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Abstract

This study examined to what extent Japanese as Foreign Language (JFL)
learners have mastered the grammatical pattern for the verb gerund + kuru (“come”),
which is referred to as Vte-kuru henceforth. There are two types of Vte-kuru: (1) the
spatial Vte-kuru, meaning “to do [something] and come back,” and (2) the temporal Vze-
kuru, meaning “begin to.” It is assumed that learners did not use Vfe-kuru often, even
though they should have learned two uses of Vfe-kuru by the end of their 200-level
Japanese class. To find out to what extent JFL students used Vte-kuru in verbal
communication compared to native speakers, the research conducted two activities: (1)
roleplay activity for the spatial Vte-kuru, and (2) reporting weather changes activity for
the temporal Vte-kuru. In addition, data regarding alternative expressions to Vte-kuru
used by JFL students was collected and analyzed.

The overall findings showed the JFL students’ use of both temporal and spatial
Vte-kuru was very sparse compared to native speakers, or J1 students. Specifically, the
temporal Vte-kuru utterances by JFL students were very few. Regarding the alternative
expressions instead of the spatial Vte-kuru, the analysis showed students’ confusion of
grammatical patterns related to Vze. In addition, the data indicated JFL students had a
linguistic transfer from English. The textbook NihonGO NOW! states, “In English, the
going is mentioned and the coming back is assumed” and “In Japanese, the going is
assumed, but the coming back is included” (Noda et al., 2021, p. 206). As the textbook
pointed out, the JFL students in this study tended to mention “go” more than “come

back” using the spatial Vte-kuru.



In terms of the alternative expressions to the temporal V¢e-kuru, JEL students
tended to use simple grammatical patterns, including Past Verb (Vmashita), Present Verb
(Vmasu), and Present Noun/Adjective (Noun/Adjective + da). Additionally, JFL students
used Existential patterns (Noun ga aru/iru) and Negative patterns. I propose two theories
as to why they used these expressions: (1) due to the linguistic transfer from English, and
(2) JFL students are not accustomed to describing changes of situation and the flow of
time in Japanese. Based on the results of these findings, I claim it is important to create
lessons about Vfe-kuru that are cognitively stimulating. To have JFL students be able to
use Vte-kuru appropriately in communication, I proposed some teaching design for each

the spatial Vte-kuru and the temporal Vte-kuru.
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Chapter 1:
Introduction

In this research, I examined to what extent Portland State University’s English-
speaking learners of Japanese have mastered the grammatical pattern for the verb gerund
+ kuru (come) (Vte-kuru henceforth). Vte-kuru has multiple meanings: (1) to do X and
come back, and (2) begin to. In the Japanese program at Portland State University (PSU),
where the textbook NihonGO NOW! is used, Vte-kuru is introduced in the second term of
first-year Japanese, along with the verb gerund + iku (go) (Vte-iku henceforth). The
textbook explains that Vze-kuru is used in situations where English speakers say “to go
and do something.” For example, English-speakers might say “I will just go and buy
coffee”, but Japanese-speakers will say “Chotto koohii, katte-kimasu (I will buy coffee
and come back)” (Noda et al., 2021, p. 206). The literal meaning of Vte-kuru is “I will do
X and come back.” In Japanese, the “going” is assumed and the “coming back™ is
mentioned, whereas in English, there is no mention of “coming back.” Since leaving and
coming back implies the location where you are, it is clear that Vte-kuru points out
spatial movement. In addition, Noda et al. introduce that when you combine an
intransitive verb with Vte-kuru, it means “begin to” in the textbook Level 2 Vol 1 (2021,
p.185). The textbook showed this example sentence: “A, kumotte-kita” or “Oh, it’s gotten
cloudy” (Noda et al., 2021, p. 185). The natural translation of the sentence is “It has
gotten cloudy,” but the literal translation would be “It began being cloudy.”

I have long wondered how many students have mastered the Vfe-kuru pattern in
both usages. This question was reinforced by the following personal experience. When I

taught Japanese at the 200-level at PSU, I graded students’ homework. This homework



tasked students to write a note to their boss as an intern to explain they were going out to
buy a pen. One of the target sentences was, “Konbini de pen o katte-kimasu, ”or “1 will
buy a pen at a convenience store and come back [here].” Nevertheless, many students
wrote “Konbini ni itte pen o kaimasu,” or “I will go to a convenience store, and buy a
pen.” Learners used different expressions in situations where native speakers would be
expected to use Vte-kuru. Here, I wondered if there is a cognitive difference between
native speakers of Japanese and learners in terms of what actions are verbalized in the
same situation.

The fact that the learners did not use Vte-kuru in this writing assignment also led
me to wonder to what extent learners mastered the temporal usage of Vte-kuru (meaning
“begin to”). I asked a Japanese exchange student and a learner to report on the changing
weather using a YouTube video as a part of the discourse analysis assignment in a
graduate Japanese Language and Linguistics seminar in Spring 2023. I observed to what
extent the JPN 203 learner and the Japanese student used Vte-kuru to describe how the
weather changes. In this study, too, the learner did not use Vte-kuru while the native
speaker did use Vte-kuru to indicate the temporal change. However, this investigation
involved only two participants, so it is unclear if other students would produce a similar
output. It is also possible that the learner lacked a clear understanding or exposure to the
pattern because this JPN 203 student had only just been introduced to the temporal Vte-
kuru in class.

Based on these personal observations and experiences, I decided to examine the
production of Vte-kuru in its two uses - spatial and temporal - by JPN 300 and 400

students and native speakers in different situations. Firstly, I compared the utterances of
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native speakers and learners to see if learners use Vte-kuru in the same way as native
speakers in roleplay scenarios. Secondly, I analyzed the data in an attempt to find any
differences in the use of the pattern between learners at the 300 level and those at the 400
level. Based on the results of this study, I proposed how instructors of Japanese language

should teach Vire-kuru in the future.



Chapter 2:
Literature Review
2.1 Research on Vte-kuru
2.1.1 Heo & Ogawa (2016)

Heo& Ogawa (2016) found that learners perceive iku and kuru as easy, but are not
actually using them correctly or at all based on their personal experience. They asked the
intermediate learners who studied Japanese at a university in Japan to take a fill-in-the-
blank test to see if the students would actually use the main verbs iku and kuru and the
auxiliary verbs Vte-iku and Vte-kuru (Heo & Ogawa, 2016, p. 283-284). The researchers
also asked Japanese native graduate students at the same university to take the same test.
Native speakers are tested only once, but learners are tested twice before and after they
listened to a lecture on grammar and usage of the relevant items. In addition, after the
second test, the researchers interviewed six of the learners and asked how they
understood iku and kuru, including Vte-iku and Vte-kuru. The learners were asked to
self-reflect on their cognitive process for considering answers in the second test. Below is

an example of a question:

5. <HE=T

fEF: BETW, BEES LEID— TEINKED LA,
Hanako: Onaka suita. Ohiru dooshiyookaa. Sugu zemi ga hajimaru-shi-ne.
KEB: Lo, ES<REZDare=1T ( ) &o RSV ?

Taroo: Ja, bokuga soko-no konbini de ( ) yo. Nani ga ii?



fEf: o, FAL2HVNRLEI, Co— UMy T, BEVWLTHW

W2

Hanako: 4, honto? Arigatoo. Jaa, sandoicchi, onegaishite-mo-ii?
KEB: 9 Ay WD,

Taroo: Un, iiyo.

5. <At the classroom>

Hanako: I’'m hungry. What shall I do for lunch? The seminar will start soon.
Taro: I’ll go to that convenience store and get some. What do you want?
Hanako: Oh, really? Thank you. Well, can I have a sandwich, please?

Taro: Yeah, that’s fine.

(p. 296)

The target answer in the above question is katte-kuru because Taro goes to the
convenience store and buys food, and he comes back to where Taro and Hanako are now.

Heo & Ogawa (2016, p. 286-289) found that very few learners answered using
Vte-kuru on the first test prior to the grammar lecture while native speakers answered all
questions with the expected use of Vte-kuru. However, the percentage of correct answers
by the learners increased on the second test following the lecture. In the interview after
the second-test, learners who answered correctly were asked why they chose Vte-kuru,
and they said that it should be used to suggest getting back to where you are now.

Regarding Vte-kuru in the temporal sense, the students could also correctly explain that



Vte-kuru should be used to describe the change from the past to the present gradually
(Heo & Ogawa, 2016, p. 292). In their study, the researchers gave a lecture on iku, kuru,
Vte-iku and Vte-kuru between the first and second tests. Firstly, they checked what words
corresponding to iku and kuru in Japanese are expressed in the learners’ native language.
After that, they emphasized that Japanese iku and kuru are not always used in the same
way as their native languages. Following that, they introduced iku as “indicating moving
away from where the speaker is,” and kuru as “indicating moving closer to the speaker”
(Heo & Ogawa, 2016, p. 282-283). They said that the auxiliary verbs Vte-iku and Vte-
kuru also have this nuance at the root. As for the temporal Vte-kuru, they showed the
image of change approaching from the past to the present someone is in (Heo & Ogawa,
2016, p. 283). Additionally, the temporal Vte-kuru is often applied in the past tense
because people use it after they recognize a change. The researchers claimed that the
lecture was effective because the learners could explain why they needed to use Vte-kuru
and the percentage of correct answers on the second test increased (Heo & Ogawa, 2016,
p. 294).

However, little research has been conducted to confirm whether learners use Vze-
kuru in actual communication. Even though there was a time limit in the fill-in-the-blank
test in Heo & Ogawa’s study (unlike in speech), the students were not required to respond
spontaneously. In the case of speaking, people need to respond or communicate quickly
to the other person. Therefore, I will conduct this research to investigate actual use of
Vte-kuru in speech. Do learners use the kuru/iku patterns in face-to-face interactions?
How does their performance compare to that of Japanese native speakers? I investigated

learners’ use of the pattern to answer those questions.



2.1.2 Sawada (2009)

The classification of Vte-kuru usage is different depending on the researchers.

Sawada (2009) classified the pattern into six categories:

(1

)

3)

4

)

(6)

Simultaneous movement

Continuous movement

Direction of movement

Direction of action

Transitive aspect

Continuous aspect

Gakkoo made basu ni notte-kita.

(I came to school by bus.)

le de gohan o tabete-kita.

(I had dinner at home.)

Taroo ga amerika kara kaette-kita.
(Taro came back from the U.S.)
Yakuza ga watashi o odoshite-kita.
(The Yakuza threatened me.)

Sora ga akaruku natte-kita.

(The sky is turning blue.)

Kyoo made hitori de mise o kirimori shite-
kita.

(Until today, he has run the restaurant

alone.)

(p-2)

If we categorize (1) to (3) as having moved from a single point to the location of

the speaker, it can all be summarized in terms of spatial movement. As for (5) and (6),



both can be classified as usage of temporal aspects given their focus on the passage of
time. However, the usage of Vte-kuru, which indicates continuous behavior as in (6), is
excluded from this study because PSU students have not learned it yet. Regarding (4),
there is an analysis of where the direction of the verb “to threaten” is headed in deictic
terms, but since PSU students have not studied this one either, I did not include it in my
study. Based on the above, this study classifies Vfe-kuru into two categories: the spatial
Vte-kuru (“to do X and come back™) and the temporal Vte-kuru (“begin to”). I will use
the term the Spatial Vte-kuru, or (1) to (3), for the usage of the former case, and the

Temporal Vte-kuru, or (5), for the latter.

2.2. Aspectual Expressions

According to Crystal (1980), aspect(ual) is “a category used in the grammatical
description of verbs (along with tense and mood), referring primarily to the way the
grammar marks the duration or type of activity denoted by the verb” (p. 34). The
Japanese temporal Vte-kuru is one of the forms of expressing movement as a change of
situation, and indicates the appearance of a state. In Gendai nihongo bunpo (2003), edited
by Nihongo Kijutsu Bunpd Kenkyiikai, the following example was given as the temporal

Vte-kuru:

BN 7o T& T2,
Atama ga itaku-natte-kita.
(My head started to hurt.)

(p. 42)



If the speaker says “Atama ga itaku-natta” in a simple past tense way, the listener knows
that the speaker’s headache happened in the past, but does not know at what point in the
past it happened. However, when the speaker says “Atama ga itaku-natte-kita,” this Vte-
kuru (Vte-kita) indicates the appearance of the condition. Therefore, the listener knows
that the headache happened just a moment ago and it is still ongoing as they are talking.
The conversation is not simply based on the past or present tense, because people use
aspectual expressions to indicate a wide range of temporal transitions, progress, and
continuity. According to Gendai Nihongo Bunpo (Nihongo Kijutsu Bunpd Kenkytkai,
2003, p. 13), there are various temporal aspect expressions in Japanese, such as Verb
stem (Vstem) + tsuzukeru (“continue doing X”), Vstem + hajimeru (“start doing X”’), and
Vte-iru (“doing X”), as well as “Vte-kuru.”

According to Yoshikawa (1973), temporal aspect Vte-kuru is divided in the

following four types:

(la) HBLOWEAR (Process of Appearance)

Ex.) Z &IXI3AEEOR M SAEFRTEET, SR 117)

Kotoba wa seikatsu no naka kara umarete-kimasu.

(Words are born out of our daily lives.)

(2) Z{bDiEFE (Process of conversion)

Ex.) FATEAUBENRTWTEE L, (2130




Dandan onaka ga suite-kimashita.

(I’'m getting hungrier by the minute.)

(3) A (EVME - fEH) D% ¥ (Beginning of process (action/operation))

Ex)ZD 9Bz, RS- TEFE L, (ZTF21

Sonouchi ni, ame ga futte-kimashita.

(Eventually, it started to rain.)

(4a) & HIF U E TOMERE (Continuation up to a certain point in time)

Ex)BEAWZIFTELH-oTEE, ZOHFEHA, OSF 131

Otagai ni hagemashiatte-kita, kono nengetsu.

(We have encouraged each other this [over] these years.)

(p. 218)

Usages (1) through (3) above commonly indicate when an action begins. In the case of
(1), if the sentence can mean “the action, umareru [to be born, appears],” it can also be
interpreted as “the action, umareru, begins.” All three functions can be recognized as
temporal aspects of Vte-kuru in that they indicate the beginning point of a situation or
action. Function (4a) also represents a time transition and flow, which is the same as
Sawada’s classification (6) “Continuous aspect,” and is used to indicate a certain period

of time. (2009, p. 2)

10



Other than Vfe-kuru, there are other temporal aspect expressions in the sense that

“X begins.” Kindaichi (1976) put forward the “aspect of the operating phase [EI{EFH D
7 A7 1. Kindaichi mentioned that the following expressions are categorized in the

aspect of the operating phase: Vstem + hajimeru, Vstem + dasu, Vstem + kakeru.

According to Gendai nihongo bunpo (Nihongo Kijutsu Bunpd Kenkyiikai, 2003),
both Vstem + hajimeru and Vstem + dasu indicate the phase at which the movement
begins. The book mentioned that there is no difference in the basic usage of Vstem +
hajimeru and Vstem + dasu, however Vstem + hajimeru is used for voluntary actions,
while Vstem + dasu is more likely to be used for involuntary movements such as natural
phenomena (Nihongo Kijutsu Bunpd Kenkyiikai, 2003, p. 37). In addition, Jorden and
Noda, in their book Japanese: The Spoken Language, Part 3, mentioned, “Compounds in
-dasu often imply more suddenness than those in -hazimeru” (1994, p. 201). Accordingly,
Vstem + dasu is often used when something unexpected happens suddenly and is often
used together with adverbs, such as “kyuuni [suddenly]” while Vstem + hajimeru itself
does not have this implication.

The difference between Vte-kuru, Vstem + hajimeru and Vstem + dasu is that
Vte-kuru can imply a sense that a condition is approaching toward the point “present”
where the speaker is now. For example, when the speaker says “kumotte-kita” which
literally translates as “it began to become cloudy,” it can indicate that the phenomenon of
cloudiness is approaching. Nevertheless, when the speaker says, “kumori-hajimeta” or
“kumori-dashita,” s/he describes the beginning of the changed weather condition without

relating it to the speaker’s present time.
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Chapter 3:
Research Methods

3.1 Research Design

Heo & Ogawa (2016) investigated whether students can use Vte-kuru in written
tests, but little research has been conducted to confirm whether learners use Vee-kuru in
actual verbal communication. In my research, in order to collect data of Vte-kuru
produced in oral communication by native speakers of Japanese (J1 henceforth) and
Japanese as a Foreign Language learners (JFL henceforth), I had each participant perform
four roleplays with me that were designed to elicit the spatial Vte-kuru (“to do X and
come back”), and one video reporting activity, during which participants were expected
to use the temporal Vte-kuru (“begin to”), in order to discover to what extent J1 students

and JFL students would use Vte-kuru.

3.2 Research Questions
The primary objective of this research is to find out whether JFL students use Vze-

kuru in the situations where J1 would use it. My research questions are:

RQ.1 To what extent do JPN 300 and 400 students use Vte-kuru compared to
native speakers? Is there a difference in the rate of usage between the 300-level

and 400-level students? If so, how are they different?

RQ.2 If learners do not use Vfe-kuru in a situation where native speakers use it,

what alternative expressions do they use?
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3.3 Participants

In total, 30 students participated in this study. I conducted the research in Winter
2024 and all participants were studying at PSU during the term. The breakdown is as
follows: 10 J1 students; 10 JFL students from the course JPN 302: 3rd-Year Japanese:
Speaking and Listening TM2; and 10 JFL students from JPN 412: Advanced Japanese.
All J1 are Japanese exchange students at PSU who, at a minimum, graduated from a
Japanese high school and had arrived in Portland within a year. Japanese students who
have been in the US more than a year were not included in this study to avoid the long-
term influence of being immersed in an English-speaking environment. All of these
participants were in their early 20s, 4 males and 6 females.

Regarding recruitment of JFL learners, I asked students taking 300-level and 400-
level courses to participate in my research because those students must have completed
200-level Japanese courses or their equivalent as a prerequisite. At PSU, the spatial Vte-
kuru is covered in JPN 102: First-Year Japanese, and the temporal aspect usage of Vte-
kuru is covered in JPN 203: Second-Year Japanese. Most of the JFL participants were
students aged 19 to 33 years old, and they consisted of 8 males, 9 females and 3 non-
binary students. One student from JPN 412 (400-J) was a student auditor who had lived
in Japan for 15 years. He participated in my research, but his learning situation and his
experience are far different from the other students in JPN412. For this reason, the
student auditor’s data was excluded from the analysis.

Finally, some participants misunderstood the task for the activity designed to

elicit the temporal Vte-kuru. A few participants did not describe the change in the
13



weather, but rather described their predictions of what the weather would be like in the
future. The data of those students were excluded from the analysis because the purpose of

the utterance differed from others.

3.4 Data Collection Procedure

For this study, I collected two types of data: (1) roleplays of situations that call for
the use of the spatial Vte-kuru, and (2) reports of weather changes using a video with a
time-lapse to observe usages of the temporal Vze-kuru. Before starting these activities, I

asked the participants to fill out a profile questionnaire (Appendix B).

3.4.1 Roleplay
All four roleplay activities were designed to elicit the spatial Vfe-kuru. I designed
one spot in each roleplay where the participants were expected to use the spatial Vze-

kuru.

Roleplay 1: The participant is expected to use Vte-kuru when they tell me (the
researcher) that they are leaving the room to go to Safeway to buy toilet paper.
Roleplay 2: The participant is expected to use Vze-kuru when they tell me that
they are leaving the room to go get forks.

Roleplay 3: The participant is expected to use Vze-kuru when they tell me that

they are leaving the room to go to the restroom.
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Roleplay 4: The participant is expected to use Vte-kuru when they tell the
character Ms. Suzuki (Naraoka’s role) that they are leaving the room to make

copies.

What all four spots have in common is that the participants are expected to tell me they
would “leave the room to do something and come back, because they know the listener
will remain in the room and all tasks imply their return.” If the participants use Vte-kuru
in these spots, I (Naraoka), the listener, can be certain that the participant, the speaker,
will return to the room where we are after the participant finishes their tasks as expected.
Without Vte-kuru, the listener may believe the speaker will not return. In Roleplay 1, for
example, the participants are expected to say “katte-kuru” or “I will buy [something] and
come back.” In other words, the participants need to tell me that they are both going to
leave the room to buy toilet paper and come back to the original place. Following that
reasoning, the participants are expected to say “Fooku o totte-kuru” or “1 will take forks
and come back” in Roleplay 2, “Toire ni itte-kuru” or “I will go to the restroom and come
back” in Roleplay 3, and “Kopii o totte-kuru’ or “I will make copies and come back™ in
Roleplay 4.

After the participants filled out the profile questionnaire, I gave them roleplay
cards that included the instructions shown below, then I asked them to read silently. If
they had any questions about the content or vocabulary of the roleplay cards, I let them
ask me before the roleplay started. We started the roleplays after I answered their
questions. For Roleplay 1, 3, and 4, the participants were asked to initiate the

conversation, and for Roleplay 2, I started the conversation. I gave them a visual image of
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a cake printed on paper for Roleplay 2, and gave a few prop handouts for Roleplay 4.

Below are my instructions for Roleplay 1:

Instructions for Roleplay 1

You are a college student and share an apartment with your friend in the same
club. When you were relaxing in the living room with a friend, you remembered
you were out of toilet paper. You noticed that the stock of toilet paper is low. You

decide to go to Safeway (supermarket) to get toilet paper and tell your friend.

