (27) 34 (18) 4 (2) 9 ( .5) 
13 ( 12) 1 (1) 48 (48) 40 (38) 1 ( 1) 11 (10) 

20. SOSC clearly defines the policies and rules of 
the college. 

19 (10) 6 (3) 43 (23) 26 (14) 0 (0) 2.5 (13) 
11 (10) 0 0 56 (53) 33 (31) 0 (0) 10 ( 10) 

21. SOSC provides disciplinary actions which help 
students to grow. 

21 (11) 0 0 32 (17) 36 (19) 2 (1) 26 (14) 
25 (24) 0 0 26 (25) 33 (31) 1 (1) 39 (:J7) 

Null hypothesis is rejected at .05 level. 

2 (1) 
0 ( 0) 

6 (3") 

1 (1) 

4 ( 2) 
l ( 1) 

Computations are on "Importance" and "Effectiveness" separately. Missing data are 
not in the Chi-square computation. 
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that 17 of the ob.jectives were rated as "exceptionally important" and 

11 were rated "important" by the international students. The American 

respondents also found 17 objectives "exceptionally important" and 4 

objectives "important." A few objectives should be singled out for 

comparison. Both 

the international students and the American students identified 

"developing educational and career objectives" as the most important 

objective and "advice for student organizations," though seen as 

important, as the least important of the objectives. "Giving 

individual help if needed" was also found to be high on the list of 

exceptionally important objectives for both groups, and "disciplinary 

procedures which are growth experiences" was found to be low on the 

list of important objectives for both groups. 

~mographic characteristics 

A review of all variables within the demographic 

characteristics showed no important differences for "importance'' of 

objectives according to age, sex, full or part time student, class 

standing, length of time at the college, or extent of participation 

in extracurricular activities. 

Effectiveness of Objectiyes 

Significant differences using the Chi-square formula are 

presented, followed by rank order interpretations and an analysis of 
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difference;=; grouped according tn ropuJ.ati.cn char:a(:·teri:3tic::~. 

Differences b.e.:t.H~en AmeriQgn and int_e..rn..a_t..iQDtl..~.tl..ld.~nt.~ 

Table I (p. 49-52) indicated the significant differences 

regarding the effectiveness of objectives for the categories of 

"effective," "not effective," "not applicable," and "don't know." 

Significant differences occurred for 11 objectives. When analyzed 

individually, the American and international students reflected 

further differences. 

1. Differences were significant between the two groups in 

response to 11 of the objectives. In 3 of those objectives, American 

students responded most often in the 

"effective" category and international students responded most often 

in the "ineffective" category. These included the following 

objectives: awareness of the values held by others, learning to 

relate to one another, and applying leadership and organizational 

skills. 

2. Responses were found to be significantly different between 

Americans and international students for 2 objectives where 

international students responded most often in the "effective" 

category and American students' largest response category was 

"ineffective." These objectives were orienting new students to the 

campus and the availability of student services. 

3. Responses for 4 of the objectives showed significant 

differences in the "don't know" category for one or both groups.For 
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Objective 

TABLE II 

INTERNATIONAL STUDENT PEHCEPTIONS OF IMPORTANCE 
OF OBJECTIVES BY RANK ORDER 

Degree of Importance 
by Percentage 

To provide help to students in: 

Exce~tionally Important 

6. Developing educational and career goals 94 
2. Developing decision-making skills 92 

11. Providing individual help if needed 91 
16. Awareness of individual needs of others 90 
18. Providing information about student services 90 
15. Counseling for personal concerns 88 
13. Campus climate conducive to intellectual growth 87 
14. Campus climate conducive to personal growth 87 
5. Relating to one another 87 
1. Understanding selves as individuals 85 
4. Awareness of values held by others 85 

17. Orienting new students to campus 85 
19. Encouragement to use available student services 85 
8. Applying leadership and organizational skills 83 
3. Developing a system of values 81 
7. Developing leadership and organizational skills 81 

10. A balance of social, cultural & recreation activities 81 

Imoortant 

21. Disciplinary actions which are growth experiences 79 
20. Defining the policies and rules of the college 75 

9. Participating on decision-making committees 74 
12. Advice for student organizations 72 

Mod.erately Important 

None 

Not Important 

None 

58 



TABLE III 

AMERICAN STUDENT PERCEPTIONS OF IMPOHTANCE 
OF OBJECTIVES BY RANK ORDER 

·-~~~~~~~~~~~-~~~~--~-~~-~~~~ 

Objective 

To provide help to students in: 

Exceptionally Important 

Degree of Importance 
by Percentage 

6. developing educational and career objectives 100 
11. providing individual help if needed 95 
18. providing information about student services 94 
7. developing leadership and organizational skills 82 
5. relating to one another 91 

10. a balance of social, cultural & recreational activities 91 
20. defining the policies and rules of the college 89 
17. orienting new students to the campus 88 
8. applying leadership and organizational skills 87 

19. encouragement to use available student services 86 
4. awareness· of values held by others 86 
2. developing decision-making skills 86 

15. counseling for personal concerns 85 
18. awareness of the individual needs of others 84 
14. campus climate conducive to personal growth 34 
13. campus climate conducive to intellectual growth 83 
9. participating on decision-making committees 81· 

Important 

21. disciplinary actions which are growth experiences 
3. developing a system of values 
1. understanding selves as individuals 

12. advice for student organizations 

Mod,erately Important 

None 

Not Important 

None 
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the objective of awareness of the values held by others, the 

Americans' largest response category was "don't know" and the 

international students' largest response Gategory was "ineffective." 

For the objective of the college providing advice for student 

organizations, both the Americans and the international students had 

highest responses in the "don't know" category, with the Americans 

answering at a higher percentage. American students responded to 

theobjective of a campus atmosphere conducive to the intellectual 

growth of students with the highest response category being 

"effective," while international students responded most highly in 

the "don't know" category. The final objective, disciplinary actions 

which are growth experiences, was responded to most highly by 

international students in the "ineffective" category and by American 

students in the "don't lmow" category. As the questionnaire did not 

supply a category aimed at allowing international students to signify 

that they did not understand the terms, "don .. t know" could 

conceivably be taken as "don't understand" in cases such as the two 

objectives discussed above, where fairly sophisticated vocabulary is 

used. If this were the case, the significance of the difference in 

responses would have to be examined in that light. 

4. Responses to two of the objectives were found to be 

significantly different between the two groups although both 

responded most often in the "effective" category. These were the 

objective of providing counseling for personal concerns, with the 

international students at a significantly higher percentage, and the 
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objective of clearly defined policies and rules, with Americans 

finding it to be more effective than international students. 

Rank order interpretations for American and internatiQnal 
students 

American and international students are examined further for 

differences based on the rank order of percentages as described in 

Chapter III. Tables IV and V give these rank ordered perceptions of 

effectiveness. 

Intemat . .i.onaL s.t.uden.ts 

Table IV lists the international student responses, indicating 

9 objectives which were listed in the "effective" category: 

developing educational and career goals; developing leadership and 

organizational skills; a balance of social, cultural, and 

recreational activities; availability of individual help; a campus 

atmosphere conducive to the personal growth of students; cour.seling 

for students with personal concerns; orientation of new students; 

information about the availability of student services, and 

encouragement to use the available student services. Four objectives 

were found to be moderately effective, including understanding selves 

as individuals, developing decision-making skills, participating on 

decision-making committees, and clearly defining the policies and 

rules of the college. 

The three objectives found to be ineffective were developing a 

system of values, awareness of the values held by others, and a 
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campus atmosphere conducive to the intellectual growth of students. 

The following objectives were not listed, as the responses were 

similar between "effective" and "not effective": relating to one 

another and applying leadership and organizational skills. 

American students 

American student responses indicated the 7 following objectives 

were seen as "effective," according to rank order in Table V: a. 

balance of social, cultural, and recreational activities; 

availability of individual help; developing educational and career 

goals; a campus conducive to intellectual growth; a campus conducive 

to personal growth; clearly defined college policies and rules, and 

relating to one another. The 4 "moderately effective" objectives 

were developing decision-making skills, awareness of the values held 

by others, developing leadership and organizational skills, and 

participation on decision-making committees. 

The objective of providing information about the available 

student services was found to be "ineffective." 

Two objectives were not listed as the responses between 

"effective" and "ineffective" were similar. These were orienting new 

students to the campus and encouragement to use the available student 

services. Two other objectives were not listed as the number of 

responses for "effective" and "don't know" were too similar to 

delineate a tendency. These were understanding selves as individuals 

and counseling for students with personal concerns. 
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TABLE IV 

INTEP~ATIONAL STUDENT PERCEPTIONS OF EFFECTIVENES:3 
OF OBJECTIVES. BY RANK ORDEH 

Ob,j ect i ves Degree of Effectiveness 
by Percentage 

To provide help to students in: 

. 1 EffectiY,e Exceptional Y 

None 

Effective 

10. A balance of social, cultural, and recreation activities 70 
6. Developing educational and career goals 65 

11. Providing individual help if needed 62 
17. Orientation of new students to the campus 57 
18. Information about available student services 53 
19. Encouragement to use available student services 52 
14. Campus climate conducive to personal growth 51 
15. Counseling for personal concerns 50 
7. Developing leadership and organizational skills 50 

Mod.erately Effective 

2. Developing decision-making skills 47 
20. Clearly defining the policies and rules of the college 46 

1. Understanding selves as individuals 45 
9. Participating on decision-making committees 44 

Ineffective 

4. Awareness of the values held by others 
13. Campus atmosphere conducive to intellectual growth 
3. Developing a system of values 

Not Apg licab le 

None 

Don't Know 

None 
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TABLE V 

AMERICAN STUDENT PEHCEPTIONS OF EFFECTIVENESS 
OF OBJECTIVES BY RANK ORDER 

Objective Degree of Effectiveness 
by Percentage 

To provide help to students in: 

Exceptionally Effective 

None 

Effective 

10. A balance of social, cultural, & recreation activities 73 
11. Providing individual help if needed 72 
6. Developing educational and career goals 65 

13. Campus climate conducive to intellectual growth 57 
20. Clearly defining the college policies and rules 56 
14. Campus climate conducive to personal growth 54 
5. Relating to one another 51 

Mo:;J.erately Effective 

2. Developing decision-making skills 
4. Awareness of the values held by others 
7. Developing leadership and organizational skills 
9. Participating on decision-making committees 

Ineffective 

18. Providing information about student services 

Not Applicable 

None 

Don't Know 

12. Advice for student organizations 

64 

49 
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C.om.arisQQ._QL..t_h~_two grout?.s 

In a comparison of the American students and the international 

students, effectiveness ratings outnumbered ineffective ratings for 

both, with international students showing more ineffective ratings. 

Neither group had ratings in the highest category, "exceptionally 

effective." The objective of providing a balance of social, 

cultural, and recreational activities was seen as the most 

effectively implemented of all twenty·-one objectives for both 

international and American students. The objectives of "helping 

students to develop their educational and career goals" and"providing 

opportunities for students to receive individual help if they need 

it" were each found to be the second or third most 

effective goal for both American and international students. 

The objective "to develop a campus atmosphere which adds to the 

intellectual growth of students" was found to be the fourth most 

effective objective for Americans, but one of the three "ineffective" 

objectives for international students. The objective found to be 

most ineffective for international students was "awareness of the 

values held by others." This objective was, on the other hand, found 

to be effective by American students. It is important to consider 

for each objective whether language comprehension considerations are 

a factor in the perception of international students. Cultural 

differences regarding the connotation of the idea of values may also 

contribute to this response by international students. 
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Qemo..gr_apbi_c__Qba.r_ac_~e.Iistic~ 

A review of all variables within the demographic 

characteristics showed no important differences for "effectiveness" 

of objectives according to age, sex, full or part time student, class 

standing, length of time at the college, or extent of participation 

in extracurricular activities. 

Neecis of Students 

This section is based on the combined perceptions of importance 

and effectiveness of objectives, which results in the "index of need" 

described in Chapter III. The categories within the index are "need 

fulfilled," "objective overemphasized," "need unfulfilled," "no 

need," "don't know," and "not applicable." 

In order to examine further the data for extent of need.1 a rank 

order of objectives was established for American students and for 

international students. Tables VI and VII contain the rank order of 

needs for the two groups. 

International students 

As indicated in Table VI, international student needs appear to 

have been met in seven of the objectives, which were (listed in order 

of highest percentage first) developing educational and career goals, 

individual help available if needed, a balance of social, cultural & 

recreation activities, participation on decision-making connnittees, 
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orientation of new students, developing leadership ru1d organizational 

skills, and a campus atmosphere conducive to personal growth. Two 

more objectives were considered to be "moderately fulfilled": clearly 

defined college policies and rules and developing decision-making 

skills. The following two objectives were not listed, as the 

responses were similar for "need fulfilled" and "need unfulfilled": 

applying leadership and organizational skills and information 

provided about the available student services. 

International students found the following six needs to be 

unfulfilled: awareness of the values held by others, developing a 

system of values, relating to one another, disciplinary actions which 

are growth experiences, a campus atmosphere conducive to intellectual 

growth, and advice provided for student organizations. 

American students 

According to Table VII, American student needs were met for six 

of the objectives, which were: (listed in order of highest 

percentage first) individual help available if needed; a balance of 

social, cultural, & recreation activities; developing educational and 

career goals; a campus conducive to intellectual growth, clearly 

defined college policies and rules, and developing decision-making 

skills. The need for five objectives was moderately met. These 

include a campus conducive to personal growth, developing leadership 

and organizational skills, relating to one another, awareness of the 

values of others, and encouragement to use student services. 
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TABLE VI 

NEEDS OF INTERNATIONAL STUDENT~; BY RANK CHDEH 

Objective 

To provide help to students in: 

Need Exceptionally Fulfilled 

None 

tle..ed __ .EJJlf.illoo 

Degree of Need 
by Percentage 

6. Developing educational and career goals 6:3 
11. Providing individual help if needed 58 
10. A balance of social, cultural & recreation activities -54 
9. Participating on decision-making committees 52 

1 7 . Orientation of new students .S 1 
7. Developing leadership and organizational skills 51 

14. Campus climate conducive to personal growth 50 

N.Q~:Lt1oderattl~L.E.u lf i 11 ed 

20. Clearly defining college policies and rules 
2. Developing decision-making skills 

N.eedJJnf_ulfille.d 

4 .' Awareness of t.he values held by others 
3. Developing a system of values 
5. Relating to one another 

21. Disciplinary actions which are growth experiences 
13. Campus climate conducive to intellectual growth 
12. Providing advice for student organizations 

tfot__.AQp-1.ic.abl.e 

None 

QQD't Know 

None 
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TABLE VII 

NEEDS OF AMERICAN STUDENT'.3 BY RANK OPfiEF< 

Objective 

To provide help to students in: 

Need. Exceptionally Fulfilled. 

None 

Need Fulfilled 

Degree of Need 
by Percentage 

11. Providing individual help if needed 68 
10. A balance of social, cultural, & recreation activities 67 
6. Developing educational and career goals 66 

13. Campus climate conducive to intellectual growth 52 
20. Clearly defining college policies and rules 52 

2. Developing decision-making skills 51 

Need Moderately Fulfilled 

14. Campus climate conducive to personal growth 
7. Developing leadership and organizational skills 
5. Relating to one another 
4. Awareness of the values of others 

19. Encouragement to use student services 

Need Unfulfilled 

18. Providing information about student services 

Not Applicable 

Nono 

Don·t Know 

12. Advice for student organizations 
1. Understanding selves as individuals 

21. Disciplinary actions which are growth experiences 
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American students identified one objective for which the need 

was unfulfilled: information provided about student services. 

American students also responded at higher than a 40 percent 

level in the "don't know" category for three objectives: advice for 

student organizations, understand selves as individuals, and 

disciplinary actions which are growth experiences. 

One objective was not listed as the responses were almost 

equally divided between the "met" and "unmet" responses: counseling 

provided for students with personal concerns. 

Comparison of Am.erican and international stud.ents regard.ing need. 

For international students, needs were "fulfilled" in 

eightareas, and "moderately fulfilled" in two areas. For American 

students needs were "fulfilled" in six areas, and "moderately 

fulfilled" in five areas. Among these areas, the three objectives of 

developing educational and career goals, a balance of social, 

cultural and recreational activities, and individual help available 

if needed were ranked highest ( 1 isted in varying order) for both 

groups. 

Although American students identified only one "unfulfilled" 

objective, international students identified six, three of which were 

identified as "fulfilled" or "moderately fulfilled" for Americans: 

awareness of the values held by others, relating to one another, and 

a campus atmosphere which is conducive to intellectual growth. 

Two objectives which international students identified as 
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"unfulfilled" fell into the rankings of "don't know" for American 

students: advice provided for student organizations aJ1d disciplinary 

actions which are growth experiences. 

Section II 

Helpfulness of Resources 

Significant findings using the Chi square statistic are 

presentoo, followed by rank order interpretal:ions and an analysis of 

responses according to demographic characteristics. 

Differences between American and international stud.eats 

Table VIII indicated that significant differences occurred in 

responses of 5 of the twenty resources when the two groups are 

compared, thereby rejecting the null hypothesis that there would be 

no significant differences in the responses of American students and 

international students. The differences noted in "helpfulness" are 

in the categories of residence hall staff, health center and staff, 

writing center, financial aid, and foreign student advisor. 

fumk Order interpretations for American and international 
stud.ents and a comparison of both 

No resources were found to be "exceptionally helpful" by either 

the American group or the international group. American students 

found three resources to be helpful: other student friends, 
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'!'ABLE VIII 

SIGNIFICANT DIFFERENCES BETWEEN AHERICAN AND 
INTERNATIONAL STUDENTS OF PERCEPTIONS OF 

HELPFULNESS OF AVAILABLE RESOURCES 

N=American 95; International 53 

Not Not 
Resources Helpful Helpful Applicable Don't Know Missing 

% N % N % N % N 0/ 
lo N 

1. Qtbet Studeat Etiends 
International 79 (42) 17 (9) 0 (_0) .-, ( 1) ") ( 1) £. 

Americans 76 (72) 14 ( 13) 1 (1) 13 (6) •") ( 3) ._; 

,..., B.esideoce Hall Staff* t... 

International 36 ( 18) 23 (12) 9 (5) 28 ( 15) 4 (2) 
American 25 (24) 24 (23) 24 <22) 24 (23) 3 (3) 

3. Dean cf Studeat Set2iQes 
International 23 ( 12) 19 (10) 6 (3) 48 (26) 4 (2) 
American 16 ( 15) 19 ( 18) 10 (10) 50 (48) c 

• .J (5) 

4. G~aduate Off ice and Staff 
International 23 ( 12) 21 ( 11) 17 (9) 38 (20) . .., 

L.. (1) 
American 4 (4) 11 (10) 24 (23) 41 (39) 19 (20) 

5. E~cfesscts DutiDi: Off ice Hcuts 
International 68 (36) 28 ( 14) 0 (0) 4 (2) 2 ( 1) 

American 73 (69) 18 ( 17) 0 (0) 7 (7) :"" (2) .£.. 