R IIRFAETKELL—LAY 2T 2 L TESLLTWET, KELVE
VI N—=LTPoL D LTWAHEFIZ A Ly hA_R—X—DIEENRNT &
ZEWVWHLELE, B—T7 02 (A—RX—<—F v NIZ A by FX—

N=Z BT 2 E 2 BB A TS TZE N,

The roleplay cards 2, 3 and 4 are in Appendix C.

3.4.2 Reporting

After the roleplays, I showed a short time-lapse YouTube video to the participants

(https://www.youtube.com/watch?v=1m6qqLSQ9Gg), showing the sky over Tokyo to
elicit the temporal Vte-kuru. In the video clip, the weather changes throughout the video,
starting with cloudy skies, gradually turning to rain, then later clearing up. I provided the

instructions below before they started:
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Instructions for the reporting activity

You are a weather reporter. You will report the skies in Tokyo yesterday because

there were many weather changes throughout the day.

HRTIIBRR[QV AR—Z—T3, MEHIZ—HZEL CREOELNE ) >

72D T, EAHDHIOZERRZ L R— ML TLEIV,

The participants reported on the weather changes in the video as if they were weather

reporters. They were expected to describe changes in the weather using Vte-kuru. For

example, when they realize that it is beginning to rain, they would say “Ame ga futte-

kimashita” or “Rain began falling.”

Before starting the research, I identified spots in the video where participants

would use the temporal Vte-kuru. The spots are when a new weather condition begins to

occur, and in total, there are 12 spots:

Table 1: 12 Target Spots for Temporal Vte-kuru in the Video

No. Time Weather Changes Expected Utterances

1 0:03 Cloudy — Rainy MAFE-TEELE

2 0:10 Rainy — Heavy Rain MR 72> TCEE L

3 0:23 Heavy Rain — Cloudy WA IATEELR/
EOTCEFELRL/

4 0:30 Cloudy — Slightly Clear Sky ENnCxF£ L7/
HENRZTEXELE

5 0:40 Slightly Cleat Sky — Cloudy EoTEELEL
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6 0:41 Cloudy — Less cloudy ENLIRhoTEFEL
7 0:46 Less cloudy— Cloudy 2|2l TCEFELE

8 [0:58 Cloudy — Less Cloudy ENW->TEELE

9 1:03 Less Cloudy — Cloudy (£72) EZoTEFE L=

10 |1:13 Cloudy — Less Cloudy ENLIR o TEFE L
11 |1:20 Less Cloudy — Clear Sky ENCEFE L

12 | 1:27 Clear (Night) Sky — Clear HoRH-~TxFE L~

(Morning) Sky

3.5 Procedure of Analysis

The collected discourses for both roleplay and reporting activity were transcribed.
I checked if J1 and JFL students used the spatial Vte-kuru in the target spots. After
checking the number of people who used the spatial Vte-kuru in those four spots, I
compared the tokens of Vte-kuru usage between JFL and J1, and among JFL between the
300- and 400-level. Furthermore, I checked the alternative expressions in those four spots
used by JFL and looked for the patterns of usage and the differences between the 300-
and 400-level students.

Next, I looked at the 12 target spots in the reporting activity to check how many
times J1 and JFL used the temporal Vte-kuru. Following that, I checked which levels of
JFL students used Vte-kuru more. After identifying the number of Vte-kuru uses, I
looked at what kind of alternative expressions were used by JFL and the difference

between these two JFL groups’ chosen expressions.

3.6 Criteria for Vte-kuru
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3.6.1 Identifying the Target Spatial Vte-kuru

As I mentioned in 3.4.1, each roleplay was designed to have one spot in which use
of the spatial Vte-kuru is expected. Firstly, I looked at the utterances of each participant
in those four spots and categorized them into either Ve-kuru or other expressions.

Individuals’ view of the situation influenced their use of language style in the
roleplays. Some interpreted the situation of the roleplay to be a formal setting; therefore,
they used distal style. Others viewed the situation as a casual setting, thus using direct
style in the roleplay. I use the term Vfe-kuru in analysis, but this includes the distal style
version of Vte-kuru. For example, the utterances of the student J1-A and the student J1-C
below differ in formality depending on whether the meeting organizer, Ms. Suzuki, is

considered a superior, a junior, or an equal. Both utterances are counted as Vte-kuru:

J1-A (Distal Style)
HLrobNURT U M ANBGRYIRNBTZWRAT, brobkd<a

E—E-oT&FET,

Chotto handoauto ... ninzuubun tarinaimitainande, chotto sugu kopii totte-kimasu.
(I think we do not have enough handouts for the number of people, so I will go

get a copy and come back right away.)

J1-C (Direct Style)
Lol N RT7U RBRABGRY 720N —, Zobkbrob@nTa

E—o T A bE2 o TTHHLSTNN?
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Chotto handoauto ga ninzuubun tarinaikaraa, etto chotto isoide kopii totte-kuru
kara chotto mattete-moratte-ii?
(Since we do not have enough handouts for the number of people, so, um, I will

go make some copies quickly, so can you wait a bit?)

Many participants said “itte-kimasu” or “I will go and come back” as a greeting
phrase. The natural translation could be “I am going/leaving” or “See you later” in

English.

300-A (Roleplay 4)

S:H, HBO—...a’—|l...bO—abt’—& LIZfTx£7,

A, anoo... kopii ni... anoo kopii o shi-ni-ikimasu.
N:dH, CRbBENLET, HOVBE I TEINET,
A, jaa onegaishimasu. Arigatoo-gozaimasu.

S: T A FH A, (before leaving the room) {T> TX F 3,

Sumimasen. (before leaving the room) Itte-kimasu.

S: Oh, um... copy... um, I will go to make copies.
N: Oh, yeah, then, please. Thank you.

S: Excuse me. (before leaving the room) See you later.



The student 300-A said “itte-kimasu’ before leaving the room as a greeting phrase. This
usage of itte-kimasu is taught in the beginning Japanese classes at the 100-level as a set
phrase along with “itte-rasshai” or “Go and come back.” In the textbook NihongoNow!,
these phrases are introduced in ACT 1 Scene 8 as greeting phrases (Noda et al., 2021, p.
20). In this case, itte-kimasu was used as a parting phrase and was not intended to convey
that the speaker will do something and come back. When the participants told me that “I
will go do errands knowing the listener will remain in the room,” it was counted as Vte-
kuru, but Vte-kuru used in a parting phrase was not.

The following is the participant’s response during the Roleplay 2, which is

counted as Vte-kuru, although it is not an expected expression.

300-H (Roleplay 2)

Tk =7 B IRO—TE 6. .. (laughing) 9 —, 74 —7...HDO—...
Hrobk, 7A—7. .. B . L2W-oT... RoTETIEEWN?
Fooku... ga, naiidakara... (laughing) uu, fooku... anoo ... chotto, fooku...ga...to?
Totte...totte-kitekudasai?

(Fork is... missing... so (laughing) uh, fork... um... a bit, fork... could you take

forks and come back?)

Some participants like 300-H requested me to take forks before they were actually going
to take them. Additionally, several participants invited me to go to Safeway together in
Roleplay 1. When they used Vte-kuru in those contexts, it was counted as Vte-kuru

because it included the intention of “doing X and coming back.”
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3.6.2 Identifying the Target Temporal Vte-kuru

I conducted a reporting activity to observe the participants’ usage of the temporal
Vte-kuru, and I identified 12 spots in the video that participants could potentially use
Vte-kuru. 1 looked at the participants’ utterances to describe the weather changes to check
for whether Vte-kuru was used in the context or not. For example, Spot 1 shows the
weather changing from cloudy to rainy, so I looked at utterances around that time stamp
which talked about the rain.

In some cases, participants used different verbs to describe weather changes in the
same spot, as in J1-B and J1-C below. The student J1-B perceived the weather change as
“The blue color of the sky started spreading,” while the student J1-C perceived the
weather change as “The rain started to stop” and “The blue sky is coming into view.”

Even though the verbs used were different, both are counted as use of Vte-kuru.

J1-B (Spot 4)

HENTCHZENEN 2 TE...FL, F LI

Herete aozora ga hirogatte-ki...mashita, kimashita.

(It became sunny, and the sky started being blue.)

J1-C (Spot 4)

HroblbATEEN—, ... DPLEENEITEELE,

Chotto yande-kita kanaa. ... Sukoshi aozora ga miete-kimashita.

(A bit, I think the rain began to stop. ...A bit, blue sky started to appear.)
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As in the student J1-C’s utterances, some participants used Vte-kuru more than once in
one spot. The two uses of temporal Vte-kuru were likely due to the participant offering
two different descriptions of the same situation. The expected utterance of Spot 4 is
“Aozora ni natte-kimashita” or “The sky started becoming blue,” but the weather can also
be described as “Rain began to stop.” Therefore, in the case of the student J1-C, I counted
two instances of Vte-kuru.

There were cases of utterances that had errors in conjugating to the Vte form, but

conjugation errors did not affect counting utterances as Vte-kuru.

400-E (Spot 2)

A, FTEMABATEELL,

E, mata ame ga furete-kimashita.

(Eh, it started raining again.)

In the case of 400-E, Vte form of the verb “furu’ or “fall down” is “futte,” so “futte-kuru”
is correct. The learner made an error in conjugating the verb to Vze form, but he clearly
intended the Vte-kuru form. Therefore, regardless of the conjugation error, this was
counted as Vte-kuru.

I excluded any use of Vte-kuru that described changes in “time” rather than
“weather” in the Spot 1 to 11. This is because many students in both J1 and JFL did not

necessarily mention time changes. For example, I found Vte-kuru in the student J1-G’s
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response in Spot 5. At the time of this utterance, she was not describing the change of the

weather, but the change in time, so it was excluded from the count:

J1-G (Spot 5)

AT TEE LT,

Yuugata ni natte-kimashita.

(It started to get evening.)

On the contrary, Spot 12 indicates the change in time “from night sky to morning sky,”
while the weather of clear sky remained the same. Many students mentioned the time
change from night to morning using Vte-kuru, so I counted Vte-kuru for the time change

in Spot 12.

3.7 Categories of Alternative Expressions in place of Vte-kuru
I categorized any alternative expressions used instead of the expected use of

spatial or temporal Vte-kuru into the grammatical patterns.

3.7.1 Alternative Expressions to Vze-kuru in Roleplay Activities

I recorded all alternative expressions used in places expected to have the target
spatial Vte-kuru as described in the previous section, and then categorized them based on
the grammatical patterns. Afterwards, I searched for any salient patterns and if there were

any differences between 300- and 400-level’s patterns. Below are the five categories |

24



listed by frequency of use along with example sentences. Some utterances did not fit in

the five categories and occurred infrequently, so they were put in the “Others” category.

Categories of Alternative Expressions Instead of Spatial Vte-kuru
Present Verb (I do; I will do)

Ex.) 1T& ¥4, (Ikimasu: 1 go; 1 will go)

Vstem+ni+iku (I go X to do Y)
Ex.)) hA Ly hR="—Z B WIATEEF . (Toirettopeepaa o kai-ni-

ikimasu.: 1 will go [somewhere] to buy toilet paper.)

Dictionary Form + tsumori da (I plan to do X)
Ex)E—7 T = A1217< 2H W TH, (Seefuuei ni iku-tsumori-desu.: 1 plan to

go to Safeway.)

Consultative Form (Let’s do X)

Ex) E—7 0= AIZ.. . IT&FE L XD, (Seefuuei niikimashoo.: Let’s go to

Safeway.)

Vte-iku (I1do X and go Y)

Ex.) U=d. BEILHE > W< (Jaa, boku wa katte-iku.: Well then, I will buy

[Toiletpaper] and go [somewhere].)
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3.7.2 Alternative Expressions to Vze-kuru in Reporting Activity

I recorded the alternative expressions to Vte-kuru by JFL students. Below are the
nine categories I discovered based on the frequency along with example sentences. The
category “Others” includes utterances which did not fit in the nine categories and
occurred infrequently. In addition, I noted categories as “Intelligible,” the expressions
which are communicative despite errors and “Unintelligible” indicates the errors that

significantly impede communication.

Categories of Alternative Expressions Instead of Temporal Vie-kuru

Past Verb

Ex.) K4 E U7z, (Haremashita.: [The sky] has cleared.)

Present Verb

Ex.) l§4AVE 7, (Haremasu.: [The sky] will be clear.)

Existential (Noun ga aru/iru)

Ex)ENH VY £7°, (Kumo ga arimasu.: There are clouds.)

Negative

Ex.) MY £¥ A, (Ame ga furimasen.: It does not rain.)
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Noun (N) + naru (become to Noun)

Ex.) BE§AUIZ72 VW £9°, (Hare ni narimasu. : It will become sunny..)

Vte-iru (be doing)

Ex.) 72 < &AM TWE T, (Takusan futte-imasu.: It is raining a lot..)

Present Noun/Adjective (N/Adj)

Ex.) &V TJ, (Kumori-desu.: It is cloudy.)

Ex.) ENL\TT, (Kumo ga ooi-desu. lit: Clouds are many.)

Noun. (N,)

Ex.) £722& V. % L C~(Mata kumori, soshite ~: Cloudy again, and ~)

Unfinished Utterances

Ex.) N73... (Ame ga...: Rain...)
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Chapter 4:
Results
In this chapter, I will present the results of how much J1 and JFL used Vte-kuru
respectively. I will also present what other expressions were used by JFL students instead

of Vte-kuru.

4.1 Spatial Vte-kuru Data

Firstly, I analyzed the data from the roleplay activities to see whether the spatial
Vte-kuru (“do X and come back™) was used. I identified differences in the use of J1 and
JFL, then looked at whether there were differences in the data between 300-level and

400-level students.

4.1.1 Comparison of J1 and JFL Data for Spatial Vte-kuru

I counted how many cases included the use of Vte-kuru in the four roleplay
scenarios. In total, 35 cases were found in the J1 data and 12 cases in the JFL data. There
were 10 J1 participants, so if all J1 participants used Vte-kuru in all roleplays, the highest
value would be 40; for JFL, the highest value would be 76 (19 JFL x 4 roleplays). Below

is the formula I used for a percentage of degree of usage of the temporal Vte-kuru.

4 Expected Use of Vte-kuru x #Participants = Maximum Possible Tokens (MPT)
Counted # of Vte-kuru by J1 or JFL
Total # of Actual Usage (AU) by J1 or JFL divided by MPT = A Percentage of

Degree of Usage
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AU#
MPT

= Percentage of Degree of Usage

In total, 87.5% of J1 and 15.8% of JFL used Vte-kuru in the four roleplays (Chart
1). In the chart, the numbers above the bars indicate the actual number of tokens of Vze-
kuru, where the number on the left is the actual usage of Vte-kuru and the number on the

right is the maximum possible tokens (MPT):

Chart 1: Overall Use of Spatial Vte-kuru in Roleplay

100.0%

90.0%

80.0%

70.0%

60.0%

50.0%

40.0%

30.0%

20.0%

12/76

10.0%

0.0%

J1

As shown in Chart 1, J1 used Vte-kuru many times whereas the JFL recorded use was

less than one-sixth.
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Next, I compared the number of people who used Vte-kuru in each roleplay
scenario between J1 and JFL (Chart 2). In Chart 2, I wrote the numbers of actual usage of
Vte-kuru above the bars, following the same format as in Chart 1. MPT was 10 for J1 and

19 for JFL for each roleplay.

Chart 2: Use of Spatial Vte-kuru in Each Roleplay

J1 @JFL

100.0%
90.0%
80.0%
70.0%
60.0%
50.0%
40.0%
30.0%
20.0%
10.0%
0.0%

9/10

0/19

Roleplay 1 Roleplay 2 Roleplay 3 Roleplay 4
Buy toilet paper Get forks Go to the restroom Make copies

The usage rate of Vte-kuru by J1 was 80% or more across all roleplays, while that of JFL
was less than 40%. In other words, J1’s usage rate is overwhelmingly higher than JFL in
all roleplay scenarios. In particular, all J1 used Vte-kuru in Roleplay 4 (100%), whereas

no participants from JFL used it.

4.1.2 Comparison of 300- and 400-Level Data

30



As the next step, I compared the number of 300- and 400-level students who used

Vte-kuru to see if there was a difference between the two levels of Japanese learners.

Chart 3: 300- and 400-Level Students’ Overall Use of Spatial Vte-kuru in Roleplay

20.0%
18.0%

16.0% 6/40
14.0%
12.0%
10.0%
8.0%
6.0%
4.0%
2.0%

0.0%
300-Level 400-Level

Looking at the use of Vte-kuru in total of the four roleplays, the use by percentage of
300-level students was 15% and by 400-level, it was 16.7%. The number of students who
used Vte-kuru at both the 300- and 400-levels was 6. Only 9 students’ data was analyzed
in the 400-level, one less than at the 300-level, which makes the 6 cases a larger

percentage of MPT.

Chart 4: 300- and 400-Level Students’ Use of Spatial Vte-kuru in Each Roleplay
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Regarding Roleplay 1, there was no difference between the 300- and 400-levels in the
number of participants using Vte-kuru. 300-level students used Vte-kuru twice more than
400-level students in Roleplay 2. On the other hand, in Roleplay 3, only 400-level
students used Vte-kuru, and 300-level students did not use it at all. In Roleplay 4, no Vte-

kuru utterance was found from either level.

4.1.3 Alternative Expressions by JFL Instead of Spatial Vte-kuru

Results of data analysis stated that JFL students did not use Vte-kuru as much as J1
students did, which also means that JFL students chose different expressions instead of
Vte-kuru. As mentioned in 3.7, I checked which grammar patterns were most used in all

roleplays, and I categorized them into five groups: (1) Present Verb (I do X; I will do X),
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(2) Vstem+ni+iku (I go X to do Y), (3) Dictionary Form + tsumori da (I plan to do X),
(4) Consultative Form (Let’s do X), and (5) Vte-iku (1 do X and go Y). All other

grammatical patterns are included in the “Others” category.

Chart 5: Alternative Expressions to Spatial Vte-kuru Used by JFL in Roleplay

T 47% (34) ]\
| Present Verbj|::

4% (3) \
Vte-iku

4% (3)
Consultative
Form

4% (3)
Dictionary
Form+tsumori

Vstem-+ni+iku

Throughout all the roleplays, the most used alternative expression by JFL students was
the Present Verb (I do X; I will do X). The second most frequent expression was
Vstem+ni+iku (I go to X to do Y), followed by Dictionary Form+zsumori (I plan to do
X), Consultative Form (Let’s do X) and Vte-iku (I do X and go Y) in equal numbers.
Next, I compared the percentages of alternative expression use by 300-level and

400-level students:
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Chart 6: Alternative Expressions to Spatial Vte-kuru in Roleplay According to JFL

Level
m300-level @400-level
70.0%
60.0% 23/40
50.0%
40.0% 13/36
11/3
30.0% ] s
s 10/40}::::
20.0%
9 I
10.0% 3/40 i 240 236
s “’“"m s 1/40 [0 1/36 140 [
0.0% HE B M £::: NN’MI_i M 5 3
Present Verb ~ Vstemtnitiku  Dictionary Consultative Vte-iku Others
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57.5 % (23/40) of 300-level students used Present Verbs instead of Vte-kuru, and they
did not use as many other expressions. In comparison, the percentage of 400-level
students using Present Verbs was small at 30.6% (11/36). The next most common
expression was Vstem + ni + iku. The percentage of “Others” by 300-level students was
22.5% (10/40) while 400-level was 36.1% (13/36). The category “Others” includes
several grammatical patterns which were not specified because the patterns were used by
only one or two participants. It indicates that the 400-level students used a wider variety
of expressions, even though the number of students who used the grammar was only one

or two.
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4.2 Temporal Vte-kuru Data

After I analyzed the data of the spatial Vte-kuru, I explored the data from the
reporting weather changes activity to see to what extent the temporal Vte-kuru (“begin
to””) was used. I used the same process of analysis as the spatial Vte-kuru. Firstly, I
identified differences in the use by J1 and JFL, and then, I examined whether there were

differences in the speech of 300- and 400-level students.

4.2.1 Comparison of J1 and JFL Data for Temporal Vte-kuru

I checked 12 spots correlating to time stamps in the video indicating change in
weather. I counted how many times Vze-kuru was used in the weather reporting activity
to indicate change.
In total, 44 cases were found from J1 and 6 cases from JFL. The total number of Vte-kuru
used by JFL students was 6, whereas only one was used by a 300-level student, and the

other 5 were produced by 400-level students.

Chart 7: Number of Times Vte-kuru Used by J1 and JFL in Reporting Activity
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4.2.2 Alternative Expressions by JFL Instead of Temporal Vte-kuru

Chart 7 showed that the total number of Vte-kuru used by JFL was only 6 times,
which indicates that JFL students relied on alternative expressions. I identified alternative
grammatical patterns used instead of the expected Vse-kuru. Chart 8 shows the number of
times JFL used alternative expressions rather than a percentage, since the reaction to
weather change spots and amount of utterances produced by each participant differed in

this activity.

Chart 8: Alternative Expressions to Temporal Vte-kuru in Weather Change

Reporting Activity by JFL
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20

Present N/Adj Negative Past Verb Existential Present Verb Vie-iru Unfinished Noun, Others Intelligible ~ Unintellligible
Utterances

JFL tended to use simple grammatical patterns: Present Noun/Adjective, Past Verb and
Present Verb. Additionally, it was found that Negative sentences were used often. Many
Existential (Noun ga aru/iru) expressions were found in the JFL data while these
expressions were not used by J1 students.

Next, I looked at whether there were differences in the alternative expressions

used by each level (Chart 9):

Chart 9: Alternative Expressions to Temporal Vte-kuru in Weather Change

Reporting Activity According to Level
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N/Adj Verb Utterances

One of the notable differences was that the 300-level students used many Existential
expressions, while the 400-level students used only a few. As previously mentioned, JFL
students tended to use Negative expressions, and both 300- and 400-level students had

the same number of Negative expressions.
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Chapter 5:
Discussion
In this chapter, I will discuss significant differences between J1 and JFL use of

Vte-kuru as found in the data analyzed in the previous chapter.

5.1 Spatial Vte-kuru

The data from the four roleplay activities were analyzed to examine the use of
spatial Vte-kuru (“do X and come back”) in verbal communication. The data showed that
more than 80% of J1 students used Vfe-kuru in each roleplay while JFL students’ usage

rate for Vte-kuru was at a dramatically low 15.7%.

5.1.1 The Number of Verbs Used for Vze

I classified the Vte-kuru sentences used by the participants based on the verbs
which were conjugated to gerund form Vte and X ni itte-kuru (Table 2). For Roleplay 1,
several participants said “itte-kury” and some said “kai-ni-itte-kuru.” This “kai-ni-itte-
kuru” includes itte-kuru, but the grammar of the sentence is analyzed as “Vstem of kau
(buy)-ni (purpose of visit) + Vte of iku + kuru.” Both simple itte-kuru and kai-ni-itte-kuru
are categorized as Vte-kuru, but they are separated into two groups: itte-kuru and kai-ni-
itte-kuru, respectively.

In 3.6.1, I mentioned the set phrase for parting itte-kimasu is not counted as Vte-
kuru in my study. Itte-kuru counted in Table 2 is not the set parting phrase, but rather itfe-
kuru, which conveys the purpose of “going somewhere to do something, and then

returning to the original place.” For example, when the participants said, “Seefuuei ni itte-
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kimasu,” it is not the set parting phrase meaning “See you later,” but “I am going to

Safeway and coming back [here],” so it was counted as Vte-kuru.

Table 2: Varieties of Spatial Vze-kuru in Roleplay Activities

Students

Roleplay 1 =AY 1IT-»TL % HoTL %
1T7-TL % Itte-kuru Katte-kuru
Kaini-itte-kuru
J1 Students 3 2 4
JPN 300 - 1 -
Students
JPN 400 - 1 -
Students
Roleplay 2 B->T<K % 70T % FoT<5%
Totte-kuru Itte-kuru Motte-kuru
J1 Students 8 1 1
JPN 300 1 - 4
Students
JPN 400 2 - ]
Students
Roleplay 3 1T-oTL %
Itte-kuru
J1 Students 8
JPN 300 -
Students
JPN 400 3
Students
Roleplay 4 o — o B — 17T % v iz hl>T<L %
Mo>TLK % LT % Itte-kuru 17T 3 Sutte-kuru
Kopii totte-kuru | Kopii shite-kuru Torini-itte-kuru
J1 Students 5 1 1 2 1
JPN 300 - - - - -
Students
JPN 400 - - - - -




In Table 2, we see that J1 students conjugated a variety of verbs into Vze and connected
them to kuru, while JFL students have less variety than J1 students. In particular, J1 had 5
varieties of Vte-kuru in Roleplay 4, but JFL did not use Vte-kuru at all. Below are

examples of J1 utterances using five different verbs all in Vte-kuru.

J1-A (Kopii totte-kuru)
HIrobNURTU M ANBGRYIRNBTZWRAT, brobkd<a

=l o5 TEFET,

Chotto handoauto ... ninzuubun tarinai-mitai-nande, chotto sugu kopii totte-
kimasu.
(I think we do not have enough handouts for the number of people, so I will go

get/make copies and come back right away.)

J1-B (Kopii shite-kuru)
WARSATHEREAL, HO—ZHIILER N RT 7 ER—HFE Y 72<

T, aF—=LT..2 ko2 ¢tE DT, DL —HREHLET,

Suzuki-san sumimasen. Anoo kaigi ni hitsuyoo na handoauto ga ichibu tarinakute,
kopii shite...-koyoo to omou-node, sukoshi ichizi taishutsu shimasu.

(Excuse me, Ms. Suzuki. Um, we do not have enough handouts that we need for
the meeting, and I will make some copies and come back... so, I will leave for a

while.)
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J1-F (Kopii tori-ni-itte-kuru)
SL AN RTTRIBNLLED 2. . 0T 207 T, 2ENH-T21F

IMNNERSIDTAHATCat—RW I fToTEET,

Tto, handoauto ga sukoshitarina... ide... tarinakute, zeninbun attahouga ii-to-
omou-node, imasugu kopii tori-ni-itte-kimasu.
(We are missing a few handouts, and I think it would be better to have one for all

of us, so I will go get copies and come back right now.)

J1-1 (Itte-kuru)
Hrolabt—ZRVIATI O LESATTITFE -, HrosARWNWTIT
STETHENWNTTN?

Chotto kopii o tori-ni-ikoo to omoun-desu-kedoo, chotto ima isoide itte-kite-mo ii-

desu-ka?

(I will go and get some copies, is it okay to go and come back in a hurry now?)

J1-H (Sutte-kuru)

Hrobk, DO, HAROG S TETWDWNTT ) ?
Chotto, ano, minna no bun sutte-kite-ii-desu-ka?

(Could I, um, go and make copies for everyone and come back?)

The number and variety of verbs with Vte-kuru used by JFL students was much

less compared to J1 students. In Roleplay 3, three 400-level students used “itte-kimasu”
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or “I will go and come back.” Itte-kimasu is introduced at the 100-level Japanese
language class as a set phrase for parting. In the textbook NihonGO NOW!, when
introducing the spatial Vte-kuru grammar, Noda et al. (2021) reminds learners that itte-
kimasu was introduced as a ritual phrase “See you later” in ACT1 Scene 8 (p. 20).
Furthermore, the textbook pointed out that itte-kimasu literally means “I will go and
come back” (Noda et al., 2021, p. 205-206). I assume that itfe-kimasu probably became
the most notable expression for students using Vte-kuru grammar, and it remained
strongly in their memories. Therefore, I believe that itfe-kimasu was familiar and easier to
use as Vte-kuru than other verbs.

In Roleplay 2, four 300-level students said “Motte-kimasu (to bring)”:

300-B
H, ZoL—, ZA—...2—... b, DILIF—2-o¢F-oTEET,

A, ettoo, ee..., ee..., a, watashi waa etto motte-kimasu.

(Oh, uh, uh... Uh... Oh, I will, uh... I will bring [forks].)

300-D
B, =747 BV EEA, HO—DIZLIZHF-oTEET,

O, aa fooku ga arimasen. Anoo watashi wa motte-kimasu.

(Oh, uh, we do not have forks. Um, I will bring [them].)

300-F

v, ThbbEL.. A= T =% & Fo T L EET,
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Hai, demo watashi... nn fooku o... o... motte-... kimasu.

(Yes, but I... um, I will bring forks.)

300-G
b, WEEE. .. B! b—bO—...bDO—, Txr—7J%...DBTHE

VAL .. 7= .0 FoT..&F7,

Ano, itadakima... O! Aa anoo... anoo, fooku o... ga sumimasen watashi ga...
fooku ni... ka... motte-... kimasu.

(Um, itadakima... Oh! Um, um... forks... excuse me, I... Forks... I will bring

forks.)

Motte-kuru is a combination of the verbs motsu (to carry; to hold) and kuru (come).
Nevertheless, in many textbooks, motte-kuru is introduced as one verb meaning to bring
[a thing]. If they remember motte-kuru as one verb, then likely the JFL participants were
not aware that they were conjugating the verb “motsu” to Vte-kuru in the roleplay. This
implies that teaching motte-kuru as a set phrase worked well and it allowed learners to
use it in appropriate situations even without better mastery of the Vte-kuru form.

The data showed that words like motte-kuru that are learned as one verb or listed
as part of the vocabulary are easily used by JFL. However, a significant difference
between JFL and J1 students is that JFL students have few other applications of Vte-kuru
with other grammatical patterns. Vte-kuru can be used with various other grammatical

patterns, although JFL used Vte-kuru only in the Present Verb pattern when they did use
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it. Below are the J1 utterances that used “fotfe-kuru’ or “to take” with other grammatical

patterns:

J1-D Roleplay 2 (Consultative Form of fotte-kuru + ka)
T —THWo>TZ LoD,
Fooku totte-koyokka.

(Shall I get forks [and come back]?)

J1-E Roleplay 4 (Vte-of totte-kuru + mo ii?")

=S TETH... LALWNWTTMN?

Kopii totte-kite-mo... yoroshii-desuka?

(Is it okay to make copies [and come back]? )

5.1.2 Confusion of Vte Grammar

The results of the study showed that 300-level students most commonly used the
Present Verb. On the other hand, 400-level students tried using many varieties of
grammatical patterns, although they were sometimes inappropriate or caused
miscommunication in the situation.

There are many other grammatical patterns that use Vze besides Vte-kuru. The
data showed that there were cases where 400-level students used other Ve grammatical

patterns. For instance, five patterns were found from 400-level students in Roleplay 4:

400-A (Vte-iru [-ing])
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H., HO—45.. . H—bIrbrot...b—koar—. . . Ho... LT
5HDT

A, anoo ima... aa moo chotto... aa suumai no kopii... ano... shite-iru-node
(Oh, um, now... Uh, just a few more... uh, a few more copies of... Um...  am

making copies, so0)

400-D (Vte-iku [Do X and go Y1)

Hrob—Mn, BV —72WnWhlnWEhbbrokbk. .. 2ok att—%2
STV ERNET,

Chotoo kami ga, tariinai-mitai dakara chotto... etto kopii o totte-iku to omoimasu.

(We do not have enough paper, so um, I think I will make copies and go

[somewhere].)

400-F (Vte-mo-ii? [Is it okay to do X?)])
bH—... KEKRE->T=b...b—bobabt—%... LLHIT...LLI...

H—9p—L... THWWTTN?

Aa... daijoobu-dattara... aa motto kopii o... shiyoode... shiyoo... aa uaa shi..te-
mo-ii-desu-ka?
(Uh... If it is okay... Uh, more copies of... let’s make more copies... Let’s.. Uh-

uh... could I do it?)

400-I (Vte-oku [Do X in advance])
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ZobbrobX—HRBILT .. BEET,

Etto chotto ee insatsu shite-okimasu.

(Um, a bit, um... I will make copies in advance.)

The student 400-A probably knew that he needed to use Vte, but used Vte-iru
instead of the appropriate Vte-kuru. The English sentence “I am making copies” may
have led him to use Vte-iru as an equivalent translation. However, it is more likely that
native English speakers do not say, “I am making copies” in this context. Then there is a
possibility that this student misunderstood the context. Another possibility is misuse of
the grammar due to feeling anxious about not speaking in the foreign language correctly.
After allowing the student 400-A to let him try Roleplay 4 again, he was able to correctly
say, “kopii o totte-kimasu-ne.” Since no other student retook the roleplay, the student
400-A’s second data was not used in the analysis, but this second data suggests that he
may have been nervous on his first attempt and could not produce Vfe-kuru, which he
should have mastered.

From the student 400-D’s utterance, it seems that he thought he needed to indicate
the direction in which he was going to make a copy. The student confused the use of
Vte-iku and Vte-kuru in this case. Interestingly, this same student used Vte-kuru in totte-
kuru (I will take [forks] and come back) in Roleplay 3, but used Vte-iku in Roleplay 4. It
seems that the student remembered both grammatical patterns, but got confused which
one should be used in Roleplay 4. Vte-iku and Vte-kuru are introduced together as a set
in some textbooks. For example, in NihonGO NOW/!, those two grammar patterns were

taught in ACTS Scene 4, and both patterns are used in one dialogue (Noda et al., 2021, p.
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204). However, to prevent confusion, I suggest that instructors need to have learners
clearly understand the differences between Vte-iku and Vte-kuru, then practice each
pattern.

The Student 400-1 said “insatsu shite-okimasu,” meaning “I will prepare the
handouts in advance,” and may have assumed that the conversation was taking place
before the meeting began. He paused a few seconds after Vze, which may indicate a little
confusion about how to continue after Vze.

The Student 400-F used Vte-mo-ii?, which indicates that she was obtaining
permission from Ms. Suzuki. As a native speaker of Japanese, if | were in that situation, I
would say “kopii o shite-kite-mo-ii-desu-ka?” or “Is it okay to make copies and come
back?” However, that sentence uses Ve twice, and if JFL have not had much practice
making sentences that use Ve more than twice in one sentence, it would be difficult for
them to produce it. Therefore, I believe that when teaching grammar that uses Ve, we

should also have students use and recycle multiple Vze patterns including Vte-kuru more.

5.1.3 The Differences in Assumptions of “Going” and “Coming Back”

The textbook NihonGO Now! states that “In English, the going is mentioned and
the coming back is assumed” and “In Japanese, the going is assumed, but the coming
back is included” (Noda et al., 2021, p. 206). Therefore, in the situation when English
speakers say “I will go and do X,” Japanese speakers tend to use the spatial Vte-kuru
meaning “I will do X and come back.”

The data on alternative expressions used by JFL students suggested that they

mentioned the going more frequently than the coming back. In particular, 70% of 300-
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level students said “Toire ni iku/ikimasu” or “I will go to the restroom” in Roleplay 3.
When I heard that sentence in the roleplay, I got the impression that the participants were
going to the restroom and perhaps not return. However, as the textbook Nihongo Now!
said, if English speakers think that “coming back is assumed,” it makes sense why they
did not include “coming back” in their utterances in Japanese. In the same roleplay, 80%
of J1 students said “itte-kimasu.” This indicates that in Japanese, “coming back” should
be included in the sentence to let the listener know that the speaker will return, since
without it, the listener may assume otherwise.

I speculate that this cognitive difference is rooted in the difference between
individualism culture (America) and collectivism culture (Japan). In collectivist Japanese
culture, the feelings of sharing a place with someone else, or working in the same place
are prioritized, subconsciously becoming important to reference perhaps. Why did 100%
of J1 students use Vte-kuru in Roleplay 4? I suggest it is because the participants were
aware that they belonged in the same group as Ms. Suzuki, and they had a strong sense of
working together as a team. The speakers’ goal was not just to print the handout, but to

print it and hand it to Ms. Suzuki, who is doing the same project.

5.2 Temporal Vte-kuru

The results of the reporting weather changes activity were presented in the
previous chapter to examine the use of the temporal Vse-kuru (“begin to”) in speaking.
The data showed J1 used Vte-kuru 44 times in the activity while JFL used it only 6 times

in total.
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5.2.1 Heavy Use of Simple Grammatical Patterns

The alternative expressions to Vte-kuru by JFL tended be the following simple
grammatical patterns: Past Verb (Vmashita), Present Verb (Vmasu), which total 31 when
the two groups are combined, and Present Noun/Adjective (Noun/Adjective + da).
Below are the utterances in which simple grammatical patterns are used instead of Vze-

kuru:

300-D (Past Verb)
boblbobMWBS &, BV FE LT,
Motto motto ame ga fu, a, furimashita.

(More and more rain poured, oh, it poured.)

300-G (Present Verb)
2D £,
Ame ga furimasu.

(It rains; It will rain.)

300-J (Present Noun)

HroLtWTY,
Chotto ame-desu.

(It is rain a bit.)
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A possible reason for the heavy use of these simple grammatical patterns is that JFL
students were not used to aspectual expressions in Japanese and could not come up with
any grammatical patterns. Temporal aspect expressions focus on the flow of time, while
the three simple grammatical expressions above do not express time changes in any
nuanced way. There were very few utterances of aspectual expressions, including limited
use of Vte-iru (“be doing”), Vstem+hajimeru (“start doing”), and so on. I suggest that
JFL students have not yet become accustomed to many of those aspectual expressions, so
they used simple grammatical patterns instead.

In addition to the fact that there were a few utterances of aspectual expressions by
JFL, their use of adverbs about time flow was also extremely low. In J1’s data, temporal

99 ¢

adverbs such as “dandan (gradually),” “sukoshizutsu (little by little),” “zutto
(throughout),” and “hikitsuzuki (continually)” were often used to indicate time flow. On
the other hand, JFL did not use those adverbs much, if at all. These adverbs are often
used in combination with aspectual expressions in Japanese, so I suggest that instructors
should have students practice using these adverbs when they learn the aspectual

expressions in order to let students use the expressions naturally when stating detailed

changes.

5.2.2 Use of Existential Expressions
JFL participants, especially 300-level students, used a far number of Existential

expressions (Noun ga aru/iru).

300-B
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S SAMEVDRDHY £,

Takusan kumori ga arimasu.

(There are a lot of clouds.)

300-I

MB®HY, HYET,

Ame ga ari, arimasu.

(There is rain.)

400-H
ARG S 0 E T
Ima wa hare ga arimasu.

(There is sunny now.)

According to Coghill and Magedanz, every English sentence must have a subject (2010,
p. 154). However, even in English, there are times when the subject does not come first,
since English has a “dummy subject” which has semantically no meaning. “It” and
“there” often take the place as a dummy subject in English. Al-Hussein (2022) states, “A
dummy or expletive subject is the initial word in a phrase that begins it but has no
meaning” (p. 234). According to Cambridge Dictionary (n.d.), “There is/are indicates that
something or someone exists or is in a particular place or situation.” On the other hand, in

Japanese, there are many times and occasions when a subject is not necessary. The
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English sentence “It is sunny” often equates to “harete-imasu.” In this Japanese phrase,
there is no subject, and it is completely grammatical. JFL students may have thought they
had to produce a sentence with a subject, relying on the English dummy subject sentence
structure (“It is...” or “There is...”). Therefore, if they try to translate English sentence
structure into Japanese, they may apply “There is” to “X ga arimasu.” The equivalent
literal translation of the sentence would be “hare ga arimasu,” in Japanese. However, in
Japanese, people would not say “the sunny exists,” so the expression would sound

unnatural.

5.2.3 Use of Negative Expressions
JFL used Negative expressions many times when the temporal Vte-kuru was
expected. 21 cases of Negative expressions were found all together. Below are two

examples of JFL students’ utterances using Negative expressions:

300-A (Spot 9)

FI2S. .. 50 B—. ..o T2,

Ame ga... fu, aa... futte-inai.

(Rain... fu, uh... It is not raining.)

400D (Spot 8)
. B LoRWT L. KRR,
Ma, hare ja-nai kedo... taiyoo ga nai.

(Well, it is not sunny... but there is no sun.)
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Spot 8 of the video clip shows the weather transition of the sky that is 90% covered with
clouds decreasing to 40% cloud coverage. As the student 300-A said for spot 9, no rain
was seen on the screen, but the amount of cloud cover was reduced or increased
repeatedly.

J1 students did not use the Negative expressions much in this activity, so I only
compared what J1 was saying in the same spots in the video. Below is the speech sample

from J1 as a comparison to the student 300-A’s utterance in Spot 9:

J1-1

) BREE - TEE LI,
Kumori ga kekkoo kumotte-kimashita.

(Cloudiness, it started to become quite cloudy.)

JI-A
FLERZLLoTNE
Mata kumo ga ooku natte-iki

(Again, clouds started to cover more)

J1B
FENHZ. ..

Mata kumo ga fue...

54



(Again, [the number of] clouds increases...)

J1 used an expression “clouds are appearing” or “the number of clouds increased” instead
of the Negative expression “it is not raining.” J1 captured the amount of clouds and
minute changes, whereas JFL only said sunny or rainy in the form of Negative
expressions. However, if JFL were not used to using the expressions and verbs which
indicate minute changes, it makes sense that they would only produce clear binary
affirmative or negative sentences. I believe the reason why JFL students used Negative
expressions instead of affirmative expressions such as “Hare-desu (it is sunny)” or
“Kumori-desu (it is cloudy)” is because they understood that the weather was not
“perfectly sunny or rainy” and wanted to express that the weather is ambiguous.

In addition, I analyzed J1 students’ speech below in comparison to 400-D’s

utterance in Spot 8:

J1-B
ENDRL R HRE LR
Kumo ga sukunaku-nari, haremashita ga

(The clouds were decreasing and the sky became clear, but)

J1-D
EOEND Lo L~ T
Kumo no ryoo ga chotto hette

(The number of clouds decreased)
55



JI-E
20T, EATEANVERDLR > TE T, A—(laughing)
Kumori-de, dandan kumo ga sukunaku-natte-kite, nn (laughing)

(It was cloudy, and the [number of] clouds were decreasing, and hmmm.)

J1-F
HD, ENL Lo Lp{RoT, —EIFIIZRY £ LI,
Ano, kumo ga chotto nakunatte, ikkai hare ni narimashita-ne.

(Um, clouds disappeared for a bit and it became sunny for once.)

J1-J
F o — B2 R 2 T
Mata isshun harema ga miete

(Again, for another moment, clear sky appears,)

In the above utterances, J1 students did not use any Negative expressions. They used the

verb “heru (decrease)” and “nakunaru (disappear)” affirmatively in the form of “the

clouds are decreasing or disappearing” rather than using the negative form.