6. Health Ceatet and Staff* 
International 38 (20) 19 ( 10) 2 (1) 38 (20) ·/ ( 1) 

American 47 (45) 16 ( 15) 5 (5) 24 (23) 8 (8) 

7. Academic Bescu~ce Ceate~ 
International 30 ( 16) 21 ( 11) 4 (2) 42 (22) 4 <2) 
American 27 (28) 16 (15) 3 (3) 52 (49) 2 (2) 

8. Hz:iting Centet* 
International 53 (28) 17 (9) 2 (1) 28 ( 1.S) 4 (2) 
American 30 (29) 12 (11) 5 (5) 49 (47) '.3 (3) 

9. Ma.tb Ceate;c: 
International 28 ( 15) 11 (8) 8 (8) 49 (26) 4 (2) 
American 24 (23) 12 (11) 7 (7) 57 (54) 0 (0) 

10. Campus SecuJ:it::l 
International 38 (20) 19 (10) 8 (4) 34 (18) 2 (1) 
American 24 (23) 25 (24) 7 (8) 43 (41) 1 ( 1) 
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TABLE VIII (cont.) 

-
Not Not 

Resources Helpful Helpful Applicable Don't Know Missing 

% N % N % N % N % N 

11. e:cci:cam &:i:dsc:c 
International 36 (19) 32 (17) 2 (1) 28 (15) 2 (1) 

American 35 (33) 13 (12) 3 (3) 46 (44) 3 (3) 

12. E inaacial Aid* 
International 28 (15) 25 (13) 7 (4) 36 ( 19) 4 f2) 

American 42 (40) 27 (26) 8 (8) 20 (19) 2 (2) 

13. &:imisaicas 
International 53 (28) 21 (11) 0 (0) 19 ( 10) 8 (4) 

American 63 (60) 16 (15) 1 (1) 15 ( 14) 5 (.5) 

14. Campua tf in ia:ta:c 
Intemational 22 (12) 4 (2) 1 (2) 66 (35) 4 (2) 
American 4 (4) 7 (7) 11 (10) 72 (68) 6 (6) 

15. Ec:c=i.m:i Stuciact &:ixisc:c* 
International 45 (24) 28 ( 15) 2 ( 1) 25 ( 13) I) (0) 
American 3 (3) 5 (5) 21 (19) 64 (61) 7 (7) 

16. MiDc:cit~ Studaat Affai:cs 
International 15 (8) 9 (5) 11 (6) 62 (33) 2 (1) 

American 2 (2) 5 (5) 19 (18) 72 (68) 2 (2) 

17. Oiaabl~ Student Advisc:c 
Intemational 11 (6) 4 (2) 15 (8) ·68 (36) ~) (1) ... 
American 3 (3) 3 (3) 19 (18) 72 (68) 3 (3) 

18. Cai:aa:c Ccunsalici Offica 
International 26 (14) 9 (5) 9 (5) 53 (28) 2 (1) 
American 18 (17) 14 (13) 10 (10) 56 (53) 2 (2) 

19. E:cmshmrn Q:ciacta.ticn 
International 28 (15) 17 (9) 13 (7) 40 (21) 2 (1) 
American 27 (26) 14 (13) 16 ( 15) 43 (41) 0 (0) 

20. ~cmmi · s Cmta:c 
Intemational 11 (6) 6 (3) 11 (6) 72 (38) 0 (0·) 
American 3 (3) 4 (4) 18 (17) 69 (65) 6 (6) 

*Statistically significant.at the .05 level. 
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professors during office hours, and Admissions. International 

students found two resources to be helpful: other student friends 

and professors during office hours. 

American students found two more resources to be "moderately 

helpful": Health Center and staff, and Financial Aid. International 

students found the Writing Center, Admissions, and the Foreign 

Student Advisor to be "moderately helpful." As international 

students continue to work with the Admissions Office throughout their 

studies as opposed to American students who cease contact with the 

Admissions Office upon being admitted, this finding is not 

surprising. 

No resources were found to be unhelpful by either group. 

Although not statistically significant, Financial Aid also received 

the highest "unhelpful" score for Americans, and program 

advisorsreceived the highest "unhelpful" score by international 

students, closely followed by the "unhelpful" score for the Foreign 

Student Advisor. These responses are interesting and a.re unlikely to 

be the result of a response by American students who were unhappy not 

to receive financial aid (in which case one might expect that 

international students would also find financial aid to be 

"unhelpful" since so few are eligible) or by international students 

who would naturally have a higher number of "unhelpful" responses to 

the foreign student advisor since this resource is one of~ if not .the 

single most important resource provided by the college. In fact, in 

several instances respondents made unrequired marks on the 
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questionnaire to show their displeasure with the resource of foreign 

student advisor, including short critical comments ("the worst!"), 

stars, darkened circles, etc., leading to a general impression of 

dissatisfaction. 

Both American and international students recorded 40% or more 

"don't know" responses to the following resources: Dean of Student 

Services, Academic Resource Center, Math Center, Campus Minister, 

Minority Student Affairs, Disabled Student Advisor, Career 

Counseling, Freshmen Orientation, and the Women's Center. In 

addition, American students also recorded 40% or more "don't know" 

responses to the resources of the Graduate Office and staff, the 

Writing Center, Campus Security, Program Advisor, and, as might be 

expected, Foreign Student Advisor. 

Student listed resources 

Respondents were asked to list any of the resources from Section 

II of the questionnaire from which they would desire more help. 

Table XIV in Appendix C gives the complete list of resources asked 

for by students. American students requested the following most 

often: Financial Aid (10 respondents), Career Counseling (8 

respondents), and professors during office hours (5 respondents). 

International students made the following requests most often: 

Foreign Student Advisor (15 respondents), Career Counseling (7), and 

the Graduate Office and Staff (5). It is interesting that Career 

Counseling received both a high number of requests for more help and 
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TABLE IX 

INTEHNATIONAL STUDENT PERCEPTIONS OF RESOUHCES 
BY HANK OHDER 

Resource 

Exceptionally Helpful 

None 

Helgful 

1. Other student friends 
5. Professors during office hours 

Moderately Helgful 

13. Admissions 
15. Foreign Student Advisor 

Not Helgfu1 

None 

Not Applicable 

20. Women's Center 
17. Disabled Student Advisor 
14. Campus Minister 
16. Minority Student Affairs 
18. Career Counseling 
9. Math Center 
3. Dean of Student Services 
7. Academic Resource Center 

19. Freshman Orientation 

None 

Don't Know 

78 

Degree of Helpfulness 
by Percentage 

7:3 
68 

53 
45 

72 
68 
66 
62 
5~i 
48 
48 
42 
40 



TABLE X 

NiERICAN STUDENT PERCEPTION~; OF 8E~~;C.'!UF'CK~, 

BY kANK OPDEH 

Resource 

Exceptionally Helpful 

None 

HtlQf ul 

1. Other student friends 
5. Professors during office hours 

Moderately Helpful 

8. Health Center and Staff 
12. Financial Aid 

Not Helpful 

None 

Not Agplicable. 

14. Campus Minister 
16. Minority Student Affairs 
17. Disabled Student Advisor 
20. Women's Center 
15. Foreign Student Advisor 
9. Math Center 

18. Career Counseling 
7. Academic Resource Center 
3. Dean of Student Services 
8. Writing Center 

11. Program Advisors 
10. Campus Security 
19. Freshman Orientation 
4. Graduate Office and Staff 

None 

Don't MQH 

77 

Degree of HelpfuJness 
by Percentage 

76 
'")<'".) 
: . .) 

47 
4 .-, 

.!:'... 

72 
72 
7""> • I... 
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a high number of "don't know" responses. 

Qemogragbic__cbaract.etist.if'~ 

The following categories were examined to determine if knowledge 

of student resources differed between American and international 

students: freshman were compared to a combination of seniors and 

graduate students; students who had attended the college for a year 

or less were compared to students who attended for more than a year; 

students who lived in college housing were compared to commuters; and 

students who were involved or somewhat involved in extracurricular 

activities were compared to students who were uninvolved. 

An average number of "don't know" responses was recorded for 

each demographic group to provide a comparison between international 

and American students. No chi square statistic was performed as the 

sample sizes were too sma.11 to be statistically relevant within a 

significant degree of freedom. 

American students had a total higher average of "don't know" 

responses than international students. However, when the demographic 

categories presented in Table XII are examined, international 

students have a higher "don't know" response in several instances. 

Both American and international freshmen had higher "don ·t know" 

responses to "helpfulness" of resources than their senior and 

graduate student counterparts. However, the difference is greater 

for international students. For both freshmen and seniors/graduate 

students, Americ~s registered more ''don't know'' responses than 
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international students. 

When length of time at SOSC is examined, both American students 

and international students who attended SOSC for 1 year or less ha.cl a 

higher "don't know" response than students who had attended for more 

than a year, but international students made a greater change to 

fewer average "don't know" responses after a year of attendance than 

American students. International students recorded fewer "don't 

know" responses than American students in both categories. 

Both international and American students who live in college 

housing show fewer "don't know" responses than American students who 

conunute. International students recorded fewer "don't know" 

responses in both categories than American students. 

International and American students who were involved in 

extracurricular activities showed fewer "don't know" responses than 

students who were uninvolved. The biggest gains in knowledge were 

shown in this category for both groups. 

The next largest gain in knowledge for American students were 

for those who lived in college housing. The smallest gain involved 

the length of time at SOSC. The second largest gain of knowledge for 

international students was found in the comparison of seniors and 

graduate students to freshmen. 
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TABLE XI 

DEMOGRAPHIC COMPARISON OF INTERNATIONAL AND AMEFICAN 
STUDENT~; BY KNOWLEDGE OF RESOU HCE'.3 

Total number of "don, t know'' responses N 

American students 
International students 

Class Level 

American students 
International students 

Length of Time at SOSC 

American students 
International students 

Residence 

American students 
International students 

Extracurricular 

American students 
International students 

(854) 
(406) 

Freshmen 

N Ave. 

(239) 8.85 
(98) 8.16 

1 year or less 

N Ave. 

(389) 9.49 
(201) 8.38 

College Housing 

N Ave. 

(225) 8.33 
(100) 7.69 

Not Involved 

N Ave. 