I did not go into detail about J1’s alternative expressions to temporal Vte-kuru in

the reporting activity in this paper, but it is notworthing that J1 used Vze many times
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instead of stating the situation in simple grammatical patterns. In the above utterances,

students J1-D, J1-F and J1-J all used Ve to connect to the next sentence.
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Chapter 6:

Conclusion and Pedagogical Implications

The goal of this study was to investigate to what extent Japanese as a Foreign
Language learners can use Vte-kuru. I had the participants perform roleplays for the
spatial Vte-kuru (“to do X and come back”) and do a reporting activity for the temporal

Vte-kuru (“to begin”) to address the following research questions:

RQ.1 To what extent do JPN 300 and 400 students use Vte-kuru compared to
native speakers? Is there a difference in the rate of usage between the 300-level

and 400-level students? If so, how are they different?

RQ.2 If learners do not use Vfe-kuru in a situation where native speakers use it,

what alternative expressions do they use?

6.1 Answers to the Research Questions
6.1.1. RQ.1 Usage of Vte-kuru

Regarding the usage of both temporal and spatial Vte-kuru, JEL students’ use of
Vte-kuru was very sparse compared to J1 students. Specifically, the temporal Vte-kuru
utterances by JFL were very few, proceeding only 6 cases in 300- and 400-level
combined. A comparison by level showed no significant difference in the frequency of
Vte-kuru use between 300- or 400-levels. In terms of the spatial Vte-kuru, in Roleplay 2,

300-level students used Vfe-kuru more than 400-level students, but I expect this is
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because the verb motte-kuru was used as a one verb, and it was easier for them to recall

the verb.

6.1.2. RQ.2 Alternative expressions

The analysis of the alternative expressions instead of the spatial Vte-kuru showed
students’ confusion of grammatical patterns of using Vze. 400-level students tried to use
grammatical patterns applying Vte. However, they seemed confused about the words that
followed Vte, and perhaps that could be one of the reasons why they did not employ Vze-
kuru. According to the textbook NihonGO NOW!, “In English, the going is mentioned
and the coming back is assumed” and “In Japanese, the going is assumed, but the coming
back is included” (Noda et al., 2021, p. 206). As the textbook pointed out, JFL in this
study tended to mention “go” more than “come back™ using Vte-kuru. It indicates JFL
had a linguistic transfer from English to Japanese.

Regarding the temporal Vfe-kuru, JFL students tended to use simple grammatical
patterns instead of using Vte-kuru. The simple grammatical patterns are: Past Verb
(Vmashita), Present Verb (Vmasu), and Present Noun/Adjective (Noun/Adjectivetda). 1
assume this is because the JFL students were not used to aspectual expressions in
Japanese and relied on simple grammatical patterns.

Additionally, I found that JFL students used Existential patterns (Noun ga
aru/iru), such as “Hare ga arimasu.” 1 propose that this is because the English language
allows the use of grammatical construction using the dummy subject “there/it is.” JFL
students cognitively produced the “there/it-is” pattern to compensate for the missing

subject in Japanese, and then translated the English sentence into Japanese.
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Moreover, JFL students used several Negative expressions in the weather change
reporting activity. Compared to JFL students’ utterances at the same target spots, J1
students explained more precisely about the amount of clouds and how the weather was
changing. In contrast, JFL students used binary expressions such as “the sky is clear” or
“not clear.” I argue this is because they are not accustomed to describing changes of
situation and the flow of time in Japanese.

Based on these findings in response to the research questions, I believe it is
necessary to create lessons about Vze-kuru that are cognitively stimulating. For the spatial
Vte-kuru, “coming back” must be included in speech when one needs to leave someone
in a shared space. For the temporal Vfe-kuru, instructors need to have their students
practice aspectual expressions including Vte-kuru and recognize the difference from

simple grammatical patterns, and use them in communication.

6.2 Pedagogical Implications
Based on the results of this study, I present the following points that can be

applied to teaching Japanese in the future.

6.2.1 Spatial Vte-kuru

I believe it is important to give students a sense of sharing a place with someone
who is in their group when students are expected to use the spatial Vte-kuru. In the
lecture by Heo & Ogawa (2016), the researchers used the illustrations below to efficiently
explain to the learners that Vte-kuru is used to indicate “to do X and come back to the

place you are now””:
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Figure 1: Diagram of Movement Function Using Spatial Vze-kuru by Heo & Ogawa

(2016)

FHELT(m=) b 5D (w—)

(p. 282)

This diagram is useful to have students recognize that Vte-kuru is used to indicate “to
leave the place where they are and return to the same place.” However, this diagram does
not show the nuance of “knowing the listener will remain in the room.” To give students
a sense of sharing a place with someone who is in their group, I added a “shared place”

frame and added an icon of a listener’s face to Heo & Ogawa’s diagram (2016, p. 282):

Figure 2: Naraoka’s Diagram of Movement Function Using Spatial Vte-kuru

referenced by Heo & Ogawa (2016)
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/ Shared Place \

jl 7 F | v=- - *
Listener \ s J

FIPELT(==) 5D (=—p)

I believe that using the illustration above will help learners recognize that it is important
to be aware that they are sharing a place with someone else. When people use Vte-kuru,
they intend to leave a shared space to do something, knowing the listener will remain
behind, but come back to the place later. In order to create this awareness, in addition to
doing the lecture using the image above (Figure 2), I suggest an activity where instructors
create a small shared space inside the classroom, and have students leave and return to
the shared space for various tasks. In detail, firstly, an instructor creates a shared space in
the middle of the classroom, such as a core workplace or study area, where multiple
people can work and study together. Outside the shared space, the instructor posts signs
with such words as cafe, library, and convenience store on the walls of the classroom, and
places props such as paper cups, books, or pens near the signs. In the activity, an
instructor will ask two or more students to work on something in the shared space area,
and present a situation where one of them has to leave the space once to do something.
For example, if the instructor gives a task paper presenting a situation in which a student

gets some coffee for a meeting and leaves the shared space to buy coffee, the utterance
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“Chotto koohii katte-kuru.” or “I will buy coffee and come back” is expected to occur
naturally. The student who utters the phrase will leave the shared space once, go to the
simulated cafe area, pick up a coffee cup, and then come back to the shared space with
the coffee.

Based on my research data, there was a limited variety of verbs JFL students used
for Vte-kuru. Therefore, I believe it is necessary to have learners conjugate a variety of
verbs in this pattern. In the example of going to a cafe and coming back, students can
practice Vte-kuru with various verbs such as “Beeguru o katte-kuru (I will buy a bagel
and come back),” “Ranchi o tabete-kuru (1 will eat lunch and come back),” “Barisuta ni
kiite-kuru (I will ask Barista and come back),” “Wasuremono o torini itte-kuru (I will go
[to the cafe] to pick up my lost item and come back),” and so on. If the instructor had
students use multiple verbs in one situation, they should be able to produce Vte-kuru with
a variety of verbs in the real conversation.

I also believe that it is important to constantly recycle grammatical patterns
introduced earlier. For example, when introducing other grammatical patterns, such as “X
ni iku (“to go to do X”),” “Vte-mo ii? (“Is it okay to do [verb]”),” the instructor should
have the students practice the newly introduced patterns along with the Vte-kuru pattern.

For instance, “kopii o tori ni itte-kuru” or “kopii o shite-kite-mo-ii?”

6.2.2 Temporal Vte-kuru
In this study, it was found that JFL students did not use temporal aspectual
expressions much, but instead used many simple grammatical patterns. Additionally, JFL

students tended to use only binary expressions “Hare-desu (It is sunny)” or “Hare ja-nai

63



(It is not sunny),” indicating that they need reinforcement to use aspectual expressions.
Many language classes are taught based on grammatical patterns, with many drill
exercises using the target grammar. However, for reviewing the several aspectual
expressions which students have already learned before, instructors may find a lecture
format beneficial, using “Time flow.” Heo & Ogawa (2016) illustrated the difference
between temporal Vte-kuru (“to begin”) and Vte-iku (to [eventually] become X) with

arrows showing the time flow (p. 282). The illustration by Heo & Ogawa gave me the

inspiration for the following activity:

Figure 3: Development of Japanese Language Skills

(1) Cannot speak
Japanese at all.

N\

(3) Start being able (5) Complete taking JPN 200
to speak a little level courses.

/

Past

Future

/ This period /

(2) Start studying
Japanese.

(4) had been taking JPN 200
level courses.

(6) Became able
to speak.

Figure 1 can be used to have students create sentences for each stage in the process of

developing one’s Japanese language skills. Example sentences for each stage in Figure 3

are as follows:

(1) AAGEZ 2IREHEE IR o T2,

Nihongo o zenzen hanasenakatta.
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(I could not speak Japanese at all.)

(2) AAGEZBIR LigsD 7,
Nihongo o benkyoo-shi-hazimeta.

(I started studying Japanese.)

QAP LEEEL LI TE T,
Sukoshi hanaseru yooni natte-kita.

(I started becoming able to speak [Japanese] a little.)

(4) JPN 200 L~L0 22— R & Bt o> Tz,

JPN 200 reberu no koosu o totte-ita.

(I was taking JPN 200 level courses.)

(5) JPN 200 L~L D a— A& H Y &b -7z,

JPN 200 reberu no koosu o tori-owatta.

(I completed taking JPN 200 level courses.)

(6) FEED L DTz,
Hanaseru yooni natta.

(I became able to speak [Japanese].)
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Instructors can have learners think of the difference between simple grammatical patterns
and aspectual expressions. In order to have learners understand the details of the
differences in these aspectual expressions above, it would be ideal to have learners break
down the grammatical structure and have each part translated into English. Nevertheless,
just having the expressions translated into English does not make students able to use the
aspectual expressions in the conversation. Hence, after the lecture, students need to
practice using the aspectual expressions in communicative situations. For example,
instructors can make a situation for students in which they must talk on the phone in

Japanese, such as below:

SL: FOL AT E S 2

Saikin Tookyoo wa doo?

S2: BULHEMA TE T, AP SAND K.
Kankookyaku ga fuete-kite, hito ga takusan iruyo.

S1: HENHEA TETWAMNOLN, KalxEH ?

Enyasu ga susunde-kiteiru kara kana. Tenki wa doo?

S2: 3 ASHL W BLIENLS 2o TE T, ALV TETWAL K, fER-RET

AYNE AR N AR
Sangatsu gurai kara atatakaku-natte-kite, sakura mo saite-kite-iru-yo. Hanami o

suru hito mo ooi-mitai.

S1: How is Tokyo these days?
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S2: [The number of] tourists started increasing and there are a lot of people these
days.

S1: Maybe it is because the yen has been getting weaker. How is the weather?
S2: It has been warming up since around March, and the cherry blossoms have

[now] started to bloom. It seems that many people go cherry blossom viewing.

This activity may be a little more challenging because it involves showing learners
information of an increase in the number of tourists or changes in temperature and
expecting learners to analyze and describe the changes. In that case, I recommend doing
build-up exercises to set up the context. For instance, a great build-up could show a graph
of the increasing number of tourists in the entire class, and the instructor can ask the
students to describe the situation in short sentences as well as ask the students to think
about what would happen when more tourists would visit or in what situation the number
of tourists would increase. By having them use Vte-kuru in communicative situations that
are possible to happen in actual conversation, they will be able to apply aspectual
expressions in real communication. In addition, since JFL students’ use of temporal
adverbs was low in my research, I believe that it would be better to make students
actively use adverbs that describe a process of change. When students use temporal
adverbs like “dandan (gradually)” and “kyuuni (suddenly),” they better understand how
they can talk about the activities in a broader time frame and flow instead of only simple

tense.
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6.3 Limitations of This Research and Future Prospects

This study has some limitations. All students who participated in this research
were PSU students; results may vary for students studying in other programs with
different textbooks and different academic institutions. Almost all JFL students were
native English speakers, but several students’ first languages were not English, although
they lived in the US for long periods of time and were fluent in English. How JFL who
are non-native speakers of English utilize the Vte-kuru pattern needs to be addressed in
future studies. In addition, it is possible that there was a contextual misunderstanding
because the roleplay instructions did not have the same vocabulary perfectly between
English and Japanese. In the instructions for Roleplay 1, I wrote “Zaiko ga naikoto o
omoidashimashita (You remembered you do not have any stock [of toilet paper])” in the
Japanese version whereas the English version said “You noticed that the stock of toilet
paper is low.” The verbs “omoidasu (to remember)” and “notice” have different nuances,
and “nai (do not have any)” and “low” are not the same. These differences may have led
to misunderstandings of the context, so I would like to avoid making these
inconsistencies in future research. Despite the limitations, my research design and results
would benefit and can be applied to future research.

It may take time for JFL students to learn Japanese expressions Vte-kuru, but I
believe acquisition of the expression is necessary to learners of Japanese, both
linguistically and culturally. I hope that this study will be an incentive for design to come

up with adequate lesson plans to teach Vte-kuru expressions.
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Appendix A: Informed Consent Form
English version (For JFL students)

Informed Consent Form
Language Use by Learners of Japanese and Native Speakers of Japanese Principal
Investigator: Ayumi Naraoka

You are invited to participate in a research study by Ayumi Naraoka from Portland State
University, the Department of World Languages and Literatures. This study examines
how language learners of Japanese and native speakers of Japanese use languages in
situations involving communication, reporting of information, etc. This study is being
conducted in partial fulfillment of the requirements for a master’s degree program under
the supervision of Dr. Suwako Watanabe of the Department of World Languages and
Literatures at Portland State University.

You were selected as a potential participant in this study as a student taking JPN 300 or
400-level classes.

If you decide to participate in the study, you will be invited for an interview. During the
interview, you will be asked to do the following. (1) Role-play with the researcher in four
situations in Japanese. (2) Watch a video and report in Japanese what happens in the
video. (3) Fill out a profile questionnaire. No preparation is required. The role-playing
and reporting will be voice recorded using the voice application on the researcher’s
iPhone 12. The estimated length of time for the interview is 15 minutes. The recorded
data will be deleted once the researcher finishes her thesis defense.

The risks associated with this study are minimal but anticipated, including discomfort
with the recording, awkwardness about role-playing, and being concerned that you may
make mistakes in Japanese. Remember that there is no right or wrong answer, and it is
important to perform the tasks as naturally as possible.

Any data obtained in connection with this study or information that can identify you will
be kept confidential. The information you give me will be kept confidential to the extent
permitted by law. Any data, including the recordings, transcripts, the profile information,
and this consent form, will be kept in a secure Google Drive associated with my pdx.edu
account. This Google Drive is strictly secured and only the researcher and her advisor,
Dr. Watanabe, have access to it. When the researcher reports the findings of this study,
she will use pseudonyms to protect your personal information.

Participation in this study is voluntary. Participation or non-participation in this study
will not affect your future relationship with the researcher and your academic grades at
PSU. You may also withdraw from this study at any time without any penalty or negative
consequences.
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If you have questions or concerns about your participation in this study, contact Ayumi
Naraoka at anaraoka@pdx.edu. If you have concerns about your rights as a research
subject, please contact the PSU office of Research Integrity & Compliance Programs,
1600 SW 4th Ave, Market Center Building, Suite 620, Portland OR 97201; phone (503)
725-2227 or (877) 480 4400; email hsrre@pdx.edu.

Your signature indicates that you have read and understand the above information and
agree to participate in this study. The researcher should provide you a copy of this form
for your own records.

Printed Name
Signature
Date
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Japanese version (For J1 students)

WFES N L COREZE
HARGES %k HARGEREEREE O SFEFEHIZ OV T
e [it] &> vp -

AN— k7 RN K (LLF PSU) @ Department of World Language and
Literatures GC@TET%*@H%@#%W? IWGE~DSINT T 1 & BREWV L F
9, AHFFEIE. Hzﬁﬁg‘?:lg%‘k HARGE nuuﬁ%‘ﬁ) AIa=—F /J@I\ﬁ%&@
WEREOLHE TEDOLIIZEEEMEHAL TV DEINERDLLDOT, B ED
—B & LT PSU DRI OPLDFZ B DOIEED T TIThiu TWET,

HIRTEDRITNT- DI, ORI W T HAGEREERGE & L CTFES IO x4
LR DAREMEDN B D7D T,

ZOMEIZSINT H 2 L2 ROIGE, ROZEE L TWeEEEd, (D%
FLAODHBE THABETCR— LT LA 52T 5, QETHERT, ZOH TR
ColZ EEAARETHRET S, )T 4 — IOV TOE MBI MIZY

%, HHIOMWRIIVNEH Y A, 2—/L 7 LA LR, BFZEE O iPhone 12
DG TSV r—a rEFEALTEFRGEST SNET, 2 TOEZORT AR
K15 Td, Sy LT — &3, A ME LG CE5E T LICRER THIBR S 11
£7,

ZOMROBINCES LT, S5 ICkT A RYE, n— LT LA v ZIcktd a2
Hp X, AREOMEWVWEZLDETAZ L F0) AN FPRINET, BIZITIX
EMCREMITD D E A, BEICHLTTESETARCTAFOR L LS
B2 < TEE0,

AHEICEE L TAFLET—F, I3 AZEETE ML, BEHRE
LCHbNET, HRVEDFUCRAE LB ET, BEOFF- &M CTrmEn £

T, AU FEa—0fkE, fték, 7r 7 4 —EHR, BLXOZOREEZE0RT
RCOT—HXIE, BEBRPSUT T RO Google KT A TR EESNET, Z
D Google Drive |TEREIZLRFE S L. WIS LS HE ODIENBIZROHRNBT 7 &
xf%iﬁ WFSEE DA ORE R A MET HBRITIX, BAEREIRHEST D720

R4 =R L ET,

AWZE~DBINIEE TT, AFZE~DOBI - RBINL., il LWeE L s
#BORRC, PSU TORERBICHEBEL EZ2 52 L1THV A, £72. KiF5E
MHDEME WORFFEE L7 LT, SlRSEERELZ T2 813 —HUHY
FH A,
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AMFFE~DBINZHO W TERIRERE D H 25613, iddH b4 (Ayumi
Naraoka) anaraoka@pdx.edu ¥ T ZHHE < 723\, WFFERRE & L CTOMEFITD
WT BRI S 5554613, PSU @ Research Integrity & Compliance Programs S575
J&3 (1600 SW 4th Ave, Market Center Building, Suite 620, Portland OR 97201; #&7
(503) 725-2227 F£721%(877) 480 4400; E A —/L hsrre@pdx.edu) F T Z % & BFE
WL ET,

HIRT-DELIL, LRROEFREZGAEM L, ZOMEICSINT 42 LICFEE LR
ZEERLET, HIEEITZIZO 74— at’—2 b ZHEOEEZ L LTE
ELLET,

H By
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Appendix B: Profile Questionnaire
Profile Questionnaire (For JFL learners)

1. Name

2. What is your age?

3. How would you identify yourself in terms of gender? (Ex.) Female)

4. What is (or are) your first language(s)?

5. If English is not your first language, please indicate your proficiency level in the
English language. (Ex: Intermediate/ can do daily conversation, etc ) How much do you
use English in your daily life? (Ex: 50%, Most of the day, Only in school etc)

6. What JPN courses are you taking this term?

7. Did you take JPN100 and 200-level classes at PSU? If not, where/how did you learn
Japanese?

8. How many years in total have you studied Japanese?

9. Which textbooks have you used or have you been using?

10. Have you ever been to Japan? If yes, why did you go, and how long?
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Profile Questionnaire (For J1 Students)

a7 g — )VEME
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8. I™—FT7 v FIZRADLENIFEFEEOEIHEL TWeZ &iEd ) £3»°? 1
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Appendix C: Roleplay Scenarios

JFL students are given the English scenarios, and J1 students are given the Japanese
version.

Roleplay 1

You are a college student and share an apartment with your friend in the same
club. When you were relaxing in the living room with a friend, you remembered
you were out of toilet paper. You noticed that the stock of toilet paper is low. You
decide to go to Safeway (supermarket) to get toilet paper and tell your friend.

BRI RFETKEL V=LY =T 2 L TCELLTWET, KELVE
VIN—AETPoL Y LTWDIFZ A Ly hX—s—DIEBEN RN L
ZEWHLELL, E—7 U=z (A= "—v—F > MIZ A Ly b—
N—ZEHWMT 2 EEREIRZATLEEN,

Roleplay 2

Your friend brought cake and invited you to eat it together. The cake was served
on a plate, but you noticed that there are no forks, so tell your friend you get them.

HIRT-ORKEN T —F % IR E) 5o T NFE L, BLIco-
TWATF—NHEINTZDOTTN, 74— DN LIZ@Nn 22N =D T
REIZL—ERATEF T I ITITo T E &0,

Roleplay 3

You are a college student. You are doing a study session with your friends. You

need to go to the restroom in the middle of the session. Tell your friends and leave
the room.

BIRTNIRFATY, KELHREZ LTWET, BREOET T,
DIRTAT FA VITATE T2 RV E LT, B —ERATHRZHTIE
SV,

Roleplay 4

At a meeting, there are not enough copies of your handout. Since it is important
for everyone to have a copy, you have decided to make additional copies. Tell the

meeting organizer, Suzuki-san, about the copies before stepping out of the
meeting room.
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=T 4T DEFPTTNNANRT T IBREY AL, EEOFITIINY
K7 "R3B NNDOT, BT RAalca—%2A 9 Vg
T, SEBELXHLENC, S—T 4 VT EBEOHARISAIC—FTEHETFT L
XU,
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Appendix D: Reporting Weather Changes Activity Instructions

JFL students are given the English text, and J1 students are given the Japanese
instructions.

You are a weather reporter.You will report the skies in Tokyo yesterday because
there were many weather changes throughout the day.

HIRTITBRR]Y RN—F—TF, ERIT—HZ@ L TREOLELIZH >
ZDT, MR DRI OZE R Z LAR— h LTS ZE N,

The youtube URL is: https://www.youtube.com/watch?v=1m6qqLSQ9Gg
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Appendix E: Participants Information

The J1 Students’ Information

No. | Hometown | Age | Gender |Length of time spent living in Portland
J1-A| Osaka 21 Male 10 months
J1-B| Tokyo 20 Male 3 months
J1-C| Tokyo 21 Male 4 months
J1-D| Tokyo 20 Female 4 months
J1-E| Tokyo 20 Female 4 months
J1-F Chiba 20 Female 5 months
J1-G| Hyogo 20 Female 1.5 months
J1-H| Saiatama 21 Female 5 months
J1-1 Tokyo 21 Male > months
1.1 Ibaraki 21 Female 6 months

81



The JPN300 Students’ Information

No. |Age| Gender |First Language|Completion of| Years of | Textbooks that Past
JPN 100 and |Japanese| have been used experience
200 at PSU |language traveling in
study Japan
300-A | 26 Female English Yes 1.5 years| Nihongo NOW No
300-B | 21 Female English Yes 4 years | Nihongo NOW Yes
Study Abroad
in Tokyo for 1
year
300-C | 27 Female Chinese Yes 3 years | Nihongo NOW No
300-D | 24 Female English No 8 years T AE Yes
in total School trip for
2 weeks
300-E | 23 Female English No 6 years FAX, Yes
Tobira Study abroad
in Temple
University
Japan
for 1 year and
2 months in
total
300-F | 19 Female English Yes, but only | 6 years | Nihongo NOW Yes
200-level Study abroad
in Kyoto for 1
month
300-G | 33 Female English Yes 2.5 years| Nihongo NOW Yes
Vacation trip
for 3 weeks
300-H | 20 | Non-binary English Yes, but only |2.5 years FAE, Yes
203 I jule D AR Study Abroad
e in Kyoto for 6
Aﬁl:l ) monthS
AAGERE &
0,
Nihongo NOW
300-1 | 23 | Non-binary English No 4 years T AE Yes
Study program
and homestay
for 10 days
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300-J | 23 Male English Yes 2.5 years| Nihongo NOW Yes
Vacation trip
for 2 weeks
The JPN400 Students’ Information
No. |Age| Gender | First Language | Completion of | Years of | Textbooks that Past
JPN 100 and |Japanese| have been used experience
200 at PSU |language traveling in
study Japan
400- | 29 Male English No 10 years FAE Yes
A JSL Study Abroad
(Japanese: The in Tokyo for 5
months
spoken language.)
400- | 24 Male English No 4 years T A Yes
B Study Abroad
in Osaka for 5
months
400- | 23 Female Arabic No 4 years Fhx, Yes
C Nihongo NOW, Study Abroad
Original textbook n Osaglrfor !
by a university in Y
Japan
400- | 33 Male English No 10 years FAE Yes
D Vacation trip
for 3 months
400- | 24 Male English Yes, but only | 3 years | Nihongo NOW, Yes
E 200-level JSL About 2
weeks each at
3,7,11,23
years old
400-F| 27 | Non-binary, English No 10 years N/A Yes
Female- on and Vacation trips
leaning off
400- | 22 Female Chinese No 4 years Original No
G Textbook by a
community
college in Oregon
400- | 21 Male English/ No 8 years | Nihongo NOW, No
H Vietnamese £oz2%
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400-1| 24 Male English Yes, but only | 6 years | Nihongo NOW No
200-level in total
400-J| 66 Male English No 3 years N/A 15 years
Had work
experience in
Japan
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Appendix F: Transcriptions of Roleplay Activity

J1-A

Roleplay 1
St B, THIVWRDH, bA Ly b= = ofc L7e?
Nt &, 1FALE?

S: YA, BIEol. . N EAEMLEWIITATL =7 =2/ IZE W TS T

< B,

Nt &, FAE2?2C2HBENLTHNN?
St A, BV, 1 T—Wn

N: (Z—W

Roleplay 2
N: b, Zhddoleh, E9%, R LD 2

S: 22—, BRI ELI,

N: 9 A—,

St 2. W2

N: S WD Ennk, 52,

S: B, TZA—7 W

N: B, 9721,

S: 74— L -o5TL B,

N: &, BEEWLE—T, HOBE—,
Roleplay 3

S: Bk, FMLfToTL B—,
N: B, BolF—, borolz—, 1F—),

Roleplay 4
St B, gARS A
M=

St Brol Y RT U b AHEY RNHBIZNIRAT, Hrobd<ar—

EoTEET,

N: H., WWONTT)n?

StoEv,

N: CodH, IALIBENLE—T,

J1-B

Roleplay 1
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St HO. M Ly b= R=DEER—TRNND, £—T T = AT AT
..

N\ VWY

S kD ?

Nt E=TvxAf2brodlh— HrobkfFoT, —, Hbrob I DEA—
DD =T 4 T B> THATH 20

S: ., TNFEHIZRNZ, DipoTe, LrdiT>TL D,

N: B, CeHBRNLTHHN?

SHE AN

Roleplay 2
N b, AxhRz, Th—Ihokb e HZE, —RITEIRN?

St b, HYUNE—, ERLE I,

Nt B! XwlLx—... XwLx

S: &, brobkT7r—7 LT %,
N: o, W 2H DN E—,
Roleplay 3

St bx, bV

Nt &, FT—W

Roleplay 4

S: ARSI ATAEFRTA, HO—FHIIHERN KT RR—HE D 72 T,
ab—L7T..2&r oD T, DL—FRRELET,
N: B, 1TV, b FELE, UodbBEWVLET,

J1-C

Roleplay 1

Z—&... b, MLy h—s3—D. ..

9

=50 INED ST L Te o TREARET E

WYV,

HothLTBH?

W, LT

H, BolF—, Lodh, Brobk, E—77U A TH->TL %43,
H. W2 L Lo EFANTRVWATITE. BV LET,
LV, TRRETT,

=

ZUJZUJZUJZUJZUJ
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Roleplay 2

N: &, xR, Th—EhoebEHE, —MIZBEXLH?

St b, HVB...E— B, T+ —7R0b, bx, oTL 51,
N B, W2k —

St iI—W

Roleplay 3
St B, bk, P UT-TL DD
N: B, BolF—, 1T—W0

Roleplay 4

St BEXoENY T U RBAEGRY BN E—, ZodbrobRANTat
o TS oMEHEo - TTHLATNN?

Nt &, [T—, DY EL—,

J1-D

Roleplay 1

DR L A,

AN

H, MLy b= N— RoboosTz AT E—

9 oo

Ly FR=R—E o b2 THMNL—, BT ITE.. kD2
HrodsffoTh—, PEZ..5HTLE, 5TLX...,
I D Ao

NN RX—=LDI—T 4 TN > THTIT R No—
H, FLE—2H, C2obRE->TS DD, —AT,
VN—— 2 T Ata—,

HEHALEHLA A,

HYMRE—,

2, MIZHEST... & THRLWE D, E0dH D2

Z—. FrZ—, BE—T7 U =AM,

Y, BE=T7 U= A97<,
FRZ—MEho= b RLREEE S,

H, 1 FAL—?

CxdH, Ly F_X—"—=BFFHENNLTHNWN?

H, T—\, LedE->TL D,

N =z n Z2 nZ20nZ20nz=Zz0nzZzZ0nz0nz0n 'z

Roleplay 2
ND B, TH—EDolbEHE, AN ?
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St X, FAE—, HVBE—,

Nt 99 A,

St 2, BXDHBEND,

N: B ERK D,

S: ERLE—!...H. FFoC, 74— H->TIZ Loh
N: &, VN ?

S: YA, bEAALBLBEAA,

Nt YR E—,

Roleplay 3

S: hzhzx, brokt b LIToTL b,
N: B, 9, DIDVEWNINE, 1T,

St fTo TC&EF—7,

Roleplay 4

D, THEEABMAIA,

[ELAR

O, NS RT T R— —HERED 2O AT,
(EQAYELAN

abt’—, Mo TETHWNWNTEN?

b, LoHBENLTHEWNNTTN?

EQAN

CoHBEWLE—7,

Z nZzunZ2unZwum

J1-E

Roleplay 1

St . bro&ZIWVAIFRAIET E—

N: 9 A

St HD—, P Ly bR=NRN=PR—=S X ENLLE>LHWAT-TL S
H, W2 Tdh

9 o

BV L THWDWN)R?

I Bro & ToTL %1,

b, LebIAHL—,

=y,

Roleplay 2
N &, RARZIN—ErobEHE— BXLH?
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n =z unv =z un Z v

bHb— 1DV NE—!

Eot—, B9
HONRE— B, TH+—T 5?2
o N A AN YA

CodHEi>T<L B5—,

H, HVNE—,

[l AT s Sl VRS

Roleplay 3

vz un =z wm

HroblITOA
AN
HBHrok b 1L{ToTL B4,

H., BolFBolb—, IlZ—W, {ToTHo LU,

Sl AN

Roleplay 4

C/JZC/JZC/JZC/JZC/J

b, THEFA, HDO—
Sl AN

O, NS RTTIRS Lo & NG R IRNRTIZNZR DT,

IT—,

- TECTH... KALWVTTMN?
H., CLLOBBENLTHWDWTTN?
H, b ELz, KELKTT,
IE—\, BEEWLET,

{ToTC&EFET,

J1-F

Roleplay 1

Z nZ nZ20n ZW,m

Z—3o&, MM L, 1ToT2FRT,

9 oo

A Ly b= =372, . oo b

9 oo
LrtE—7U=2A14T>C...HoTEET,
EoN

HoTL 51,

LMY ELL, 1TV, TobBREWLET,

Roleplay 2

N:

b, Zh—Iholcb o E—, L9,

&9



=Z N Z n =z n Z wn

H !
BRI,
HYHL—
VN— 20—,

Ffo T, 74—k,
9 oo
Lok 74— 70> T %o,
H, HONE, AL —,

Roleplay 3

S:
N:

H, HBrok b LITHoTL D1,
H, BolT—, IT—u,

Roleplay 4

S:
N:
S:

. FALLET,
=1,
DL NV RT T RRDOLED R DT YRS T

NDNNWERSDTAET et =R I T TEET,

N:

nn =2 n

.

XA LWTT D,
CrebBENLET,
HONE ) TENET,

J1-G

Roleplay 1

S:
N:
S:

N:
S:
N:

ZUJZUJZUJ

Hrobkbd) b by b= —NES 2 Tl b—
2 e

Lol .. ANLEWTSARIT E—

9 A

H LIS —/EIZIT<

\

EENHSTIED

HrolfFoTi, ...b. btb— HErobltXA—=L2DI—=T 4 TN
@6%0T~

%__
ITTRNWATETE—, .. ATIT5?

WITDITE, 2 98T <SEWIUTMN ... Wk, HE—H
HEFON 2 2

) —h, BEERENT D,
H—F oM, LeHITIE> EHWIITH-TL %,
%\ (J:%L/<F—O
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St ULobE/kIES 720 % 5 70k
Nt 9 A,

S BFAW L TR ?

N: &, bHAHA... T,

Roleplay 2

N B, ThEhoTen o E—, —RITBL D,
St B, HV B EL—,

N —HREIZREN K 9,

St ... B! Thbbrob 77—\ bb Lo M- TL Ho—,
N: &, 9Ah, LobBBENLE—T,
Roleplay 3

S: Hrok MM UTHoTL DM D,
Nt 9 A,

S: R ES>TH B TNN?

N: &, Dorolz—. IT—,
S:oFw

N: fToThHo Le—U,

St fToTC&E—1,

Roleplay 4

S: &, ThHLDOERNT

Nt 9 A,

St AEATERNE D 722V T

N: vy,

S: ZEWVIATL, ToTCLKAATTIFE—, HBOHBLLDOHFEHHE LD N
D TRNWOT

Nt 9 A,

S: ZDOHEIZ. . ATHoTEFET,
N: &, CxdHBENLET,
StEu,

J1-H

Roleplay 1

S: XX,

N: (v,

St MM LD,

N: 9 A,
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bHbO—r ALy b= R"—=H o bilb->T

2 e

Hrobt—TU=A4H5L0A,

2 e

=TV AICHE o EEWVWAToTHE LS THWNN?

P hlEL?2brobfFoTH, .., B Ero bt INNBEAX—LDI—T 4V
TN DIET E—

St b—Wolz7zd, £H L&

N: BFEWTX5%?

St 9—A, LedSH, SAF?

Nt 9 A,

S: 7o & <... 3, (unable to catch) ... Z¥ (unable to catch) &> 7= H17< A, ..
>,

zZ \nn =z n Z wn

Roleplay 2

N: B, ZhEhro72bEoE

HO—HY R L—,

—HEIZENL D,

DoBLREKRLE I —,

12,

Z—hE LW,

9 oo

b, FFoT, 74+—27, TA—27720

T d— TR0,

TH—T...05H°

T =7, FvTFUNHIATETE. .. BENLTHNN?
b, Bhrole, ... LobVW2RILLE—T,
IT—,

Z n Z nZ20nZ20nZ20nZ20m

Roleplay 3

S: H—F > T hA LITET2L,
Nt 9 A,

St A L&D T ?

N: W EWnwnd, Hoblith b,
S: HYNE—

Roleplay 4
St &, broldbD, RRa—RIVRITHrol
N: SAIA
S: brodk, HBDO, RARDOHES TETOWTTN?
92



N: &, LoHBBOLTHENNTE N
S: DMV ELE, CrdbRILLET,

J1-1

Roleplay 1

St Ao b B MM ULy MR=N—FER LT RMNoTehb—

Nt 9 A

St Lo tEHWITZ 90— BoTHAREITE

N: 99 A,

St BMBATZ 9178,

N: RB o b —ZOBHER D> TITIT2VWAREIT E—, BEWLTH... »
AN

St B, BolTEBoIFT—2ARAKLK, MIZRADPEI bOENHSTDT 52
N: x—&— .9 A, KRR, KRR, H, E27<D?

S: ’12“—7'73:/]’75”20

N: &, BolTBolf, Codb, BENLET,

N AN s A A

Roleplay 2

N: B, ZhLEhromn, EoE—,
St B, DB L—,

N: —f&iC

St IEWy,

N: BXE 9,

St FZVy, H...brok...TDA, Brobklr—xD...bro&T74—7 72
N, BT T>TL D072,

N: &, UebBEWLE—T,

St X—V, o ? ZARTRILIN,
Nt 2R, 9, ZARBEV,

S: BolF—, 1ToT&ExET,

Roleplay 3

S: Bxrokh, MUTELWATITE, BroEAIToTI LIN7,
Nt &, BolF, Wind!

St W, fToTEE—T,

N: (Z—\, ToTH-oLo—),

Roleplay 4
St Ao & —EHNEESRNDT—
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N: vy,

St Hroblabt —ZWMVIATZIHI EEIATTITE—, LrolARANT TS
TEXTHWVWNTTN?

N: &, LodbBREWLET,

SHE AN

N: T, HUREH> TN ET,

J1-J

Roleplay 1

St B, ZOWVXRIE M Ly b= R=Rel hoTlekha, brot4ashbE -
TL %,

No B, W2 CrbHBBEWLE—T,

St BolTBolf, 1o T&EE—T,

Roleplay 2

Db, IRLE e n, Yo E—,

Z— !

—HEICRERE D,

HUNEHTZXNFE—T,

YA, DN —,

H., TIONVZIEIFFH-T, 74— F->TLD, HrotH-TL b4,
b, HVBL—, CrdbBBEWLE—T,

1=y,

n =2 un Z2 un =z n =

Roleplay 3

St &, THABHEoE M ULTHoTL D5,
N: &, Ohrolc—, ToThoLo—l),
S: fToTC&E—7,

Roleplay 4

St b, BmRSABL Lo &

N JX—,

St NURTTRRORD... DB LILRNWATHLE S EANGRRB L EES A
Tabt—R-T&EJ,

N: B, LobBBEWLET, HOBRESZTSNE—T,

St E—uy,
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300-A

Roleplay 1

Z nZun Z2un Zwnm

S B MLy = —F B D—. . RN TT !

HH 1 EDTT I,

9 TT L,

bbb, Wolziaz,

Wor-hz, HDO—... ZA—s3—T.. . 17< !
b, 1FALE,

b, T, L, fToTEET,

IV, fToThoLlel, LobBBEANLET,

Roleplay 2

b, TNEhrolen, EHZF, —HITENE D —,
EHRLZEH—

— 1 EHRLED,

H!'Hrok, HBOTF—TNRWNTEND,

9 oo

X v F AT,

IT—,

Roleplay 3
St H—...brok M LIZITL,
N:

[T, fToThHo LRV,

Roleplay 4

S
N
S
N
S

H!HDO—bol, aE—D T,

o SN E AN

H, HO—...a’™—|l... HbO—at’™—% LIZTX £,

b, LLHBBENLET, HVRLE I TIVET,

DT ARETA, T TEET,

300-B

Roleplay 1

N = »n = n

Zo&—, D! MLy bX—s3—=
D hve

bV FEEA,

D hve

ZLT—, x—¢, B=T70=AI12, ToTEET,

95



N: &, UodHftToTHo LW, BEWLET,
St lEuy,
N: (Z—Uu>,

Roleplay2

b, TNEroTeb &%, —HIZRNL I —,
b, HYVNELEITINE—T, Tdh, EHKRLZ I —,
EH®RLE—,

.

.

TH =N EEA,

b b,

H, ok — Z—...2A—... b, blLiT—z2->otF-T&E7,
H, N2

HrodfioT,

1=, O E LT,

Roleplay3

b, TWEEA,

IX—w

Zo &, M UIZ. .. Z—(laughing)fT > TW& £,
IT—U, ToTHo LR,

THEE A,

vz un=znm

Roleplay 4

St b, THEFA, RS A,

N: Iy,

S: 2ok, F, WX... 22— !(laughing) x —¢av—%, x—&7V &L
TWoTWET,

N: B, .. DFELEE, T,

St TWEHA,

NDWx—, LodbBBHWVLET,

300-C

Roleplay 1

St —. HPHEHLRA

N: A?

S: H—, HO—... H—ZD A Ly F_X—s3—75. .. HD—ah, low in stock T
ThbH—
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N: S AD A,

S: blELiF—nWE—. .. b—t—7 024 TINHENT, LoHWNWT?
N: &, 2, WL, CrHBEWVLET,

St RV, NN 1T,

N: JE—Uuy,

Roleplay 2

N: &, Zh—Eho7=b6E5%F, BXFL L—,

S: H—! bW, HYNETINET,

N: A—!

S: 2. TH—T 4 —7 AR 2

N: B, £o7EHh—, 7+—7...

S: H, Lo\, ZnWLxrs DELLTZ7H—FT AN ..H, P\ T, Led

HrEETLEIN,
N: . WNTTN?
SHE AN

N: (T—, HnE—,

Roleplay 3

S: THEHFA, BrolFioT, DI LIEA restroom XNV TT TN ?
N: B, DA, EDEEIZ,

St b, T, LebbréfFoTIIZEW

N JX—u>,

Roleplay 4

St TAHERA., AR,

N: X—uy,

St H—, HbO—, b—FiTb—oavr—»N .. x—brobt—b—blLDr
=7

Z. Sperson TTMNDH, AE—RNH—3 RX—=T LTI E—, HO—HLHat
—NRH—H I NNTT?

N EW iIW ! S A D EL,

St b, LrbblLiZat—n4aED £7,

N: &, BEEWL £,

300-D

Roleplay 1

St HDO—... bA Ly b= "=0H D FHA,
N H ! HB !
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St (laughing)

N: ZAUERZ,

St HO—E—T7 U= AT ATEEL X 9,
N

S TATIT 72 WATZT & —

St B, RAFKATK, BELITITEET,
Nt &, CrbBEWVWLET,

Roleplay 2

No B, ZhEoleb DT —, —HICRERED,

b—. HYNE—

DD e

B, =7 =703V EEAL, HO—DLLITHR > TE£7,
BRNLET, DYV LE—

Z n = wn

Roleplay 3

St B, bO—THEHA,

N: Iy,

LI &, W, ATEET,
DIV, AT THE o LRu,

© ...o (leaving)

=2 n

Roleplay 4

St B, B, AKS A

Nt vy,

St HO—PlzLiT—...b—., abt—%E £7,
N: &, CedbBBWLET,

300-E

Roleplay 1

DR bk—,

9 oo

SRF—Z0E—T V=AM Ly PR EWNTEE T,
b, 1FAE,

[ELAR

CrbHbHroBENLTHNNTTN?

TV, AT N?

b, ALy b= =L  LobF v T o= "=bBENL ET,
F, TV RIER T,

n =2 n =z unn =2 n =2 n

SE—, brodfFoTih, H, DLW A—LDI—T 4 T
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Roleplay2

D, INE o bESE, BL D,
HVRL—, . T7+—IBROATT,

&, &5 ! (laughing)

(laughing) iok“ﬂ H—, WoTHHoTHEWNWNTTN?
b, DIZL?ThH, I\ X ? (laughing)

(laughing) TH—5H ko> & —HEITET,
ZVENATET 29 <, 77<72 K, (laughing)

Cod, ULrdbbdlo LITE£7, (laughing)

(laughing) U % &HBFEVL E7,

Roleplay 3

St b, brol—h LITATEET,
N: &, BolF—, 1T—Vy,

S: fToTC&ET,

Roleplay4

H, THEHEA, BRI A,

=N

QA= EI—T 4 I ETHRUITTND—

9 e

Zo&, bo EVIATE £,

b, BNV ELIZ, CLodb, BEWLTHWNTTN?
(E AN AN

v=Zunz=Zun=n

300-F

Roleplay 1
St H—THERA,

Nt iE—Uuy,

St A = — A

N: vy,

St HD—... A Ly h—— &

N: 9 A,

S: 70 ET, ol LV ELE, ARATHELL...