(515) 10.05 
(9.5) 9. !:1 

Avera:;;_~!? 

P'='r student 

8.99 
7.6ti 

Senior/GraduatF::· 

N Ave. 
-----

(207) 8. i3 
(86) 6.6 

More than 1 year 

N Ave. 

(485) 9.33 
(98) 7.0 

------

Commuter 

N i..~"f.·l8. 

~--·-·-------~·~-·-·--·~--·--·-··· 

(843) 8.74 
(210) C1.4 

Somewhat/Involved 

N Ave. 

(354) 8.42 
(217) 7 '7<::: 

' . ; ·-' 

*The total number of "don't know" responses possible for each student 
is 20, one for each resource. 
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SECTION III 

English...Languag.e._P.r..Qfuienc:Y 

Of the 53 international students sampled, 9 had not taken the 

TOEFL. Forty-four reported TOEFL scores which ranged from 3 between 

400-450, 4 between 451-500, 25 between 501-550, 7 between 551-600, 

and 4 over 600. In order to create large enough sub--groups within the 

range, the scores between 400 and .500 were considered together 311d 

the scores above 551 were considered together. 

In their self-reported academic English language proficiency, 

international students ranged their abilities from a score of 1 

(poor) to 4 (gocx:i) in 8 areas. The highest possible score for each 

student was 32; the lowest possible was 8. Nine students scored 

themselves in the range of 16-20, 10 students scored themselves in 

the range of 21-23, 10 students scored themselves in the range of 24-

26, 13 students scored themselves in the range of 27-29, and 11 

students ranged themselves between 30 and 32. 

The TOEFL scores and self-reported scores did not correlate 

highly either on the high or low end of the ranges. For ex.ample, one 

of the 4 students scoring over 600 on the TOEFL provided a self-score 

of 21, one of the lowest scores. Conversely~ one of the students who 

scored between 400 and 450 on the TOEFL self-scored a total of 32., 

the highest possible score. Since most TOEFL scores did range in the 

middle group (501-550) and most of the self-reported scores ranged in 

the middle three groups, these tended to correlate more highly. 
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TABLE XII 

RELATION BETWEEN SELF-REPORTED ENGLI91 PHC\fICTENCY 
AND EXTENT TO l<\fHICH NEED'.:. AHE M:ET FOP 

INTEPNATIONAL STUDENT'.3 

-----~--·--·-

Range 

Met* 
Unmet* 
Don't Know* 

Range 

Met* 
Unmet* 
Don't Know* 

32 - 30 29 ·- 27 26 - 24 23 - 21 20 - 18 

% N % N % N % N % N 

42 (97) 48 (131) 41 (90) 42 (90) 26 ( 54) 
33 (33) 26 (72) :39 ( 8L~) 36 ( 6:3) 58 ( 209 ': 
5.6 (13) 15 (42) 3.8 (8) 8 (17) 2.6 (.c:,) 

·~------··~ -~··---·-,·~--·r--·----

TABLE XIII 

P&ATION BETWEEN SELF-REPORTED TOEFL SCORE 
AND EXTENT TO WHICH NEEDS ARE MET FOR 

INTERNATIONAL STUDENTS 

400 - 500 501 - 550 551 - over 600 

% N % N % N 

33 (42) 46 (241) 35 (82) 
44 (56) 39 (205) 35 (81) 
3.1 (4) 9.3 (49) 8.2 (19) 

*Responses are totaled from the 21 objectives for each group. 
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Table XII shows the numbers and percentages for self,-reported 

English proficiency in relation to the Need Index. The values shown 

are "Met," "Unmet," and "Don't Know." "Not Applicable'' and "Not 

Needed" do not appear as the numbers, although part of the total 

percentage, were not relevant. 

The TOEFL scores do not have a computational correlation with 

the extent that needs are met for international students. The 

highest range of scores has percentages of met and unmet needs which 

are equal, and which are both lower than the range of scores which 

fall in the middle scoring group, 501-550. 

The self-reported proficiency scores more closely correlate with 

an index of met and unmet needs. If the ranges were collapsed from 

five categories to 3, the correlation would be even stronger. The 

lowest self-reported scores clearly correlate with the highest 

percentage of unmet needs and the lowest percentage of met needs. 

SECTION IV 

Summary of Findings 

The importance of objectives were first examined for significant 

differences, with responses for three of the 21 objectives found 

significantly different when American students were compared to 

international students. While most students in both groups saw the 

majority of objectives as "important,•• differences existed in degree 
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of importance. Both international and American students agreed on 3 

of the top 5 individual objectives as the most important. The 

ranking of objectives provided more detailed findings than did the 

Chi square statistical analysis. According to the rankings, American 

student rankings reflected the highest percentages of "important." 

The effectiveness of the objectives was also examined. 

Significant differences occurred in the responses for eleven of the 

objectives when examined by categories of "effective," "not 

effective," "not applicable," and "don't know." The rank ordering of 

responses provided more detailed information and further clarifies 

the pattern of responses. International students found 9 of the 

objectives to be "effective" and 4 of the objectives to be 

"moderately effective," which comprise more than half of the 

objectives. For the American students, approximately half of the 

objectives were found to be "effective" (7) or "moderately effective" 

( 4 ) . International stud en ts found 3 of the ob._i ect i ves · · ineffective , " 

and American students found 1 of the objectives "ineffective" and 

responded with 11don't know11 at higher than 40% to one objective. 

International and American students agreed on the positive 

effectiveness of the three highest-ranking objectives, including 

providing a balance of social, cultural, and recreational activities, 

helping students to develop their educational and career goals, and 

providing opportunities for students to receive individual help if 

they need it. 

The needs of students regarding objectives were established 
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through a. combined analysis of the importance and effectiveness of 

objectives. When this need index was applied to the objectives, ::i of 

the 21 were considered "fulfilled" or "mcxierately fulfilled" for the 

international students, and 11 of the objectives were considered 

"fulfilled" or "moderately fulfilled" for the American students. 

Both groups ranked the same three objectives as most highly 

fulfilled: developing educational and career goals, a balance of 

social, cultural and recreational activities, and individual help 

provided if needed. The need index revealed that international 

students and American students identified different ob,jectives which 

were unfulfilled, with international students identifying six 

unfulfilled needs and American students identifying only one. The 

three most unfulfilled needs identified by international students 

focused on awareness of the values of others, relating to others, and 

the atmosphere on campus being conducive to intellectual growth. 

Resources available to students were analyzed and significant 

differences in the responses from the American and international 

students were found for five of the twenty resources between the two 

groups. The largest categories of importance were responses of 

"don't lmow," where both groups indicated they did not know about 

some of the services designed to serve a particular segment of the 

student body) such as the Disabled Student Advisor, Minority Student 

Affairs, and the Foreign Student Advisor. The Women's Center was 

also found to be unfamiliar to the respondents, as was the Campus 

Minister, which is not surprising in that Southern Oregon State 
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College is a public institution with no religious affiliation. The 

"not helpful" ratings were not significant enough to appear in the 

rating scales. 

Several categories among the demographic characteristics were 

correlated to the number of "don't know" responses in the list of 

resources to determine whether Americans and international students 

differed in their knowledge of resources based on how long they had 

attended the college, what their class level was, whether they lived 

in campus housing and how involved they were in extracurricular 

activities. The highest correlation of knowledge was established 

with senior and graduate level international students. In each case, 

international students showed slightly fewer average "don't lmow" 

responses than American students. 

English language proficiency of international students, measured 

both by self-reported TOEFL and a self-reported academic rating 

scale, were correlated with met and unmet needs as provided by the 

need index of objectives to establish that there was some correlation 

with the self-reported proficiency scores but no correlation with the 

TOEFL scores. The strongest correlation occurred with the lowest 

self-reported scores and the highest number of unmet needs. 
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CHAPTEl< V 

DISCUSSION 

The purpose of this study was to determine the effectiveness of 

student services for international students at Southern Oregon State 

College and to identify their needs for student resources. A 

secondary purpose was to determine whether the effectiveness of and 

needs for student services for international students differed from 

those of American students, and whether English language proficiency 

was a factor. 

Three null hypotheses were examined for statistical significance 

of the data. The first was that no significant differences would be 

found between American and international students in how they 

perceived the importance of the ob ... iectives of student services. The 

second was that no significant differences would be found between 

American and international students in how they perceived the 

effectiveness of student services. The third was that no significant 

differences would be found between American and international 

students in how they perceived the helpfulness of various student 

resources available at SOSC. The Chi-square statistical analysis was 

used to determine significant differences, with the level of 

significance at the .05 level. 

Each hypothesis was examined further for direction and degrees 

of differences between American and international students based on a 
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rank order of percentages. 

In order to define student needs for services suggested by tbe 

objectives, an index was established based on the "importance" and 

"effectiveness" responses. These needs were rank ordered in order to 

assess their relative value. 

Self-reported English language proficiency of international 

students was correlated with the extent of fulfillment of needs 

according to the index. 

E'.indings 

The null hypotheses were rejected at the .05 level, and 

differences were found between American and international students 

for several objectives of student services and resources available to 

students outside of the classroom. Very few differences were found 

in examining the demographic characteristics. 

Importaoce of objectives 

Responses to three of the twenty-one objectives were 

significantly different when American students were compared to 

international students. While most students in both groups saw the 

majority of objectives as "important," differences existed in degree 

of importance placed on these objectives by the respondents. The 

international students gave greater support to the objectives than 

the American students. 
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The objectives "to develop educational and career goals" and "to 

f~i ve individual help if needed·· appeared to be of gr ea test importance 

for the entire college, for they ranked in the top two or three 

objectives for both groups. 

Other objectives which were also strongly affirmed by 

international students were "to develop a system of values," "to 

develop decision-making skills," and "awareness of the needs of 

individuals." 

Effectiveness of Objectives 

Responses to eleven objectives were found to be statistically 

significantly different when American and international students were 

compared. This outcome was based on the four response categories of 

"effective," "not effective," "not applicable," and "don't know." 