N: HH—,

St b—, HO—A—/NR—TIT&E L7, 17&FT, 17&F7,

N: DIl brobt =T 40 I BHo TUTITRWVWATTITE, BEWLTHW
1/\‘("9“75) Q
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IT—u, KRR TT,

H., FZDA——TTN?

b—, 20t —T70 2 AIATEET,
b, DNV FE L7, LrbBEVLET,

=z »n =z n

Roleplay 2
., Ih—dotb 8 S E—,
B— 1AL TTN?
—FEIZRNE D, 9 A
—, HOBETZNET,
=y,
bOTHEEL, 7H—70BHD EHEA,
b5 !

H., WVONTTN?2 LebBEWLET,
TV, KRR T,

C/JZC/JZC/JZC/JZUJZ

Roleplay 3

S: Hh—. THIEHFA, MLy MAT-THWDWTTN?

N: B, EoxLSZE,
S: Tvy, LdbTAhAERHA,

Roleplay 4

S: H—8mARI A,

N: (v !

St NURT D R R IRWTT,

N: 5!

S: H—., 1TV, blzlL, bO—... bobat—&xLET,
N: &, DNV ELLE, CRBBENLTHWNNTTN?
St B, 1TV, WINT—9,

300-G

Roleplay 1

b ! THETA,
Sl AN

)l BB,
HO—bOl-Lnt—7 7 =2A41247<2H Y TY,
H, VONTTN? Lebh...

ZC/JZC/JZC/J

W, THbhlL.. A— TV % H. . o,

TET,

HDO—, FALDOMEN. .. Brxok... Wi EHnET,
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S: HO—, M S AIT—FIITXEL X 9D,

N: HErotfFoTLEEVW, &, DIELBbr o2t AXA—L2DI—T 4T HRHo
T I Td,

S: H—., KEFkTT, Ho—bizLIMTE£7T,

N: &, UbBEWLET,

Roleplay 2

N: &, ZHEhoTeb 8o F—,

B—!

ﬁ/\‘\i 50

B—. ERLESIT—7, HOUNETINE—T,

W—x

O, WEEEE L. B b—bD—.. . HO—, T —T & . THREEA
DIZLP. 7= Fo T EET

N B, BEWVLET ! HOBETIVET,

= n = n

Roleplay 3
St HO—... H ! BLroLRKILLET, A LITATE ET,
N: &, 1F—V, T2 THoL—U),

Roleplay 4

S: HO—FTHhEHEA, IR .. i 8RS A,

Nt vy,

St HO—, A= E . EALE BV EREA. T ER—, B, bzl
... A= LET,

\HEFOR

St KRALLET,

Nt O L7z, CrbBEVWLET,

300-H
Roleplay 1

St H—x o, —, MLy == . brob. .. b Ly h—r3—
ARV

N: 9 A,

S: Wl 72—, ...HDO—bBbroblt—T7UxA...IC
N: 9 A,

St ATE E T,

N: &, CxdHBENLET,
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Roleplay 2

N: Zh, Edolebl s, —HicR~ L),
S: &, Th...(laughing) 7 +—7...

N: ! T7x—7,

St A —7 ..., 72W\W—7Z) 5B, . (laughing) 9 —, T+ —7..

robk, Tx—7. B 2o T Mo TETIZEN?
N: %, %72 L ? (pointing out the student) ¥T\>,

Sty

N: BREWLET,

St &, X\, Oh, I'll geta folk! "/ £ A, (laughing) b x> &
TA—0. . TF V%, FFoT .. mDET?

Nt Ohote, CrHBEWVLET,

Roleplay 3

P hrobk—,

WN.VR

Lz, 17<5

D, Bold, fToTHo LR,
AN

=z wun =z wn

Roleplay 4
DR S A
[ELAR

9 oo

Hrob...av—%. .. LET?
. b ELE, Loeb

IZuy,

D BREWLET,

=Z NN =Z n =z n Z wn

300-1

Roleplay 1

St Ao & —FThFEEA,

Nt vy,

St Z—hA LIZAT-TZ, TH. bA by b= =000 20,

HDO—. . H

TR EEA

AR EREA, Aok, bok. . abE— L 0 WODETL 06,

2=V EHE

L 2= WE—A—, HElI—tE—T T . ATEETN?

102



N: &, b X o EfF-> T, (checking the schedule book) &, 7= L Ziunn, X
— DI =T 4 VT N> THTIT WA TS E—

St A—,

N: BEWLTHENWNTTN?

STV, bixE, bR AN TITEET,
N: XV, THAi,

St Th—brT—i-oLlB&%.. . A—oLRDMb, Split LET,
N: BolF—, DY T LK,

Roleplay 2

N: B, ZNnEr-on o Z,

St . HVINE—,

Nt X9,

St BXK9, x—...7+—7. . % .. BV EHEA,
N: & !

S: 2, FFo T, 2=l LPN—Z-oLITEET,
N: B, HORL—,

S: Db DE. . WMEE. L TTH?

N: A—, 74 —7FEIFTRELREEES,

S IV, 2o L. .. (leaving)

Roleplay 3

St A, Ao TT...{E&W, 2—blrotx, M LIZ... 17K,
No b, E9XEHZ, BolT,

St Z—o bl =TI, A—WH... LIEWLNSREF-sTTL SN,
Nt &, BV ELEL—, EHE—,

Roleplay 4

St THERA,

N: vy,

S: WRES A, Aol —.. . abt—%&.. . x—...9), ARIAFaE—EH FH
Pug

N: &b,

S: x—¢&. »—(laughing) =2 t°—%, L %7,
N: &, DV FELZ, CrbBBWLET,

St HVMNE—,

300-J

Roleplay 1
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St HO—FHERHA., MBS A,

Nt i,

S: HO—... MM LMK .. H—Hrob—. .. bDO—. .. bV EHA,
N: BH—F > hr—,

S

ChDO—, E—T A b—, EDE—T T2 A H—ITT OBV T, b
—H—... 7, OBV LNTT 9 ?

N: WNe— e, " Ly hR_R—= =721 T,

S:olEuy,

N: RLRTT,

S: LodbitoTEET,

N: &, BEWVLET,

Roleplay 2

H, hEhrottbEHE,

H—BUW LV —,

) e —HFRICERK D,
BWLE—, ..., DBOTHEHEAMM S A,
=AW

b—7+—7, HYEHFA.

H5 !

bO—. .. o—T =7, Hb—INTEZTTN?
b, TA—7h b, BV E—7,

b, 1T, CLed, H, 172F7T, THETA,
Db, BEWLET,

Roleplay 3

St b, THEEATHELA,

Nt vy,

St brok, H. b LIATEET,
N: &, ol
St THFEHEA,
Nt iZ—Wbon £ LT,
St T, RALLE LT,

Roleplay 4
S: D, TAHAERAMENEEI A,
N vy,
St ANURT U RDOH—abt—bH—IZOWTC... b—BA. .. b—. . . Fo T\
l/\
N: &H—
S: b—4Lbb—brodb...bodbabt —Zb—...b—... D fEDIZ\,
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N: &
St 4. TWEHATLE, RILLET,
N: WxWx Wz, O x L7,
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400-A

Roleplay 1

St —. BRBIZ ALy bX—=3— I Rho.. Tk

Nt H—=Z 7220, £I0b. 9 A,

St FEMZ, Lodbh—. FbE—T7 VAT ET,

N 9 A

St HD—, —FRIATH2 N2

N: B x o EfF> T4, (Checking the schedule book) &, 7= L ZDdH & X — LD

i~74/ﬁﬁ%yf( T 72,

v =z wn =

H. Eoh,

D —,

H— 2z, UHHELT... HbD, SENVIITEET,
H, LebBENLET,

[Z—,

Roleplay 2

H, INErolbEHNE, AL,
B—. W TTMn?

D e

bHONE—, B—FEHLZE,

A2,

~Z2—Z., BTS2

I, BrolEo T,
~— T IWird,

HNL—,

D—ERLEY, LebWlExEd,
=, b, &

bHl...7F+r—7, Wk, BO—Tr—T BN ETN?
X FUNTH HITT,

b—F-oF, LebFER->TEET 4,
H—HVNREHTINET,

Roleplay 3

v =u=z=wunz=uwn

Ao—HEL Y,

D — N

KZ,

KZ,

h—, &, 0WRHDO—4 M LIZITE 31,

H, 1 T—, BolFT—T7, 7o THo L%,
L, fToC&EE—7,
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Roleplay 4
St HO—, ZNEFXHDOHRIRIADTHDOaE—. . TT,

L =AW
St bDO—, HH—/U T T FLE-T,
Nt =1,

St B, bO—4...b—brbrot...b—HKoar—. .. HD... LTV
@T

AN

O EET L %i?‘-o

TV, CehBREWLET,

E4AN

HONRLE I T NET,

TWVWEHFATLE,

WO, 2R,

ZuEn a9z

Roleplay 4 (take 2, this data was excluded from the analysis)

St ZHUT—HRSADEHDA =TT, SN RTUMLET, ... H—FE
1. HD—at—Ebk, BRVRNoIZOTA. .. bobat—bD— W-oT
S EIN,

N:E—0, BEWLE—T,

St TWEHATL,

N: =2 VR,

400-B
Roleplay 1

S: ¥, 2ok, A MLy b= RX=0— .. b EHEALH,

N: £ 9721,

S: Ldbrodk, bobk...BX72WN?

N: Z97h—,

St 22— <IATZIDy ... =TT A

N: 978, ... ThbhbrotblzlL.. Hb—A—LDI—T 4V ITN..H-T

T 70 AT E—,

S: &. (unable to catch)° ¥ £,
N: H., WIWNTT)n?

StoEu,

N: CobBEWLET,

Roleplay 2
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b, Iholeb—oZ—, —FITRE LI,
B, 22— EKLED !

a—,

HOBRE—, .. TFE

.

o & T F—T D720,

H, LrebbrolXyF U NmI H72DT
Xy T L 2NN, TR LN,
NRNRNRR ! T —T 7t b o b . E Rk,
E—A, AZfES, 5 A—

Z—, (pointing out) AL £ 7,

IX—\, (leaving)

N Z un=nz=z0n=z0n =z n =

Roleplay 3

! bV E, FFoT!

EH L

M VAT R E %
D, ol !

: (laughing) T <IZR Y 9!
L=,

zZ \nn =z n Z wn

Roleplay 4

St B, TWEHEAMAKS A

Nt vy,

St ok . REAE=DRED R,

N: 9 A

St ZL T, BrodbkW, x&, A—bol...bob—abtl—X%... x>
L AEDETLL T WnTT R TR

N: B, DA, CROBBEV... LET,

St TV, B NRETINET,

Ne HORE S TINET,

400-C

Roleplay 1

St H@HHRA, HD ALy b= =RR. L TT T E—

N: 9 A

St o2& ... E—TUAT...oDO—. .. ALy, MLy b_X=s3=75 .
HoT...<5oT... 72?2

N: 7zl ?
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b—% 5 TY1,

Dlelbrob— A=LDI =T 4 T RH>THTTRVAIZIT L. ..
h—h, REKTTLeHDI LB T-TL D4,

b, HYVNE—BND—,

EAN

CodIT>TEET,

zZ \nn =z n Z wn

Roleplay 2

Db, NI ol E S E,

z—!

—HEICRANEL D,

A—IFAEIL, BATTT D, 2—~—2 LI,

RD—TL X,

CodHT7+—7 ...

B, T2,

Z. LdbbO—FvyF Lo ThtI T, bO—7+—7 ... 5 2?1 forgot to

=z n Z n Z n Z

say,
N: It’s okay.

St UdH, 74—27 THD—... 2 ! Ohmy god X°1% ! (laughing)
. (laughing)

S: B, FFoT< 7z ?

N: 7= L ?...XX (the student’s name) | 171} £ 322

: (laughing) CodH—H7c LA T-o>T—

N: CodbiALIBBEWLET,

St BREWLE—T,

=z

n

Roleplay 3

S: &, Lb...Bw b LIATHRE R, HOD...
N: &, Boldkolt,

S: THFEE— A,

N: (T—\, \W—xz—,

Roleplay 4

St R—HDO—FTNFEHAHKI A,

N: vy,

St HO—abt’ =TT, FE— bo—blliar—x—LEThn—,
vy,

N: &, 1FV, Uod... BEWVWLET,
S: BFEWLE—7, &AL FET,
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400-D

Roleplay 1

D h—RR

I\, (laughing)

(laughing) ~A Ly h_X—=—  H D ?
ket SRR A/E N b RR ST
b= E IV,

By——

CRHEITH-> T,
SN E Y VRN

[ELAR
Crbbrob...BEWVWLET,
Ivy—,

N =z n Z2 nZ20nZ0nZwnm

Roleplay 2

N B, ZhErolb s Z

H, BWHLE—,

—FEIZREX L D (hiting my arm on the table)33, T T
B, "[EOF T,

(laughing)

B TA =T BN,

b, R,

H—EFEITIH->T... < 5,

b, LobBENLET,

Z n=ZzunZ2un Zwnm

Roleplay 3
St Hb—brol—F., M LITATHoTL Db,
N: &, BolF—, 1T—u,

Roleplay 4

St B, TWEHEAMAKS A

Nt vy,

St Brobl—M, BV —RVWHBETLWENLBro k..
WS EEWET,

N B, DIV ELE, TV EehBENLET,

400-E

Roleplay 1

Aol avr—%ZHl-T

110



St D, =T VAT A Ly b= R=ZHWIT,
N: B, TR,

Sty

N: CdH—BBENLTHWNNTT)?

Sty

Roleplay 2

N: &, Zi., Ehol=b ) F—

St B, WllEEET,

N —HREIZREN K D,

S:oFuy,

Nt 9 A,

S: &, O, 7x—7... WD FE, H, \NDH?
N: &, 575, 7H—7 70—,

S: IV, HroLEVIATEET,

N: &, CobBREWLET,

Roleplay 3

S: DO, FUHWITEZITH D0, DD 502
N: &, Hobll... H D,
S: Y&, (leaving the room)

Roleplay 4
St DO, N FTU RSP Lat—LET,
Nt &, DV ELE, CodbBBONLET,

S:olEuy,

400-F

Roleplay 1

S: o,

N: 9 A,

S: P Ly hR= =T 72ATL X,

N: 6! 9 A,

S: Lodbbrot— .. B—T70 /12, 124ToTC—H—H o L& —. ..
T...HEWTW& £9 ki,

N: &, Yo, LoHBWWLTHN—?
SHIFE N =AY NS & SN &

N: CodbBEWLE—T,

St I A—,

H—HW
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Roleplay 2
Nt &, ZhErolebEH %,

St b—1BWLE—, HVNREL—

N: fa—, —HICRNEL D,

St A?T7 A=V WMIRVATL X,

N: 5!

St RIRKRALK, oL . . (leaving the room and coming back, then giving me
forks )

Roleplay 3

S: ., brodl—. .. M LIATET-WATT T E—
N: B, ([ ZWTnEHFE 52,

St (leaving the room)

Roleplay 4

St b, Ao L—8AKRS A,

AN AN

St b—...brob—. .. abt—R BV EFEATLL...
N: 9 A

S: 5 TRAOWT... "I 2& % L7,

N: b, £ TTh—,

S: H—... KLKFE-726.. b—tbolabr—%. .. LLIT...LLI... Hr—
I —L... THWWNTTN?
N: &, UedHBEWNLET, 1T—1,

400-G

Roleplay 1

S: x—»o&k., A —

N A ?

St bl UiE. .. Ah—72 A A Ly bR=N=ND 7 T > T—
N 9 A

St TLTE=7U=A41AT<H2H D TTH—

N 9 A

S: 7. L L like.. . 7212735 C. . . (unable to catch)iZ LW ND—. .. H —
No A= BRI, 207, A by b= d AR LY,

S: (unable to catch) 7ZIFAK LV ?

N 9 A

St B—. BRANBREN—2 Va— AL Mh—KLK. .. pip—2

N: B, UdhHhya—R?
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Va—AR L A—EANRTY 2 —R?

h— TV a—A,

DATYa2—AY ATY 2—A—%. .. (unable to catch),
=4

ToT&EE—T,

CodbBENLE—T,

zZ \nn =z n Z wn

Roleplay 2

N: &, ZH, ErolcbEHE, —HEICRE XD,

S: B—HbWMMEZZWET, Thao&... 7= N2V nb—bi= LNk
(RN ' QU= S

N: &, LobBBENLET!

S: B, TV, v I EH ?2 2. Y= —AD. .. (unable to catch) & H TT 7> ?
NDH S Eedbtinhb, BEVWLET,

St oy,

Roleplay 3

St H—R o LR—RRAN M LIZITL,
N: &, oz,

St Leeta—,

Roleplay 4

St Zoé, TWERAHBAS Ay

[\ = AN AR

S: o bt ab—7T, a—dbro &bV TINnn—

N: 9 A,

St fEVIZfToC—% L Cabt—L%Ed, THL—HDIENC.. . iz &iF.. L9
TIM?

N: H—. A=, ab =T TRLRTT,

St ITW\W—8IF, {ToT&E—7,

N: 3w, CedbBEWLET,

400-H

Roleplay 1

S: B, DIELIF—A—/—|Z... {T>oT—

N: 9 A

St 99—, MLy b~ . b by b_"="=H52HL D TT,
N: B, 1 ZAETT D

Sty
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N: UoHBBEWNLTHWWTTN?
S:olXuy,
N: &, CLdbdHineE—,

Roleplay 2
N: &, ZNEDoleb &S E—,

St B, HonLIInET,

N =0, —HEICBEXE D,

S: lXwvw, ' Uh, 74— N2W... DT
N: & !

S: Uik, A—... 7y PLET?

N: &, DD EL7Z—I1F—, DO E—,
Roleplay 3

S: . DIELIE... b Ly MZ..  fToT&EET,
N: &, D0V ELTE—, TToTHoL—U),
StoEvy,

Roleplay 4

Db, T RS AL

[ELAR

I—. L AE=N b b at—RUEDOT—
D hve

DLz —%2E0 £7,

b, CodbBBNLET,

[ELAR

n=zunv =z un Z 0

400-1

Roleplay 1

S: HDOX—

N: 9 A,

St H—4... hA Ly bX=R—=D. .. b—F%. .. b—F . H—TE
Nt 9 A,

St B .. h—. . o otk ot . h—RiEnbr—Ltbro
=T A~ BV ATZ D,

N: B, BolF, ... brxobtblLIDE, X—2DI—T7 47N> TITIT
IRNATETE BBV LTH NN ?

S: (laughing) &H—KLFKTT,

N: CodHBEWONLET,
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Roleplay 2

N: b, ZhEkmrozb, E5%F,

.

—HEICRANEL X D,

b DBE—,

=,

b, Th...XA=7F =7 PR...DHR,

Ho !

(laughing) x—&... 2 —...b—... 2 —... ., BZH, HDHIFT...OT
2 hoe
Zotbrob. . x—HIEHL... ZA—IZHARXTEEDRN?
preL?

(AR

(pointing out him) & v F > IV &,

Z?

blzLXvirndk, ... BEVWLET, BEWLET,

bH—. TV, Crd.. FET

2 hoe

(leaving)

N Z unz=unz=0nz=2nz=z0n =z 0n =z 0nZ 0,

Roleplay 3

St Hb—bHrodl. ... XA—hMML— .. H— . ToT< %, ... 2T TET T
»

N: &, 2! Dotz !

S: Z—=2&... 1TV, WoThH, WoTAHIFE... 22—, b—...2—. .. B=bH
Hx—, H—MEE TS, T o0 T Th 0L, B, BWLTH A
N: &, BolTEBosTbhrolz, 7o TH-o Le—U),

Roleplay 4

St AR A,

No vy,

St R—o &—WEHINH Y 402

N: &, DANVWNTT L, 1Ty,

St x—osdb—4. A—HARIEIE, Z—ENVRT UMD BB A
Yl h— O L BRIZR D ELEEDT

N: &, v,
St oébrobx—HRLT..BxET,
N: ULoHBEWLET, HRETINET,

400-J
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Roleplay 1

St b, brol...

N 9 A

St W AL AbD, ML RELKRTTN?

N: bAoA Ly W, b LiTRERTT &,

iR LI, By VR, ZHTh, WR—Thx—b LBEICR 525 TR
N 9 A

St B rod— =N Dp s TEXEDT

N: bb—, H—% 5 TT

St DA, DA BEoERLESZFOMIZHEDRELWT VDO TH Lo EH
STEET L,

N: &, DWTFN?

St &b, TWEEAR,

N: THERA, Lrbbh e ) TE8ET,

Roleplay 2

N: &, ZHEo=b o2

Db !

—HHIZENL D,

BWLEI—, T,

Ha—!

WH ZRIFE 70 ATT &L,

H. 1TAE,

A—7 UV —LH A5 TTHINATT I,
va— Mr—%T9,
I—AbIH. I— 1 WEEEET,

W EET,

H, HO—FEFI, Brok... FTCERLNDLILIRE L LW ATT
FTETH—TRANHY FT N

T —7... !XT hDHN. ..

b, BDELBRH-TL b, ¥vFrZ-o562
H, LrbBE, LET,

TV, CrdHHEi->TL 513,

HYINE—,

= N Z n Z2 n =2 0n =2 0n 2 0m

Z A

Roleplay 3
St H—Z ORBEITHE L\ibrg,
N: 9 —A
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S: 2L FFoT, TOMRENL ot anTE, A—b—, HEHLENR
W H, o T Eb ol . brobk MM LETSOTIRIWITA
WATEIUT &

N: B, 1 ZWEV, CeHiToTHo LW, EH5FLEHZ,

S: HEroETHTETVWNNTTN?

Nt iZ—Uuy,

St EZ—V, TWEHA,

Nt iE—Uuy,

S:HOXFYFUDREILEZATTN?

N: &, £9 T3 —,

St . £IHITTh, LedbiTExEd—,

Roleplay 4
St AW, R EHBARINITDH Lo LBl TZATTIFERS... ..., o
LR BRNBRTENT T DT—,

N: DA A,

S: 22—, brobrok... WO at —%bLrobtBoTXETOTHA
SYIN

Nt i—Uuy,

S: o TINL Lo TENIE—FRSTETHRELRLTTN?

N: &, [TV CRHBEWLET,

S: TV, LedbbrotfroTEET,

N: (Z—U, fToTHo LRV,

St T HhERA,
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Appendix G: Transcriptions of Reporting Weather Changes Activity

J1-A
1 |[0:03 Cloudy — Rainy | MEH OB EUTEAD G T o LW TWE LT,
2 0:10 Rainy — Heavy | 2 —0 A ZIZHKHENTZ< S ADNTND DN
Rain NET,
3 (0:23 Heavy Rain — A=,  EBIIBDN T LN EETL. ..
Cloudy 7o
4 10:30 Cloudy — B LR, R E LT
Slightly Clear
Sky
5 10:40 Slightly Cleat EOoTWDHEET. ..
Sky — Cloudy
6 |0:41 Cloudy — Less | ZD%... o—& VL. b—E0 DL, D
cloudy Ko T..EELED, ZNTHES LT
ED, LWV READHEE
7 |0:46 Less cloudy— ZDHERIZNITTELEVITRY...EL...
Cloudy 7o
T, WO T oL x—EITEPOI T, HLD%
IFEIZEBDLIVTWE LT,
8 10:58 Cloudy — Less | &H... ENTEATEAD L /eoT... 2—...
Cloudy TELL
9 |1:03 Less Cloudy —» | WELENLL Lo TVE, RAIZIEFNTEE
Cloudy 2720 F Lo
10 | 1:13 Cloudy — Less D% Z—ENE TP T,
Cloudy
11 | 1:20 Less Cloudy —» | 2 —AEIX9ENIEENRZH L 212720 FL
Clear Sky 7
RASHNZIE A —, ., 1220 £ L7, ®PiEh
2720 F L7,
12 | 1:27 Clear (Night) Sky | Z L CRiS ... ToMmVIEREV KT, T
— Clear L7
(Morning) Sky

118




J1-B

1 |0:03 Cloudy — Rainy | L OE X THARKE-> TEE LT,

2 |o:10 Rainy — Heavy | 23R 72> TET. ..
Rain B—RWAES TETHATZPBNTHIN AT

WEEAL

3 (0:23 Heavy Rain — MALEAT, &0 TEANNIEATEE LT,
Cloudy

4 |0:30 Cloudy — FILCHENIRR>TE...E L, EFE LK,
Slightly Clear
Sky

5 |0:40 Slightly Cleat Sky | &, 7=V LE->T&ET...
— Cloudy

6 041 Cloudy — Less N/A
cloudy

7 |0:46 Less cloudy— ZENEITBEDNTWET,
Cloudy

g8 |0:58 Cloudy — Less | E2VD 722 <20 Wi .. LN
Cloudy

9 |1:03 Less Cloudy —» | £7-E24H . ..
Cloudy

10 | 1:13 Cloudy — Less FDLENDRLS o TEE L,
Cloudy

11 |1:20 Less Cloudy — | EIZIZIERRIG. .. L Wo7c LD KT T,
Clear Sky

12 | 1:27 Clear (Night) Sky | =256 < Ze>TEE LT,
— Clear
(Morning) Sky

J1-C
1 |0:03 Cloudy — Rainy |13\, x> & HEELHSTT, o TET,

Lo WK IHED TS TTha—,
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Eo#hx b RT ..
2 |o0:10 Rainy — Heavy | HHIZH L > &R DWNTND DR E T,
Rain 22—k, Bbro MMM Lo TEELIR—,
3 ]0:23 Heavy Rain — Bpxdbdu. . RIS T o LD fEIT TV D,
Cloudy EWVWIH U Tdha—,
4 10:30 Cloudy — LroblbATEIenl— D ULEENRRLZT
Slightly Clear Sky | & %... L7z,
EATEARPNENE S T,
5 |0:40 | Slightly Cleat Sky | FilEIEA T ETHNEELEE L 0 HTLS 5. . &L
— Cloudy T3,
6 |0:41 Cloudy — Less ADENT, KR EL... 72,
cloudy
7 |0:46 Less cloudy— £, 2L HEVWEL. . BDhTVWET,
Cloudy h—, EHVLTOEBEOREGHST... EE L
13
8 |0:58 Cloudy — Less N/A
Cloudy
9 |1:03 Less Cloudy —» | 7272, RpE D F72 4 ENRH TS 2 U TT,
Cloudy
10 | 1:13 Cloudy — Less b= L TENTEAVEORENE - TET, KENK
Cloudy SRZDEIThoTEFE L,
11 |1:20 Less Cloudy — Z—ZITTRLIFEALEELRL... 2K
Clear Sky ZENRRTET
12 | 1:27 Clear (Night) Sky | {Z\, HAH > TETWET, FITIR—,
— Clear
(Morning) Sky
J1-D
1 ]0:03 Cloudy — Rainy | &V DZEN. .. &H, MNHAKE->TEE L,
2 |o:10 Rainy — Heavy | &—... E0 N ToH, WAKE->TETHR—,
Rain RS T, .. BB N FEWTTHa,
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b, FTEMBPE-TEELL,

3 [0:23 Heavy Rain — HroblEAT... &) DN T
Cloudy
4 10:30 Cloudy — FERBPDPLBESTETH, brobE, ENH
Slightly Clear Sky | #1vF L7z4a, B CTxE L7z,
5 10:40 Slightly Cleat Sky | N/A
— Cloudy
6 |0:41 Cloudy — Less EOFWIH. .. F, B Tdia,
cloudy
7 |0:46 Less cloudy— FTo LB DRV TET A,
Cloudy
8 |0:58 Cloudy — Less EOEND Lo LJE- T,
Cloudy BILTENSZER - T
9 |1:03 Less Cloudy — F AT
Cloudy
10 | 1:13 Cloudy — Less b, BOBENIEWVER-T... TEE LR,
Cloudy
11 | 1:20 Less Cloudy — I . . EhHTL X9,
Clear Sky
12 | 1:27 Clear (Night) Sky | &, b H 7205 .. H, "@OHIT E Lizka, &A
— Clear HidE L, ... 5 BEELTT R,
(Morning) Sky
J1-E
1 |0:03 Cloudy — Rainy | H—E»... H>... < T2 ENTTH, TWHN
TRGBESTNDRTZNTTR, ... 2—o&—
2 |o:10 Rainy — Heavy | HO—03—I1LE 72\ Td 23,
Rain PEATEARPRS 7o TET
3 [0:23 Heavy Rain — ESC AN (VR SO
Cloudy H—EN. . D, WHIEHELT—
4 1030 Cloudy — b, BENPRZ2TCEELREZ, T, 2—&.. R
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Slightly Clear bR TEATTIE,
Sky
5 [0:40 Slightly Cleat Sky | &— (laughing)
— Cloudy
6 |0:41 Cloudy — Less b—z oL KIZ->T. ..
cloudy
7 |0:46 Less cloudy— HELEN. .. EEEV—TT, BYHHNT
Cloudy WET,
=2l £HTTR, H—TVEIFI. . £72
£ TT,
8 |0:58 Cloudy — Less |20 T, BTATLAENDR 2o TET, A—
Cloudy (laughing)
9 |1:03 Less Cloudy — | N/A
Cloudy
10 | 1:13 Cloudy — Less | ZE... KIER < Ro TETETHR2EZENAZ
Cloudy TEJ 1,
ZHUE, BT EThRIENRT, £h...
11 | 1:20 Less Cloudy — b, BN 25T,
Clear Sky
12 | 1:27 Clear (Night) Sky | &. 23T £ L7,
— Clear
(Morning) Sky
J1-F
1 |0:03 Cloudy — Rainy | &, HIRAZE... 3, ENDL x> EWNFE-T2
EBo L T2 EZIEAT,
2 |o0:10 Rainy — Heavy | £72, &, MLVWBE-TEE LT, 22056
Rain LIED I N TWET, ... 28, &, £
IEM—FWM L B> TWDK LA LT,
3 [0:23 Heavy Rain — T o LB TEHDLITERESTZD IEATZD
Cloudy FNTWBHIE L TT,
4 1030 Cloudy — bHrobldh, WAILAT, E. .. O HZEN
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Slightly Clear Sky | Lz .. 4 TE 943,
5 |[0:40 Slightly Cleat Sky | b X > EEOEN DR o720 E L o T
— Cloudy D EBRDIERLTWET,
6 |0:41 Cloudy — Less MIEH 9 B> TRNTT,
cloudy
7 |0:46 Less cloudy— RoIFEA—ZIEH Lo ERA DT EEOENRS
Cloudy & . LT,
g8 |0:58 Cloudy — Less b, 52, HOENRL L& k>T, —[EliF
Cloudy U720 F Lz,
9 |1:03 Less Cloudy —» | £72&0 2> TWET,
Cloudy
10 | 1:13 Cloudy — Less | £ 50X EMIE S S - TRWTF L. &Y &
Cloudy ENAMEDIERL TWNT, AT AEENRRIR
27T
11 | 1:20 Less Cloudy — IFIEREIIRREIC 2 £ Lz, B, SERELA
Clear Sky AN HWIENE LT, £ THRFoL0nb
D 2 PE OIRAED TN TV E T4,
12 | 1:27 Clear (Night) Sky | &, ADBF->TET, 9 A, ERLOWRIE, 1%
— Clear W, UL ETY,
(Morning) Sky
J1-G
1 [0:03 Cloudy — Rainy | &, WBE->TEFE L7z,
2 |0:10 Rainy — Heavy | 2220 2>oT2oEEBb, BbhvEd,
Rain MKW TWETR, &b, MR- TEEL
7
3 (0:23 Heavy Rain — TZFIZZETHA L 20 T BRMBHN TV DER
Cloudy ... TT,
4 10:30 Cloudy — b, PR E LI, BEXHLIRETT, £
Slightly Clear Sky
5 |0:40 Slightly Cleat Sky | # 71272 > T& £ L7z,
— Cloudy
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6 |0:41 Cloudy — Less N/A
cloudy
7 |0:46 Less cloudy— H2E, A2 HZETRZIZNWTT, 2R
Cloudy FHA,
8 |[0:58 Cloudy — Less b, BN o TELVBATELYLTE
Cloudy R
9 |1:03 Less Cloudy — N/A
Cloudy
10 | 1:13 Cloudy — Less BEENRRLT < ImoTEE LI,
Cloudy
11 | 1:20 Less Cloudy — BPRRALDTLEID, ... bxoEAXIZ<
Clear Sky T, (laughing)
12 | 1:27 Clear (Night) Sky | #lic7e» C& £ L7z, AR IXRIETY,
— Clear
(Morning) Sky
J1-H
1 |0:03 Cloudy — Rainy | HiD, RKx%x... 2 —BEAWLET, 22—
EHEH, FIZAITED... B ETHENo2T
R
2 |0:10 Rainy —» Heavy | Z—, W AT LU XA TWERES L0080 4
Rain MWRII R — & e SARZ 20 E W ES 0,
A—LEDDOLIRFAWNNHY £ LT,
3 1023 Heavy Rain — N/A
Cloudy
4 10:30 Cloudy — A, A—ED LA LN R A TE T,
Slightly Clear
Sky
5 10:40 Slightly Cleat Sky | < & —Z D% EV ... ZEVENZMHEV IR .. LT
— Cloudy WE L7,
6 |0:41 Cloudy — Less N/A
cloudy
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7 |0:46 Less cloudy— THRIZRD & A—BIEHEERD...2...TT
Cloudy 12,
8 |[0:58 Cloudy — Less N/A
Cloudy
9 |1:03 Less Cloudy —» | T, ZHHIFEDORRUIRY £F, BB, 2—
Cloudy %o b —BEH BRI A —B 5> To T,
10 | 1:13 Cloudy — Less b, WAIZZ—EEBDD. HEALTHEET,
Cloudy
11 | 1:20 Less Cloudy —» | T, &b... x—LfEEND L, ENERITR
Clear Sky 7go THNERRE 72D £77,
12 | 1:27 Clear (Night) Sky | 2B 5 23EH OXRKUZ72 0 £7,
— Clear
(Morning) Sky
J1-1
1 |0:03 Cloudy — Rainy | o & 5FEENEZ TT o EEY | ITR-TE
)
2 |0:10 Rainy — Heavy | RWIZZ->T&EFE Lz, HERIHR 2o TEDL
Rain T o EREERWV S TEU. .. 272,
ZHTTR. . Wb robtss, o TET
CN AR
3 10:23 Heavy Rain — T, MRS LA TE TELREINNT
Cloudy
4 10:30 Cloudy — BAIZ) o T HIENDR A D> TELE... o Theo
Slightly Clear Sky | 7= 5 H 221272 0 &£ L7z,
5 10:40 Slightly Cleat Sky | TH 5222 RIE T2V EF, FAEAZST
— Cloudy SN
6 |0:41 Cloudy — Less O TTREITRY £ LT,
cloudy
7 |0:46 Less cloudy— o TR, MEERY > TEE T,

Cloudy

ORI DFLEE, HFELWVWINELREND - W
FETANRZT
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g |0:58 Cloudy — Less F. KEICHENTZATITE
Cloudy
9 |1:03 Less Cloudy —» | £7279<ICE, BV DNEHERE-> TEE LI,
Cloudy
10 | 1:13 Cloudy — Less R—o LARMERBNTE T... £ 9 TTRbEE
Cloudy DA E Db B AT E
11 |1:20 Less Cloudy — | #ifffd > LHEN KN T D - TR E T ... 20 ..
Clear Sky 12,
12 | 1:27 Clear (Night) Sky | TZ -6l L. .. TR - LIRIFHEN TS
— Clear BEL... T, Kb H->TE T, Blbkod,
(Morning) Sky
J1-J
U2 ®HEHDOFIIIRANEDLYRLTW—HTL
23, TG broATWnEEL XD,
1 |0:03 Cloudy — Rainy | &H—, T'o&... To LB THMPKESTZD ...
2 |0:10 Rainy — Heavy | W3- T&ET... RAEA ... RS2V IR
Rain AMED . EDDRTVEBRRA TR, H, I
B ERME Y IZ 7> T
3 10:23 Heavy Rain — A—TIRATED D
Cloudy
4 |[0:30 Cloudy — b, LW REFEoTEEoTe b, —BRIFARIN
Slightly Clear Sky | L2 TZDH & BV ZEITWIRY Lo Te. ..
EIRBRETY,
5 |0:40 Slightly Cleat Sky [ N/A
— Cloudy
6 |0:41 Cloudy — Less N/A
cloudy
7 |0:46 Less cloudy— BbbroLE NS TRHEMRR EIXFFICR A7
Cloudy Mol ATTITNES... 2 bFIC? 725> T
<...
8 |0:58 Cloudy — Less O VEPET TN & o —BENEDS AT

126



Cloudy

9 |1:03 Less Cloudy —» | 22 R2 207 EBo7cb, BB TL
Cloudy FWNE LT,

10 | 1:13 Cloudy — Less b, TEWSZENRENTE E Lz,
Cloudy

11 |1:20 Less Cloudy — | 8. ERIZENZRLS 2> T, HIFEL L LT i
Clear Sky B F794,

12 [1:27 | Clear (Night) Sky | #H2m@IE & R T2 E L, 120,

— Clear
(Morning) Sky
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300-A

1 |0:03 Cloudy — Rainy [ L& dH D, HIOKKIERIL, <b—...H—
XTCT, M- TEE LT

2 ]0:10 Rainy — Heavy | £ b. . £7ZMA.. 5, FoTWE LT,
Rain

3 023 Heavy Rain — HD—bH ko LFENTT,
Cloudy

4 030 Cloudy — bO—45. BANRB | ANEL. .. ERHDO—. ..
Slightly Clear W, brokEhe, BhE L&
Sky

5 |0:40 Slightly Cleat bO—5 ETELCEPRVET, ERHD ET,
Sky — Cloudy

6 |0:41 Cloudy — Less | N/A
cloudy

7 10:46 Less cloudy— N/A
Cloudy

g8 |0:58 Cloudy — Less | &ODO—... & .. 122V ET, KTV ET,
Cloudy

9 |1:03 Less Cloudy —» | HDO—ENEEHV £TTE—, ... 5 &
Cloudy —. . BEo TR,

10 | 1:13 Cloudy — Less | N/A
Cloudy

11 |1:20 Less Cloudy » | HO—F .. . LTI E, B L,
Clear Sky LENIRNTT,

12 | 1:27 Clear (Night) Sky | &. #2720 £ L7z,
— Clear
(Morning) Sky

300-B
1 ]0:03 Cloudy — Rainy | 2 — & BT, 2 —MERHORXIL. .. 2 —FEH D

REROHZ. .. Z—> L. 2B £7,
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2 |o:10 Rainy — Heavy | Tb—WZ50, BEoTA oL &,
Rain

3 10:23 Heavy Rain — E2D... T,
Cloudy (laughing)... &P LE V. .. (unable to

catch)

4 10:30 Cloudy — Tb—dbé...Tx—... dH, & (aughing) z.
Slightly Clear Sky | fi72>H 1%, EHCd, Zob £ LT,

5 ]0:40 Slightly Cleat Sky | &, %...
— Cloudy

6 |0:41 Cloudy — Less N/A
cloudy

7 |0:46 Less cloudy— B 0do . F, bD LTS SABYRH Y £,
Cloudy

8 |0:58 Cloudy — Less A —7T% (laughing) , WRHD LdH & TR - LHF
Cloudy WET, BIE Lz, 130,

9 |1:03 Less Cloudy — | N/A
Cloudy

10 | 1:13 Cloudy — Less bo, A .. 5 A,
Cloudy

11 | 1:20 Less Cloudy — F.AOLE...ABYET, TWEFA,
Clear Sky

12 | 1:27 Clear (Night) Sky | 2~ &... 5. &, &b £,
— Clear
(Morning) Sky

300-C
1 |0:03 Cloudy — Rainy | &, AR IABIZL Y TSVWE—T, H—XX 15
HWIHORKINLVA—MEODEL X I,

2 |o0:10 Rainy — Heavy | H—4 HOIIHILTT 06, HD—heavily W

Rain NEAHLNTT I E—, H—heavily 2045 ... H

— LI, ARIALE, B, ZE2H—FF-
T...r—FH-> T &,

129



3 10:23 Heavy Rain — N/A
Cloudy
4 10:30 Cloudy — b— ! TTIFE, &—RIBDPWTNET, 5d
Slightly Clear D—b—45HDH—F#%... FHEDOLw L LW
Sky C..LwILLwwITHLLTTIA.. HD—
5 10:40 Slightly Cleat ED, BROBHVET, TH—
Sky — Cloudy
6 |0:41 Cloudy — Less | N/A
cloudy
7 | 0:46 Less cloudy— b—AENHY A, H—THLHhAR, H2bH
Cloudy —REDTTLLEEY, H—E5HDOH—FHDON
f& B CTINb—HD—
8 |0:58 Cloudy » Less |ZVbHVET, H—THLHKED, H—dH
Cloudy —...night view 2’ Ts, TT 1,
9 |1:.03 Less Cloudy — | N/A
Cloudy
10 | 1:13 Cloudy — Less W, HO—WNL X9 ' U EDOSHDEED..
Cloudy K..H—KZIL. weather report A Ts, TTT
Th, Codbhirb, H—b—X &2 T!IX
W,
11]1:20 Less Cloudy — | N/A
Clear Sky
12 | 1:27 Clear (Night) Sky | H—5 6. ..
— Clear
(Morning) Sky
300-D
1 |0:03 Cloudy — Rainy | DO —taHIZ... H—FEV... TL=, HO—FHMN
By £ Lie—,
2 |o0:10 Rainy —» Heavy |[A—bosbo WS, &, B E LT,
Rain
3 1023 Heavy Rain — HO—ENHEN. .. H—
Cloudy
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4 10:30 Cloudy — bH—F LTHEIL—IZ. .. 20 7,
Slightly Clear Sky
5 |0:40 Slightly Cleat Sky | & D—EB3 RN G, H—ERN N >1EW. .. HD
— Cloudy £
6 |0:41 Cloudy — Less bO—F LTR...b—
cloudy
7 |0:46 Less cloudy— N/A
Cloudy
8 |0:58 Cloudy — Less N/A
Cloudy
9 |1:03 Less Cloudy — | N/A
Cloudy
10 | 1:13 Cloudy — Less N/A
Cloudy
11 | 1:20 Less Cloudy — Un-ER—H Y A,
Clear Sky
12 | 1:27 Clear (Night) Sky | Oh, i1 C9,
— Clear
(Morning) Sky
300-E
1 |0:03 Cloudy — Rainy |4 HIZETHED TT, WHE-oTWET,
2 10:10 Rainy — Heavy |72< SA, 72 SABESTOHET,
Rain
3 10:23 Heavy Rain — ZLT—...ZLT, 22 BIZbroE W
Cloudy 3. SIEE D F£3°
4 10:30 Cloudy — FEALIZ. .. 720 £,
Slightly Clear Sky
5 ]0:40 Slightly Cleat Sky | N/A
— Cloudy
6 |0:41 Cloudy — Less N/A
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cloudy