The international students rated the following nine objectives 

"effective": developing educational and career goals; developing 

leadership and organizational skills; a balance of social, cultural, 

and recreational activities; availability of individual help; a 

campus atmosphere conducive to the personal growth of students; 

counseling for students with personal concerns; orientation of new 

students; information about the availability of student services) and 

encouragement to use the available student services. Four objectives 

were found to be moderately effective, including understanding selves 

as individuals, developing decision-making skills, participating on 

decision-making committees, and clearly defining the policies and 
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rules of the college. 

American student responses indicated the 7 following objectives 

were seen as "effective," according to rank order in Table V: a 

balance of social, cultural, and recreational activities; 

availability of individual help; developing educational and career 

goals; a campus conducive to intellectual growth; a campus conducive 

to personal growth; clearly defined college policies and rules, and 

relating to one another. The 4 "moderately effective" objectives 

were developing decision-making skills, awareness of the values held 

by others, developing leadership and organizational skills, and 

participation on decision-making committees. 

The three objectives found to be ineffective by international 

students were developing a system of values, awareness of the values 

held by others, and a campus atmosphere conducive to the inte11ectu3.l 

growth of students. The objective of providing information about the 

available student services was found to be "ineffective" by /\Jnt:ric:=m 

students. 

International and American students had similar rankings of the 

top three effective objectives: to provide a balance of social, 

cultural, and recreational activities; to develop educational and 

career goals; and to provide individual help if needed. 

While American students found only one objective to be 

ineffective--concerning providing information about the available 

student services--international students found three objectives 

ineffective, two of which related to awareness of values held by 
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oth<':·rs and one concerning; the campus atmosphere being conducive to 

intellectual g~rowth. This seems to indicate 3 hig:her concr~rn with 

cultural differences, as might be expected of international students. 

Needs of students 

According to the need index, needs were fulfilled for seven of 

the objectives for international students. In rank order, the 

international students found Lhe same top three objectives as noted 

in the "effectiveness" rankings to be fulfilled; these were also the 

same top three ranked by American students. That students found 

three of the most important needs to also be the three most effective 

needs shows a measure of fulfillment at SOSC which is positive. The 

other needs found to be fulfilled were: participation on decision-­

making committees, orientation of new students, developing leadership 

and organizational skills, and a campus atmosphere conducive to 

personal growth. The following needs were considered to be 

"moderately fulfilled": clearly defined college policies and rules 

and developing decision-making skills. 

American student needs were met for six of the objectives, which 

were: (listed in order of highest percentage first) individual help 

available if needed; a balance of social, cultural, & recreation 

activities) developing educational and career goals; a campus 

conducive to intellectual growth, clearly defined college policies 

and rules, and developing decision-making skills. The need for five 

objectives was moderately met. These include a campus conducive to 
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personal growth, developing leadership and organizational skills, 

relating to one another, awareness of the values of others, and 

encouragement to use student services. 

International students differed sign.if icantly from American 

students in the number of needs which were not fulfilled. American 

students found only one need unfulfilled, to provide information 

about student services. International students found six needs 

unfulfilled; the top three related again to awareness of values and 

relating to one another and a fourth again identified the campus as 

not being conducive to intellectual growth. 

Helpfulness of resources 

While significant differences existed in respondent groups of 

American and international students for five of the twenty resources, 

the two groups reflected some similarity in their responses. The 

differences noted in "helpfulness" are in the categories of residence 

hall staff, health center and staff, writing center, financial aid, 

and foreign student advisor. 

The largest categories of similar responses for both groups were 

responses of "don't know" for resources which applied only to 

specific groups. The "not helpful" responses were few in number. 

The resources of student friends and professors during office hours 

were found to be the most helpful for both groups. Americans also 

found Admissions to be helpful. International students identified 

the Writing Center, Admissions, and the Foreign Student Advisor as 

92 



mcderately helpful. These rankings are of interest as the Writing 

Center was ranked among the "don't know" resources for Americans. In 

addition, "not helpful" responses by international students to the 

resource of Foreign Student Advisor reflected the second highest 

total of all "not helpful" responses. This may be data which should 

be examined by the Foreign Student Advisor at SOSC. 

Some of the resources which international students ranked 

significantly in the "don't know'' category could be of concern: the 

Academic Resource Center provides a number of important campus 

services including counseling, career counseling and placement, 

academic advising, and remedial workshops. And Freshman orientation 

was also ranked significantly in the "don't know" category. If this 

resource were expanded and used more pervasively, it could affect 

students' lmowledge of all the other resources found in the "don't 

know" category. The Math Center was also found in this category; 

this may be due to the fact that it is a relatively new (this 

academic year) resource on campus. 

Demographic cba,racteristics 

Several demographic categories were correlated with the "don't 

know" responses on the list of resources available for each student 

in that category. The number of "don't know" responses decreased for 

seniors and graduate students when compared to freshmen. The number 

also decreased for students who were more involved with 

extracurricular activities. Of interest was the higher total number 
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of "don, t lmow" responses for Americans in comparison with 

international students. This seems to indicate that internationnl 

students may be better informed about student resources than American 

students. A number of factors may affect this. 

English language grof iciency 

Self-reported. TOF..FL score did not demonstrate a computational 

correlation with the fulfilled and unfulfilled needs of international 

students. However, self-reported language proficiency as indicated 

by a scored scale of eight abilities did correlate to some extent, 

especially at the low end of the scale, where international students 

who scored themselves as least proficient were much more likely to 

have more unmet needs and fewer "fulfilled" needs. 

Conclusions and Implications 

Both American and international students considered most of the 

objectives important and found that approximately one-third of the 

services were successfully meeting the needs of the students. The 

fact that both American and international students registered few 

"needs unfulfilled" responses and yet admitted a lack of knowledge 

concerning several resources may indicate that the students are not 

as critical in their responses as they might have been had they more 

knowledge. Those objectives which were considered "exceptionally 

important," yet unclassified as regard to degree of fulfillment, 
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should be considered as areas needing attention and possible 

improvement. 

The personal involvement of faculty, advisors, and oftices which 

serve the students directly seem to be helpful to students, as 

indicated in the responses to resources. The smallness of the 

college and noted friendliness of the students may be reflected in 

the high responses of helpfulness for the resource of student 

friends. 

The unfn1fillt:,)(j need by American students for more :information 

about the available services would seem to coincide with the 

students' lack of knowledge about the available resources of 

counseling center, career counseling, Women's Center, and Freshman 

Orientation. Women responded with an overall "don, t lmow" to the 

resource of Women's Center. It was expected that female students 

would and should be aware of a service designed to be helpful to 

them. An implication might be the lack of sufficient support for 

this service which has only been expanded recently and which may need 

to increase its visibility. 

Other resources which were unfamiliar to both American and 

international students included campus minister, Dean of Student 

Services, Minority Student Affairs, and Disabled Services. Each of 

these resources provides services to a select population at the 

college for a select reason. One would expect that a visit to the 

Dean of Student Services would not be a common occurrence for a 

student. Few minority students attend Southern Oregon State College, 
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and the location of the office serving them is out--of-the·-way. This 

is also the case with Disabled Services. 

International students found the Writing Center effective, yet 

American students responded overall in the "don't know" category. 

There are two possible factors at work here; the instructor of the 

protected international writing courses has her office inside the 

entrance to the Writing Center, necessitating that students who visit 

her locate the Center; and the former instructor of the protected 

international writing courses is now the director of the Writing 

Center, which makes it particularly "user-friendly" for international 

students. In comparison, the international students along with 

American students responded most highly in the "don't know" category 

regarding the resource of the Math Center, even though a ma___iority of 

international students are likely majoring in the sciences. 

International students gave more "unhelpful" responses to the 

resource of Financial Aid, which might be expected~ since funds are 

limited for non-residents. American students identified this 

resource as among the most helpful. 

The Academic Resource Center was identified overall in the 

"don't lmow" category for both international and American students. 

Since this Center provides a variety of services to students, 

attention may need to be devoted to attracting more students. It 

would be interesting to discover the actual numbers of students 

served by the Center; during four visits it was found to be quiet and 

relatively deserted although staffed with several helpful and 
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attentive personnel. 

When developing the instrument, it was thought the demographic 

categories of age, sex, major, year in school, residence, length of 

time at SOSC, and involvement in activities would reveal differences 

in perceptions of importance or effectiveness. In reality, however, 

these characteristics ma.de little difference in the outcome of the 

investigation. In a larger sample of students, these demographic 

categories may have revealed more interesting results. 

The major strengths of this instrument were reflected in the 

measures of importance and effectiveness, since these represent the 

difference between an existing condition and a desirable condition. 

From a combination of these two measures, met and unmet needs can be 

discerned. 

Although the list of resources is not directly related to the 

importance and effectiveness measures, it provided additional 

information about the helpfulness and YJlowledge of existing services. 

The factor of English language proficiency was difficult to 

relate to any of the results. The comparison was forced and a more 

relevant method of correlating language proficiency with use of 

student resources was desired. 

An important consideration for Southern Oregon State College is 

the attitude of international students that the objectives of 

developing awareness of the values of others and learning to relate 

to other students were ineffective. International students also 

found the campus atmosphere to be ineffective in adding to the 
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intellectual growth of students. The college must examine why 

international students identify these objectives as ineffective ru1d 

what may be done to improve the status of these objectives. This may 

be a key element to the satisfaction of international students with 

their educational experience at Southern Oregon State College and in 

the United States. 

A final conclusion drawn from the results of the study is the 

Southern Oregon State College is faced with the challenge of 

increasing the publicity of its services to students and encouraging 

its student body to utilize these services. 

Comparison of Results with Aglek'_s_B.tudy 

Since the instrument developed in this study in some places 

closely resembles the instrument used by Agler (1.980), it is 

interesting to note that several similarities in responses were 

identified, even over a time period of sixteen years. Respondents in 

Agler's study and at SOSC found all the objectives to be important 

and almost equal numbers of objectives to be effective. Exactly the 

same number of objectives were found to be helpful for American 

students as well as international students. The two most helpful 

resources identified by Agler's respondents were "student friends" 

and "professors outside of the classroom." A high number of "don't 

know" responses were recorded for most of the same resources at 
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Agler's University of La Verne and at SOSC, indicating a need for 

improved knowledge of resources on both campuses. Further studi•:'s 

can provide data as to whether this is a generally occurr in.L::1 

situation. As with Agler, the most interesting demographic 

characteristics indicated involvement with extracurricular 

activities. 

One notable difference between Agler's study and the study at 

SOSC is that ,_Agler found significant differences in the effectiveness 

of all 24 objectives between her three groups under scrutiny. The 

SOSC study found only eleven significant differences in effectiveness 

between international and American students. The fact that she used 

three groups instead of two likely contributed to this difference. 

Agler focused on comparing undergraduates .. graduates, and Law 

School students at the University of LaVerne. She did note 

demographic data identifying international students, but found it 

interesting only when discussing the resource of the Foreign Student 

Advisor. Agler did not attempt to assess English language 

proficiency as a factor in her study. 

Recommendations 

The data analyzed in this study indicate that Southern Oregon 

State College might consider the following recommendations: 

1. Continue to provide the services which relate to objectives 

in the survey, doing further analysis of those objectives which 
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failed to be catef-~orized in the need index. Particular empha~3i.s 

should be placed on those objectives which were considered. 

"exceptionally important" for both groups but did not qualify lo be 

categorized in the need index. For international students, these 

are: college awareness of individual needs, information about 

available student services, counseling for personal concerns, campus 

climate conducive to intellectual growth, relating to one another, 

understanding selves as individuals, awareness of values held by 

others, encouragement to use available student services, applying 

leadership and organizational skills, and developing a system of 

values. American students also found most of these objectives 

"exceptionally important" and many of them did not qualify for the 

need index. Two additional objectives which Americru1 students found 

''exceptionally important" and which did not qualify are orientation 

of new students to the campus and opportunities to participate on 

decision-making committees. It should be noted that for both 

American and international students, the first three ranking 

"exceptionally important" objectives are being met. 

2. Provide more information to both international and American 

students concerning the available student resources. More specific 

suggestions follow: 

a. A periodic questionnaire in the campus newspaper assessing 

students' knowledge of student services might serve to increase 

knowledge. 

b. Provide more information during Freshman Orientation in 
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particular, and consider expanding Orientation services to more than 

one academic quarter. Consider using an item on quarterly c:ourse 

registration forms which would identify whether new students buve had 

access to Freshman Orientation. 

c. Provide more information to freshman undergraduates in 

particular. Perhaps a one-page directory of what resources are 

available on campus condensed from the student handbook would assist 

in locating services. This information Gould be made available when 

students first arrived on campus. 

d. Provide more information to international students in 

particular. In addition to the resource directory suggested above, 

newly arriving international students could be presented with a guide 

to American college life including common procedures and behaviors 

both in. and out of the classroom. Investigate the extent to which 

the foreign student advisor is helpful in this area. 

e. Publicize the services offered by the Academic Resource 

Center in such a way that more students are aware of all the 

resources available. Several respondents requested more help from 

Career Counseling, yet this was one of the resources which ranked 

most highly in the area of "don't know" responses. 

Limitations of the study 

A broader sample of both international and especially American 

students would have provided more detailed data in the area of 

demographic characteristics. Since 38 of the 53 international 

. 101 



stud en ts sampled were contacted through the prot0cted Writ i11L~ 

classes, the sample was not completely random. These student::; 

represent a level which, alt.hough fully adrnittud, has been gracic;d 

remedial in the area of writing skills, with a possible result of a 

skewed representation of international students. In addition, :J!J of 

the 53 international students had been on the SOSC campus for 1 year 

or less. Although all respondents had been attending for at least 

one full quarter before the present one surveyed, it is lo~iical that 

students who are new to a campus will be familiar with fewer of its 

resources. In a random sample there is little guarantee of 

establishing a balance of students demographically in such an area as 

this one, but surveying the protected courses probably introduced 

more recent students more heavily. 

Because of the concurrent survey conducted by the Off ice of 

Student Affairs for the upcoming accreditation, the number of classes 

which were available for samples was limited to those which were not 

already chosen for the College Outcomes Survey. Therefore a truly 

random sampling of students was not possible in the time frame 

allowed for the research. 

The comparison of English language proficiency with unmet and 

met needs for student services by international students has un 

incomplete theoretical background and was constructed in great part 

for this study. No claim is made for its significance. More 

research needs to be done to determine whether this is a reliable 

instrument for this portion of the survey. 
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The "halo effect," in which respondents tend to react positively 

in order to please others, may be a factor in the survey. This is 

always a consideration when conducting survey research; the opposite 

effect may also be true. To clarify, several of the surveys were 

completed in which the respondent answered in exactly the same way 

for every single objective. In some cases, the respondent marked 

that every objective was "Very Important" and "Very Effective." In 

other cases, lhe re~pondent marked "Don· t Know" for the effectivenes~~ 

of every objective. In question is the amount of thought the 

respondent put into marking each answer. 

Some terms were changed, upon the advice of personnel at 

Southern Oregon State College, to ensure comprehension by 

international students. The most important change was the term 

"well" substituted for "effectively." The connotations are slightly 

different and, although the survey is consistent within itself, the 

intent of the question as designed by Agler and McDavis may be subtly 

altered. 

Another term of concern was "not applicable." Although this 

term was explicitly explained in each class where the questionnaire 

was distributed, so many seemingly inappropriate "not applicable" 

responses were recorded by international students that there emerges 

the possibility that this term was defined as a negative one on a 

scale with "poorly" or "not effective." 

Respondents were requested to make some kind of mark for each 

objective and resource to avoid missing data. But in several cases 
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surveys were left partially or almost completely unanswered and were 

in effect useless except to raise the issue of why they had been left 

unanswered: comprehension problems? disinterest? oversight? time 

constraint? personal issues? 

As content validity was not thoroughly assessed either in 

Agler's study or the study at SOSC, how the terms used were perceived 

by each group of respondents is unknown. In particular, the idea of 

"values" and the vocabulary needed to understand the objective of ''a 

campus atmosphere with adds to the intellectual growth of students" 

are suspect. If the terminology was perceived in different ways by 

different students, how can we really know what significant 

differences in effectiveness imply about non-native English speaking 

students? 

Suggestions for revision of the guestionnaire 

1. Demographic characteristics should be de-emphasized, and 

more emphasis should be placed on measures of involvement, such as 

on-campus living and involvement in activities, since the results 

indicated a correlation between involvement and knowledge. 

2. Students should be given the opportunity to indicate if they 

are local or from out of the area. This characteristic may affect 

familiarity with resources since SOSC interacts with the local high 

school on several levels. 

3. Revise the wording for objective 12, "to participate on 

decision-making committees," and objective 21, "to provide 
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disciplinary actions which are growth experiences," since a large 

number of "don't know" and "not applicable" responses indicate that 

these objectives may be unclear. Consider deleting objective 3, "to 

develop a system of values," due to issues of cultural differences 

and possible misunderstanding of vocabulary. 

4. Provide sub-categories for the resource of Academic Resource 

Center, so that students will have an opportunity to be more clear 

about how helpful all of the services provided have been. These 

include personal counseling and remedial workshops as well as career 

and academic counseling. 

5. If given to another population, the resources outside of the 

classroom should be restricted to those appropriate for each 

institution. 

6. Create a stronger measurement to correlate demographic 

characteristics with knowledge of student services. 

7. Determine a stronger means of measuring a correlation 

between English language proficiency and use of student services. 

8. Ensure that sampling of classes is random to allow more 

balanced representation of such important demographic variations as 

length of time on campus and level of class standing. 

9. Consider conducting a limited number of follow-up interviews 

with respondents who wish to participate in order to determine that 

the language used in the objectives was comprehended and that answers 

given corresponded to the intentions of the respondents. 
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Sugg~s_tiQn.s.__f_QLJJJrihe.r_.r.e.~-ar._c.b 

At Southern Oregon State College itself, the internatiom1l 

students could be interviewed both individually and in groups to 

determine what factors are affecting their use of student services 

and the effectiveness of objectives relating to values, 

relationships, and a campus atmosphere conducive to intellectual 

growth. It would be interesting to measure their experience at SOSC 

on a satisfaction scale compared to American students. 

A second study focusing only on the most important and effective 

objectives and resources at Southern Oregon State College based on 

the findings of this study could endeavor to reveal more detailed 

differences in the use of student services by American and 

international students. For instance, the fulfilled need for the 

objective of a balance of social, cultural, and recreational 

activities could be expanded to look at a number of activities 

offered in each area, especially in the area of cultural activities. 

More useful would be a study focusing only on the differences 

between international and American students as far as the importance 

and effectiveness of objectives. In addition, a study which examined 

a larger pool of strictly international students could search for a 

relationship between types of responses and home country. During a 

first holistic examination of the completed questionnaires, an 

impression arose of a correlation between Japanese female respondents 

and positive responses. 

As this instrument has been revised for use in comparing the 

106 



experiences of international students and Americm1 stud8nts for the 

first time, it would be usefu 1 to determine whether ;:mother 

institution would have similar results with the same revised 

instrument. As little research has been done in the area of 

measuring the use of student services by international students, such 

a study would add to the literature in this area. 

A comparison of available student services a.t colleges and 

universities in other countries with American student services mi.ght 

reveal underlying philosophical differences about what resources and 

objectives are important factors in a college education. These 

differences, if they were found to exist, could help to explain 

difficulties international students may have in using student 

services in the United States. 