7 |0:46 Less cloudy— FLED, 2V T,
Cloudy

8 |0:58 Cloudy — Less N/A
Cloudy

9 |1:03 Less Cloudy » | H—Z L THICHEVEDLY £H A,
Cloudy

10 | 1:13 Cloudy — Less THWAIEED £ L7
Cloudy

11 ] 1:20 Less Cloudy — N/A
Clear Sky

12 | 1:27 Clear (Night) Sky | #iZ. FEALIZ72 D £,
— Clear
(Morning) Sky

300-F

1 |0:03 Cloudy — Rainy | WE—[AFE>TWET,

2 |o:10 Rainy — Heavy | B—WMRHT7HFT7HE-TWET, 130, HO
Rain — . A

3 [0:23 Heavy Rain — N/A
Cloudy

4 10:30 Cloudy — SRBYFT VTS TOETTE—D LIFIICE
Slightly Clear Sky | >0 £,

5 |0:40 Slightly Cleat Sky | 7Z22B4MZHZ. .. OTcv. L ECT2W e 6 —H D
— Cloudy —\VWT AT TIEERWET 1T,

6 |0:41 Cloudy — Less N/A
cloudy

7 10:46 Less cloudy— THAED L. WD . B ThWiT & eloud
Cloudy E, ENDHVETTLSIAERDD 7,

8 |0:58 Cloudy — Less THELEVWNRKEENES, 1T, #ELL. ..
Cloudy AR 3 AN E AN
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9 |1:03 Less Cloudy — | N/A
Cloudy
10 | 1:13 Cloudy — Less N/A
Cloudy
11 | 1:20 Less Cloudy — N/A
Clear Sky
12 | 1:27 Clear (Night) Sky | 4. 2 A, FL RV EF. 725D T, sunscreen
— Clear h—. . o THnnE EnEd,
(Morning) Sky
300-G
1 |0:03 Cloudy — Rainy | &DO—HT, FERIL .. §1E THL...AHTL
7zo Uh--
2 |o0:10 Rainy — Heavy | T, WMDY £, BEY L7,
Rain
3 023 Heavy Rain — TH—, HLIEV o748, (laughing)
Cloudy
4 10:30 Cloudy — bO—..  TRIZ, b—bro. . I% ...
Slightly Clear Sky | 3% 0 & L 7=,
5 10:40 Slightly Cleat Sky | N/A
— Cloudy
6 |0:41 Cloudy — Less N/A
cloudy
7 ]0:46 Less cloudy— THEE. .. b 9. .. BV E o7, Un RXUTZED
Cloudy DE L7,
g8 |0:58 Cloudy — Less ol — L ETE—WPED A,
Cloudy
9 |1:03 Less Cloudy — | N/A
Cloudy
10 | 1:13 Cloudy — Less N/A
Cloudy
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11 | 1:20 Less Cloudy — bO—W...o—EN... HYVEHATLE,
Clear Sky
12 | 1:27 Clear (Night) Sky |4 H D87 & THIENL T,
— Clear
(Morning) Sky
300-H
1 ]0:03 Cloudy — Rainy |4 H, 4HOKXKIE. £Y... TY, (laughing)
2 |o:10 Rainy — Heavy | &. ®... W20 £97
Rain
3 1023 Heavy Rain — & V... (laughing) Ah! % ?
Cloudy
4 10:30 Cloudy — HO— L. K. ..
Slightly Clear Sky
5 |0:40 Slightly Cleat Sky | &2 b T3,
— Cloudy
6 |0:41 Cloudy — Less N/A
cloudy
7 |0:46 Less cloudy— N/A
Cloudy
8 |0:58 Cloudy — Less A—FEEEYVTT, Th, PLEFPRRET,
Cloudy
9 |1:03 Less Cloudy — | N/A
Cloudy
10 | 1:13 Cloudy — Less &, not MEIL, R U2V, . ULl T—2%
Cloudy NR.2F9, Clear sky.
11 |1:20 Less Cloudy — THAL... A—...clear sky?
Clear Sky
12 | 1:27 Clear (Night) Sky | &. B TY, 1\,
— Clear
(Morning) Sky
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300-1

1 |0:03 Cloudy — Rainy | 2 —FERIX, H, WRFHIT—2 o LW .. 2 —
M2AHY ., Y ET,

2 |o:10 Rainy — Heavy 2=, X SAPWEZEVRNEVORTL
Rain Too A—HEE £75

3 ]0:23 Heavy Rain — A—TH—Hl, HETEVIIX—LITDHDZ L
Cloudy 2720 £,

4 030 | Cloudy — Slightly | % — =134 & ICHBE. .. 2—&. ..
Clear Sky

5 10:40 Slightly Cleat Sky | ¥+ &2, 2\, Th—3R—¢&
— Cloudy

6 |0:41 Cloudy — Less
cloudy

7 |0:46 Less cloudy— b0 —EEIFTELSIANRDDL— LK. .. DR,
Cloudy Z—RDOFETT,

g8 |0:58 Cloudy — Less A—Tbzx—., &, MELAFMEES, &B
Cloudy Hly, EREWET,

9 |1:03 Less Cloudy — A=k ENLEDH—lExok. . 2D, THE
Cloudy AT et/ s /= S D

10 | 1:13 Cloudy — Less N/A
Cloudy

11 |1:20 Less Cloudy — by b RTRE. L BT £,
Clear Sky

12 | 1:27 Clear (Night) Sky |22 &, &K...Itx—o ¢t x—2 L2V DZ LIX
— Clear TAJE
(Morning) Sky

300-J
1 |0:03 Cloudy — Rainy [ &IFZL5> ZTSWETHLIA, SHATEY T

T, ., brokdb, W, BroELWTT,
H. "JEDT T, HRE A,
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2 |o:10 Rainy — Heavy FLEWTT, B, RWTT, [xz25 T, <7
Rain SV,

3 023 Heavy Rain — b, G, W, KDLV E s E LT,
Cloudy

4 1030 Cloudy — Slightly [ &— ! i, B§iL, HERICEDY £ L7,
Clear Sky

5 10:40 Slightly Cleat Sky | H—H Lo L&D —5bH—. . . L EAEDRHY
— Cloudy £75

6 |0:41 Cloudy — Less N/A
cloudy

7 |0:46 Less cloudy— b—RIZ, FEERH 7,
Cloudy

8 [0:58 Cloudy — Less bO—bH - Lhifi... TTFE—
Cloudy

9 |1:03 Less Cloudy — ERfxH Y £,
Cloudy

10 | 1:13 Cloudy — Less N/A
Cloudy

11 | 1:20 Less Cloudy — bDO—b—45b IMENIZR D LT,
Clear Sky BT HRIN, B72S A,

12 | 1:27 Clear (Night) Sky | &, BIZE 5> TSV ES| ARSI EAT

— Clear
(Morning) Sky

o BT,
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400-A

BRI E vy A HDOHILDH—K
KRTHTT,
1 |0:03 Cloudy — Rainy | 4350, B bR OZE TV LEST, W
o TEET,
2 |0:10 Rainy — Heavy N/A
Rain
3 1023 Heavy Rain — N/A
Cloudy
4 10:30 Cloudy — Slightly | HD—b LE. .. fFo7e b, Eh, b x o Ll
Clear Sky N> T&E LT, 40, ARIEFITLE, 7
VTLVEDRKTWMTLI, HOUMRES TSV
F L7,
5 [0:40 Slightly Cleat Sky [ N/A
— Cloudy
6 |0:41 Cloudy — Less N/A
cloudy
7 |0:46 Less cloudy— N/A
Cloudy
g8 |0:58 Cloudy — Less BWEAKDORKITH, £H2%F, HO—45DK
Cloudy KRR .. TH... 1L, HO... 2R .. EReL
> THiER 1 TT,
9 |1:03 Less Cloudy — N/A
Cloudy
10 | 1:13 Cloudy — Less N/A
Cloudy
11 |1:20 Less Cloudy — N/A
Clear Sky
12 | 1:27 Clear (Night) Sky | £ LT, &—8llZ/ed & HEh., HRIZR->T
— Clear TE L
(Morning) Sky
400-B
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1 |0:03 Cloudy — Rainy [ 3V, AR SABITL I T&8WET, FEHOX
RUE, A—faxle. . xok, BboTLELE
&,
2 |0:10 Rainy — Heavy N/A
Rain
3 10:23 Heavy Rain — N/A
Cloudy
4 10:30 Cloudy — Slightly | x —& . £4r, M b... 22 & —EiL 2L E
Clear Sky TEb->TE L,
5 |0:40 Slightly Cleat Sky | 2 —&, £Z2, £ZTRA—&¢ A, ... ENb &
— Cloudy SEHWNTE. L ZAEETANRAE—=RT v L
TWELE, A, 2. 1%
6 |0:41 Cloudy — Less ZETH. . A—fBRHEE A OILET,
cloudy
7 | 0:46 Less cloudy— A=l LD, 2D, FHDN... L
Cloudy H.. . &lebr—b, VERROKER, 2L H
Y BETET,
8 |0:58 Cloudy — Less A—FNTEF U2 T, 2o LHilRZED R
Cloudy TET,
9 |1:03 Less Cloudy — z &, Lo, MHDORKULZ, 2—A... A,
Cloudy I2BxTR . LRleWni sk READ... b—
REP =D Ebo. .. TmATT R, 1TV, £
53
10 | 1:13 Cloudy — Less N/A
Cloudy
11 ]1:20 Less Cloudy — N/A
Clear Sky
12 | 1:27 Clear (Night) Sky | Lod A —. B! B, BTN E 2, B
— Clear (Morning) | 73,
Sky
400-C
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1 |0:03 Cloudy — Rainy [ X\, S HIEFHET, ETTHE, ! 415
FoEMiFESTHD. b LILER A,
2 |0:10 Rainy — Heavy ZA, o AT EREHORBEST
Rain (laughing) B> CTWC,
3 10:23 Heavy Rain — A, Th...EFbro&<, A% . E
Cloudy (laughing) BX&HV £9, H Y.
4 |0:30 Cloudy — Slightly [ 45 £, 1Z6. ZATLAHD, FENIZ
Clear Sky (laughing) . FENIC/2 D F L7z, T80 £
1,
5 10:40 Slightly Cleat Sky | (laughing) x ! (laughing)
— Cloudy
6 |0:41 Cloudy — Less b, AlIK. KT,
cloudy
7 | 0:46 Less cloudy— FREE..THTTE SRITbro & ST,
Cloudy U (laughing) &... B2 S A, HO—Tx 7
FeETL7ZE Wi, (laughing)
8 |0:58 Cloudy — Less N/A
Cloudy
9 |1:.03 Less Cloudy — N/A
Cloudy
10 | 1:13 Cloudy — Less % ! (laughing) x. A HELED T,
Cloudy (laughing)
11 {1:20 Less Cloudy — CodbE, AREFbH I, 2T b, ENRNT
Clear Sky T, A, 4TI,
12 | 1:27 Clear (Night) Sky | U dBiddL > TN ET,
— Clear
(Morning) Sky
400-D
1 1003 | Cloudy — Rainy | H—RERE, #, X —MARE->TWEL,
2 ]0:10 Rainy — Heavy ZInbE, < SAMDES 721,
Rain (laughing) 22— &...1it" s still raining.
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3 ]0:23 Heavy Rain — B—...yeah... O, WAL FE-... EdH
Cloudy U= N SR AV/EVA N
4 1030 Cloudy — Slightly | # LT, Wiz, 2—. . fEOWRKUZRY
Clear Sky F LT
5 |0:40 Slightly Cleat Sky | &L CTE720...
— Cloudy
6 |0:41 Cloudy — Less ZLTE, FENELL, KT, 22—
cloudy
7 |0:46 Less cloudy— N/A
Cloudy
g8 |0:8 Cloudy — Less b, ZLTE, BEEFSHWEEN. .. £ LT,
Cloudy F. BN LRRWITE KGR,
(laughing)
9 |1:03 Less Cloudy — N/A
Cloudy
10 | 1:13 Cloudy — Less N/A
Cloudy
11 | 1:20 Less Cloudy — F. ERRLS Role, FREITWEBIC/ARY EL
Clear Sky /PALAY A%
12 | 1:27 Clear (Night) Sky | T, #llZENTWET, £, SHOHIIL B
— Clear VY,
(Morning) Sky
400-E
1 {0:03 Cloudy — Rainy | &H?, FERHRFET. .. R&AUL. .. §INH6EY TL
Tz TLTHMEE>TE L7, (laughing) M
T9 1,
2 |[0:10 Rainy — Heavy Z. FEMABELTEE LK,
Rain
3 [0:23 Heavy Rain — N/A
Cloudy
4 10:30 Cloudy — Slightly | # L TRIZ. .. b o LIENTEE LT,
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Clear Sky
5 |o0:40 Slightly Cleat Sky [ N/A
— Cloudy
6 |0:41 Cloudy — Less N/A
cloudy
7 10:46 Less cloudy— Wi, . . B K bED TLT,
Cloudy
8 10:58 Cloudy — Less N/A
Cloudy
9 |1:03 Less Cloudy — N/A
Cloudy
10 | 1:13 Cloudy — Less N/A
Cloudy
11 | 1:20 Less Cloudy — KIELS .. LTIV THEVA... bk
Clear Sky SL7p R E LT,
12 | 1:27 Clear (Night) Sky | N/A
— Clear
(Morning) Sky
400-F
1 |0:03 Cloudy — Rainy [T\, ZhpBIFHE, FAEBORK T #a 3,
T LET L
2 |o0:10 Rainy — Heavy |z —&. A RHITR, WAKE-T, 2V RZVAR
Rain MWH. . h—  BEERFS T EERFo T o, L
B—FFo TV DIFVWE L BN ET,
3 [0:23 Heavy Rain — N/A
Cloudy
4 10:30 Cloudy — b— .. THb3IbIbrodtWb—HETHIH
Slightly Clear Sky | X > & W2 .. . .. IkELHD. .. kEHZ D
b—AREMER LN LH—. .. b o bbb
Uy,
5 10:40 Slightly Cleat Sky | N/A
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— Cloudy
6 |0:41 Cloudy — Less N/A
cloudy
7 |0:46 Less cloudy— N/A
Cloudy
g8 |0:58 Cloudy — Less BIxH 2B Lo &ZEMN. D LEEN. .. Fh, Bh
Cloudy —5Z DR HDATTITE, FIHIE. ..
b, Z20bo. . EBVERLDLINLH—KED
FC.. K&V, T, ZRIEEEHEO. .. %
AUTHFEORKITMTLIESH VR E H TEVE
L7
9 |1:03 Less Cloudy — N/A
Cloudy
10 | 1:13 Cloudy — Less N/A
Cloudy
11 | 1:20 Less Cloudy — N/A
Clear Sky
12 | 1:27 Clear (Night) Sky [ N/A
— Clear
(Morning) Sky
400-G
1 |0:03 Cloudy — Rainy | x—x—&... ZACHIE, RS HORKITH
robhH—E0 ol INWEY RH->T—F L THR
o T—
2 10:10 Rainy — Heavy |[&—=— k... o TbWLWEENWET, L T4
Rain b B nTL IS, ZELTRAN—T T
WIIRED £9°, ZLTREDITTIIEE N,
3 10:23 Heavy Rain — Z—F LT, BRAD, MIFIEES7ZESTTOT
Cloudy —AMTH S, DD EBNET,
4 10:30 Cloudy — ZLThrobIENEEVDRH-T... H—R—
Slightly Clear Sky |2, 2 &... KGR EF 2 —
5 ]0:40 Slightly Cleat Sky | N/A
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— Cloudy

6 |0:41 Cloudy — Less Z L THIZ > B %> T— (laughing)
cloudy

7 |0:46 Less cloudy— ZLTW2FENWEV RS Y. .. BV ELL, 2—
Cloudy ZTENTL L 9, D, HARITERTT ia—,

g8 |0:58 Cloudy — Less H—E BHRTZDT
Cloudy

9 |1:03 Less Cloudy — A, HLRRVD, 2, B2, A—THENALX
Cloudy i—,

10 | 1:13 Cloudy — Less Z—LHo LBV RHST, B, bobo
Cloudy

11 ]1:20 Less Cloudy — X—NV—Z—b, 2% RV NPRNTT,
Clear Sky

12 | 1:27 Clear (Night) Sky | B, ... B—ZF L Th—#lllRobro7t—, &
— Clear —DVR—EYBRNL, E LTRSS Hn
(Morning) Sky F9,

400-H
1 {0:03 Cloudy — Rainy |3, FEARI TH, EN. .. Do (laughing) i
KT H—EDBEEFRNT LT,

2 |o:10 Rainy — Heavy |[Um, H23H—%< 125, BEY £ L7, Oh... T,
Rain MBS, BoiE £,

3 [0:23 Heavy Rain — N/A
Cloudy

4 0:30 Cloudy — H—... 8! H—... ,—W» (laughing) &~ T,
Slightly Clear Sky | 41328 .. &H D £,

5 |o0:40 Slightly Cleat Sky | N/A
— Cloudy

6 |0:41 Cloudy — Less N/A
cloudy

7 |0:46 Less cloudy— b—...H ! H—VEKT, b—Eh»r2<... &
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Cloudy —ENLZNTT,
h—< . ENZNTT, (laughing)
8 [0:58 Cloudy — Less A= .o A 2N —. . H—open... b—
Cloudy
9 |1:03 Less Cloudy — [ T—... 9 A, BV .. THH,
Cloudy
10 | 1:13 Cloudy — Less N/A
Cloudy
11 | 1:20 Less Cloudy — B, A22% H—(laughing) EA 2 MIA/R
Clear Sky W TS 72N T,
12 | 1:27 Clear (Night) Sky | &—. & ! ST KRE Uiz, ... #IkREL
— Clear 7
(Morning) Sky
400-1
1 ]0:03 Cloudy — Rainy | IZ\, 2 —&¢... 5. .. &0V TT, 2o&b, %
— LWL HIEO . RO ) LD T LT,
2 |0:10 Rainy — Heavy |x—... 5., &, WBEL R0z AT,
Rain
3 1023 Heavy Rain — b, IEFVF L7
Cloudy
4 10:30 Cloudy — b, Bl LT,
Slightly Clear Sky
5 10:40 Slightly Cleat Sky | E®. #itEZWTY, F&...
— Cloudy
6 |0:41 Cloudy — Less &, (laughing) WIT/e>T-ATZ,
cloudy
7 |0:46 Less cloudy— N/A
Cloudy
8 [0:58 Cloudy — Less N/A
Cloudy
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9 |1:03 Less Cloudy —» | A—... BV OHMN. .. 2 —L... 222720
Cloudy
10 | 1:13 Cloudy — Less DYIpllgole W LTET, ENXHAEEATL
Cloudy 7. (laughing)
11 ] 1:20 Less Cloudy — HAT... LESTAT,
Clear Sky
12 | 1:27 Clear (Night) Sky | (I, FLWH... 12V X L7,
— Clear
(Morning) Sky
400-J
1 |0:03 Cloudy — Rainy | BiZk>T80WEJ, 2. RKATHTT, 2—4
HDOR—b—b, ZEHFEITITTR, brosiZb
DRDEESTZD . EHRIADED D LT VRIS
> TRV EFLTTTA,
2 ]0:10 Rainy — Heavy | 2 — EHEAL7Z 0 -7 0 LAVRED 12725720
Rain FT52 8. . =D ELT,
3 (o023 Heavy Rain — Z—EIHE, 2, HOAE— FTRALTWVE E
Cloudy LT, brodx—,
4 10:30 Cloudy — b, BN T&EFTDOT
Slightly Clear Sky
5 |0:40 Slightly Cleat Sky | x — %72, o=V & T, BNV T5HZ L1345
— Cloudy H—HHEH D L BNET,
6 |0:41 Cloudy — Less Z—., B, KIZRVELT, bxobiFi,
cloudy
7 | 0:46 Less cloudy— A—ED, OBLRFARNEN) ZLITIEFRA—-T
Cloudy B0 £7,
8 |0:58 Cloudy — Less A= FEINTTR—, BRDETOTR—I
Cloudy NBZ— . RARE. . 2—b0 ETFE, 72—
b EEl, 2, Fl—D2ELL RV ETOT
2 ARA—F—"=LnTTR, v 7T &
HH72 S Ay DT TEBHENTIZIN,
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9 |1:03 Less Cloudy — | N/A
Cloudy
10 | 1:13 Cloudy — Less N/A
Cloudy
11 |1:20 Less Cloudy — N/A
Clear Sky
12 | 1:27 Clear (Night) Sky | B3 .. H&, BITEL D> TIVET !

— Clear
(Morning) Sky
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