Many resources are provided by student services at other 

institutions which are not offered at SOSC. It would be interesting 

to survey students, both American and international~ to determine if 

their unmet needs would be satisfied by resources on a more 

comprehensive list than one limited to those offered at SOSC. If 

this were found to be the case, then additional resources could be 

suggested to SOSC or other institutions in which students took part 

in such a survey. 
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SURVEY OF SERVICES FOR STUDENTS 
Southern Oregon 3tate College, 1996 

The FUrpose c,f this study is to obtain y_mu: __ Q£_ini.on uf some c_:,f the 
services offered to students •.Jutside of the classroom at Southern 
Oregon State College. The information collected from the survey will 
be very helpful. Your honest responses to the statements are 
essential to this study. This survey is anonymous. 

S E C T I 0 N ., 
.l-

The purpose in this part of the survey is to determine 
the university is achieving its goals in the area 
students. There a.re two parts to each question. 
response for each part of the ques~ion. 

whether or not 
of services to 

Please check one 

Part 1 asks you how important. this goal is at your level (freshman, 
sophomore . .junior, or senior) of a university education. 

Part 2 asks you how w~ll you feel this goal is performed 
level (freshman, sophomore~ junior, or senior) at Southern 
State College. 

S A M P L E 

at your 
Oregon 

SOSC provides services which help students to develop their career 
goals. 

How important is 
this service to 
;30SC students'? 

Very import.3nt 
Important 
Of little importance 

~~ Not import3Ilt 

'"' 1 ., 
~J..-.:1 

How we 11 is this 
service performed? 

Very well 
Well 
Not very well 
Poorly 
Not applicai.)]_;3 
Don·t know 



SURVEY OF SHRVICRS FOR STUDENTS 

Southern Oregon State College, 1996 

l. 
How important is 
this service to 
SOSC students? 

..., 
""· 

Very important 
Important 
Of little importance 
Not important 

How important is 
this service to 
SOSC students? 

3. 

Very important 
Important 
Of little importance 
Not important 

Ho'l'l important is 
this service to 
SOSC students? 

4. 

Very important 
Important 
Of little importance 
Not important 

How important is 
this service to 
SOSC students? 

S. 

Very important 
Important 
Of little importance 
Not important 

How important is 
this service to 
SOSC students? 

Very important 
Important 
Of little importance 
Not important 

SOSC provides opportunities 
which help students understand 
themselves as individuals. 

SOSC provides opportunities 
which help students develop 
decision-making skills. 

SOSC provides opportunities 
which help students develop 
a system of values. 

SOSC provides opportunities 
for students to be aware of 
the values held by others. 

SOSC provides opportunities 
which help students learn 
to relate to one another. 

114 

How well s ~his 

service per ormed? 
Very l'i'3 1 
Well 
Not very well 
Poorly 
Not applicable 
Don · t kr.ciw 

How well is ~his 
service performed? 

Very well 
Well 
Not very well 
Poorly 
Not a[Jplicabli:­
Don't knot.r 

How well is this 
service performed? 

V•?ry well 
Well 
Not very well 
Poorly 
Not apr-lii:::able­
Don't know 

How well is ~his 
service perf0rme~; 

Very r-le 11 
Iii ell 
N1Jt very wi=l: 
Poorly 
Not applicable­
Don· t know 

How well is this 
service perfr.:;rmed·: 

Very w~ll 
Well 
Not very well 
Poorly 
Not applicable 
Don't know 



6. 
How important is 
this service to 
SOSC students? 

7. 

Very important 
Important 
Of little importance 
Not important 

How important is 
this service to 
SOSC students? 

8. 

Very important 
Important 
Of little importance 
Not important 

How important is 
this service to 
SOSC students? 

9. 

Very important 
Important 
Of little importance 
Not important 

How important is 
this service to 
SOSC students? 

10. 

Very important 
Important 
Of little importance 
Not important 

How important is 
this service to 
SOSC students? 

Very important 
Important 

SOSC provides services 
which help students to 
develop their educational 
and career goals. 

SOSC provides opportunities 
for students to develop 
leadership and organiza­
tional skills. 

SOSC provides opportunities 
for students to apply their 
leadership and organiza­
tional skills. 

SOSC provides opportunities 
for students to participate 
on decision-making 
committees. 

SOSC provides a variety of 
social, cultural, and 
recreational activities 
for students. 

Of little importance 
Not important 
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How well is this 
service performed? 

Very well 
Well 
Not very well 
Poorly 
Not applicable 
Don· t know 

How well is this 
service performed? 

Very well 
Well 
Not very weJ.l 
Poorly 
Not applicable 
Don't know 

How well is this 
service performed? 

Very well 
Well 
Not very well 
Poorly 
Not applicabl~ 
Don· t know 

How well is this 
service performed? 

Very well 
Well 
Not very well 
Poorly 
Not applicable 
Don't know 

How well is this 
service performed? 

Very well 
Well 
Not very well 
Poorly 
Not applicable 
Don't know 



11. 
How important is 
this service to 
SOSC students? 

Very important 
Important 
Of little importance 

~~ Not important 

12. 
How important is 
this service to 
SOSC students? 

13. 

Very important 
Important 
Of little importance 
Not important 

How important is 
this service to 
SOSC students? 

14. 

Very important 
Important 
Of little importance 
Not important 

How important is 
this service to 
SOSC students? 

15. 

Very important 
Important 
Of little importance 
Not·important 

How important is 
this service to 
SOSC students? 

Very important 
Important 
Of little importance 
Not important 

SOSC provides opportunities 
for students to receive 
individual help if they 
need it. 

SOSC provides advice for 
student organizations. 

SOSC helps to develop 
a campus atmosphere which 
adds to the intellectual 
growth of students. 

SOSC helps to develop 
a campus atmosphere which 
adds to the personal 
growth of students. 

SOSC provides counseling 
for students with 
persqnal concerns. 
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How well is this 
service performed? 

Very well 
Well 
Not very well 
Poorly 
Not applicable 
Don't know 

How well is this 
service performed? 

Very well 
Well 
Not very we 11 
Poorly 
Not applicable 
Don't know 

How well is this 
service performed? 

Very well 
Well 
Not very well 
Poorly 
Not applicabl~ 
Don't know 

How well is this 
service performed? 

Very well 
Well 
Not very well 
Poorly 
Not applii:-abl'.: 
Don't know 

How well is this 
service performed? 
__ Very well 

Well 
Not very well 
Poorly 
Not applicable 
Don· t know 



16. 
How important is 
this service to 
SOSC students? 

17. 

Very important 
Important 
Of little importance 
Not important 

How important is 
this service to 
SOSC students? 

18. 

Very important 
Important 
Of little importance 
Not important 

How important is 
this service to 
SOSC students? 

19. 

Very important 
Important 
Of little importance 
Not important 

How important is 
this service to 
SOSC students? 

20. 

Very important 
Important 
Of little importance 
Not important 

How important is 
this service to 
SOSC students? 

Very important 
Important 

~~ Of little importance 
~~ Not important 

SOSC supports awareness 
of the individual needs 
of students. 

SOSC orients new students 
to the campus to make them 
feel like they are a part 
of the college. 

SOSC provides information 
to students about the 
available student services. 

SOSC encourages students 
to use the available 
student services. 

SOSC clearly defines the 
policies and rules of the 
college. 
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How well is this 
service performed? 

Very well 
Well 
Not very well 
Poorly 
Not applicable 
Don't know 

How well is this 
service performed? 

Very well 
Well 
Not very well 
Poorly 
Not applicable 
Don· t know 

How well is this 
service performed? 

Very well 
Well 
Not very well 
Poorly 
Not applicable 
Don't know 

How well is this 
service performed? 

Very well 
Well 
Not very well 
Poorly 
Not applicable 
Don· t know 

How well is this 
service performed? 

Very well 
Well 
Not very well 
Poorly 
Not applicable 
Don't know 



21. 
How important is 
this service to 
SOSC students? 

Very important 
Important 
Of little importance 
Not important 

SOSC provides disciplinary 
actions which help students 
to grow. 
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How well is this 
service performed? 

Very well 
Well 
Not very well 
Poorly 
Not applicable 
Don't know 



S E C T I 0 N I I 

RESOURCES FOR STUDENTS OUTSIDE OF THE CLASSROOM 

This section asks you where you yourself personally have or have 
not received help at the college. Please make one check for each 
item listed below in the appropriate column. 

Counseling Center 

Other student friends: 
Residence Hall Staff: 

Dean of Student 
Services: 

Graduate Office & Staff: 
Professors during 

Office Hours: 
Health Center & Staff: 

Academic Resource 
Center: 

Writing Center: 
Hath Center: 

Campus Security: 
Program Advisor: 

Financial Aid: 
Admissions: 

Campus Minister: 
Foreign Student Advisor: 

Minority Student 
Affairs: 

Disabled Student 
Advisor: 

Career Counseling 
Office: 

Freshman Orientation: 
Women's Center: 

Other~~~~~~~~~-

VERY 
HELPFUL 

VERY 
HELPFUL 

E X A M P L E 

HELPFUL 

HELPFUL 

OF 
LIMITED NOT 

HELP HELPFUL 

OF 
LIMITED NOT 

HELP HELPFUL 

NOT 
APPLICABLE 

AT YOUR 
LEVEL 

NOT 
APPLICABLE 

AT YOUR 
LEVEL 

DON'T 
KNOW 

DON'T 
KNOW 

LIST ANY OF THE ABOVE RESOURCES FROM WHICH YOU WOULD DESIRE MORE HELP 
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Southern Oregon State College, 1996 

DIRECTIONS: PLEASE PUT A CHECK MARK NEXT TO THE APPROPRIATE RESPONSES. 

Present residence 
__ College housing 
__ Commuter 

Are you a 

How 

Freshman 
Sophomore 

__ Junior 
__ Senior 
__ Graduate student 

long have you attended the college? 

Gender 
Female 
Hale 

Age 
18 to 20 
21 to 23 
24 to 26 
26 to 30 
30 to 40 

__ Over 40 

l quarter 
__ 2 quarters 
__ l. year 

--· 1-1/2 to 2 years 
__ 2 to 3 years 

__ 1. to 1.-1/2 years 
__ 3 to 4 years 
__ Over 4 years 

Are you currently employed 
__ More than 20 hours/week 
__ Less than 20 hours/week 
__ Not at all 

Are you currently a 
Full-time student 
Part-time student 

How involved are you in extracurricular activities at the 
college? 

__ Very involved 
__ Somewhat involved 
__ Uninvolved 

What is your major? 

Are you 
an American citizen 

---· a permanent immigrant 
an international student 
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If you are a permanent immigrant or an international student, 
please answer the following questions. All answers will be 
anonymous. 

What is your native language? 

What country are you from? 

Did you take the TOEFL? 

no, I did not 

yes, I did. My last score was: 

400-450 
-- 451-500 

501-550 
551-600 
over 600 

How would you describe your English ability? 
Circle one number to show how good your skills are in each 
area. 

Poor Good 

Understanding lectures 1 2 3 4 

Understanding conversations 1 2 3 4 

Making class presentations 1 2 3 4 

Taking part in conversations 1 2 3 4 

Reading textbooks 1 2 3 4 

Writing papers and essays 1 2 3 4 

Taking Tests 1 2 3 4 

Taking Notes 1 2 3 4 

121 



ZZ1 

8 XIGNHddV 



TO THE STUDENT RE:3PONDENTS 

I hope that you will a.gree to take part in this researr~"h pro,ject ·Xl 

assessing needs f:Jr student services at Southern Oregon ~.tate 
College. This study involves a questionnaire where yo11r r'3sprJr1;:;~F:S 

will be anonymous and nothing will be known about your identify 
beyond general demographic data. This questionnaire is being given 
in this class by a prior agreed arrangement between your instructor 
and myself. Your involvement is wholly voluntary and you may refuse 
to participate without affecting your class status. You should 
understand that agreeing to participate in the questionnaire does not 
commit you to any further involvement in the study and that you will 
not be contacted again. 

The purpose of the study is to assess the extent of the use of 
student services by both American and international students at 
Southern Oregon State College. The elements to be assessed include 
how important you think philosophical objectives of student services 
are, how well you think those objectives are met by student services 
providers, and if there is a resultant need for services based on a 
cross-index of these responses. You will also be asked to identify 
which student services are helpful to you. A compilation of 
demographic data about respondents will help me to determine which 
groups are being well-served and well-informed. I will provide this 
information to the college after I have finished my analysis of the 
data._ The finished product will be submitted as a master ·s thesis at 
Portland State University in the Department of Applied Linguistics. 

You can contact me at (541) 474-6457 if you have any questions or 
concerns about this questionnaire or how the information will be 
used. All information gathered will be kept in confidence, no names 
of individuals will be involved in this study, and after this study 
is finished all questionnaires will be destroyed. 

You should understand that you will receive no remuneration from this 
study, no positive influence on your class grade, and no benefit 
beyond any concepts suggested through the questionnaire, but that it 
may be of benefit to others in the future. Furthermore, taking part 
in this questionnaire will not affect your relationship with Southern 
Oregon State College, any other school, or any other official agency 
in any way. 

Thank you for your willingness to be a part of this study. 

Molly Emmons 

If you have concerns or questions about this study) please contact 
the Chair of the Human Subjects Research Review Com01ittee, Research 
and Sponsored Projects, 105 Neuberger Ha.11, Portland State 
University, 503/725/3417. 
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TABLE XIV 

AMERICAN AND INTERNATIONAL DEMOGRAPHIC DATA 

American Intern3.tional 

Present Residence 
College Housing 26 1·--0 

Commuter 66 33 
Missing 3 4 

Gender 
Male 57 21 
Female 34 26 
Missing 4 .-. 

0 

Are you a 
Freshman 25 20 
Sophomore 25 5 
Junior 16 8 
Senior 19 6 
Graduate Student 4 10 
Missing 6 4 

Age 
18 to 20 35 14 
21 to 23 2 13 
24 to 26 8 8 
27 to 30 10 9 
31 to 40 3 5 
Over 40 3 1 
Missing 4 3 

How long have you attended this college? 
1 quarter 2 2 
2 quarters 24 19 
1 year 16 14 
1 to 1-1/2 years 4 2 
1-1/2 to 2 years 18 5 
2 to 3 years 10 6 
3 to 4 years 13 3 
Over 4 years 5 1 
Missing 3 1 

Are you currently employed 
More than 20 hrs/week 32 9 
Less than 20 hrs/week 24 19 
Not at all 35 23 
Missing 4 2 
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TABLE XIV (continued) 

Are you currently a 
Full time student 
Part time student 
Missing 

62 
7 

213 

How involved are you in 
Very involved 
Somewhat involved 
Uninvolved 
Missing 

extracurricular 
14 
26 
52 

3 

Are you 
an American citizen 
a permanent immigrant 
an international. student 
missing 

What is your major? 
American: (in ranking order) 

90 
1 
0 
4 

Undeclared (11) 
History (11) 
Business ( 10) 
Criminology (8) 
Economics ( 7) 
International Studies (6) 
Biology (4) 
Geography (4) 
Health/Promotion (4) 
Marketing (4) 
Accounting (3) 
Chemistry (2) 
Communications (2) 
F.ducation (2) 
Environmental Science (2) 
MBA (2) 
Psychology (2) 
Political Science (2) 
Anthropology (1) 
Art (1) 
Computer Science (1) 
English (1) 
Mathematics (1) 
Music (1) 
Physics ( 1) 
Pre-Physical Therapy (1) 
Sociology (1) 
Theater ( 1) 
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activities 

31 
•·0 l.,.:... 

lO 

at the 
6 

29 
15 

3 

1 
10 
41 

2 

college? 



TA •. BLE XIV (cont . ·~ 

In b-:>rn3 t i.ona.l ::>tuden ts: 
Bus iness/.M ar h?t ing 
Economics 
Computer Information Science 
Art 
Education 
International Studies 
Psychology 
Undeclared 
Communications 
.Journal ism 
Accounting 
Anthropology/ Arc haeo l ·.:!gy 
Associate Degree 
Bilingual Te:-:wher 
Chemi.stry 
Eng:lish 
Mechanical Engineering 
Music 
Political Science 
Pre-Nursing 
Theater 
Writing 

For international students only: 

What is your native language? 

Spanish 
.Japanese 
Indonesian 
Chinese 
French 
Vietnamese 
Arabic 
Ethiopian 
Korean 
Palauan 
Polish 
Russian 
Serbian 
Swahili 
Missing 
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{ 1.1) 
{ 5 \ 
(4) 
(4) 
(3) 
(:3) 

(3) 
(3) 
(2) 
( ~) \ 

< 1) 
( 1 ': 
(l) 

( 1 ' 
( "1 

( J.) 

( 1 ) 
( l) 
(1) 
(1) 
(1) 
(1) 

(18) 
(M) 

(3) 
(0\ 
.~; 

(2) 
(2) 
(1) 
(1) 
(1) 
(1) 
(1) 
(1) 
(1) 
(1) 
(4) 



TABLE XIV (cont.) 

What country are you from'? 

Japan 
Mexico 
Indonesia 
Spain 
France 
Taiwan 
Vietnam 
Ethiopia 
Korea 
Palau 
Peru 
Poland 
Russia 
United Arab Emirates 
Yugoslavia(!) 
Zaire 
Missing 

Did you take the TOEFL? 

No, I did not 
Yes, I did 
Hissing 

My last score was: 
400-450 
451-500 
501-550 
551-600 
over 600 

How would you describe your English ability? 

Poor 

(14) 
( 14) 

(3) 
(3) 
(2) 
(2) 
(2) 
(1) 
(1) 
( 1) 

(1) 
(1) 
(1) 
(1) 
(1) 
(1) 
(4) 

(9) 
(39) 

(5) 

(2) 
( ~\ 0; 

(22) 
(10) 

(2) 

1 2 

Understanding lectures 
Understanding conversations 
Making class presentations 
Taking part in conversations 
Reading textbooks 
Writing papers and essays 
Taking tests 
Taking notes 
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0 
1 
7 
1 
0 
6 
1 
2 

7 
7 

17 
16 

7 
8 

11 
15 

Good 

3 4 

-----

23 21 
15 28 
17 9 
18 15 
28 15 
26 10 
24 14 
19 14 



TABLE XIV (cont.) 

Addendum: 

Demographic data from Section II of Student Services Questionnaire: 
List any of the Above Resources From Which You Would Desire More 
Help: 

Financial Aid 
Career Counseling 
Professors 
Health Center 
Foreign Student Advisor 
Graduate Off ice and St.a.ff 
Writing Center 
Minority Student Advisor 
Freshman Orientation 
Math Center 
Academic Advising 
Academic Resource Center 
Program Advisor 
Campus Security 
Residence Halls 
Women's Center 
Admissions 
Dean of Student Affairs 

Other requests: 
Americans: 

Americans 

(10) 
(8) 
(5) 
(3) 
(0) 
(0) 
(l) 
(0) 
(2) 
(0) 
(2) 
(1) 
(2) 
(1) 
(0) 
(1) 
(1) 
(1) 

"personal counseling" ( 2) 
"science tutoring" (1) 
"intro to tutoring" (1) 

Interpational students: 
.··"everything except friends" 

129 

International 

(2) 
( 7) 

(4) 
( 4) 

( 1b) 
( 5 l 
(5 
(4 
/ <""j \ 

\•.JI 

(:3) 
(0) 
(2) 
(1) 
(2) 
(2) 
(1) 
(0) 
(0) 

(1) 
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